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METHODOLOGY OF TEACHING SPECIALIZED SUBJECTS TO
FUTURE OPERATION OFFICERS OF LAW ENFORCEMENT AGENCIES

The provision of high-level efficiency of counteraction against crime by the operational units of the law enforcement agencies
requires the appropriate level of staffing with highly qualified workers, which are almost absent today. It preconditions the necessity
to increase the quality of professional training of the future operational staff in corresponding higher education institutions. One
of the important factors that contributes to the accomplishment of this task is the improvement of the methodology of teaching major
subjects in the educational institutions. The goal of the current research is to define the fundamentals of the methodology of teaching
major subjects in the higher education system to the future operational staff members of law enforcement agencies. The research
is based on the general scientific approach of induction (including system approach, modeling, experiment, generalization, and
sociological and other methods of scientific cognition). This revealed, first of all, substantiation and successful testing of the meth-
odology of teaching one of the major subjects of professional specialization to the future operational staff members (“‘Surveil-
lance”). Then, the most general provisions and efficient elements of this methodology were used for the identification of the funda-
mentals of teaching these subjects, which include subordination of the educational process to the goal of provision of the operation
units of the law enforcement agencies with staff members who are ready for work; examination of knowledge, skills and compe-
tencies that are being developed according to responsibilities of an operational staff member; organization of the educational
process with the involvement of educators who have significant experience in the appropriate area of investigation activities and
active involvement in classes of the current staff members of operational units of the corresponding profile; motivation of students
to self-study (through introduction of problem-based teaching in simulated conditions that are strongly similar to the real-life ones);
distribution of the general volume of academic hours according to the following principle: minimum lectures — maximum practical
classes; attribution of the capabilities of using the acquired knowledge in practical activity, demonstration of creativity in volatile
conditions that are modeled to recreate real-life situations as the major object for assessment of future operational staff members’
academic success; attribution of several features (parameters), within the frames of every subject, and for every of the parameters
— specific assessment criteria; use of a package of innovative pedagogical techniques.

Keywords: methodology of teaching, subjects of professional specialization, law enforcement agencies, operational
units, knowledge, skills, competencies.

Introduction

The Law of Ukraine “On Operative and Search Activ-
ity” enforces the operational units with the responsibility
to prevent, reveal and stop criminal activity, detect causes
and conditions that contribute to crime commitment, pro-
vision of prevention of infringement of the law (1, p. 1, Ar-
ticle 7). Effective fulfillment of these tasks is possible only
with the provision of operational units with highly skilled
professional personnel. Today, the training of such person-
nel is carried out by the National Academy of Internal Af-
fairs, the Kharkiv National University of Internal Affairs,
Dnipropetrovsk, Lviv and Odessa State University of In-
ternal Affairs, the National Academy of the Security Ser-
vice of Ukraine, the National Academy of the State Border
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Guard Service of Ukraine, the State Fiscal Service of
Ukraine and other educational institutions.

The training of specialists in different areas of the po-
lice, as well as intelligence and counterintelligence activi-
ties, on the basis of specialized higher educational
institutions is a well-established (traditional) practice in
Ukraine, inherited from the Soviet times. Nevertheless, it
corresponds with the experience of many developed coun-
tries of the world. Such experience gains a high positive
evaluation in scientific research.

In this view, in 2011, C. Paterson came to the conclu-
sion of high effectiveness of training police officers in col-
leges and universities of corresponding specialization, as
well as the need to disseminate such experience (Paterson,
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2011).

In 2015, Chinese researchers Steven Jay Cuvelier, Di
Jia, Cheng Jin proved that cadets from higher education in-
stitutions who took the academic education with responsi-
bility were more likely to perform police functions, which
were included in the curriculum more, effectively (Cu-
velier, Jia, Jin 2015).

In 2017, the researchers from Finland, Markku Myl-
lyl4, Juha T. Hakala, Miia Myllyl4, indicated that modern-
ization of the police, increase in the efficiency of its activ-
ities are related to the training of future police officers in
the Bachelor’s degree program (Markku & Miia Myllyla,
Hakala, 2017).

However, according to the results of an anonymous
survey of heads of operational units of the National Police
of Ukraine, graduates of departmental higher education in-
stitutions often have to be re-trained because they do not
have sufficient knowledge, skills and competencies that are
necessary for operational activities. This is the opinion of
88.5% of the respondents. Actually, the graduates them-
selves, for the most part (67.5%), admit that the level of
knowledge, skills, and competencies obtained during the
training in the disciplines of professional specialization is
not sufficient for the proper performance of official duties.
Correction of this situation, among other things, needs to
improve the teaching methodology of these disciplines.
Eventually, to achieve this, it is necessary to conduct the
appropriate scientific research.

