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ENHANCING PhD STUDENTS” ACADEMIC WRITING
SKILLS IN THE PROCESS OF LEARNING ENGLISH

The paper aims to substantiate the designed technique of PhD students’ academic writing skills development,
which includes the stages of formation, the content and functional components, as well as the corresponding organiza-
tional forms and methods of interaction between a teacher and postgraduate students in the process of learning a for-
eign language. At the initial and final stages of the verification of the effectiveness of the implementation of the devel-
oped technique, specially designed diagnostic methods and questionnaires aimed at identifying value orientations and
motives of studying the basics of academic writing, the initial and acquired levels of language knowledge (English) at
the postgraduate level in the process of studying the discipline were applied. The evaluation of the results took place
according to the following criteria: value orientations and motives, knowledge of academic vocabulary and grammati-
cal accuracy; and indicators: motives, vocabulary, lexical knowledge, grammatical awareness, academic writing skills.
As a result of the study, most of the respondents (n=50) had insufficient knowledge and skills of academic writing. As a

result of the carried out experiment, the effectiveness of implementation of the designed technique has been proved.
Keywords: PhD students, academic writing skills, research work, method of developing skills, enhancing academic

writing skills, academic writing style.

Introduction

In Ukraine, the system of higher and post-graduate
education is currently facing critical changes and conse-
quently its dynamic development. Thus, it is quite im-
portant to organize the educational process in such a way
that students will be able to comprehend all areas of pro-
fessional development, which, in turn, should ensure the
formation of a holistic experience of independent scien-
tific and cognitive activity, as well as significantly change
the level of professional culture.

According to statistical evidence, approximately
10% of all postgraduate students are willing and do con-
tinue their further education at post-graduate training
courses. That is why students’ research activity at univer-
sity is primarily supposed to involve educating and culti-
vating search and research skills, analytical ones, neces-
sary skills for the analysis of the sources base, history and
graphical studies; they should be able to cover the results
of scientific and theoretical research. The ultimate goal of
performing independent tasks is not only the process of
mastering knowledge, but also obtaining creative aware-
ness and scientific knowledge at the heuristic-search lev-
el, taking into account the integration of different ways of
learning and acquiring information.

Within the framework of the Bologna Process, which
envisages a three-tier system of higher education (Ba-
chelor-Master-Doctor of Philosophy), in order to obtain a
PhD degree a postgraduate student is expected to master
particular competences. This list is based on the Dublin
Descriptors, which are the basis of the European Qualifi-
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cations Framework. According to it, the degree of Doctor
of Philosophy can be attributed to those who:

» profoundly understand the research field and pos-
sess holistic knowledge, skills and research methods in a
particular field;

* initiate, implement and correct a consistent process
of sound scientific research, with due respect for academ-
ic integrity;

* contribute to the national science by conducting an
original study aimed at providing an increase in
knowledge due to a substantial amount of work and part
of which deserves to be published in national as well as in
international peer-reviewed publications;

« are able to critically analyze, assess and evaluate
new and complex ideas;

* can professionally communicate with colleagues, the
wider scientific community and society as a whole in issues
related to a particular area of the scholar’s expertise;

* can justify and promote technological, social or
cultural advancement in a knowledge-based society [3].

Moreover, in accordance with Article 5 of the Law
of Ukraine “On Higher Education”, the Doctor of Philos-
ophy (PhD) is an educational and simultaneously the first
academic degree obtained at the third level of higher
education on the basis of a master’s degree. The degree of
Doctor of Philosophy is awarded by a specialized aca-
demic council as a result of successful completion by a
postgraduate student of an appropriate educational and
scientific program and public defense of a dissertation in
a specialized academic council” [3].




At the postgraduate level, PhD students are expected to
demonstrate considerable improvement in the depth and quali-
ty of their academic understanding not only in their native
language (Ukrainian), but also in a foreign one. During their
research experience they are certain to be asked to undertake
new types of assignment and produce work that is much more
detailed and critically reasoned. They may also be writing
articles for academic journals and presenting their research at
conferences and formal proceedings.

