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The article is dedicated to generalization of the experience of professional training of social workers in the USA,
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Introduction

The increase of a role and a status of social work in
Ukraine caused by domestic economic and political realities,
increasing the number of clients of social workers and the
categories of them in the country actualize the problem of
improving the professional training of specialists in social
work in Ukrainian universities. The solution of this problem
will be effective if professional training of future social
workers will not only be based on the specifics of domestic
social work and the best examples of domestic professional
education, but also on the experience of training social work-
ers abroad, where social work had the status of professional
activity much earlier than in Ukraine.

The peculiarities of professional training of social
workers in the USA, Canada, Great Britain, France, Swe-
den, Australia are revealed in the researches of such do-
mestic scientists as N. Vydyshko [1], L. Vinnikova [2],
O. Zahaiko [3], A. Kulikova [4], H. Leshchuk [5],
O. Olkhovych [6], O. Pichkar [7], H. Slozanska [8],
N. Sobchak [9], and others.

The aim of the article is to generalize the experi-
ence of professional training of social workers abroad and
to analyze the possibilities of its implementation in do-
mestic universities.

Discussion

Training social workers in different countries has its
own characteristics. Thus, the analysis of the Canadian
system of theoretical and practical training of social
workers demonstrates its flexibility and effectiveness,
which is provided by the availability of several types of
training programs, selective and elective theoretical
courses; clear sequence of learning disciplines; taking into
account modern realities of social work in the subjects;
compliance of humanitarian and professional courses;
using different forms of educational work; credit system
and so on. Students have the opportunity to choose theo-
retical courses among disciplines of humanitarian and
professional cycles, and lecturers are personally responsi-
ble for the implementation of the program. Integration of
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theory and practice in the field of social work is imple-
mented in Canada by interaction of professional schools
with social agencies; forms of the organization of educa-
tional process which involves the existence of in-class
learning and practical training in the agency during a
learning week; studying elective theoretical courses on
problem branches of social work; practical training in
social agencies; training of instructors of practice (full-
time employees of social institutions) at the premises of
colleges, faculties, schools or social work departments
which are parts of universities [1].

The main priority of social worker training in the
United States is an expanded field practice in social agen-
cies, which provide social assistance, or in private charity
organizations. Common blocks of disciplines for students
of all levels of training in the United States is the theory
of social work, human behavior, the influence of the so-
cial environment, practical activities in social institutions.
Theoretical training is combined with practice in social
agencies [2].

In Great Britain, the considerable attention is paid to
the formation of the student population for the social
sphere, careful selection of candidates for a profession of
a social service worker is conducted. An obligatory ele-
ment of the candidate selection is an interview conducted
by lecturers of an educational institution, employers,
social workers and users of social services (all of them are
specially trained for professional selection). Assigning a
personal tutor, who performs educational, evaluative,
organizational, mediating, and social and pedagogical
functions, to each student for the entire period of educa-
tion is common for higher educational institutions in
Great Britain, which train social workers for secondary
schools [3].

Training social workers in Great Britain is aimed at
providing them with the knowledge of national social
work standards which provide partnership, mutual trust
between social service workers and their clients,
knowledge of theory and the models of social work with




different social groups and age categories, the legislative
base for providing social services in the region; develop-
ment of professionalism of a social worker, which pro-
vides formation of the specific professional and personal
qualities necessary for successful professional task per-
formance; continuous professional and personal develop-
ment of a social worker; observance of ethical standards
of social work by social workers. Such training provides
wide use of various special courses aimed at training
social workers for work with children and teenagers;
offenders and prisoners; with unhealthy (in the health care
system) disabled people; old people; society; in the sys-
tem of social protection, etc. [7].

