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PROGRAMME OF CORRECTION OF EMOTIONAL
DEVELOPMENT DISORDERS IN MENTALLY RETARDED
PRIMARY SCHOOL STUDENTS TAKING ONE-ON-ONE TRAINING

The paper deals with the issue of correction of mentally retarded primary school students’ emotional development
in one-on-one training environment. The learning environment is considered as a system of correctional impact on the
development of a mentally retarded child by means of creating special conditions contributing to his/her health preser-
vation, as well as on the formation of his/her personality as an integral structure consisting of such components as
cognitive processes, emotional and volitional sphere, experience (knowledge, abilities, skills, and habits), needs, inter-
ests, goals, and motives. The learning environment of one-on-one training cannot be characterised by adaptability as it
cannot provide a child with the conditions contributing to his/her acquisition of culture elements considering his/her
age characteristics, internal resources and opportunities, which negatively affects his/her emotional development. That
is why the correction of emotional development components is an important condition of mentally retarded children’s
socialisation. The study aims to describe the developed complex programme of correction of mentally retarded primary
school students’ (taking one-on-one training) emotional development. The programme is based on the technologies of
direct and indirect influence. The technology of direct influence is applied to correct and develop the emotional sphere
of mentally retarded school students. It involves the lessons of individual and group correction in terms of behavioural
approach to psychocorrection. The technology of indirect influence is focused on the maximum realisation of correc-
tional opportunities of the learning environment (home conditions). It provides the reconstruction of environmental and
subject, psycho-didactic and social conditions which have an indirect impact on the harmonisation of the components of
emotional development. The efficiency of the suggested programme has been proven by conducting the experiment

among mentally retarded children living in some cities of Ukraine (Henichesk, Petrovske, Luhansk).
Keywords: emotional development, intellectual disability, one-on-one training, correction, programme.

Introduction

At present, the state’s interest in relation to special
education is targeted at providing all the children suffer-
ing from psychophysical disorders with appropriate edu-
cation taking into account their individual needs, abilities,
capabilities, and interests in the learning environment that
is appropriate to their health state. One-on-one training in
the system of general secondary education is one of the
forms of educational process organisation that ensures the
rights of mentally retarded people for getting general
secondary education at comprehensive educational insti-
tutions of all forms of ownership [3]. However, being
trained one-on-one, a mentally retarded child is put in
deprivational social situation of development, his/her
social circle is limited by interaction with teachers and
parents, does not involve extensive communication with
equals in age, which has negative impact on his/her emo-
tional development.

The issue of mentally retarded children’s emotional
development was covered in the works of I. Bhazhnoko-
va, L. Zankova, N. Kolominskyi, Zh. Nazambaieva,
V. Petrova, O. Proskurniak, S. Rubinshtein, L. Rudenko,
V. Synov, L. Shypitsyna, Zh. Shif, D. Shulzhenko [1; 4;
5; 6]. The study of emotional development of mentally
retarded children taking one-on-one training was conduct-
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ed by A. Kolupaieva, V. Kovalenko, O. Shapovalova,
L. Shypitsyna, N. Shkliar. In particular, N. Shkliar noted
that lack of communication makes the development of
mentally retarded child’s psyche difficult [5; 6]. V. Ko-
valenko drew attention to disorders with the cognitive
component of emotional development of mentally retard-
ed children taking one-on-one training, which is manifest-
ed in the restriction of the range of emotional experiences,
their simplification and sameness; these children’s emo-
tional states are characterised by inner stress, interperson-
al and educational anxiety. The instrumental component
of emotional development is manifested in domination of
negative emotional background; the children have disor-
ders with the intensity of emotional expressions in the
form of emotional response to emotive situations, stability
of emotional responses, disorders of emotional responses
to teacher’s evaluation, adequacy and control defects [1;
4; 6]. Consequently, the issue of correction of emotional
development of mentally retarded primary school children
taking one-on-one training is of particular interest at pre-
sent.

The aim of the paper is theoretical substantiation of
the developed comprehensive programme for correction
of emotional development of mentally retarded primary
school students taking one-on-one training.
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The tasks of the paper: to analyse the conception of
correcting emotional development disorders in mentally
retarded primary school students; to substantiate the rea-
sonability of using technologies of direct and indirect
influence on emotional development of mentally retarded
students taking one-on-one training; to characterise the
content of the comprehensive programme for correcting
emotional development disorders.

Research methods: review of scientific literature,
substantiation; conceptualisation of theory, summarising
scientific achievements.