Consequently, this experience requires and implies a pro-
found and thorough training which is notably aimed at devel-
oping and enhancing academic writing skills. It is considerably
essential to those PhD students who learnt English only for
two years during their Bachelor degree education. They signif-
icantly lack language and speaking experience.

The issues of organizing, developing and enhancing
students and PhD students’ research work have always
been in the scope of academic search and study. So, V.
Lugovy, V. Mayboroda and O. Yaroshenko explicitly
advocated the conceptual and methodological foundations
of organizing students’ research activity at higher educa-
tional institutions [7; 8; 11]. They mainly paid attention to
managing the research work in the professional fields
such as pedagogy, mathematics, philology and other ma-
jor subjects but in the Ukrainian language. Whereas the
current trends of integrating the Ukrainian science into the
European scope require vast research and academic skills
in a foreign language, English for example. PhD students
encounter language difficulties in rendering the message
of their research works, they are unable to make public
speaking in English; they lack required vocabulary and
academic writing skills. Moreover, V. Mayboroda identi-
fied core competences necessary for fruitful PhD stu-
dents’ research work, among which he pointed out intel-
lectual and knowledge competences implying acquiring
foreign language skills [8, p. 160]. So we face a necessity
to design practical tips and guidelines how to develop and
enhance the above mentioned skills in PhD students who
did not learn English profoundly.

Publications concerning the outlined issue (I. Slipu-
hina, I. Chernetskiy) are primarily dedicated to imple-
menting engineering and scientific methods in the re-
search work [9]; L. Strelchenko focused on enhancing
informational and communicative competences of future
scholars omitting the idea of developing foreign language
competences in the process of acquiring academic experi-
ence [10, p. 227].

Thus, we can conclude that among this variety of rese-
arch we lack issues describing peculiarities and basic requi-
rements for writing academic papers and articles in internati-
onal scientific journals in a foreign language, notably Eng-
lish. It would be quite reasonable to refer PhD students to
publications which exactly and concisely analyze and specify
the relevant vocabulary, language techniques, structure and
style attributive to writing academic papers.

These issues are unfortunately left beyond the na-
tional scholars’ research scope. From our personal experi-
ence we can state that the requirements as well as the

Science and Education, 2017, Issue 12

184

lNedazoeika — Education

structure and methodology of writing academic papers in
their variety (abstract, essay, dissertation, articles, sum-
maries) in international scientific journals considerably
differ from our national ones.

Aim and Tasks

That is the paper is aimed at introducing, describing
and revealing our approach to developing and namely
enhancing PhD students’ academic writing skills. We
shall specify our method.

Before introducing the method we shall clarify the
specifics of the foreign language training of PhD students
at the faculty of International Economics and Manage-
ment at Kyiv National Economic University named after
Vadym Hetman, which namely lies in the following: the
initial level of language training of postgraduates from the
faculty of International Economics and Management is
much higher (they learn English for four years) than the
level of postgraduates from other faculties (they learn
English only for two years). That is why our method is
mainly focused on the latter category of PhD students.

We should also state that their research work involves
independent studying and analyzing foreign-language au-
thentic sources related to the area of their research with fur-
ther analytical and critical review (writing summaries, ab-
stracts, conclusions), generalizing and consolidating academ-
ic information, identifying personally meaningful infor-
mation and advocating its relevance for the research. In order
to motivate PhD students for independent research, we en-
courage them to use modern sources on topical issues of
management, economics, marketing and business (working
with the original articles from Harvard Business Review,
The Financial Times, The Economists).

At the beginning of our research we investigated that
the majority of PhD students even with a high level the
language competence are unable to render the messages
of articles due to a lack of relevant academic vocabulary
and grammar. Thus we developed a method of cultivating
and enhancing their academic writing skills.