For example, in Sweden, the potential of informal
education, which is supported by social movement and
public organizations, is widely used as well as formal
higher education. Social workers usually lead such organ-
izations and participate in various projects which they
implement. Due to various projects (sports, social, educa-
tional, etc.) social workers and students are engaged in
process of continuous cognitive activity. So informal
education promotes the formation of leadership skills,
active civil position, development of communicative
skills, professional creativity of future social workers.
“Lifelong learning” principle is provided with informal
methods of training, first of all supervision and mentor-
ing, which dominate in professional development of so-
cial workers and in the process of experience exchange, in
particular with foreign colleagues [4].

The absence of a uniform nationwide standard in
Australia and the autonomy of higher educational institu-
tions in planning, organization and implementation of
educational process has led to the fact that in different
schools of social work in Australia there are significant
differences in professional training of social workers,
concerning the duration of training, logic and structure of
the organization of educational process, the list and con-
tent of training courses, grading systems, requirements
and conditions of passing examinations, samples of di-
plomas and so on.

The general approaches to creation of the profes-
sional training system of social workers in Australia are
as follows: diagnostics of professional suitability of appli-
cants for training (experience of work in a social institu-
tion, general level of development, tendencies, abilities,
compliance with psychological requirements, etc.); the
opportunity for the masters to choose the kind of profes-
sional training: the professional one, which allows to
obtain a master’s degree in practice; the research one
providing the degree of a master-scientist in social work
with the corresponding specialization (“Social work with
individuals, groups and families”, “Social management”,
“Children and family therapy”, “Social work in a com-
munity”, “Management of cross-cultural conflicts”, “Clin-
ical social work”, “Medical social work”, “Social work in
the field of management”, “Social protection”, “Clinical
social therapy”, “Social researches”, “Social policy”,
“Mediation”, “Social work in rural areas”, “Social securi-
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ty”, “Public development”); professional training of doc-
tors of social work is carried out at one of such types of
educational and qualification levels: the professional one
providing graduates with the doctor’s degree in social
work with specialization in the field of scientific research,
and the research one, which provides a Ph.D. diploma
indicating specialization in social work. The programs of
postgraduate education provide professional development
and retraining of social workers which is a necessary
condition for receiving / updating of the license for prac-
tical activities. It is necessary to note that training of so-
cial workers in Australia is characterized by a practical
orientation, introduction of innovative technologies, dou-
ble degrees (bachelor’s), a wide range of specializations
in a master’s programs, and the existence of supervisory
institutions [8].

In France, enrollment of applicants for training in
most specialties is also followed by a professional selec-
tion and provides passing entrance examinations to de-
termine the general level of training of entrants, to clarify
the psychological matching to the chosen specialty, psy-
chological motivation for choosing social work as a pro-
fession. For most specialties, the practical experience of
the entrant’s activity in social field is a necessary condi-
tion. The French system of professional training of spe-
cialists in social field is characterized by the transversal
nature of the content of education, the flexibility of pro-
fessional training programs, the combination of invariant
and variable components, the modular organization of the
educational process, the integration of theoretical and
practical components, the priority of the individual ap-
proach to the student, the modeling of future professional
activity in the training process, cooperation of educational
institutions with social institutions [5].

Concerning the forms and methods of training, the
analysis of foreign experience of social workers’ training
demonstrates that in the United States and Canada training in
small groups and individual training is preferable. Such
forms of the organization of training as seminars, practical
training, individual work, practical work, tutorials, design
training, work in teams, individual additional consultation,
individual consultation on personal problems, consultation in
groups, consultation in special services (health care centers,
preventive work centers, medical care and health insurance
centers, assistance program centers, etc.), maintaining a
student’s workbook dominate. An innovative form of the
organization of training is the so-called integrative seminar,
which provides the development of reflexive abilities, the
integration of students’ theoretical knowledge and practical
skills, their correction. Recently, virtual forms of training
have become very popular: audio and visual presentations,
video lectures, conferences, seminars, work in electronic
libraries and on the Internet ([2], [6], [9]). For example, in
Canada, in addition, innovative methods of teaching, such as
“a facilitator in a group”, written analysis of the activity of
social services, the description and the analysis of “cases”,
the analysis of interviews, etc. are widely used [6].




