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PEDAGOGICAL SKILLS OF THE TEACHER AS A MEANS OF FORMING
A HEALTHY LIFESTYLE AMONG STUDENTS

The article considers the phenomenon of teacher's personal maturity as a key factor in the effectiveness of pedago-
gical activity. The purpose of our article is to substantiate the pedagogical skills of the teacher as a means of forming a
healthy life. Generalization of various approaches gives the grounds to allocate some bipolar parameters which have
great value in a context of pedagogical activity and characterize the level of a personal maturity or, accordingly,
immaturity of the teacher. Based on the analysis of psychological and pedagogical approaches to the interpretation of
the essence of personal development, we determine the following criteria of the teacher's personal maturity: self-deter-
mination, capacity for self-awareness, spontaneity, authenticity, readiness for emotionally close relationships, etc., as
well as the adequacy of self-perception, flexibility, tolerance for contradictions, understanding of the relativity of things,
positive self-image, inclination for creativity, existence of individual life philosophy and professional position. The hu-
manization of the school and the organization of the educational process on the basis of a personal approach requires
the teacher to have a high level of personal maturity, who can present him/herself to the students not as an impersonal
functionary, professional, but as an original personality, who has his/her own position, which is open in expression, their
feelings, emotions and views. Teaching such teachers requires the realization of a set of pedagogical conditions in the
educational environment of higher education institutions, connected with ensuring the subjective position of students,
intensifying their reflective processes, dialogue, problematization and personalization of pedagogical communication.
The preparation of such teachers requires the realization in the educational space of a higher educational institution of
a complex of pedagogical conditions connected with the maintenance of the subject position of students, activation of
their reflexive processes, dialogical character, personification and complication of pedagogical interaction, Psychology

of Technology and Social Psychology.
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Introduction

The personality of the teacher was always considered
as a decisive factor in the efficiency of upbringing. The
outstanding teachers of the past constantly stressed that the
success of upbringing depends not only on the subject com-
petence and a teacher’s skill in teaching methods but above
all on his/her personal qualities. This dependence becomes
even more evident in terms of changing the education sys-
tem to the personal approach in the context of which the
stress is put on the development of the personal character-
istics of students: subjectivity, autonomy, reflexivity, cre-
atevity, inner freedom, responsibility and so on. The meth-
odology of the personal approach requires a transition to
such a style of educational relationships that ensures the
formation of subjectiveness as the pupils’ ability to con-
sciously, creatively and independently to determine their
own life, to take responsibilities for their actions. The per-
sonal development of students, in its turn, is possible only
on condition that there is the appropriate level of personal ripe-
ness of the teacher: “for the child’s correct personal development,
it is necessary that first of all, the teachers themselves possess the
adequate personal organization”.

It is difficult to imagine, how the teacher can promote
harmonization of the personality of students if he/she
him/herself is not deprived of psychological complexes
and internal contradictions. In R. Burns’ opinion, teachers
with the negative self-concept “experience social and emo-
tional difficulties which cause uneasiness, generate
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stress and finally should for sure be reflected in their teach-
ing work” (Osukhova, 1991). N. Osukhova fairly notices
that “by means of intimidated and conformed teacher who
does not accept him/herself and others, it is impossible to
solve a problem of a school humanization”. Psychological
and pedagogical researches testify that “together with cog-
nitive development of the teacher the important require-
ment, which is necessary to consider in the course of voca-
tional training, is his/her general psychological tone and ad-
equacy of personal regulation” (Berns, 1986). Whatever ped-
agogical techniques, methods and modes the teacher did not
own; he/she should show the students, first of all, the sample
of the psychological health and personal maturity.

Numerous researches testify the importance of per-
sonality maturity of the teacher as preconditions of effi-
ciency of pedagogical activity and in these researches the
existence of indissoluble connection between personal
characteristics of the tutor and personal formation of stu-
dents is proved (R. Burns, U. Glasser, I. Dubrovina,
A. Markova, L. Mitina, A. Orlov, C. Rogers and others).
The personal maturity of the teacher defines a humanistic
orientation of his/her actions and deeds, ability to creative
self-realization and self-development in professional work
space. Therefore, in the course of vocational training of the
future teachers, the character and an orientation of personal
development of students has not smaller importance, than




the academic achievements. In this connection, the devel-
opment of a personal maturity of the future teachers should
become one of priority tasks of their vocational training.