Aim and tasks

The purpose of this study is to determine the funda-
mentals of the methodology for teaching disciplines of pro-
fessional specialization in the higher education system to
future officers of the operation units of the police and other
law enforcement agencies.

The basis of this study is the inductive method (from
specific to general), which is determined by the following
tasks posed to achieve the goal:

1) to propose a theoretical basis of the methodology
of teaching one of the educational disciplines of profes-
sional specialization, which are taught to the future em-
ployees of operational units;

2) to substantiate its efficiency experimentally;

3) to distinguish the main theoretical provisions of the
proposed methodology, which may be the basis of any of
the disciplines of professional specialization, which is
taught to the future law enforcement officers.

Within the framework of fulfilling the first of these
tasks, we note that today the range of disciplines of profes-
sional specialization, taught to the future employees of op-
erational units of law enforcement agencies, is rather wide.

! Undercover surveillance of a person, thing or place in
public places has long been considered one of the most ef-
fective methods of law enforcement, intelligence and coun-
ter-intelligence agencies in all countries of the world. Mod-
ern Ukrainian legislation regards it as a category of secret
investigative (search) actions (Article 269 of the Criminal
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They, in particular include “Operational and Search Activ-
ity”, “Secret Investigative Activities”; “Operational Docu-
mentation”; “Confidential Cooperation”; “Surveillance”;
“Measures of Operative (initiative) Search”; “Combating
Organized Crime and Corruption”; “Organization of Work
of Units of Criminal Investigation” and others.

From all this spectrum, we have taken “Surveillance”
as the basis for the development of the methodology of
teaching disciplines of professional specialization. Indeed,
among the leaders of the operational units, we interviewed
9% (45 officials) who administer the units of surveillance
of the Department and regional units of the National Police
Operational Service. They turned out to be those who pos-
itively evaluated their professional knowledge, skills and
competencies. Of these, 86.7% (39 officials) indicated that
graduates of the profile faculty of the National Academy of
Internal Affairs have a sufficient level of knowledge, skills
and competencies that are required for the professional
conduct of surveillance®. This is one of the important facts
to confirm the effectiveness of our methodology of teach-
ing this discipline at the specified faculty.

During the development of this methodology, we
based our rationale on the following.

The prerequisite for its elaboration is understanding of
the content of knowledge, skills and competencies that are
necessary for the successful execution of tasks and instruc-
tions of surveillance.

Among the skills necessary for the professional per-
formance of surveillance the following should be consid-
ered: continuous careful monitoring of a specific object;
memorizing and writing a significant amount of visual and
audio information; operative recognition of signs of crimi-
nal activity, detection of its traces; the confidential use of
operational equipment for surveillance of the object (cam-
eras, camcorders, operational television, voice recorders,
radio-leak detectors and radio-navigators, unmanned aerial
vehicles, etc.); use of personal and group masking, docu-
ments of operational cover; performance of any personal
and social roles (legend on role behavior); visual psycho-
logical diagnostics, psychological influence on other per-
sons (persuasion, suggestion, manipulation).

The knowledge necessary for the successful accom-
plishment of tasks and instructions of surveillance is di-
vided into legal, psychological, forensic, operational-tacti-
cal and technical.

Legal knowledge includes general and special compo-
nent parts. General one implies the knowledge of laws and
legal regulations, which form the legal basis and regulate
the organization of operational-search activity and pre-trial
investigation. Special knowledge of subordinate depart-

Procedural Code of Ukraine) and as a category of opera-
tional-search activities (point 11, part 1, Article 8 of the
Law of Ukraine “On Operative and Searching Activity”).
In subordinate regulations, scientific works, educational
literature, for the most part, a simplistic name is used — sur-
veillance, which we use in our work.
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mental legal acts that directly regulate the conduct of sur-
veillance of a person, thing or place, as well as regulatory
legal acts regulating social relations of those branches of
activity of organizations, which use false (imitation)
means, documents of operational cover.

The psychological knowledge includes the founda-
tions of general psychology, psychology of communica-
tion, psychology of physiological conditions, psychology
of operational-search activity, behavior management tech-
niques, and the technique of providing emotional stability.

Operational-tactical knowledge includes the organi-
zation and tactics of surveillance in various circumstances
and in different conditions, signs of criminal activity and
means of its conspiracy; knowledge of tactics in extreme
situations.

Forensic knowledge involves the way of describing a
person by the verbal portrait method; the mechanism for
creating traces of crime and a typical trace of various types
of crimes.

Technical knowledge covers computer technology
skills, communication skills, skills of working with secret
documentation, skills in working with special technical
means for surveillance, skills in using a weapon and special
means.

