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PECULIARITIES OF THE DEVELOPMENT OF
HUMANITIES TEACHERS’ PEDAGOGICAL REFLECTION

The article deals with the approaches to the determination of the essence of reflection in general, as well as the
peculiarities of pedagogical reflection in particular. The prerequisite of humanities teacher’s professional development
is his/her ability for reflection which involves self-cognition, self-analysis and activity self-assessment, as well as under-
standing the way he/she is perceived by others as a personality. The post-graduate pedagogical education is of particu-
lar importance in the development teachers’ reflection. Pedagogical reflection is considered as a teacher’s ability for
self-observation, self-cognition, self-assessment, as well as the ability to compare one’s own opinion and other people
ones about oneself, to assess one’s own achievements critically, to determine ways of professional and personal devel-
opment. As a result of the carried out survey of humanities teachers taking post-graduate course it has been proved that
they are faced with the problem of using pedagogical reflection in their work, though they are quite aware of its im-
portance. According to the obtained data there is a necessity of developing pedagogical reflection skills in the teachers
who have little experience of working at educational institutions. Their characteristic feature is that they are afraid of
making mistakes because of the ones made in the past. The use of business games, role-playing, exercises and games
focused on the analysis of different educational situations will contribute to the development of teachers’ reflexive
skills. The further research studies are planned to involve the design of the methods to develop the humanities teachers’
pedagogical reflection in terms of post-graduate education.
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Introduction

The modernization of the modern school education
puts forward the demands to teachers’ work, which de-
termines the necessity of their constant professional de-
velopment, self-perfection for creative self-fulfillment in
their profession. Reflection is considered to be the pre-
requisite of humanities teachers’ professional develop-
ment, which involves self-cognition, self-analysis and
self-assessment. It is associated with the fact that a mod-
ern teacher has to be able to use inner resources when
dealing with his/her colleagues, students and their parents,
especially in problematic situations when searching for
the ways to solve them.

According to some scientists (O. Bondarchuk,
V. Maslov, V. Oliinyk, Ye. Chernyshova) the system of
post-graduate pedagogical education plays a unique role
in the development of teachers’ reflection, as it is aimed
at their professional development [11]. In the system of
post-graduate pedagogical education, the maintaining of
teachers’ qualification, as well as the development of their
professional qualities, including pedagogical reflection,
has a strong impact on the improvement of the quality of
schooling, forming spiritually rich school students’ per-
sonalities.

It should be noted that the issue of pedagogical re-
flection in not new in the modern psycho-pedagogical
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science. Its certain aspects have been studied by M. Ale-
kseiev, K. Verbova, I. Zymnia, A. Ksrpov, B. Kovaliov,
S. Kondratieva and others. These scientists emphasize the
necessity of teachers’ reflexive skills formation, as well as
their development in the process of teaching, because the
comprehension of prerequisites, regularities and mecha-
nisms of one’s own life and professional experience, self-
analysis and assessment of one’s own actions and deeds,
self-cognition and self-predicting contribute to the for-
mation of an individual path, professional style and are
considered as a source of self-development [9].

The paper aims to consider the peculiarities of hu-
manities teachers’ pedagogical reflection in terms of
school education modernization.

Discussion

In scientific literature on the issue, the term “reflec-
tion” is interpreted as a form of “theoretical” activity of a
“socially developed” person, which is aimed at compre-
hension of all his/her acts and laws; as the activity fo-
cused on self-cognition which reveals the specificity of
human spiritual work, as comprehension of something by
means of learning and comparing [17, p. 579]. It is not
just the understanding by a person of herself/himself, but
also finding out what others think about him/her, his/her
personal traits, features, emotional reactions and cognitive
ideas [14, p. 631]. It is also regarded as a process of dual
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mutual “mirroring” of each other, the essence of which is
presentation of each other’s peculiarities [12, p. 609].

According to O. Myroshnyk, the concept of reflec-
tion in its narrow sense is used to determine the acts of
self-consciousness, self-cognition, self-analysis, the pres-
ence of mechanisms and norms of conscious control over
the process of development and functioning of one’s
knowledge. Reflection is one of the mechanisms of self-
determination and the condition of existence in “cause
sui” status [8, p. 164].

D. Levites considers reflection as the person’s under-
standing of his/her own emotional reactions, states,
thoughts, and experiences. He believes that with the help
of reflection the correlation between person’s conscious-
ness, values, thoughts and other people’s, society’s ones
is achieved. The most important function of reflection is
its ability to manage one’s activity according to one’s
own values, form and turn to the new mechanisms due to
the changes in the conditions, aims and tasks of activity
[5, p. 14].