A. Maslow considers the personal development of
man in connection with the concept of self-actualization,
which means the fullest disclosure of the inherent innate
potencies (Maslou, 1999). He pointed to the characteristics
that distinguish self-actualized personalities: the highest
degree of perception of reality; the developed ability to per-
ceive yourself, others and the world at large as they really are;
the increased spontaneity; the developed ability to focus on a
problem; a more expressed desire for solitude; autonomy, op-
position to any involvement of another culture; perception of
freshness and richness of emotional reactions; frequent breaks
in peak experiences; identifying itself with the whole human
race; capacity for constructive interpersonal relationships;
democratic structure of one’s character; developed creative
abilities.

To describe the phenomenon of personal maturity
C. Rogers used the term “fully functioning person”. The
main characteristics of a fully functioning are the follow-
ing: openness to experience, lack of fear of your own feel-
ings, whatever they may be — negative or positive; living
in the present with full awareness of each moment, being
ready to rebuild their own behavior to the extent that the
experience provides new opportunities, flexibility and abil-
ity to adapt to changing conditions of life; self-belief, your
inner motivation and intuition, ever-growing confidence in
their own ability to make decisions (Rogers,1994).

It should be emphasized that according to most scholars
between the chronological age and personal maturity of the
individual there is no direct dependence. Responding intellec-
tually and socially to his/her age, the individual may be char-
acterized by a low level of personal maturity (S. Kovi, G. All-
port, E. Fromm, P. Hersey and others)

Aim and Tasks

The purpose of our article is to substantiate the peda-
gogical skills of the teacher as a means of forming a healthy
life.

Research Methods

The majority of researchers, considering a phenome-
non of a personal maturity, focuses attention on such char-
acteristics of the person, as self-determination, self-control
in a counterbalance of external determination; creativity in
a counterbalance to reproduction; individuality, authentic-
ity in a counterbalance to standardization, banality; initia-
tive in a counterbalance to passivity; self-esteem in a coun-
terbalance to a negative self-estimation; a personal open-
ness in a counterbalance to an estrangement and closeness;
reflexivity in a counterbalance to an impulsiveness; flexi-
bility, understanding of a relativity of things in a counter-
balance to rigidness, compartmentalization; realness of
perception of the reality in a counterbalance to stereotype
and bias. It is obvious that the personal maturity has not
one-dimensional, but multidimensional structure, i.e. it inte-
grates the complex of interconnected traits. Generalization of
various approaches gives the grounds to allocate some bipolar
parameters which have great value in a context of pedagogical
activity and characterize the level of a personal maturity or, ac-
cordingly, immaturity of the teacher.

Proactivity (self-determination, autonomy, initiative-
ness) — activity (passiveness, dependence, orientation to
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authorities). One of the main features is the maturity of the
individual autonomy, inner freedom — the ability to dis-
tance him/herself from both impact of the environment and
the principles on which behavior has been based up to the
present moment. A mature person is able to switch from
one to the other activity determinants, to choose between
alternatives, to resist the temptations and distractive fac-
tors, to change arbitrarily leading principles of behavior
(Kon, 1989). The self-determination ability becomes par-
ticularly important in the context of the personality-ori-
ented approach, which requires the teacher to show will-
ingness over situational activity, to resist generally-ac-
cepted patterns and pedagogical routine, defend own crea-
tive freedom and uniqueness, critical treatment of widely-
known facts.

Reflexivity, a reflexive ability to go beyond the ac-
complished activities — activity absorption, inability to go
beyond its boundaries and look at him/herself and own ac-
tions from the perspective of an observer. The most im-
portant feature of reflection is that it allows the individual
to go beyond the accomplished activities and look at
him/herself as if from another side, from the position
“over” and “behind” to control his/her own activity based
on awareness of him/herself and own actions. A person be-
comes an object of control by him/herself through reflec-
tion. Reflection allows the teacher to be a full author that
constructs his/her present day and future, allows to under-
stand and evaluate the difficulties and contradictions of ed-
ucational process, resolve them independently and con-
structively according to his/her own orientations on values,
to consider the problem as a stimulus for further develop-
ment, overcoming own limitations. The teacher’s aware-
ness of his/her own potential, prospects for personal and
professional growth prompts him/her to constant experi-
mentation, creativity. Hence reflection can be seen as an
important means of professional self-development, a con-
dition and factor of the personal development. Self-obser-
vations and analysis of the own actions in different situa-
tions as if through the eyes of another person help the
teacher to understand the peculiarities of professional and
role behavior and thus allows to correct it. Only thanks to
reflection the teacher becomes a real participant in the
sense that he or she can consciously and deliberately trans-
form him/herself, to question and change those principles,
which are based on his/her actions.