We consider the method of forming particular skills
(in our research — academic writing ones) as the system of
informational content, relevant classroom management
techniques, the sequence of cognitive and transformative
interactions undertaken within particular stages.

The Essence of the Suggested Technique

The implementation of the proposed program was
based on the technology of problem learning with the feed-
back approach. Thus, we used various kinds of classroom
management activities that directly correspond to the main
management teaching functions. Thus, at the planning stage
while designing the method of developing and enhancing
PhD students’ academic writing skills we mainly turned to
“The Research Guide” introduced by the scholars of the
University of Southern California and “Study skills in Eng-
lish” developed by R. R. Jourdan [2]. This method comprises
two blocks: the content component and the activity compo-
nent which can be easily integrated as additional material to
the academic discipline “Foreign Language for Academic
Purposes” which is one of the core disciples of Postgraduate




training at Kyiv National Economic University named after
Vadym Hetman.

The main objective of our method is to get acquaint-
ed PhD students who are future scholars with major style,
structure and vocabulary requirements for academic writ-
ing. Let us analyze each of the components.

So the content component (semantic one) includes
the overall information about writing academic articles,
abstracts, summaries and essays, thesis and dissertation.
As they relate to a style expression that researchers use to
define the intellectual boundaries of their studies and
specific areas of expertise they are supposed to be aware
of the required and relevant connectives of a piece of
writing such as: introduction with supportive information,
the main development of the article with opposite and
alternative arguments and consequent conclusion [2].

Concerning the Academic writing style we pointed
out the core characteristics of academic writing, namely: a
formal tone, use of the third-person rather than first-
person perspective (as a rule), coherence, a logically or-
ganized flow of ideas; obligatory existence of narrative
links between sentences and paragraphs, a clear focus on
the research problem under investigation and precise
word choice, use of Past tenses revealing the results and
research finding.

In order to learn how to structurize a piece of aca-
demic writing of any kind into relevant paragraphs and
avoid repetitions, PhD students practiced putting the sug-
gested sentences into the correct coherent order. They
also did transformation sentences exercises using gram-
mar forms (Passive voice structures, Suppositional mood
and Tense forms) so that they would diversify their
grammar structures in academic papers.

During our training practice we paid especial attention
to the relevance of the academic vocabulary. Therefore, we
emphasized that it is important that they use unambiguous
language, be concise, formal, and express precisely what
they want it to mean. We selected and arranged appropriate
tasks which enabled our PhD students to make well-
structured paragraphs and clear topic sentences [2].

In order to develop and enhance these skills we of-
fered our PhD students to practice doing exercises for
using Connectives of Results (“We achieved success / so /
therefore / as a result / accordingly / consequently / thus /
hence we ....”); Connectives of Reformulation (“The
company penetrated the foreign market. In other word /
To put it in another way / In other words / To put it more
simply, it ...”); Connectives of Concession (“The results
of product testing were promising. However / Neverthe-
less / Nonetheless / Yet / In spite of that, we ....). They
also mastered embedding intensifying adverbs + adjec-
tives (participial I1) collocations in the abstracts to their
articles of specific area of expertise, which are also attrib-
utive for academic writing (comparatively / relatively /
precisely / primarily / ultimately / considerably / undenia-
bly etc. + small / important / relevant / developed / inves-
tigated / caused / found etc.) [2].
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In our course we introduced such vocabulary and
grammar issues aimed at mastering academic writing
skills as: Phrasal verbs in academic English (put forward
ideas, opinion, theory / carry out an experiment, research
/ make up point out go against / go through ); adjectives
+ nouns (considerable / heated debate / fundamental,
decisive, crucial elements / conflicting, preliminary, en-
couraging results / in absolute / relative / practical terms
etc.); verbs + the words the combine (to base mainly /
partially / loosely on research / theory / hypothesis; asso-
ciate commonly /generally /invariably with idea / theory /
term; establish conclusively connection / relationships;
identify closely causes / issues approaches etc.); fixed
expressions (a wide range of, with respect to, for the
purpose of, in the case of, as regards, in more detail etc.);
vocabulary describing graphs and diagrams (to decline,
increase, plummet, bring down, drop, decrease etc.); set
expressions related to revealing statistics (standard devia-
tion, extremes, halfway point, variable outcomes, proba-
bility distribution, at random etc.); vocabulary related to
evidence, facts and data (a piece of evidence, look for/
collect examine / consider facts / evidence; flimsy evi-
dence, elicit information, abundant evidence etc.); key
verbs (to investigate, involve, assume, identify, attempt,
affect etc.) and other relevant issues [2].