Undoubtedly, the comprehension of knowledge must
precede the development of skills. At the same time, ac-
cording to traditional (inherited from Soviet pedagogy) un-
derstanding, skills must be transformed into competencies,
which are expected to ensure a high level of learning out-
comes. However, this situation was already criticized di-
rectly in Soviet times. After all, if we consider the skill as
a personality trait, which provides a stereotyped automated
activity that takes place in a circle of similar situations
(formed on the basis of repeated execution of one or an-
other action “only so, and not otherwise”) (Platonov,
1963), then the ideas of V.S. Rothenberg, S.1. Bondarenko,
in 1989, were quite appropriate in this regard. The re-
searchers noted: “Although automated actions form a sig-
nificant part of our daily lives, they nevertheless reflect the
artificially constructed situation, because people are essen-
tially programmed by nature to flexible, search behavior in
a constantly changing world” (Rothenberg, Bondarenko,
1989).

At the same time, surveillance in no way can be based
on stereotypes, because each operational-tactical and in-
vestigative situation is different from each other. There is
no and cannot be two surveillants with identical behavior
(the range of connections, the conspiracy of criminal activ-
ity, the awareness of methods of secret activities, etc.).
Each object of surveillance requires a special approach.
Even within the surveillance of the same object, officers
should be prepared for unexpected situations. Therefore,
skills (as those that determine the stereotyped nature of ac-
tions) sometimes become an obstacle to the effective ac-
complishment of the surveillance tasks in a changing envi-
ronment.

In addition, it should be noted that surveillance, as
well as any activity, includes also algorithmic components,
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which are provided only with skills (using a radio station,
driving, secret filming, taking pictures, etc.). However, in
general, this measure requires flexibility, constant review
of outdated views, updates and creative improvements.

From this point of view, it is necessary to agree with
V.V. Kaplinsky’s conclusion that the formation of profes-
sional competence of the future specialist should be the re-
sult of a complex of knowledge, skills, and experience,
which is formed on the basis of abilities in changing con-
ditions. At the same time, knowledge acts as a cognitive
basis for the formation of skills and abilities, a “triggering
stimulus” for the transition of potential abilities in the func-
tional ones, and skills — as the possession of well-organized
flexible structures (ideal models) of future actions and their
systems that ensure the effectiveness of activities in the
new environment (Kaplinsky, 2015). The scientist indi-
cates that almost all over the world the motto of training is
“To know to be able to do”. He believes that one of the
disadvantages of the domestic education system is that for
a large number of students the driving force of learning is
still assessment and, a document (diploma). That is why,
school and university students are often not interested in
acquiring knowledge and practical skills, but in good
marks only (Kaplinsky, 2015).

Proceeding from the above, let us determine the opti-
mal conditions and the most effective means for compre-
hending the necessary knowledge and acquisition of their
skills and abilities by the future surveillance specialists.

From our point of view, one of such conditions is the
continuous activity of the teacher to enhance the motiva-
tion of higher education graduates to gain professionalism
in the chosen specialty (the content of such activities in the
context of training of surveillance specialists is the subject
of a separate research).

The second condition is the widespread introduction
of a problem-based learning, as a means of stimulating in-
terest in the process of creative problem-solving of the
complex tasks.

The third condition is the change of the traditional ob-
ject of evaluation. The academic success of a cadet (or a
university student) should be evaluated not by the volume
and profoundness of the knowledge gained, but by the
skills in applying them in practical work, in inventing non-
standard decisions, applying creativity in changing condi-
tions of observation, modeled in conditions that are as close
to the reality as possible. Thus, even for those who see the
stimulus only in the assessment (a credit, an exam, a di-
ploma), a logical chain is formed: bad mastering of
knowledge — the impossibility of effectively executing a
practical task — a bad mark.

Of course, poor performance of practical tasks can be
not only a consequence of the absence of (lack of)
knowledge, but also immature professionally important
qualities (associated with specific cognitive mental pro-
cesses, namely sensitivity (visual, auditory, olfactory, tac-
tile) capacity for objective perception, attentiveness, ad-
vanced memory, thinking and imagination). That is the rea-
son these qualities should be fully developed in terms of
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the institution — including situations during the training in
surveillance activities.

Unlike competencies, skills are formed by constant
exercising and evaluated separately. This refers to actions
that can be enclosed in a particular algorithm and auto-
mated during visual observation (using a radio station; us-
ing a conditional expression set; secret filming; remember-
ing the time-specific events; driving skills).

The basic means of forming the skills necessary for
the future specialists in the field of surveillance should be
seen in conducting practical classes in conditions that are
as close as possible to the reality: working out of training-
based surveillance objects — starting from the receipt of the
order, ending with the registration of the protocol. These
classes should be conducted by the teachers who have con-
siderable experience in the units of law enforcement agen-
cies specializing in surveillance activities, as well as prac-
titioners who are still in service in these units.