Spontaneity, authenticity, no fear of self-disclosure,
the ability to emotionally close relationships — being
closed, hiding behind various social masks and facades,
fear of emotionally close relationships. C. Rogers states
that the personal development of pupils is determined by
the ability of the teacher to form when communicating with
them a special type of interpersonal relationships that he
calls “helping ones”. One of the conditions of such rela-
tionships is the congruence of experiences and behavior of
the teacher (Rogers, 1994). This means a sincere, frank, di-
rect and conscious manifestation of teacher’s own feelings,
his/her attitudes towards his/her pupils. “The facial”, alien-
ated, formal communication is the opposition to the con-
gruent, when the teacher hides his/her true feelings under a
role professionally impersonal mask. A. Orlov notes: “If a
teacher’s behavior is insincere, he/she tends to hide behind
the guise of various kinds (“facades”, “stripes”) if he/she




shows negligence or cold senseless ... he/she adversely af-
fects his/her pupils’ personal development” (Orlov, 2002).
The reason for the teacher’s avoiding close, open relationships
with his/her pupils may be his/her low level of personal ma-
turity, manifested in anxiety, deep concern, doubt about the
ability to cause the sympathy and respect. The spontaneous
teachers build their communication with pupils on the basis of
personal feelings, rather than social-role expectations, openly
show their qualities and emotions, come to the students indi-
vidually, paying attention not only and not so much to their
competencies and academic achievements, but to the personal
traits, extracurricular interests and inclinations.

The realistic perception of themselves and the envi-
ronment, the ability to see things and other people as they
really are — is a distorted perception of reality due to the
impact of different kinds of unconscious attitudes, stereo-
types and psychological defense mechanisms. Personally
mature teachers are distinguished by a more adequate per-
ception of reality; know themselves better and easier per-
ceive themselves as they are. They are characterized by a
less dependence on the mechanisms of psychological de-
fense; in particular, they are not characterized by the dis-
torted perception of themselves and the pupils, which often
reduces the teachers’ activity with a less psychological har-
monious type. Often teachers with low level of personal
maturity perceive themselves limited — only as performers
of respective social role. This makes the teacher’s activity
poorer, dehumanizes his/her activity, because the person-
ality is always broader and richer than any role. For exam-
ple, it is important for teachers not only teach but also
learn, that is to go beyond their role. Taking into mind only
what corresponds to the social role, and discarding the rest,
the teacher limits his/her personality, turning it into a kind
of mask, behind which it is impossible to make out a living
person. Another, also negative consequence of inadequate
self-image Psychology explains the known pattern: the
more difficult for a person to perceive oneself, the more
difficult it to take the others. The teacher is not able to per-
ceive pupils as they are, denying their right to be them-
selves, which causes communication barriers of psycho-
logical conflicts and brings to nothing the educational ef-
fort (Bozhovych, 2001).

The internal locus of control, taking responsibility for
their actions themselves is the external locus of control, at-
tribution of responsibility to the environment. The results
of the research indicate that teachers with an internal locus
of control tend to take responsibility for the consequences
of their actions, have a higher level of personal maturity
than the teachers with an external locus of control that shift
responsibility to others: colleagues, pupils or their parents.
Teachers from the internal locus of control are character-
ized by kindness, tolerance, altruism, perseverance, self-
criticism, a tendency to critically analyze their own actions.

Tolerance, flexibility, tolerance of contradictions,
dissimilarities, understanding of the relativity of things,
openness to everything new — intolerance, being categori-
cal, dichotomous (“black-and-white”) thinking, rejection
of alternative views. The personal development of pupils
depends on the teachers’ ability to accept different points
of view tolerantly, to recognize children’s rights to their
own position. Tolerance is the result of the teacher’s con-
scious choice of this position in the relationships with the
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pupils, resulting from the understanding, acceptance and
respect for plurality and diversity of life, recognizing the
inevitability of individual differences, and — preparedness
to build their own world so strong and flexible, to be open
to interaction with the others. The teacher should have suf-
ficient intellectual flexibility, not to be dogmatic, not state
that there is only one way to solve the problem, the one and
only correct view. Unfortunately, in daily teaching practice
frequently observed manifestations of the teachers’ intol-
erance — from indifference to the child's own opinion to
frank and hard impaired and even the humiliation of the
pupil for the “wrong views”. This behavior shows primar-
ily the low level of personal maturity teacher.