In the process of social workers training, workshops,
tutorials, project training, small group and team work,
disputes, individual consultations, study and analysis of
individual situations, presentations, as well as experi-
mental tasks, modeling, essays, design of posters, portfo-
lio and seminars online are used in Great Britain [3].
Individual forms of social workers’ training also dominate
over group work [7].

In Sweden, professional theoretical training of social
workers of various levels is also carried out by means of a
wide variety of methods and forms of training, the leading
of which are lectures, conversations, discussions, consul-
tations, business and role-playing games, trainings, meth-
ods of problem training, and so on. However, the training
of social workers at the bachelor’s and master’s levels is
dominated by group and micro-group forms of training,
whereas at the research level is the individual one [4].

In our opinion, the experience of social education in
Australia is no less interesting, where lectures-debates,
lectures-consultations, lectures-abstracts, seminars-press
conferences, practical training, individual consultations,
induction and integrative seminars are used to train social
workers. Dialogues, discussions, debates, interviews,
monitoring, diagnostics, problem presentation of material,
specially developed programs for electronic presentation
of material, film demonstrations, individual and group
exercises allow to activate the cognitive activity of Aus-
tralian students. “Brainstorming”, synectics, “morpholog-
ical analysis”, training in cooperation, as well as role-
playing games, work with a real case, a method of profes-
sional activity design, collecting and analysis of infor-
mation, Internet conference, photo reports, TV programs,
essay, etc. are widely used [8].

All these methods, means and forms of training are
also used in the process of training future specialists in
social field in France, but work in practice analysis
groups, social expertise, drawing up a profile are more
specific for it [5].

So, professional training of future social workers in
different countries has many common features, which
indicates the expediency and effectiveness of application
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of these methods, means and forms for training specialists
in social field.

Conclusions

The analysis of foreign experience of training spe-
cialists for social field makes it possible to provide sug-
gestions for its use for improvement of the system of
professional social education in Ukraine, namely: to de-
velop and approve national standards of social work for
all levels of professional education; to update curricula
and programs according to requirements of the interna-
tional standards; to provide professional selection of ap-
plicants for mastering the profession of a social worker; to
develop the concept of specializations for different levels
of training of specialists in social work, to develop op-
tional special courses, to involve experienced social
workers-practitioners for teaching; to provide the maxi-
mum practical orientation of professional training of so-
cial workers by increasing the duration of practice in
social institutions, correcting the practice programs, ex-
panding its types and bases, organizing practical experi-
ence management by experienced specialists in social
work, attracting students to volunteer movement; to estab-
lish partnership cooperation between educational institu-
tions and social organizations on the basis of mutual re-
sponsibility for the results of the process of professional
training of future social workers, their social protection
and employment; to intensify the participation of Ukraini-
an and foreign teachers and students in joint researches
and projects in social field; to activate the exchange of
teachers and students between the leading educational
institutions of Ukraine and foreign countries; to provide a
continuity of the process of social workers’ professional
training through the introduction of effective postgraduate
education programs.

The positive experience of social workers’ training
in other countries can be used in Ukraine, taking into
account the peculiarities and traditions of the national
higher education. It will optimize the system of training
social workers at various levels and will help to improve
the social situation in Ukraine.
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Bixmopia Bikmopiena Kopnewyk,
O00KMOp nedazociuHux HayK, npogecop,

3asidysau kageopu coyianvhoi pobomu ma Kaopo8o20 MeHeONCMEHmMY,

Ooecvxutl HayioHATLHUL NOATMEXHIYHUL YHIgepCUmen,
npocnexm [llesuenxa, 1, m. Odeca, Yrpaina

MPO®ECIHHA MIATOTOBKA MAMBYTHIX COIIAJIBHUX
MMPAIIIBHUKIB: AHAJII3 3APYBIKHOT'O JOCBIAY
CratTTIO IPUCBSYCHO y3araJlbHEHHIO JOCBITy NMpodeciiHOl MiAroToBKH colianpHux npaniBaukiB y CHIA, Kanani,