This approach is in full compliance with the provi-
sions, which are substantiated by foreign researchers in
their scientific works on the problems of education and
training of police officers in various areas of law enforce-
ment. Thus, Otwin Marenin argued that in modern condi-
tions, the training of police officers should be based on the
interaction of a newcomer and an expert (from a certain
type of police work) when solving specific problems of
practical activity (experimental learning) (Marenin, 2007).
At the same time, E. Nikolou-Walker, & T. Meaklim pre-
sented the results of a study on the quality of professional
training for Northern Ireland Police using practical lessons
at the site of future work. These results fully confirmed the
effectiveness of the use of practical training in educating
police officers at specialized higher education institutions
(Nikolou-Walker & Meaklim, 2007). This approach meets
the provisions of the andragogy, which were previously
used to maximally link up the theory with practice when
training future police officers (Birzer, 2003).

According to the results of a survey of students of
higher educational institutions specializing in police of-
ficer training in the European countries, the quality of such
training depends on the experience of the teachers’ practi-
cal activity, their periodic participation in patrol and other
types of police work (Lagestad, 2014). In our view, this
contributes not only to the effectiveness of the educational
process, but also to the formation of a credible authority of
a teacher among students.

Taiwanese researchers Liqun Cao, Lanying Huang &
Ivan Sun substantiate the need for having a police experi-
ence not only for ordinary lecturers in specialized
universities, but also for their leaders (Cao, Huang & Sun,
2016), which generally deserves a comprehensive support.

The description of the essence of the proposed
methodology

Based on the provisions above, we propose the fol-
lowing methodological design of the organization of clas-
ses.

1. When it comes to lectures, it is necessary to mini-
mize their volume in favor of the practical classes. They
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should be conducted by educators who have practical ex-
perience in conducting surveillance for at least 10 years —
with the simultaneous involvement of management staff of
the relevant units (National Police, Security Service of
Ukraine, NAB of Ukraine and other law enforcement agen-
cies). Special attention should be paid not to the lack of
information, but to the motivation of higher education
graduates to independently and actively acquire
knowledge, skills and competencies that are necessary for
further work. The presentation of information should be
clear and have a positive emotional coloring. While con-
ducting lectures, it is necessary to use advanced pedagogi-
cal methods and techniques.

The series of lectures should be completed before the
beginning of the basic practical classes, so that during prac-
tical training students could use the minimum amount of
knowledge necessary for surveillance activities in a com-
plex way.

2. Seminars (workshops) should be reduced to a full
extent in favor of practical classes. Elements of seminars
should be used before the beginning of each practical les-
son — to find out the level of cadet’s (student’s) readiness
for work (with a separate assessment). In this case, the
methods of express survey, frontal survey, and in some
cases — testing can be used. The time allocated for these
elements ranges from 15 to 20 minutes to a group of 20-25
individuals.

3. Practical classes should be divided into initial
(aimed at the formation of minimum necessary skills and
the development of professionally important qualities) and
basic (aimed at the formation of the skills necessary for
surveillance under different conditions).

Initial practical classes should be based on the perfor-
mance of specific exercises. For example: a group is in-
vited to watch a fragment of a movie that is full of profes-
sional surveillance activities (30-45 minutes, one usually
applies such films as “The Secret Guard”, “Surveillance”
or special educational films). In this case, the following is
suggested: a) to provide legal assessment of the actions of
the officers and surveillants; b) to identify mistakes made
in the organization and the tactics of surveillance (with the
introduction of their own proposals on possible options for
action in a particular situation); c) to identify psychologi-
cal mistakes made by the surveillance officers (with sug-
gestions on possible options for an action in a particular
situation); d) remember all names, nicknames, pseudo-
nyms, addresses, phone numbers and vehicles that will ap-
pear in the demonstrated fragment.

After the film review, a general discussion as well as
a written presentation of the information that was to be re-
membered (with further comparative analysis), is held. The
applied techniques should contribute: firstly, to the consol-
idation of the knowledge gained through their practical ap-
plication, to the expansion of the knowledge gained
through their own findings; secondly, to the development
of such professionally important qualities as observation,
concentration of attention, critical thinking, etc.; thirdly to
the formation of the active observation skills.
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In general, there are ten initial and fundamentally dif-
ferent practical exercises on surveillance activities that
have been elaborated for simultaneous consolidation of the
acquired knowledge with their extension, the development
of professionally important qualities and the formation of
elementary skills.

Basic practical classes should be planned by 8 aca-
demic hours in a row conducted in groups of 5-6 cadets
(students) moving to the institution’s adjoining territory.
Classes in each of these groups should be conducted by a
teacher with practical experience in the operational service
unit (operational documenting) for at least ten years and an
active employee of such a unit (if possible, several employ-
ees). According to the preliminary agreement, the follow-
ing persons should be involved in conducting classes: pen-
sioners of the Ministry of Internal Affairs who worked in
the units of the operational service; junior university stu-
dents of the same faculty. Cadets (students) receive a train-
ing assignment for conducting surveillance of a person and
act as operational staff members. The teacher serves as the
object of surveillance; the active employee plays the role
of his accomplice (or vice versa). The rest of the involved
actors can perform the roles of object contacts, victims,
counter-surveillance agents, an employee of the official op-
erational units of the national police (the initiator of the
events).