A positive self-concept, self-confidence — a negative
self-concept, self-diffidence. R. Burns’s research shows
that authoritarian tendencies in communication are often
inherent to diffident teachers with negative self-esteem,
who possess personal inadequacy, anxiety and insecurity,
and who are identified with authoritarian roles which are
manifested both with the excessive cruelty and authorita-
tiveness and as well as the desire to appear confident in
his/her students’ eyes. And vice versa, a teacher with a pos-
itive self-esteem, “feeling confident in the classroom, does
not feel obliged to psychologically defend himself/herself
... easily accepts the fact of being limited in his/her oppor-
tunities and capabilities of students ... will be friendly and
at the same time turn to justify criticism on occasion” (Burns,
1986). Self-confidence helps the teacher to overcome fear and
anxiety, to enjoy the progress and not to despair, facing diffi-
culties to remain emotionally balanced and flexible enough to
interact with students for a long time (Morhun & Tkacheva,
1996).

Creativity, enthusiasm, inclination for risk, the crea-
tive transformation of reality — a reproductive orientation,
stereotyping, fear of risk, a tendency of keeping to estab-
lished standards. Practice shows that those teachers who
have an expressed belief, passionate about something (their
subject, ideas) deeply and truly believe in something (truth,
beauty, goodness, justice, freedom and self-worth of each
person) help to the personal development of students. Typ-
ically, children recognize easily the spiritual emptiness,
distrust and false in teacher’s actions and internally try to
suspend from him/her. Only those teachers who are char-
acterized by bright personality and creativity can be not
just sources and transmitters of information, not just good
people, but also to be the catalyst for personal growth of
students (Leontev, 2011).

The presence of the own life Philosophy and personal
and professional position —an amorphous idea about their
life and professional priorities, passive perception of ex-
ternally imposed values and principles. Unlike those who
passively and uncritically accept the goals and values
which are imposed by the environment, mature teachers
have a clear idea of what their lives, professional aspira-
tions and beliefs should be like. They must be aware of
what they want, plan their lives and organize their profes-
sional activities accordingly. They are characterized by a
sense of confidence, stability and optimism for the future.
Temporary life and professional difficulties do not reduce
their desire to follow the chosen strategy. His/her
goals,values and beliefs as they experience personally
meaningful, such as providing a sense of directional and




meaningfulness  of life, activities
(Sukhobskaia, 2002).

The analysis of domestic and foreign Psychology and
pedagogical concepts of the personally-focused educa-
tional interaction gives the grounds to allocate some peda-
gogical conditions necessary for stimulation of subject activ-
ity and, accordingly, of development of a personal maturity of
pedagogical high schools students. The first of them consists
in transition from monologue to dialogical strategy of pedagogi-
cal interaction. At monologue strategy the teacher operates thus
as if only he/she is the full subject and the carrier of the truth. Un-
like it, dialogical strategy is based on a recognition of subjective
full value and basic equality of co-operating partners and in this
sense abstracts from possible differences in the social status of the
teacher and students.

Research Results

Researchers consider as base characteristics of dia-
logical pedagogical interaction: mutual trust, an openness,
goodwill, the common vision of situations by the teacher
and students, a mutual orientation on the problems solving,
equality of psychological positions, mutual understanding
(L. Petrovskaya, A. Spivakovskaya); equality, mutual
trust, mutual understanding, mutual sympathy (R. Kar-
neev); orientation to equality in communication, aspiration
to mutual understanding, co-creation and mutual develop-
ment (S. Bratchenko); personal orientation, equality of
psychological positions, mutual penetration into the world
of feelings and experiences, readiness to accept the part-
ner’s point of view, a withdrawal from especially role po-
sition (N. Ostroverhova). Despite certain differences, the
majority of researchers recognize the most effective from
the stand point of creating favorable conditions for their
personal development in terms of teaching pedagogy, sub-
jects the dialogical, the subject-subject strategy of interaction
which presupposes_perception of students as partners psycho-
logically equal in rights; certainly positive relation to them and
belief in their potential creative possibilities; a personal open-
ness and trust; disposing to mutual understanding and creative
cooperation; granting to students of a freedom in choosing, the
right to personal-professional self-determination.

