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EXAMINING STUDENTS’ ACADEMIC MOTIVATION

The article reveals theoretical and methodological aspects of students’ academic motivation. The urgency of the
study is due to the fact that most school leavers prefer just obtaining a diploma of a prestigious institution of higher
education to mastering deep knowledge and becoming an expert in the field. The paper aims to investigate academic
motivation of university students. In the course of the study, a classification was used that divides academic motives into
two groups: cognitive and social. The survey was conducted using the methodology of studying the motives of educa-
tional activities (modified by A. Rean, V. Yakunin). It has shown that the educational system of students is dominated by
cognitive motives, in particular “becoming a highly qualified specialist”, “acquiring profound knowledge ”, “gaining
intellectual pleasure ”, etc. These motives form the basis of learning activities and are related to the content and process
of learning; contribute to the development of students’ cognitive activity, provide for overcoming difficulties in solving
educational and cognitive problems, which, in turn, contributes to the formation of a competent, competitive specialist.
Social motives are based on the understanding of the social need for learning and are associated with professional
training. They are manifested as motives for self-improvement and self-determination, as well as awareness of duty, the
desire to take a decent place in the team. Among the social ones, the students tended to choose “getting a diploma”
motive. At the same time, such motives as “keeping up with classmates”, “fulfilling pedagogical requirements”, “being
an example for classmates”, “avoiding condemnation and punishment for academic failure” were rarely chosen by the

respondents. This shows their inadequate desire to assert their social status precisely through educational activities, as

well as the weak influence of the authority of both teachers and fellow students on them.
Keywords: motivation, educational motivation, motive, cognitive motives, social motives, student, institution of

higher education.

Introduction

The urgency of studying academic motivation of
university students is based on the fact that in recent years
one can observe negative trends in the field of education
associated with a decrease in both the broad cognitive
motivation of education and the social value of education.
According to scientific studies of recent years [13], the
main motive for choosing a particular profession and,
accordingly, studying is obtaining a diploma in higher
education in order to receive a well-paid job in the future.

The importance of the issue is also underlined by the
fact that, at the initiative of the European Association of
Universities, every two years there are international
scholarly conferences on student motivation in higher
education.

A considerable number of concepts and theories of
motivation concerning the priority of certain motives of
educational activity have been developed recently.
Among the hierarchy of motives of educational activity,
the following ones are distinguished: internal and broad
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social (L. Bozhovich [2; 3], Yu Orlov [15]); cognitive and
social (L. Bozhovich [2; 3], A. Markov [13]); external and
internal (O. Vershinskaya [5], A. Bugrimenko [7],
N. Savage, R. Birch, E. Noussi [19], internal (I. Ilyin [9],
F. Hyder. A. Bandura [18]; internal, external and personal
(B. Aysmontas [1]); social, cognitive, communicative,
self-regulation (V. Apelte [14]); communicative, cogni-
tive and social motives (V. Tymoshenko [17]), positive
and negative (P. Yakobson [6], general and specific
(O. Karpova [10]), etc.

Thus, there is no common approach to the classifica-
tion of motives. In our study, we follow the classification
proposed by L. Bozhovich and A. Markov [2; 3; 13] who
divide academic motives into cognitive (directly related to
educational activities) and social (closely related to inter-
personal relationships and communication). The choice of
this approach is based on the fact that the presented classi-
fication sufficiently covers students’ academic motiva-
tion. Let us dwell on its disclosure.
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According to L. Bozhovich [3], cognitive motives
are caused by the needs of students in mastering new
knowledge, acquiring new skills and needs in intellectual
activity.

These include the following types of motives: broad
cognitive motives related to the acquisition of new
knowledge; educational-cognitive motives consisting in
the orientation of those who study to the learning of
methods of obtaining knowledge (interest in methods of
independent acquisition of knowledge, methods of scien-
tific knowledge, methods of self-regulation of educational
activity, rational organization of the process of learning);
motives of self-education, which are manifested in the
orientation of those who study, to self-improvement of
methods for acquiring knowledge [13].

Sharing the opinion of L. Bozhovych, Y. Orlov notes
that the greatest influence on the success of students is the
cognitive needs combined with the high need for
achievements [15].

The researcher G. Kostyuk [11] believes that aca-
demic motives include interest in studying, cognitive
outcomes of the learning activity, and certain motivations
for cognitive activity in the process of learning: awareness
of one’s duty, understanding the importance of learning
activities for the acquisition of a particular profession in
the future, etc.