Improving the discussed skills our PhD students
were engaged in a variety of tasks: completing statements,
summarizing sentences, embedding relevant vocabulary,
paraphrasing statements, correcting mistakes, editing the
suggested statements to make them academic, making
extended definitions (it implies, describes, is defined as, is
concerned with, relates to, involves etc.). They also got
acquainted with different ways of exemplification, classi-
fication, comparison and contrast, cause and effect (be-
cause of, results in, caused by etc.), generalization, quali-
fication and caution [2].

In educating PhD students we drew their attention to
the importance of making presentations of their research
work. Thus, we introduced the vocabulary expressions:
“It’s an honor to have an opportunity to address such a
distinguished audience. Let me start with saying some
words about my background. The subject of my talk is ... .
The purpose of my presentation is ... Thus I have divided
my presentation into ... . So ...” and other samples.

Learning a variety of synonyms we encouraged our
PhD students know how to approach a research problem
with some basic idea of what position they would like to
take and what grounds they would like to stand upon. We
encouraged them to read additional literature and extend,
modify and refine their own positions in light of the ideas
proposed by others picking up relevant vocabulary and
expressions [1].

The implementation of our method took place through
the introduction of specially designed and selected tasks and
organizational forms in the learning process, in other words
classroom management techniques or the activity component
of our method. Tasks were divided into the following blocks:
the task of identifying the nature of the text (scanning an




article or abstract and highlighting its main idea, characteris-
tics, criteria; making a plan of the article, abstracts, annota-
tion); forms of activity organization (individual / group work
with primary sources, preparation of speeches); feedback
(oral presentation of thesis, writing an article in the specific
area of expertise, summarizing other pieces of academic
writing and writing an academic essay). Let us look through
some of them.

At the correction stage, our PhD students’ awareness
of the subject issues was checked through such a task as
“Background knowledge probe” — students were asked
to identify the lexical units used in the academic style of
writing articles.

At the control stage we involved our PhD students in
completing the following tasks: “concept mapping” —
creating a “roadmap” when analyzing academic papers
through key concepts, terms and notions; “Tabloid titles”
- writing a single sentence / statement expressing the
concept of a piece of academic writing; “Objective check”
— writing expectation of the concept (message or gist) of
a piece of academic writing from studying only a title of
the article; “Harvesting” — a reflexive type of activity
targeted at receiving feedback. PhD students were asked
to read some scientific articles and pick up the lexical
units that reproduce the main idea in each para-
graph. “Chunk knowledge” activity implies arranging all
the knowledge acquired in the learning process, the main
lexical words: nouns, verbs, adjectives in a certain pic-
ture; “Split page” means correlating key concepts
(phrases) with the corresponding explanation.

With the purpose of developing our PhD students’
analytical thinking skills with consequent translating them
into academic writing ones we involved them into a varie-
ty of creative tasks. One of them implies giving PhD
students a particular topic to write about (e. g.: “The de-
velopment of the agricultural sector of Ukraine at the
beginning of the 21-st century”) and they are asked to
identify key concepts and terms making up this topic
statements (focusing on identifying proper nouns, nouns
or noun phrases, and action verbs in the assignment de-
scription). Then they have to sum up their ideas into a
short summary (up to 50 words) expressing the main
issues they are going to introduce in the article or abstract
using relevant vocabulary and grammar. Using the main
concept terms and synonyms they managed to refine and
frame the scope of the research problem [1].