In the works of M. Mirimanova, reflection is consid-
ered as a mechanism of the development of self-
organizing systems. It is a way to look at oneself from the
outside, and the models of such a “look™ can be diverse:
one can focus one’s imagined look on oneself and try to
observe oneself as a certain object. Reflection can be a
way of understanding oneself through the others (social
reflection). Trying to comprehend another person through
his/her attitude towards us, through his/her deeds and
behavior, we design his/her way of seeing us in our con-
sciousness. Every new model in a certain sense is the
“mirror” in which we can see our “reflection”, get infor-
mation about oneself and one’s own relations with the
world in a form of the models reflected in our conscious-
ness [7].

Thus, in its conceptual meaning, reflection is a form
of praxis of certain contents of individual consciousness,
activity, communication, and in a general sense it is hu-
man ability for self-analysis, understanding and reinter-
pretation of one’s social relations with the environment
and is a component of the developed intelligence [4].

V. Lukashevych distinguished the following three
forms of reflection: 1) primary reflection, aimed at the
analysis of everyday deeds and knowledge associated
with them, which helps to specify its essence and frames;
2) philosophic reflection as the comprehension of ultimate
grounds of being and thinking, human culture in general
as a way of the society’s existence; 3) theoretical reflec-
tion as a critical analysis of prerequisites, forms, methods
and results of human activity in any sphere which is based
on the principles of consistency, determinism, logical
sequence and adopted in science [6, p. 51].

Teacher’s ability for pedagogical reflection is signif-
icant in his/her work as it helps to create the individual
professional style, to achieve the adequate self-esteem of
his/her professional skills, analyze and predict results of
work; also it encourages self-development. This phenom-
enon is interpreted in the following ways:
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- as a process of self-identification of the educa-
tional interaction subject with an educational situation and
its “components”: students, teacher, conditions of the
educational process participants’ development, environ-
ment, teaching technologies (N. Suvorova) [15];

- as teacher’s attitude towards himself/herself as a
subject of work, prediction of his/her acts in an educa-
tional situation; the ability to compare his/her vision of
himself/herself with the opinions of the interaction partic-
ipants, which helps a teacher to understand in what way
he/she is perceived and assessed by other people (. Kara)
[31;

- teacher’s recognition of himself/herself as a sub-
ject of activity: his/her peculiarities, abilities, the attitude
of students, parents, colleagues, administration towards
him/her; understanding aims and structure of activity,
means of its optimization (R. Tur), [16];

- as a teacher’s ability to assess his/her behavior
and deeds, understand the way children and colleagues
conceive him/her; in a general sense it is considered as
thinking, self-observation, ability to see and reconsider
oneself and one’s own work (Z. Ostasiuk), [10].

- as an integral personality trait manifested in re-
flexive behavior based on reflexive knowledge, attitude
towards reflexive skills and activity. Professional reflec-
tion develops when a teacher finds a new sense of his/her
activity through comprehension of his/her position in a
problematic situation (H. Yermakova), [2];

- as a teacher’s ability for the analysis, compre-
hension and building of the value basis for his/her work,
grounded on self-imaging as a subject of activity, person-
ality in the system of social relations, which is manifested
in the analysis of the grounds of his/her social relations
with students, his/her professional development (A. Bi-
ziaieva), [1].

Emphasizing the significance of reflection in future
teachers’ professional self-fulfillment L. Rybalko summa-
rizes the essence of this phenomenon as follows: it is an
ability to think (understanding the necessity and the re-
sults of professional self-fulfillment); it is a conscious
process having positive impact on the understanding of
the necessity of full self-fulfillment in the process of
studying; it is self-observation (as a method of profes-
sional self-fulfillment); it is an ability to refer to one’s
own “self”, analyze the knowledge about it, which accel-
erates the process of professional self-fulfillment; it is a
self-creating process as it creates new knowledge about
one’s own abilities in professional self-fulfillment [12, p.
265-266].

Based on the abovementioned, we consider pedagog-
ical reflection as a teacher’s ability for self-observation,
self-cognition, self-analysis, the ability to compare other
people’s opinion about oneself with one’s own one, to
assess one’s own professional achievements critically, as
well as to determine the ways of professional develop-
ment.

Discussion

In order to find out the level of teachers’ awareness
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of the essence of pedagogical reflection we have conduct-
ed a research involving 56 humanities teachers taking
post-graduate education in Odessa Institute for Post-
graduate Studies, who have filled in the questionnaire
developed by us.

According to the research outcomes, most of the sur-
veyed consider reflection as “the analysis of one’s own
activity”, “the ability to look at oneself from the outside”.