Social motives cover the motive associated with the
need to be positively assessed, to get approval from sig-
nificant persons; the desire to acquire a specific status in
the system of social relations; motives related to the need
to communicate with other people [2].

All social motives are divided into three subgroups:

1) broad social motives, which are manifested in the
desire to acquire knowledge in order to be useful for the
society; motives of awareness of the needs of the sur-
rounding society;

2) narrow social motives related to the need to take
the corresponding status in the team, obtain approval from
the surrounding people, the need for interpersonal com-
munication;

3) the motives of social cooperation, consisting in
the desire to improve forms of cooperation and relations
with other participants of the educational process [13].

Aim and Tasks

The paper aims to investigate cognitive and social
motivation of university students. The results of the study
will reveal the dominant motivation and suggest specific

measures aimed at its correction in terms of increasing
students’ academic success.

The following tasks are set: to reveal the existing
classification of the motivation of educational activities;
to present the results of an empirical study on its for-
mation in university students.

Research Methods

The students were surveyed using the methodology
for studying academic motives designed at the Depart-
ment of Pedagogical Psychology at the Leningrad Univer-
sity (modified by A. Rean, V. Yakunin).

It has two variants, the differences between which
are determined by the procedure for conducting and pro-
cessing the results. Its first variant allows the selection of
five most relevant motives for a respondent from the
proposed list of 16 academic ones. At the same time, by
allocating 5 leading motives, we cannot determine the
degree of significance of every of the motives proposed.
However, the distinguishing of 5 dominant motives gives
an opportunity to identify the main factors determining
the attitude of students towards learning activities.

The second version provides the opportunity to de-
termine the mean value of every motive and to rank them.
This makes it possible to assess the significance of every
motive for a respondent, both individually and together
with all the motives presented.

The study by O. Lomtatidze [12] proved that both
versions of the questionnaire are valid and informative for
evaluating students’ academic motivation.

The survey involved 223 students of the first-fourth
years of study (1%--year students - 66, 2"%-year students -
54, 3"-year students - 55, 4M-year students — 48).

The motives of educational activity can be condi-
tionally divided into two groups: cognitive and social.
The cognitive ones involve “becoming a highly skilled
specialist”; “successful further studying”, ‘“academic
success, receiving excellent marks”; “acquiring profound
knowledge”; “being constantly prepared for lessons”; “not
to give up studying the subjects”; “ensuring the success of
future work™; “getting intellectual pleasure”. The social
ones covered “obtaining a diploma”; “getting scholar-
ship”, “keeping up with classmates”; “fulfilling educa-
tional requirements”; “teachers’ respect”; “being an ex-
ample for classmates”; “obtaining parents’ and other
people’s approval”; “avoiding condemnation and punish-
ment for academic failure” (see Table 1).

Table 1.

List of Academic Motives

Number of a motive List of motives
1. becoming a highly skilled specialist

2. obtaining a diploma

3. successful further studying

4. academic success, receiving excellent marks
5. getting scholarship

6. acquiring profound knowledge

7. being constantly prepared for lessons
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Number of a motive List of motives

8. not to give up studying the subjects

9. keeping up with classmates

10. ensuring the success of future work

11. fulfilling educational requirements

12. teachers’ respect

13. being an example for classmates

14, obtaining parents’ and other people’s approval

15. avoiding condemnation and punishment for academic failure
16. getting intellectual pleasure

Research Results

Let us dwell on the quantitative and qualitative anal-
ysis of the results of the survey according to the first ver-
sion of the questionnaire. The processing and interpreta-
tion of the results was carried out as follows. The fre-
quency of naming motives among the most significant
ones throughout the sample was determined. The results
are presented in Table 2.

As can be seen from Table 2, first-year students con-
sider the motive “becoming a highly skilled specialist” as
the most important one: it was mentioned for 51 times.
The “acquiring profound knowledge” motive was men-
tioned for 42 times. Besides, such motives as “academic
success, getting good marks”, “ensuring the success of
future work”, “receiving intellectual pleasure” were also
popular and were mentioned for 33 times.

Table 2.
Distribution of Academic Motives

Year Number of a motive

Number of 1123 |4|5|6|7|8|9|10]|11]12]13]14]15] 16
study

1 | 5136|1233 |24 |42 |12|12| - |33 | - |24|3 |12 3 | 33
Nar":gt?\f;he 2 333918 9 [30[36 | - 9|6 27| - 16 - 24627
3 3333|1212 24213 |15]6 |30 3|33 [30]3] 4
4 30333 24272739 - 115933 21]-]33

Students did not mention such motives as “keeping
up with classmates” and “fulfilling educational require-
ments”. This proves the fact that even first-year students
have a motivation to succeed without regard to external
stimuli.