In process of training work with the future teachers
the basic concepts of the human-centered psychotherapeu-
tic approach are made operative (Rogers, 1994), concern-
ing a pedagogical context. The basic postulate, on which
such training is based, consists in that quality of pedagogi-
cal process is defined by quality of interpersonal dialogue
of the teacher and students which, in turn, depends on level
of a personal maturity of the teacher, its relation to him-
self/herself. Hence, the primary goal of training — to pro-
mote development and harmonization of the teacher’s per-
son, and, thanks to it, to increase the efficiency of pedago-
gical process as a whole.

professional
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NEJATOITYHA MAMCTEPHICTH BUMTE.ISA SIK 3ACIB ®OPMYBAHHS 3/JOPOBOI'O
CIHOCOBY KUTTSA
VY craTTi HaBeAECHO PO3IIIA ABHUIIA OCOOUCTOT 3PIIOCTI BUMTEIS K KIFOUOBOTO YHHHHUKA €(h)eKTHBHOCTI MIe1aro-

riuHoi misubHOCTI. Ha 0CHOBI aHaIi3y MCHXOJIOTO-TIeNarOTiYHHX MiIXOIB 10 IHTepIpeTalii CyTHOCTI 0COOHCTICHOTO PO-
3BUTKY MU BU3HAYA€EMO TaKi KpUTepii 0COOUCTOT 3piJIOCTI BUMTEINS: CAMOBH3HAYCHHS, 3IaTHICTB JJO CAMOCBiJOMOCTI, CIIO-
HTaHHICTh, CIIPABXKHICTh, TOTOBHICTh 0 EMOLINHHO OJIM3EKUX CTOCYHKIB TOIIO, 8 TAKOXK aJCKBATHICTh CAMOCTIPHITHATTS
Ta COPUHHATTS OTOUCHHS, BHYTPIIIHI KOHTPOJIb, TOJIEPAHTHICTh, THYUKICTh, TOJIEPAHTHE CTABICHHS 10 CyNepeyHOCTeH,
PO3YMIiHHS BiTHOCHOCTI pedeii, MO3UTHBHOTO CAMOIMI/IXKY, CXIIIBHOCTI IO TBOPYOCTI, iICHyBaHHS iHIUBIAyaIbHOT KHUTTE-
Bo1 inocodii Ta mpodeciitnoi mo3urii. ['ymaHi3allist IIKOIU Ta OpraHi3alis HaBYaJIbHO-BUXOBHOTO IIPOIIECY Ha 3acaax
0COOHMCTICHOTO ITiAX0AY BUMArae BiJi BUNTEJIsI BUCOKOTO PiBHSI 0COOMCTOT 3pLiIOCTI, SIKUI MOYXKeE IPE/ICTABUTH ce0e YUHIM
HE K 0€30C000BHI (YHKITIOHEP, BUKOHABEIH POGECiitHUX 000B’SI3KIB, a SIK OPHUTiHAJIBHA OCOOUCTICTh, SIKA MA€ BIIACHY TI0-
3UIIIIO, SIKA BiIKPHUTA y BUPKEHHI CBOIX MOYYTTIB, EMOIIi Ta MOTIs/AiB. HaBuaHHs TakX BUKIIAIadiB BUMArae peasizaiii KoMm-
TJIEKCY MEIarOTiYHUX YMOB Y OCBITHBOMY CEPEIOBHIIII BUIIMX HABUAILHHUX 3aKJIaIiB, OB SI3aHUX 13 3a0e3MeYeHHSIM CyO’ €KTH-
BHOI MO3WIIiT CTY/ICHTIB, aKTUBI3AINEI0 iX pedIeKCHBHUX MPOIIECIB, Aiaorizalli€to, mpoOIeMaTH3AIE0 Ta IEPCOHATI3AITEI0
MIEIarOTiYHOTO CHiIKYBaHHA. [TiroTOBKa TaKWX BHKJIAJIA4iB BUMAarae peaisaiii y HaB4aJlbHOMY MPOCTOPi BUIIIOTO HaB-
YaJBHOTO 3aKJIa/ly KOMIUIEKCY I€/IarOTiYHUX YMOB, OB SI3aHUX 13 MiATPUMKOIO IIPEIMETHOI ITO3MILiT CTYJeHTIB, aKTHBI-
3ari€ero iX peIeKCHBHUX MPOIIECIB, IiaIOTYHOTO XapaKTepy, yOCOOJIEHHIM Ta YCKJIa[HEHHSIM Ie1aroriaHoi B3aeMOII,
3aCTOCYBaHHS TEXHOJIOTIT COIiaIbHO-TICHXO0JIOTIYHOI M JTOTOBKH OCOOMCTICHOT 3piJIOCTI.
KoarouoBi cioBa: 3pinicTb, 0coOMCTICHA 3pLTiCTh, KPUTEPii OCOOMCTOT 3pLIOCTI BUMTENS, PO3BUTOK OCOOHMCTOT
3pLIOCTI BUUTEIIB.
IHooano oo pedaxyii 20.08.2019
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