Discussion

Correction of the content-related and instrumental
components of emotional development is an important
prerequisite for improving socialisation process of men-
tally retarded primary school students, normalisation of
their contacts with people around them and harmonisation
of their personalities” development (Yu. Bystrova,
V. Bodnar, N. Kolominskyi, S. Rubinshtein, V. Synov,
D. Shulzhenko). Considering the issue of correcting emo-
tional development disorders, it is reasonable to mention a
set of correctional and developmental events aimed at
overcoming negative emotional states, malfunction or
retardation of the development of the content-related and
instrumental components of child’s emotional sphere, as
well as compensation of negative personality traits devel-
oped on the basis of these disorders. Correction of emo-
tional development disorders is provided by means of
comprehensive approach, which involves organisation of
correctional and developmental influence on the emotion-
al sphere using the technologies of direct and indirect
influence. The first technology is targeted at correction
and development of mentally retarded primary school
students, actualisation of compensatory abilities and in-
cludes holding classes according to the programme of
individual and group correction.

Theoretical background for the technology of indi-
rect influence is the idea of “environmental pedagogy” —
theory and technology of indirect control (through the
environment) over the process of child personality for-
mation and development (Ye. Slepovych, Yu. Manuilov,
S. Shatskyi). Accordingly, the technology of indirect
influence is focused on the fullest possible implementa-
tion of correctional capacity of a learning environment
and involves reorganisation of environemental and sub-
ject, psycho-didactic and social conditions of it
(V. Yasvin).

Regarding the technology of direct influence, strate-
gies and techniques of psychological correction are cho-
sen according to activity approach, which implies correc-
tion by means of special teaching. In behavioural ap-
proach, the concept “emotional development” is related to
the concept “emotional sphere”. In this case, dynamics of
teaching is provided by development from simple forms
of learning (habituation) to more complicated, spontane-
ous ones. Complicated forms of emotional teaching are
associated with the emerging of associations between
events or stimuli, which form the system of emotional
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responses that will determine the specific character of
child’s emotional experience [2].

There are two stages in the structure of the correction
programme: the stage of individual and group sessions.
The stage of individual sessions includes the main period
(1-9™ session) and the summarising one (10"-15" ses-
sion). At this stage, rhythmic games and exercises, prob-
lem-based situations are widely used. Besides, this stage
involves the use of some elements of fairy tale therapy
with improvisation, some elements of psychodrama, psy-
chogymastics, rhythm and roleplaying games and exercis-
es, drawing musical images, blob drawings, dumb show,
children’s simulations of various emotional states.

During the main period of individual sessions with
children, the system of cognitive and affective ideas about
basic emotions (joy, sadness, anger, disgust, contempt,
guilt, shame, surprise, interest — K. lzard) is developed, in
practical situations the children are shown the opportuni-
ties of emotional response through external expressive
means of demonstration (facial expressions, pantomimic-
ry, gestures); children’s range of emotional experiences is
being enriched; the development of proper perception of
other people’s emotional reactions according to expres-
sive indicators and the ability to distinguish one’s own
emotional reactions, name them and express in a socially
acceptable way is observed.

Let us give an example. The aim of the first session
of the programme was the development of cognitive and
affective scheme of ideas about joy as an emotion, in-
forming about the ways of emphatic expression of emo-
tions (facial expressions, pantomimicry, gestures), en-
richment of the range of emotional experiences, develop-
ment of proper perception, the understanding and identifi-
cation of joy, the ability for spontaneous simulation of
joy, analysing one’s own expressive demonstrations of
joy.

During the session the psychologist suggests that the
child goes to an unusual town peopled with different
inhabitants: kind and evil, merry and sad, interesting and
boring. First, they visit residents living in the first house
of the town. The psychologist presents a small house; in
order to find out who lives in this house, the child is sup-
posed to create an emotional pictogram consisting of two
parts (joy emotion) and determine the resident’s mood
according to the pictogram. Thus, every session the chil-
dren are made familiar with basic emotions, they analyse
expressive gestures of a person who is experiencing a
certain emotion; the psychologist teaches children how to
spontaneously reproduce a certain emotion by means of
simulation and role-based solving of a problem-based
situation, forms the command of means and techniques of
expressing emotions and feelings in socially accepted
forms. At the end of the session, the psychologist holds a
communicative “game-optimiser” intended for the for-
mation of positive attitude to the session.

The summarising period of the individual sessions is
characterised by systematisation of cognitive and effec-
tive ideas about basic emotions, formation of social emo-




tions, development of emotional attitude to moral norms,
the extending of the range of emotional experiences, the
reducing of the level of emotional tension, development
of contextual emotional regulation, stabilisation of mood.
By means of comparing content-related and instrumental
components of opposite emotions and reasons for their
emergence, the cognitive and affective ideas about emo-
tions are generalised and systematised.

Let us provide an example of the introduction to the
individual session of the summarising period on the topic
“Joy-sadness”.

Obijective: to summarise cognitive and affective ide-
as about emotions expressing joy and sadness, to form
social emotions: compassion, sympathy; to develop emo-
tional attitude to moral norms, to extend the range of
emotional experiences, to reduce the level of emotional
tension, to develop contextual emotional regulation, to
stabilise mood.