Most of the respondents work on the formation of
their students’ reflexive skills. At this, they admit that the
specificity of their work involves the development of
analytical skills of school students. It is associated with
the fact that in the process of reading literary works with
students, the teacher’s task is to teach them to analyze
them, trying to understand what the author wanted to tell
us, analyze the characters’ deeds, and to form their own
opinions about the events described in the work. Besides,
the surveyed emphasized that being homeroom teachers,
they faced the necessity to solve different problems aris-
ing in school environment, helping and encouraging their
students to dwell upon their deeds and their consequenc-
es.

The teachers were met with some difficulties when
trying to answer the question about the essence of peda-
gogical reflection and its difference from reflection in
general. Most of them admitted that it is “the analysis of
one’s own work” (which corresponds to their answers to
the first question), though their could not explain the
difference. Some of the teachers noted that pedagogical
reflection provides the ability for self-cognition, realiza-
tion of the mistakes made in the process of interacting
with students, which caused a conflict situation with them
or their relatives; the ability to solve it, make respective
conclusions to avoid the similar mistakes in the future.

Besides, according to the respondents’ answers, they
perform pedagogical reflection in the process of analyzing
the lesson or event conducted, or if students do not under-
stand the new learning material. Only a few of them
noted that they try to analyze themselves in every situa-
tion, to “put themselves in their students’ shoes”, under-
stand how to increase students’ interest in the subject, etc.

To sum up, it is worth noting that in general the re-
spondents are quite aware of the essence of pedagogical
reflection, though they do not always apply it in their
work which indicates that there is a problem of the devel-
opment of humanities teachers’ pedagogical reflection. It
means that it is necessary to find the ways to contribute to
its development in terms of post-graduate education.

In order to assess the level of humanities teachers’
skills of analyzing, generalizing and estimating their own
work, the ability to assess their capabilities, make respec-
tive conclusions leading to self-development, we used the
Method of Ontogenetic Reflection by N. Fetiskin.

JITEPATYPA

1. busseBa A. A. PeduiekcuBHBIE TTPOLIECCHI B CO-
3HAaHUM U JEATENbHOCTU YUUTENs : JUCC... KaHJ. ICHXOI.
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The research outcomes have shown that 20.1% of the
respondents have the low level of reflexive skills (this
group predominantly involved the “beginners”, i.e. the
teachers who have little teaching experience). Their char-
acteristic feature is that they are afraid of making mis-
takes because of the ones made in the past. These teachers
are very careful, though it is not a guarantee of their suc-
cess. Their critical way of thinking prevents them to do
what they really want to, they have no reflection of the
experience. They tend to complicate everything in their
lives. The decisions made by them satisfy neither them-
selves, nor other people. In every situation, they need
recommendations and help of more experienced teachers.
These qualities indicate their undeveloped level of peda-
gogical reflection.

The satisfactory level of pedagogical reflection was
found in 47.4% of the respondents. These teachers have
the skills of analyzing their mistakes, but sometimes they
do not make the respective conclusions, and as a result,
they make the same mistakes again and again. They have
the skills of planning their work, through cannot correct it
in a proper way. In order to solve this problem it is neces-
sary to find the ways to develop pedagogical reflection of
humanities teachers in the system of post-graduate educa-
tion.

32.5% of the teachers have the high level of peda-
gogical reflection. It is worth noting that these are the
pedagogues having great experience in teaching, they are
characterized with the ability to analyze and assess their
experience and make right conclusions. They can be
called the creators of their life journeys as they have the
skills of planning their future.

Conclusions

The results obtained show the necessity of dealing
with the challenge of the development of humanities
teachers’ pedagogical reflection skills in the system of
post-graduate education. In our opinion, the use of differ-
ent business games, role-playing, exercises and games
focused on the analysis of educational situations will
contribute to the development of teachers’ reflexive skills.

Summing up, it should be noted that pedagogical re-
flection is a significant source of teachers’ self-
development, considering the fact that it results in the
reassessment of the level of their pedagogical mastery,
realization and understanding of educational problems,
their analysis and ways to solve them, determination of
the ways of their professional development.