The answers of second-year students are similar to
those of the first-year ones. So, the most popular motive
was “getting a diploma” (mentioned for 39 times), the
second one — “acquiring profound knowledge” (men-
tioned for 36 times), the third one — “becoming a highly
skilled specialist” (mentioned for 33 times). This choice is
not surprising, since without such a motivation, academic
success is impossible.

Such motives as “being prepared for classes”, “ful-
filling educational requirements”, “being an example for
classmates” were not mentioned by them at all. It means
that students do not study systematically, although, in our
opinion, it is influenced by factors of a subjective nature
(they must work, they have personal problems distracting
them, etc.).

Third-year students are mostly motivated to receive
intellectual pleasure (the motive was mentioned for 42
times). This means that they work with extra literature
when preparing for their lessons. The motive of becoming
a highly qualified specialist and getting a diploma were
mentioned for 33 times, and “ensuring the success of
future work™ and “achieving parents’ and other people’s
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approval” were mentioned for 30 times each, which indi-
cates the importance for the third-year students of the
future career growth and the opinion of their close people.

The respondents do not consider such motives as “being
always prepared for lessons”, “fulfilling educational require-
ments”, “achieving teachers’ respect”, “being an example for
classmates”, “avoiding condemnation and punishment for
academic failure” to be significant (they were mentioned just
for 1 time each).

As can be seen from Table 2, the results of the survey of
fourth-year students are similar to the previous ones. The
respondents first of all indicated the following motives: “get-
ting intellectual pleasure™, “getting a diploma” (mentioned for
33 times), “becoming a highly qualified specialist” (men-
tioned for 30 times). The motives “acquiring profound
knowledge” and “receiving scholarship” (mentioned for 27
times) were also popular with them. In particular, the desire
of students to receive a scholarship means that they seek
independence. Such motives as “avoiding condemnation and
punishment for academic failure” and “keeping up with
classmates” are traditionally not dominant in academic moti-
vation.

Let us turn to the analysis of the second version of
the questionnaire, which helps to evaluate the list of aca-
demic motives according to a 7-point scale depending on
the degree of significance of the motive for a student. At
the same time, it is assumed that 1 point corresponds to




the minimum significance, and 7 points to the maximum
one. Then, the mean value of the motive is calculated for
the entire surveyed sample and the rank of the motive is
determined. Determining the significance of every motive

lNedazoeika — Education

using the ranking procedure was conducted in each group
of students. Thus, the most significant and least signifi-
cant motives were identified within each group (Table 3).

Table 3.
Ranking Students’ Academic Motives

Year | Number of
of the motive 1 2 3 4 5 6 7 8 9 10 | 11 | 12 | 13 | 14 | 15 | 16
study

Mean value

of the mo- 6.3 | 6.3 | 5.2 6 49 | 6.2 5 55139 55|46 |57 |43 |45 | 35| 56
— | tive score

Rankofthe | 1/ 1 171 o | 4 | 49 | 3 10| 7 |15 | 7 | 12| 5 |14]|13]16] 6

motive 2 2 8 8

Mean value

of the mo- 541484113939 |52|32|36|28|47|31|38|26 |43 | 28| 4.2
o | tive score

Rank of the 8/ 8/ 14/ 14/

motive 1 3 7 9 9 2 12 | 11 15 4 13 10 16 5 15 6

Mean value

of the mo- 6416552 (53|48 |57 |35|46 |34 |63 |42 |47 |38 |55|41 |64
o | tive score

Rankofthe | 2/ 4 | g | 7 | 9 | 5 |15|11|16| 4 |12 |10 |14 ] 6 | 13| ¥

motive 3 3

Mean value

ofthemo- |6.07| 5.8 |4.33|5.87|6.47|6.47| 5.2 |5.67|3.73|5.27|5.33|5.07|3.33|4.73|3.07 | 6.33
<t | tive score

Rank of the 1/ 1/

motive 4 6 13 5 2 2 10 7 14 9 8 11 15 12 16 3

As can be seen from Table 3, for the first-year stu-
dents, such motives as “becoming a highly qualified spe-
cialist”, “obtaining a diploma” (rank 1/2), “acquiring
profound knowledge” (rank 3), “academic success, get-
ting good marks” (rank 4) are predominant. Such motives
as “avoiding condemnation and punishment for academic
failure” (rank 16), “keeping up with classmates” (rank
15), “being an example for classmates” (rank 14) are less
significant.