Benukiit bpuranii, ®@panuii, [lIBewnii, ABctpaii; aHanisy ocoOIMBOCTEH Takol MiJrOTOBKH B Pi3HMX KpaiHaxX; BH3HA-
YEHHIO NPIOPUTETHUX (OPM 1 METOMIB HaBYaHHA (axiBILiB i3 coliagbHOI poOoTH. B pesynbraTi nmpoBeneHOro aHamizy
OyJ10 3’COBAHO, 110 TIO3UTUBHUI JOCBi/ MiZArOTOBKM COLIAJIbHUX MPALiBHUKIB B 1HIINX KpaiHaX MOXke OyTH BHKOpPHC-
TaHu{ B YKpaiHi 3 ypaxyBaHHSIM OCOOJIMBOCTEH 1 TpaAWIliid BITYM3HIHOI BUIIOT 1IKOMK. {1t onTuMizamii cucteMu Tij-
TOTOBKH (haxiBIIiB i3 coriaibHOI poboTH B YKpaiHi HEOOXiTHO: PO3pOOUTH 1 3aTBEPANTH 3arajbHOAEP)KaBHI CTaHIAPTH
3 comianbHOI poOOTH AJIs BCiX JJAaHOK MpodeciiiHoi OCBITH; TIOCTIHHO OHOBJIIOBATH HABYAIBHI IJIAHU 1 IPOTPAMH BiAIO-
BiJTHO JI0 BUMOT CBITOBHX CTaHAAPTIB; 3aIPOBAIUTH MPO(hBinOip aGiTypi€HTIB A OBOJOAIHHS MPO(ECIi€r0 COmiaabHOTO
MpaLiBHUKA; PO3POOMTH KOHIEMIIO Cremiani3amii Uil pi3HUX pPiBHIB MiAroTOBKHM (haxiBIiB i3 comianbHOi poOoTH,
MiATOTYBAaTH BiAMIOBIIHO A0 HUX BHOIPKOBI CIEIialibHI KypCH, 3alydaTl [UIA X BUKJIAJAaHHS JOCBITUYEHUX COIIaJIBHIX
NIPAIiBHUKIB-TIPAKTUKIB; 3a0€3MeYNTH MAaKCUMaJIbHY NPaKTUYHY CIPSMOBAHICTh NpodeciiHoi miaroroBku (axiBiiB i3
couianbHOT poOOTH HIISIXOM 3017IbLIEHHS TPUBAJIOCTI MPOXOUKEHHS MPAKTHKK CTYAEHTAMH B COLIAIbHUX yCTaHOBAX,
KOpEKIii mporpam MpakTUKK, PO3IIUPEHHS 11 BUAIB Ta 0a3 MpOBEIeHHS, OpraHi3alii KepiBHULTBA NPAKTHKOIO CTYAEHTIB
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JIOoCBimueHNMH (axiBIsAMU B cepi comianbHOI poOOTH, 3aJyUeHHS CTYACHTIB 10 BOJOHTEPCHKOTO PyXy; HAIATOIUTH
MAPTHEPCHKY CHIBIPAIIO MiXK HABYAJIGHUMH yCTAaHOBAMH i COI[IaIbHUMH OPTaHi3aIlisIMH Ha 3acafaX B3a€EMHOI BiJIOBi-
JATBHOCTI 32 Pe3yNbTaTH MPOLeCy MpodeciiHol miAroTOBKH MaitOyTHIX (axiBIiB i3 COIiaIbHOI POOOTH, iX coIlialbHU
3aXMCT 1 IpaleBIalITyBaHHs; aKTUBI3yBaTH y4acTh YKpPaiHCHKHMX Ta 3apyODKHUX BHKJIAJAdiB i CTY/IEHTIB y CIIJIBHUX
JOCII/DKEHHSX Ta TPOEKTax B COLiajbHIN cepi; akTUBI3yBaTH OOMIH BHKJIaJla4aMH Ta CTYAECHTaMH MK MPOBITHUMHU
HaBYAJIILHUMU 3aKJialaMi YKpaiHH Ta 32 KOPAOHOM; 3a0e3MednTH Oe3nepepBHICTh mpoiecy NpodeciiHol MiroTOBKH
coLliaJIbHUX MPAIiBHUKIB 32 PaXyHOK YIPOBA/UKEHHS €(EKTUBHHUX MPOTPaM MiCISAMIUIOMHOI OCBITH. Y JOCKOHAJICHHS
npodeciitHol miAroToBKH (axiBLiB i3 cOLUiaIbHOT pOOOTH CIPUATHME IMOKPAILEHHIO COLiaNbHOI CHTYalii B YKpaiHi.
Knrwowuoei cnosa: couianpia podora, coliaibHAN MPaIiBHUK, MpodeciiiHa MiroToBKa.
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Jleson Pybenosuu Hixozocan,
O00KMOp MeOUUHUX HAYK, 0oyenm, 3a6i0yeay Kagedpu 3a2arvHoi gapmayil,
FOnina Onexcanopiena Acceaa,
KaHOUOAam nCUxoio2iuHux HayK,
cmapwutl guk1aoay Kagedpu ncuxiampii, HAPKOIO2ii, NCUxon02ii ma coyianbHoi donomoau,
Ooecbkutl HAYIOHATLHUY MEeOUYHULL YHIBepCUumem,
npos. Banixoscwvkuii, m. Odeca, Yxpaina,