We implemented our method within three stages. At
the first stage (motivation and diagnostic one) we had an
objective to boost our PhD students’ motivation to devel-
op and enhance their academic writing skills. We
achieved this goal by stimulating their interest, outlining
their academic and research perspectives and demonstrat-
ing vivid examples of oral academic presentations.

At the second stage (practical one) we introduced our
program, method and informational support; we mainly
provided them with necessary information, vocabulary
and practice tasks. We worked with authentic academic

Science and Education, 2017, Issue 12

186

lNedazoeika — Education

articles, analyzed their content, vocabulary and the way
the authors revealed their massages.

At the third final stage (feedback one) we checked
our PhD students’ awareness and competence. By intro-
ducing their pieces of academic writing they demonstrat-
ed what skills they acquired.

Research Methods

Participants of our experiment were PhD students
(n=50) of the first year of study with experience of learn-
ing English for two years. They were divided into two
groups: experimental and control ones and were invited to
participate in two phases of the experiment.

The first phase adopted a convenient snowball sam-
pling strategy the purpose of which was to get acquainted
with the participants. They were asked to complete a short
questionnaire to collect education and contextual data
including age, years of study, number of years of studying
English, percentage grades for recent exams (e.g. IELTS)
and gender. According to the collected data the partici-
pants from 30 to 50 years old. Nearly all of them (87%)
learnt English for two years at the University. None of
them have ever taken IELTS or TOEFL exams. 60% of
the participants expected to improve their at least writing
skills rather than speaking ones (26%). The rest of PhD
students (14%) regarded the coming course as a mere
subject, just to take an exam.

In the second phase, 25 PhD students (experimental
group) were selected to participate in an in-depth study. They
were asked to complete an adapted to our requirements lan-
guage-proficiency paper consisting of reading comprehen-
sion, vocabulary understanding (finding synonyms, filling in
the gap, completing the sentences) and writing tasks (sum-
marizing, asking questions, concluding etc.) [6, p.8]. Stu-
dents were trained in how to undertake think-aloud protocols
and then asked to think aloud during the tasks. The collected
information stated that nearly 90% of the participants failed
to complete the vocabulary and writing tasks.

In taking account of the methodological issues on re-
searching ways of enhancing academic writing skills, we
attempted in this study to provide a detailed protocol for
the collection of the academic writing skills-data. This
drew on the work of Li Li and Shirley Larkin (2016) and
in terms of data analysis on the work of Yang (2003) and
Gu (2014) [6; 5; 12]. The paper-based task comprised 20
tasks and took approximately 80 minutes. Following
completion of the paper, students were briefly interviewed
with questions based on their expectations in order to
explore further their language knowledge and strategy use
in completing the paper.

Retrospective interviews were conducted in English
and in the students’ native language. Special attention was
paid to translation in order to ensure accuracy of the data.

In the second phase the participants were asked to
complete a motivation questionnaire modified to PhD
students which comprised 15 questions and statements
concerning their expectations, area of academic expertise
and research interests. The collected information helped




us design our course corresponding to PhD students’
expectations.

In order to investigate a research problem (what
classroom management techniques to use in order to en-
hance academic writing skills, what vocabulary and
grammar to use) we undertook a qualitative method which
implies an emphasis on qualities of PhD students’ writing
skills, their language and meanings that are experimental-
ly examined and measured. In our research we also stud-
ied real-classroom situations; understood changes oc-
curred and offered useful manifestations of the phenome-
non of interest.

We assessed the level of development of acquired
academic writing skills in compliance with the designed
criteria such as: academic motivation and values, academ-
ic vocabulary awareness and grammar accuracy.

We tried to introduce a holistic approach which
helped us view the whole phenomenon under study as a
complex system that is more than the sum of its parts; the
focus is on complex interdependencies and system dy-
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namics that cannot be reduced [4].

The experimental group was taught according to the
designed experimental technique and the educational
process in the control group respondents remained with-
out any changes.