The ranking of motives for their significance for the
second-year students showed the following results: the
first rank was received by the motive “becoming a highly
skilled specialist”, the second one — “acquire profound
knowledge™, the third one — “receiving a diploma”. The
last positions in the ranking of the motives were as fol-
lows: “being an example for classmates” (rank 16),
“avoiding condemnation and punishment for academic
failure” and “keeping up with classmates™ (rank 14-15),
“fulfilling educational requirements” (rank 13).

The third-year students preferred the following mo-
tives: “receiving a diploma” (rank 1), “becoming a highly
qualified specialist” and “getting intellectual pleasure”
(rank 2/3), “ensuring the success of future professional
activities” (rank 4). The least significant ones were as
follows: “keeping up with classmates” (rank 16), “being
always prepared for lessons” (rank 15), “being an exam-
ple for classmates” (rank 14).
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As a result of the distribution of motives according
to their significance, the fourth-year students chose “re-
ceiving a scholarship” and ‘“acquiring profound deep
knowledge” as most important ones. The third motive
they chose was “getting intellectual pleasure”; the fourth
one — “becoming a highly qualified specialist”. Motives
such as “avoiding condemnation and punishment for
academic failure”, “being an example for classmates”,
“keeping up with classmates”, respectively, were ranked
to be 16, 15 and 14.

Discussion

Let us compare the research results concerning stu-
dents’ academic motivation with the results of other sci-
entists. This issue was also investigated by N. Vasilenko,
O. Vydra, E. Izotova, Y. Prus, G. Recun [16], A. Pechni-
kov, G. Mukhina [9] and others. In particular, N. Vasilen-
ko, O. Vydra [4], examining the motivation for the pro-
fessional training of future technology teachers, conclud-
ed that the motive for obtaining a diploma was their dom-
inant motive for studying. The researcher E. lzotova [8]
found that the leading role of the motivational component
is noted only in the presence of motives of getting a di-
ploma and obtaining intellectual pleasure. Consequently,
these findings were confirmed in our empirical research.

Yu. Prus, G. Rekun [16] in their study found that the
main academic motives of students of different years of

8




study are the same. This conclusion also coincides with
our results.

At the same time, the obtained results do not coin-
cide with the research outcomes by A. Pechnikov and G.
Mukhina [9], who revealed that the leading educational
motives of students were “professional one” and “person-
al prestige”, the less significant were “pragmatic” (obtain-
ing a diploma) and “cognitive” motives.

Conclusions

Consequently, as the study shows, there are cognitive
and social motives in the students’ learning system, among
which the cognitive motives are dominant, in particular “be-
coming a highly qualified specialist”, “acquiring profound
knowledge”, “getting intellectual pleasure”, etc. These mo-
tives form the basis of learning activities and are related to the
content and process of learning. They contribute to the devel-
opment of their cognitive activity, provide for overcoming
difficulties in solving educational and cognitive tasks, which
in turn contributes to the formation of a competent, competi-
tive specialist.

Social motives are based on the understanding of so-
cial need for learning and are related to professional train-
ing. They are manifested as motives for self-improvement
and self-determination, as well as awareness of duty, the
desire to take a decent place in the team. The fact that the
student is aware of the social significance of learning
makes him/her ready for future work.

Among the social motives the students most often
mentioned “getting a diploma” motive. At the same time,
such motives as “keeping up with classmates”, “fulfilling
educational requirements”, “being an example for class-
mates”, “avoiding condemnation and punishment for
academic failure” were rarely mentioned by the respond-
ents. This shows their inadequate desire to assert their
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JOCJIJKEHHA HABYAJIbHOI MOTHBAIII CTY/IEHTIB