Cadets develop a surveillance plan, receive radio
communication facilities, technical documentation, service
IDs, and means of individual concealment. Before the start
of the surveillance, they are given a briefing, which checks
their readiness to conduct the event. The surveillance ob-
ject is received at the address specified in the task (assign-
ment). The route of his/her movement is pre-designed, but
unknown to the cadets. The route, actions and behavior of
the object are determined by the subject of the lesson. Dur-
ing the lesson, the object meets with a contact (contacts)
for several times; visits private homes and enterprises, in-
stitutions, organizations; makes hiding places; carries out
elementary verification actions; simulates a criminal activ-
ity or preparation for it, etc. Since 3-4 groups are simulta-
neously conducting surveillance of different objects, they
can meet each other. Every next lesson is planned to be
more complex than the previous one, including: complex
actions of objects concerning self-examination and coun-
ter-surveillance; more intense movement and actions; sim-
ulation of emergencies.

As an example, let us give a tentative scenario for
monitoring an object that is being tested for involvement in
the theft. The training object is “Raven” (pocket thief). For
the organization of work on the object it is necessary to
involve five persons from the teaching staff, practical
workers: a) the object of surveillance; b) the contact of the
object number 1; c) the contact of the object number 2; d)
the thieved in the subway; e) the thieved in the Kharkiv
market. Operating the educational object “Raven” im-
plies: receiving the object under surveillance; visiting
pawnshops by the object and trying to sell the mobile phone
at the market; meeting with the contact Ne2 and Ne3 and
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search for people who can steal something in the under-
ground and in the Kharkiv market; committing two pocket
thefts in the subway and in the Kharkiv market.

The surveillance is considered to be completed when
the object (teacher) arrives in the classroom where a dis-
cussion of the results of the events takes place. After this
(or during self-study), students produce compliant paper-
work based on the results of the observation (inde-
pendently). The content and form of these documents will
also be the result of discussion in the future.

The assessment of educational activities of each cadet
takes place according to a number of criteria (for each in-
dividual assessment): answers to the teacher’s questions
during instruction; individual preparation for surveillance;
radio exchange; results of operational documentation using
hardware recording; provision of visual observation con-
spiracy; completeness and objectivity of the received infor-
mation; the quality of reporting.

The described classes design, from our point of view,
contributes to the embodiment of the principle that is being
supported by foreign and domestic researchers: skills are
formed on the basis of knowledge that is not received in the
form of ready-made conclusions, but the one that is ac-
quired due to creating an environment in which a person
skillfully comes to independent findings, becomes not a
passive consumer but an active creator (Kaplinsky, 2015).
In our opinion, this principle is mentioned in the works of
L. Riabovol, W. Hrytsenko and O. Sokurenko, where they
define “training in action” as one of the components of the
methodology of coaching and training system of legal sub-
jects in higher education (Riabovol, Gritsenko, Sokurenko,
2018).

It should also be noted that the method proposed by
us can be improved through the introduction of training
strategies based on the theory of cognitive load. The effec-
tiveness of using these strategies to train police officers
was substantiated in 2013 by the researchers Rebecca Mug-
ford, Shevaun Corey, Craig Bennell (Mugford, Corey &
Bennell, 2013). A promising direction for improving the
proposed methodology is the use of computer learning
tools, the effectiveness of which has been proved by Kao
Rui-Hsin, Chen-Tai Lin (Rui-Hsin & Lin, 2018).

Undoubtedly, the proposed method can be improved
by other means but today its effectiveness has been tested
and demonstrated.

Experimental testing of the effectiveness of the
proposed method

The approbation of the methodology included 48 un-
dergraduate cadets (taking the graduation course). Under
the agreement of the authorities of the National Academy
of Internal Affairs with the Department of Operations of
Ukraine to conduct practical training under a pre-designed
schedule we attracted experienced visual surveillance spe-
cialists. Lecture classes were held jointly by the teachers of
the profile chair and representatives of the management of
the mentioned Department. The effectiveness of the train-
ing was evaluated according to the criteria given above —
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three times (to observe them in dynamics): after all lec-
tures, at the first introductory practical lesson; at the first
main practical lesson (after all preparatory); at the last ma-
jor practical lesson.

The assessment of every cadet (according to each cri-
terion) was carried out by the persons who conducted the
classes (at least two experts — a teacher and a practicing
officer involved in the class) in accordance with the five-
point system.