Taking into account that the humanities teachers are
faced with the problem of the lack of pedagogical reflec-
tion skills, our further research studies are planned to
involve the design of the methods to develop the peda-
gogical reflection in terms of post-graduate education.
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XOBHO 0araToi 0COOMCTOCTI MIKOJIPiB. MeTa NOCIHIHKEHHS MOJATaE B TCOPETUIHOMY PO3TILLAL MPOOIEMaTHKA PO3BUTKY
nieJiaroriqHol peduiekcii BUMTEIB IyMaHITapHUX CIIELIaIbHOCTE B YMOBaX MOJIEpHI3allii cyyacHoi MKUIbHOT ocBiTh. J{is
JIOCSITHEHHSI MIOCTAaBJICHOI METH BUKOPUCTAHO 3arajlbHOHAYKOBI METO/M TEOPETHYHOTO PIBHS: aHaji3 HayKOBOI ICHXOJIOTrO-
TIeJIaroriYHO1 JIiTepaTypy, y3aralbHeHHs OfiepkaHol iHdopMallii, a TAKoXK METOJH eMITIPUYHOrO PIBHS: aHKETYBaHHS, Jiar-
HOCTYBaHHsI, CIIOCTEPEKEHHS, OeCiii TOII0. Y CBOEMY TEOPETHYHOMY, KOHIICITYaJIbHOMY PO3yMiHHI peduiekcis € hopMoro
AKTHUBHOTO TIEPEOCMHUCIICHHS JIIOJMHOI0 TUX YM THX 3MICTIB 1HAMBIyaIbHOI CBIIOMOCTI, JIISIBHOCTI, CIUIKYBaHHS, a B IIHPO-
KOMY INPaKTHYHOMY CEHCI — i€ 3[aTHICTh JIFOJMHH JI0 CAMOAHAJI3y, OCMHCICHHSI i MEePEOCMHCIIEHHS CBOIX IPEIMETHO-
COIIaIbHAX BiJTHOCHH i3 JOBKULISAM 1 € CKJIaZIOBOIO YAaCTHHOIO PO3BHHEHOTO 1HTENEKTY. ¥ npogheciiiniii disnvrocmi guumerns
BAICIUBOIO € 1020 30AMHICHb 00 Nedaz02iuHol peghexcii, ujo ToroMarae oMy BUPOOHUTH 1HIUBITyaJbHUM CTHIIb TisUTHHOC-
Ti, I03BOJISIE TOCSITTH A/IEKBATHOI CAMOOLIHKH BJIACHOI TiSTIBHOCTI, TIPOTHO3YBATH 1 aHANI3yBaTH 1 pe3yJIbTaTH, CHIOHYKAE JI0
caMoBIocKOHaJIeHHs1. [lexaroriuna pedrexcist po3risIaeThest sIK 3aTHICTh YUUTENS 10 CAaMOCHIOCTEPEKEHHSI, CAMOIII3HAHHS,
caMoaHaNi3y BIACHOI IsUTBHOCTI, BMIHHS 3ICTABIISTH OIIHKA OCOOMCTICHUX OCOOJNMBOCTEH JTOBKOIHIIHIMY JIFOABMH i3 BIac-
HUM OadeHHAM ce0e, KpUTUYHO OIiHIOBAaTH BJIACHI JOCATHEHHS B MpodeciiiHiil AisUIbHOCTI, BU3HAYATH NULIXH NpodeciiHo-
0COOHCTICHOTO PO3BHUTKY. IlofaHO maHi aHKETYBaHHS BUMTENIB TyMaHITAPHUX JWCIMIUIIH 100 OOI3HAHOCTI i3 CYTHICTIO
TIeIaroTi9HOI peduieKcii, pe3yabTaT! JiarHOCTyBaHHS PiBHIB C(pOPMOBAHOCTI pe(ICKCHBHUX YMiHb YUUTENIB TYMaHITAPHUIX
crnerianbHOCTe. OneprkaHi pe3yiabTaTH CBIAYAaTh MPO HEOOXiMHICTh BHPIIIEHHS MPOOJIEMATHKH PO3BUTKY IT€AArOTidHOL
peduiekcii yauTesniB TyMaHITApHUX AUCIIUILIIH Yy CHCTEMI MiCIISIUTUIOMHOI OCBITH, YOMY CTIPHSITUME BUKOPUCTAHHSI TTiJT Yac
TTiIBUIIEHHS KBaJTi(hikamii pi3HOMaHITHUX JIIIOBHX 1 POJILOBHUX IrOp JUCKYCiH, aHAMI3y MEeAAaTOTIYHNX CUTYAIlil, CIPSIMOBAHHX
Ha BJIOCKOHAJICHHS pe(hICKCUBHUX yMiHb. [1epCrIeKTHBOIO ITOJAIBIIHX JOCHIIDKEHb € PO3p00Ka METOANKH PO3BUTKY I€Iaro-
T14HOT pedyekcii yuuTeniB ryMaHITapHUX JUCIUILIIH Y CHCTEMI ITiCISIUIIIOMHO] OCBITH.

Knwowuoegi cnosa: pednekcis, nexaroriuna pediexcis, BUUTEN T'YMaHITAPHUX AUCIMIUIIH, CHCTEMa MiCIJISANILIOM-
HOI OCBITH.
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