Research Results

According to our findings at the beginning of our
experiment PhD students lacked motivation in writing
academic abstracts and articles; in experimental groups a
low vocational and academic interest and an underdeve-
loped motivational sphere prevailed (on average, this
figure was about 42.7%). Some sustained interest in learn-
ing new vocabulary and mastering new academic skills
was recorded only for 28.2% of PhD students.

At the control stage of the experiment, the data chan-
ged as follows: the largest increase in the number of Ph. D
students with stable professional academic interest, positive
emotional and value attitude to acquiring new academic
vocabulary and skills was recorded in 57.7% of respon-
dents (+28.6 %). The results are introduced in table 1.1.

Table 1.1

Changes in Academic Motivation And Values in EG Respondents (%)

Academic motivation and values Experimental stage Control stage
Low 42.7 17.6
Middle 28.2 24.7
High 29.1 57.7

PhD students confessed that their academic interests
and motivation to enhancing their academic vocabulary
and writing skills had increased at the end of experiment.
They were characterized by a polished, harmonious, con-
scious and formed hierarchy of academic value orienta-
tions. They are mainly aimed at acquiring new academic
language knowledge, seeking self-perfection and self-
fulfillment, aspiration for spiritual enrichment (24.7%).
Approximately 57.7% of the respondents expressed inter-
est in academic and professionally oriented values: crea-
tivity, increase of professional and academic knowledge,
self-confidence, personal and professional development.

According to the results of the questionnaire, we found
that 48.5% of students had the power of aspirations, especial-
ly the desire to obtain and develop academic writing skills
and to succeed in their future research activities.

At the beginning of our investigation we identified a
low level of PhD students’ awareness of academic vocab-
ulary and relevant writing skills (68.4%). The collected
data proved that the majority of PhD students are viewed
as less proficient learners who demonstrated different
cognitive strategies in completing the writing task. They
lack skills in planning, monitoring and evaluating time for
writing abstracts. Less skilled writers are prone to start
writing immediately after a task was assigned. In the
retrospective interviews, they reflected that the primary
reason for doing so was a perception of lack of time. They
turned out to be unaware how construct sentences, they
confessed (78%) that they constructed the abstract in their
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native language and then translated it into English. More-
over, they often got frustrated by their lack of appropriate
vocabulary expressions of English; thus, it was important
for them to focus on language approach and start to write
as soon as possible.

From the analysis of the results we can conclude that a
significant increase was observed in EG PhD students’ mas-
tering academic writing skills (planning, choosing the right
vocabulary and grammar structures, style). These students
more clearly expressed the ability to independently make
managerial decisions taking into account the psychological
characteristics of the situation, the ability to analyze their
own educational and academic activities, to establish causal
relationships, the ability for analytical thinking and rendering
messages of their research works in English. They also have
learned to plan their presentations and statistical data in
English, combine and transfer knowledge and skills to a new
situation, master the ability to model academic debate and
discussions in English, accumulate and attract new vo-
cabulary and grammar knowledge (after analyzing foreign
scholars’ research works).

By tracking changes in the levels of academic writ-
ing skills in the experimental group, we observed a sub-
stantial increase in them (64.2%). Thus, the obtained
results indicate the importance of attracting analytical,
vocabulary and structural analysis of academic articles.
Positive changes in PhD students in experimental groups
are also revealed in relation to analytic-reflexive abilities.
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Table 1.2.

Changes in Awareness of Academic Vocabulary and Grammar Accuracy in EG Respondents (%)

Academic vocabulary and grammar accuracy Experimental stage Control stage
Low 68.4 3.5

Middle 37.5 32,3

High 7.3 64,2

It should be noted that the CG students also took part
in the reassessment of the distinguished skills and quali-
ties but there were no dynamics of their development,
thus we do not present them.