AKCIOJIOTTYHUI MIAXLT Y CHCTEMI HPO®ECIAHO-TIEJATOTTYHOT
MIATOTOBKUA MANBYTHIX ®AXIBIIB MEJUYHOI FAJTY3I

Y cmammi eusnaueno eascausicms cucmemMHO-YiHHICHO20 NIOX00Y, NOOAHO XAPAKMEPUCMUKY AKCION02TYHO20 Nio-
X00y AK MemoO0NI02IYH020 KOHYEenmy Rpoghecilino-nedazociynoi niocomoexu maubymuix gaxieyie meOuuHoi eanysi.
3asznaueno ocHosHi npunyunu, QYHKYIL, MOOeNi aKCioNo2iuH020 ni0X00y ma GUHAYEHO NPIOPUMEMHL YIHHOCMI 8 0C6i-
mi, BUXOBAHHI MA CaMOPO38UMKY Maubymuix ¢axisyie meduynoi eanysi. Iliokpecneno, wo axciono2iynutl nioxio y cuc-
memi npogheciiino-nedazociunoi nid2omoeKu NOGUHeH Oymu OPIEHMOBAHU HA YOPMYSAHHS CUCMEMU YIHHOCME, SKI

8I0N0GI0AIOMb BUMOAM, YCMAHOGIEHUM 00 MAUOYMHIX (Paxisyie MeOuuHoi 2any3i.
Knrouosi cnosa: axcionozis, axcionoziunuii nioxio, euwyi HaguaibHi 3aK1a0u, CmyoeHmu-ueouxu, Maoymui gaxi-

8Yi MeOUyHoI 2anysi.

IHocranoBka npodaemu

®opmyBaHHA IIHHICHOI CHCTEMH OCOOHMCTOCTI BUMa-
rae TMOCTIHHOTO aHaii3y, OLIHKK MOJiH, 0 BinOyBarOTh-
cs, B TpOIeCi XUTTEMSUTBHOCTI. OCOOUCTICTh MOCTIHHO
CTaBUTH Iepes coO0K0 NMEBHI 3aBAaHHs, NPUIMaE pillieH-
Hsl, KOperye Ta peaii3ye cBoi uiii. [Ipu npoMy cTaBiIeHHs
JI0 HaBKOJIUIIHBOTO CBITY 1 BH3HAYEHHS CBOIO MICI B
HBOMY TIOB’SI3aHO 3 JIBOMA MiJXOJaMH — MPAKTHIHUM i
abCTpaKTHO-TEOPETUYHUM (MTi3HABAIBHUM). Poib cromy-
YHOI JIJAHKHM MK NMPAKTHYHHUM 1 Mi3HABAIBHUM HiAX0daMu
BUKOHYE€ aKCIOJOTTYHMH (L[IHHICHUI) TiJIXi].