Y cTaTTi pO3KPHUBAIOTECA TEOPSTUYHI Ta METOANYHI aCTIEKTH MPOOJIEMH MOTHBALII] HABUYAHHS CTYACHTIB. AKTYaJbHICTh
JIOCITIIPKEHHs] 0OYMOBJIEHA THM, L0 OCTaHHIM 4YacoM OUTBLIICTh abITYpIEHTIB MParHyTh OTPHMATH JHIUIOM IMPECTHKHOTO
3aKJIaJly BUILOI OCBITH, @ BXKE TOTIM IJIMOOKI 3HAHHS 13 CIIeLiaTbHOCTI Ta BinOyTHCS sIK yermimHud daxienp. Le o0ymoBmio
METy CTaTTi — JNOCJIIMTH MOTHBALIIO CTYJCHTIB 3aKJIafiB BHUIIOI OCBITH. 3’SICOBaHO, IO B i€papXii MOTHBIB HaBYAILHOL
JISUTBHOCTI BHOKPEMJIFOIOTh MOTHBH: BHYTPIIIHI Ta IIHPOKI COL{aJIbHI, ITi3HABaJIbHI Ta COLiajbHIi, 30BHIIIHI i BHYTpILIHI,
TO3UTHBHI Ta HeraTuBHi Towo. [1ix yac HociimkeHHs BUKOPUCTAHO KiacH(iKallilo, sika JO3BOJISIE MOJUIATH MOTHBU HaB-
YaJIbHOI JTSUTGHOCTI Ha JIBI IPYIK: Mi3HABAJIBHI Ta COLiaIbHI. AJDKe 15 Kjacu(ikallisi JOCTATHBO MIOBHO OXOILIIOE MOTHBALIIFO
HaBYAIIHOI JISUTBHOCTI CTyZEeHTIB. ONUTYBaHHS MPOBOJMIOCH 3a JOTOMOIOK) METOAWKHM BHBUCHHS MOTHBIB HABYAIHHOI
nistbHOCTI (Moambikamis A. Peana, B. SIkyHina). BoHO 3acBigumIio, IO Y CHCTEMi HaBYaHHS CTYACHTIB JIOMIHAHTHHMH €
TTi3HaBaJIbHI MOTHBH, 30KpEMa «CTAaTH BUCOKOKBaJi(hikoBaHNM (haxiBIeM», «IIpUI0aTH TITHOOKI ¥ MIllHI 3HAHHS», «OHEPIKATH
IHTEeNIeKTyaIIbHE 33JOBOJICHHSD) TOIIO. 1{i MOTHBH CKJIaIAaF0Th OCHOBY HABYAIBHOI MISUTHHOCTI ¥ IOB’s13aHi 31 3MiCTOM Ta Ipo-
LIECOM HAaBYAHHs CTYZIEHTIB; CIPHUSIOTH PO3BUTKY IX IMi3HABAIHGHOI aKTUBHOCTI, 3a0€3Me4ylOTh MOJOJIAHHS TPYIHOLIIB Y
BUPIIIEHH] HaBYAIBHO-TII3HABAIFHNX 3aBJaHb, 10, Y CBOIO YEPry, CIIpusie (OPMYBAHHIO KOMIIETEHTHOTO, KOHKYPEHTOCIIPO-
MokHOTO (haxiBig. ColliajibHi MOTHBH 3aCHOBaHI Ha PO3yMIHHI CYCITUILHOI HEOOXIZHOCTI HaBUaHHS i OB sI3aHi 3 MiArOTOB-
KOI0 JI0 MaiOyTHBOI NpodeciiiHoi MisuibHOCTI. BOHM BHSBISIOTBCS SIK MOTHUBH CaMOBJOCKOHAJICHHS 1 CAMOBH3HAUYCHHS, a
TaKOX SIK YCBIJOMJIEHHSI 00OB’sI3Ky, NParHeHHs MOCICTH TiJHe Micle B KoyiekTuBi. Cepen COlalibHUX CTYAEHTaMH YCiX
KypciB Hai4acTille Ha3MBa€ThCS MOTUB «OJIEp)KAaTH AWIUIOM». BonHOUac Taki MOTHBH, SIK «HE BIJICTaBaTH Bijl OJHOKYpC-
HUKIB», «BUKOHYBAaTH IEaroriuyHi BUMOTHY», «OyTH NPHKIAZOM JUIsl OJHOKYPCHHKIBY, «yHHUKHYTH OCYIY i MOKapaHHS 3a
TIOraHe HaBYaHHS» CTYJIEHTaMM Ha3MBAlOTHCS HedacTo (abo He HasmBarOThCs B3araii). Lle CBiTUMTH PO HEJOCTaTHE Ipar-
HEHHSI CTYJICHTIB YTBEPJIUTH CBilf COIIAJIbHII CTaTyC caMe IUISIXOM HaBYaJIbHOI JiSUIBHOCTI, @ TAKOXK MPO CIIAOKMH BIUTMB HA
CTYJICHTIB aBTOPHUTETY SIK I1e/IaroriB, TaK i OTHOKYPCHHKIB.

Knrouosi cnosa: MmotuBallis, HaB4aIbHa MOTHBAIIisI, MOTHB, ITi3HABaJIbHI MOTHBH, COILiaTbHI MOTHBH, CTYJCHT, 3a-
KJIaJ, BUILIOT OCBITH.
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