Thus we sum up that involving future scholars in a
variety of academic activities in the process of learning a
foreign language at postgraduate training (analyzing con-
tent, grammar and vocabulary of academic articles, de-
signing one’s own academic abstracts, delivering speech-
es) can significantly enhance PhD students’ academic
vocabulary awareness and consequently develop and
improve their academic writing skills.

Conclusion

In view of European integration of higher education
involving students as well postgraduate ones in a variety
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®OPMYBAHHS HABUYOK AKAJIEMIYHOTI'O IMCBMA
B ACIIIPAHTIB Y ITPOIIECI BUBYEHHS THO3EMHOI MOBH
Merta cratTi nossirae B 0OrpyHTYBaHHI METOJMKH (DOPMYBaHHSI HABUYOK aKaJIeMiuHOTO MUChMa, sika niepedayae eranu

(opMyBaHHSI, BKIIFOYaE B ceOe 3MICTOBHMI Ta (YHKI[IOHAJBHUN KOMIIOHEHTH, a TaKOX BIZIOBIJIHI OpraHi3auiiHi ¢popmu i
METO/IM B3aEMOJIi BHKJIaJaya Ta acIipaHTiB y Mpolieci BUBYEHHsS iHO3eMHOI MOBH. Ha mouatkoBoMy Ta 3aBepLIabHOMY
eranax nepeBipky e(eKTHBHOCTI BIIPOBAJDKEHHs PO3POOJIEHOT METOIMKY BUKOPUCTOBYBAIIUCS] ABTOPCHKI IarHOCTHYHI Me-
TOJIMKH, OTIMTYBAIBHUKH, SIKi CTIPSIBOHAHI HA BHSBJICHHS IIHHICHUX Opi€HTAliil Ta MOTHBIB BUBUCHHS OCHOB aKJIEMi4HOTO
IIMCbMa, TOYAaTOKOBUH Ta 3100yTH y IpoIeci BUBYEHHS JMCLMILUIIHM PiBHI 3HaHb 3 MOBH (aHIJIICHKOI) y acIipaHTIB.
OuiHioBaHHS pe3yibTaTiB BiOYIIOCS 3a BIAMOBIIHUMH KpuTepisiMH (LIHHICHI Opi€HTali Ta MOTHBH, 3HaHHS aKaJIeMiYHOTO
BOKaOyJsIpy 1 rpaMaTUyHa TOYHICTH) Ta MOKa3HMKaMH (MOTHBH, CIIOBHHUKOBHI 3arac, JIEKCHYHA OOI3HAHICTh aCIipaHTIB,
rpamMaTH4Ha 00I3HAHICTh, BMIHHS aKaJIeMiYHOTO NMUChMa). 3a pe3ysbTaTaMy JIOCIIPKEHHS 3’SICyBaJlocs], 10 Y NEePEeBayKHOI
OUTBIIIOCT] ONMTAHUX ACTPaHTIB OpaKye BiMOBIAHUX 3HAHb Ta BMiHb aKaJIEMIYHOTO MUChbMA. Y Pe3ynbTaTi JOBENICHO edek-
THUBHICTH YIPOBaKEHHS PO3POOIICHOT METOJUKH 1 BCTAHOBJICHO SIKICHI 3MiHM B 300yTHX aclipaHTaMH 3HaHHSX Ta BMiHHAX
aKaJIeMiyHOTO MUCbMa. ACMIpaHTH HABYWJIMCS THCATH aHTiHCHKOIO MOBOIO aHOTAIIl 0 cTaTeH, BiacHI poOOTH 1HO3EMHOIO
MOBOIO, 8 TAKOXK YJIOCKaHAIMIIN HABHYKU Oy/[yBaHHS BIACHHX BHCJIOBIIOBAHb HA aKaJIEMIUHI TEMH.

Knwuosi cnoea: acmipaHTH, HaBUYKH aKaJIEMIYHOTO MHCHMa, JOCIITHUIBKA poboTa, mMeTronmka (OpMyBaHHS
BMiHb aKaJIEeMIYHOIO MMKChMa, aKaJeMIYHUN CTHJIb.
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