Akxciosnorist 3a }inocoChbKUMU CIOBHHKaMHu (Tperl.
AXxia — ninHicTb, 10g0s — CJI0BO, BUEHHS) BU3HAYAETHCS 5K
¢inocodcrke DOCHIPKEHHS IPUPOIH IiHHOCTEH [1, 2]; 5K
¢inocodcpka IUCHUILTIHA, MO 3aWMAETHCS JOCHIKEH-
HSM LIHHOCTEH SK 3MICTOBHO CTBOPIOIOYHMX OCHOB JTFO-
CBKOTO OYTTsI, SIKi 3a4af0Th CIPSIMOBAHICTh 1 MOTHBAIIIIO
JIIOJICBKOTO JKUTTS, MisNIBHOCTI Ta KOHKPETHUX il 1 BUH-
HKIiB [3, 4]. Y cydacHUX yMOBax akCioJoTisl pO3TIsSAaeTh-
cs SIK Teopis IIHHOCTEH 1 XapaKTepHU3YeETbCsA ICTOTHHM
MepeMileHHs M yBaru Ha 3arajJbHOJIOJCHKI IIHHOCTI, SIKi
BH3HAYAIOTHCS B CBIIOMOCTI JIIOAEH CyJaCHUMH PealisiMH

Oyrra. OTXKe, NEHTPANBHUM MOHATTSIM B akciojorii €
TIOHATTS I[IHHOCTI, SIKE€ XapaKTepH3Yy€ COILIOKYIbTYpHE
3HAYCHHS SBHII AIHCHOCTI, BKIFOYEHUX Yy MiHHICHI BiIHO-
CHHHU.

AKCIOJIOTIYHUI MAXiJ BIACTUBHH T'yMaHICTUYHOMY
HaIpsSIMKOBI, OCKUJIbKH JIIOJJMHA PO3IJISIJA€ThCS B HHOMY
SIK HaMBHMILA I[IHHICTh CYCMIJILCTBA 1 CAMOLIb CYCIIJIBHO-
ro po3BuTKy. CaMe B IIbOMY MiJIXOJi ¥ 3HAXOIUTH CBOE
BiI0OOpakeHHsI Pi3HOMAHITHICTh CTaBIIEHHS 1O JIFOJWHU,
CYCIJILCTBA, ITyXOBHUX I[IHHOCTEH, MisIILHOCTi, IO i
BU3HAYa€ 3MICT T'YMaHICTUYHOI CYTHOCTI OCOOHCTOCTI.
OcCTaHHIM 9acOM aKCIOJOTIYHHH ITiXiJ{ AKTHBHO BHKOPH-
CTOBYETBCS Y JIOCHI/PKEHHI TIeJaroriyHuX 1po0ieM BHIIO1
IIKOJIM, OJJHAK 1 A0Ci He HAOyB JOCTATHBOTO PO3KPHUTTS B
npodeciifHid miAroToBmi MaiOyTHIX (axiBIiB MeTUIHOL
raiysi.

Merto10 cTATTi € BUBYCHHS Ta aHAJI3 JITEpaTypu 3
MpOoOIeMH TOCIIKSHHSI, BA3HAYECHHS MICIISl Ta POJIi aKci-
OJIOTIYHOTO MiAXOXy B IMpoleci mpodeciitHoi MmiATOTOBKH
ManOyTHIX (paxiBI[iB MEIHMYHOT Tay3i.

Memooamu oocnidrycennsn Oyno oOpaHO MOPIBHSIH-
HS, y3araJbHEeHHS Ta aHaJIi3 JTITepaTypH 3 MPOOIIEMH.
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