The highest score (“5”) received cadets who gave cor-
rect and complete answers to the teacher’s questions, con-
vincingly supported them with arguments (assessment of
knowledge); creatively used the obtained knowledge to
solve non-standard problems under changing conditions of
the surveillance activities, as close as possible to the real-
life situations, confidently acted in typical situations (as-
sessment of competencies); correctly fulfilled all the nec-
essary actions that do not involve the creative component
(assessment of skills).

The score “4” was received by the students who had
necessary knowledge, applied it in the process of prepara-
tion and carrying out of the surveillance activities (and doc-
umented reporting of their results), made right decisions
and confidently acted in typical situations; made a small
number of mistakes.

The score “3” was given to the students who repro-
duced a significant part of the theoretical material; in the
process of preparing and conducting surveillance activities
(and documented reporting of their results) used the ob-
tained knowledge (but not in full volume); made a signifi-
cant number of mistakes.

The score “2” was received by the students who had
fragmentary knowledge of the theory, gave incorrect an-
swers; demonstrated confusion and uncertainty in typical
surveillance situations; constantly made mistakes; pro-
vided distorted or fictitious information about the surveil-
lance results.

The score “1” was obtained by the students who took
part in classes but refused to answer, were withdrawn from
participation in the execution of the educational tasks.

It should be noted that, in order to stimulate the learn-
ing activity, this five-point system was organically inter-
connected with the accumulation system operating in the
National Academy of Internal Affairs (100-point scale).
This resulted in one hundred percent of attendance of clas-
ses. After all, even the very presence in the class guaran-
teed the obtaining of the minimum points (class attendance
does not require working off hours as contrast to being ab-
sent).

The results are presented in the table (Table 1).

Table 1.
The Results of Experimental Verification of theTechnique’s Effectiveness
Subject of assessment, Time of evaluation
Assessment criteria @ | At the intro- | At the first | At the last
g duction  and | main practical | major practi-
0 | practical les- | lesson cal lesson
son
1. Answers to the basic questions of the teacher regard- Number of cadets under assessment
ing the legal basis, organization and tactics of the sur-
veillance, the use of operational equipment (during the
training)
Right and complete answers with elements of creativity |5 | 2 11 27
Right and complete answers 4 |6 15 17
Right and incomplete answers 3 |13 12 8
Wrong answers 2 119 8 2
Refusal to provide answers 1 |8 2 0
2. Individual preparation for the surveillance activities
Complete and right preparation with the elements of crea- | 5 | 8 19 30
tivity
Complete and right preparation 4 |4 14 10
Right but incomplete preparation 3 |14 9 7
Wrong preparation 2 |10 6 1
Signs of poor preparation 1 ]2 0 0
3. Use of the radio station, radio communication.
No mistakes 5 |0 13 37
1-2 mistakes 4 19 13 8
3-5 mistakes 3 19 13 2
More than 5 mistakes 2 |29 9 1
No participation in radio communication 1 |1 0 0
4. Results of operational recording with the use of tech-
nical means
Science and Education, 2018, Issue 4 149
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Subject of assessment, Time of evaluation
Assessment criteria @ | At the intro- | At the first | At the last
g duction  and | main practical | major practi-
0 | practical les- | lesson cal lesson
son
Meetings with the contacts and evidential moments rec- | 5 | 3 22 35
orded with high quality
Meetings with the contacts and evidential moments rec- | 4 | 14 14 7
orded with average quality
Meetings with the contacts and evidential moments rec- | 3 | 20 6 3
orded with poor quality
Attempts to record meetings with contacts and evidential | 2 | 6 4 2
moments gave no result
No attempts to record meetings with contacts and eviden- | 1 | 5 2 0
tial moments
5. Ensuring the surveillance secrecy
Secrecy was completely secured with the use of elements | 5 | 1 18 31
of creativity
Secrecy was completely secured 4 10 11 9
Rare tactical mistakes 3 |4 8 8
Tactical mistakes took place throughout the activity 2 |42 11 0
Secrecy was secured through withdrawal from the surveil- | 1 | 1 0 0
lance activity
6. Completeness and bias-free nature of the obtained
information
Complete and unbiased information was obtained 5 19 15 41
Unbiased but incomplete information was obtained 4 |13 16 6
Information was obtained only partially 3 |11 11 1
Information was obtained only partially, some piecesare | 2 | 14 5 0
thought up
Information was not obtained or totally thought up 1 |1 1 0
7. Quality of reports
Reports composed in accordance with all requirements 5 |0 8 40
Minor mistakes in reports 4 |3 18 6
Mistakes may result in a distorted understanding of the | 3 | 39 19 2
content of the information provided or the impossibility of
its use in criminal proceedings
Distorted or thought up information and/or informationis | 2 | 4 2 0
introduced in the wrong form
Wrong filling of the reporting documents 1 12 1 0

The analysis of the given statistics allows asserting
that the proposed methodology provides stable, positive
dynamics and is highly efficient in use. Thus, the total
number of “excellent” marks (in the sum of all seven eval-
uation criteria) at the first stage was 23 (a total of 115
points); the second one — 106 (in general — 530 points); and
the third one — 241 (in general — 1205 points). In this view,
it is possible to consider that in a total of 48 students, 34
(70.8%) according to all 7 criteria achieved a high (crea-
tive) level of knowledge and skills in the major discipline
and received stable skills (241: 7 = 34.4). Such indicators
coincide with the responses of the heads of the departments
of visual supervision of the operational service of the Na-
tional Police of Ukraine.

The content analysis of other academic subjects of
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professional specialization of the future members of the op-
eration units of law enforcement agencies indicates that al-
most all the basic provisions being the basis of the teaching
methods of surveillance, can be applied to form the meth-
odology of these subjects. However, knowledge, skills and
competencies which students should gain while studying
“Surveillance” subject are rather specific. Therefore, for
each of the subjects of specialization, within the object of
evaluation, it is necessary to define several points (separate
components of the object), and for each of them — their own
assessment criteria.

Conclusion

1. The conducted theoretical research made it possible
to determine the founding principles on which it is advisa-
ble to ground the teaching methodology of one of the dis-
ciplines of professional specialization of the future staff
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members of the law enforcement agencies of Ukraine
(“Surveillance”). These foundations include: the purpose
of the discipline (to make officers fully prepared for pro-
fessional surveillance); the principle of forming the content
of the curriculum (based on the functional responsibilities
of the officers of the surveillance units); distribution of
study load by the types of occupation (maximum of practi-
cal activities); requirements for conducting practical clas-
ses (in the changing conditions that are as close as possible
to the reality, with the obligatory involvement of practicing
officers); requirements for practical experience in the pro-
file of teachers; a special system of assessment of
knowledge, skills and competencies with specific criteria
for the given subject; the use of a set of innovative peda-
gogical techniques (in particular, in order to stimulate the
independent, active, initiative acquisition of knowledge,
skills and competencies that are necessary for surveillance
activities).

2. The testing of the methodology, based on the
above-mentioned provisions, showed its efficiency. Cadets
demonstrated stable, positive dynamics and high efficiency
of knowledge acquisition, as well as the skills and
competencies on “Surveillance” subject. Review of the
content of other educational subjects of professional spe-
cialization of the future officers of operational units of the
law enforcement agencies showed the expediency of con-
structing methods of teaching based on the same principles
as proposed by us for teaching the “Surveillance” disci-
pline.

3. The technique of teaching the major subjects of fu-
ture operation officers in higher educational system should
be based on the following provisions:

e subordination of the educational process to the
main objective: to provide operational units of law enforce-
ment agencies with personnel fully prepared for profes-
sional activity.

o formation of the content of the curriculum (defi-
nition of the amount of knowledge and skills to be formed)
strictly in accordance with the content of the future special-

ization of the operation officer, functional responsibilities
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METOJIMKA BUKJIAJAHHS JACHUILITH MPO®ECIMHOI CIEI[IAJII3ALIT
MAMWBYTHIM ONNEPATUBHUM ITPAIIIBHUKAM ITIPABOOXOPOHHUX OPTAHIB

EdexTuBHe 3MiiCHEHHS ONEPAaTHBHUMH MiAPO3AUIAMH ITPABOOXOPOHHIX OPTaHIB MPOTHIIl 3TOYMHHOCTI BUMAarae
YKOMITICKTYBaHHS X BUCOKOKBaNi(piKOBaHUMH TpoQeciHHIME KaJpaMmu, SIKUX Hapasi Opakye. Lle 3ymoBiroe HE0OXin-
HICTH MIABUIIEHHS IKOCTI MPOQECIHHOT MATOTOBKA MaOYTHIX OIlepaTUBHUX IPAIIBHUKIB y BiIOMYUX BUIIUX HABYAIb-
HUX 3aKknazax. OIHAM i3 BAXKIMBUX YHHHUKIB BUKOHAHHA LFOTO 3aBAAHHS € yJOCKOHAICHHS METOUKY BUKJIIaHHS AU~
CIUIUIIH TpodeciiiHoi cremianizamii y 3a3Ha4eHNX 3aKjIafax OCBIiTH. MeToro MOCTiIKeHHS € BU3HAUYEHHS OCHOB METO-
VKU BHUKJIAJaHHS TUCHHUIUTIH IpodeciiHoi cremiamizanii y BUIMIN mIKosi MaiOyTHIM TpalliBHUKaM OIIEPaTHBHUX Iil-
PO3ALTIB MOMILIT Ta IHIIMX MPABOOXOPOHHUX OPraHiB. B OCHOBY IOCIIIKEHHS MOKIIAJACHO 3aralbHOHAYKOBUI METOT 1H-
IOyKUiT (KpiM TOTO BUKOPHCTOBYBAJIMCS: CUCTEMHUIM ITiIX1/1, MOJICITIOBaHHS, EKCTIEPUMEHT, Y3aralbHEHHS, COLI0JIOTTYHIN
Ta 1HII METOJAW HAayKOBOTO Mi3HaHHs). Byio oOrpyHTOBaHO Ta yCHIIIHO anpo0OOBaHO METOAMKY BHKIAJAHHS OJHOI 3
JUCIUILTIH mpodeciiiHoi crenianizanii MaiiOyTHIX omepaTHBHUX NpaliBHUKIB («Bi3yanbHe criocrepesxeHHs»). [loTiM
HaKOUIBII 3arajbHi MOJIOKEHHS Ta e()eKTUBHI CKJI/IOBI I1i€T METOIUKH 3aCTOCOBAHO ISl BU3HAUSHHS! OCHOB METOANKH
BUKJIaJIaHHS 1IMX JUCHUIUTIH 3aranoM. J[o HuX OyJI0 BiIHECEHO: MiAMOPSIKOBAaHICTh HABUYAILHOTO TpOLiecy MeTi 3abe3-
TICUCHHS ONEPATHBHUX MiJIPO3/LTIB MPABOOXOPOHHHUX OPTraHiB KaJpaMH, MOBHICTIO TOTOBUMH A0 MPOQeciiHOl AisIbHO-
CTi; BU3HAUCHHS 00CATY 3HaHb, BMIHb Ta HAaBHYOK, IO Mi/UIAraioTh (JOPMYBAHHIO BiJIOBIAHO J0 3MicTy MaiOyTHBOT
cremiaiizamii ormepaTHBHOTO MPaIiBHAKA, QYHKIIIHHAX 000B’S3KIB, SIKi HANEKHUTH HOMY BUKOHYBATH; OpTaHi3allis HaB-
YaJBHOTO MPOLECy 3a YYacTIO BHKJIaAayiB, [0 MalOTh 3HAYHHH JOCBIA POOOTH 3a MM HAIPSMOM OIIEPAaTHBHO-PO3ILY-
KOBOI JisTFHOCTI Ta aKTUBHOTO 3aITyYSHHS JI0 3aHATH AIFOUMX TPAIiBHUKIB OTIEPATUBHUX ITiIPO3LTIB BiAIOBIAHOTO TIPO-
¢biunto; cTuMyJIsLis 3100yBaviB 10 CAMOCTIHHOTO 1HII[IATUBHOTO OBOJIO/IIHHS HEOOXIIHUMHU 3HAHHSMH, BMIHHSIMH Ta Ha-
BUYKaMH (IIJISIXOM 3aMpOBaJKEHHS MPOOJIEMHOTO HABYaHHS Y IITYYHO 3MO/ICIbOBAHUX YMOBAaX, MaKCUMaJIbHO HaOH-
JKEHUX JI0 peaibHUX ); PO3IOLI 3arajibHOr0 00CsTY aKaJeMidYHUX TOJIMH, Bi/IBEJICHNX Ha BUBYCHHSI AUCIMILTIHH 32 IPUH-
LIUITOM: MiHIMYM JIEKIill — MAKCUMYM TIPAaKTUYHUX; BU3HAUYCHHSI OCHOBHUM 00’ €KTOM OLIIHIOBaHHSI Pe3yJIbTaTiB HaBYAIIb-
HOI TisSUTBHOCTI MallOyTHIX ONepaTHBHUX MPAIliBHUKIB BMiHb 3aCTOCOBYBATH O/IEPKaHi 3HaHHS Y MPAKTUYHIH AisUTBHOCTI,
3aCTOCOBYBATH TBOPYICTh y MIHJIMBHUX YMOBaX, 3MOJIC/IbOBaHUX B YMOBaX, MaKCUMaJIbHO HAaOJIMKEHUX JI0 pealbHUX; BH-
3HA4YEHHS JUIS KOXKHOI 3 IMCHUIUTIH crienianizalii, B Mekax 00’€KTa OIiHIOBaHHS JICKUJIbKOX MpeAMETIB (ITapaMeTpiB), a
JUIS1 KOXKHOTO 3 HAX — BIIACHUX KPHUTEPIiB OI[IHKN; BUKOPUCTAHHS KOMIUIEKCY IHHOBAIIITHNX TIEJaroriyHuX NpUHOMIB.

Kniouoei cnosa: metonyka BUKIaIaHHS, AUCIUIUIIHY MTpodeciitHol crieniaizanii, IpaBOOXOPOHHI OpTaHH, orepa-
TUBHI MiIPO3IiN, 3HAHHS, BMiHHS, HABUYKH.
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