Course of the session:

1. Greeting. Playing the game “Sunny and Rainy”.
The child sits on a chair. The psychologist says, “It’s
sunny! Go for a walk!”. The child walks and runs around
the room. After the words: “It’s rainy! Go home!” the
child runs back to his/her place. When the psychologist
says again “It’s sunny! You can go for a walk!”, the game
is repeated. After playing the game, the psychologist asks,
“Which way did we enjoy the sun? Why? How can we
understand that someone is glad and happy?”.

After that the child is offered to draw the smiling
happy sun: he/she draws the sun’s eyes and smile on a
yellow circle.

2. The exercise “Ooh and Aah”. The psychologist
demonstrates two identically dressed dolls (their expres-
sive motions and facial expressions demonstrate experi-
encing joy and sadness). He/she says that two boys from
the houses of the fairy town (pointing out at the houses
with emotional pictograms) named Ooh and Aah have
visited them. The boys do not remember where they live
and cannot find their ways home themselves. The psy-
chologist suggests that they should help the boys — deter-
mine their mood according to emphatic facial expressions.

3. The psychologist reads the poem by L. Zubkova
“Ooh and Aah”. After that he/she asks: “What do you
think, which of the two is merry, Ooh or Aah? Who is
sad? Who is in a good mood? Who is in a bad mood?
What way are the boys alike? What way do they differ
from each other? Why is Ooh sad, in your opinion? Why
is Aah merry?”. Then the psychologist suggests impro-
vised imitation of joy and sadness in front of the mirror.

After the stage of individual sessions aimed at cor-
rection and development, it is reasonable to continue
work in groups. Group form of work facilitates develop-
ment of the system of emotional regulation of one’s be-
haviour, as long as a mentally retarded child should con-
trol his/her behaviour in interaction with equals in age.
Group work involves children (divided into subgroups of
4-5 people) who have undergone individual training. The
stage of group sessions has consolidation period (16t"-25t
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session). Group work with children is characterised by the
expanding of cognitive and affective ideas about emo-
tions, development of the ability for emotional regulation
by means of expression (facial expressions, pantomimic-
ry), control over emotional regulation in situation of so-
cial interaction, development of the ability for contextual
emotional regulation. During the group stage of psy-
chocorrectional sessions, roleplaying games and problem-
based situations are actively used. The main means of
correction are play activity and elements of psychogym-
nastics. The auxiliary means of correction are drawing,
music and sculpturing.

Let us consider the technology of indirect influence
on emotional development of mentally retarded students
taking one-on-one training, which implies modification of
environmental and subject, psycho-didactic and social
conditions of the learning environment. The main condi-
tions of the environmental and subject component of the
learning environment (i.e. home environment as the chil-
dren are educated at home) are as follows: its correspond-
ence to the requirements of ergonomics (proper illumina-
tion and colouring, temperature); division of the “class-
room” into major functional areas; each functional area
must be equipped with necessary resources; correspond-
ence of furniture and equipment of the room to age and
morphofunctional peculiarities of the children. The condi-
tions of the psycho-didactic component: individual ap-
proach to teaching; use of protective pedagogical scheme;
establishment of medical and pedagogical partnership
with healthcare institutions by the educational institution
providing one-on-one training with the aim of providing
the children with a range of social, medical and educa-
tional services; holding psychological, medical and peda-
gogical consultations with the purpose of child’s emo-
tional state monitoring. The main conditions of the social
component are as follows: formation of proper emotional
attitude of parents and teachers to the child by means of
holding group and individual consultations; establishment
of socio-pedagogical partnership (the formation of a nar-
row educational circle) between the educational institu-
tion and specialised department of correctional education
and special needs psychology, which is going to carry out
the monitoring and scientific supervision of the organisa-
tion of one-on-one teaching for mentally retarded primary
school students.

The progress of correctional and developmental im-
pact is expressed in increasing the intensity and stability
of positive dynamics of all the components and parame-
ters of emotional development of mentally retarded pri-
mary school students.

The comprehensive correction programme elaborat-
ed by us with the aim of developing the content-related
and instrumental components of emotional sphere of
mentally retarded students taking one-on-one training was
implemented in a number of educational institutions (lo-
cated in Henichesk, Petrovske, Luhansk), and its efficien-
cy has been proven. Positive dynamics of most indicators
of emotional development of mentally retarded primary




school students was achieved due to combined use (syn-
ergetic effect) of the technologies of direct and indirect
correctional and developmental influence on emotional
development [1, p. 93].

Conclusions

Integrated impact on emotional development of men-
tally retarded primary school students who take one-on-
one training is provided by means of the technologies of
direct and indirect influence, which involves individual
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and group correction and modification of the environmen-
tal and subject, psycho-didactic and social conditions of
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Further consideration of the issue of correcting emo-
tional development disorders is expected to be focused on
studying the effectiveness of applying psychodynamic
approach to psychocorrection of mentally retarded prima-
ry school students’ development.
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Bixmopia €ezeniena Kosanenxo,

KAHOUOam NCUXoI02I4HUX HAYK, O0yeHm Kaghedpu KOpeKYyitiHoi 0ceimu ma cneyianbHoi ncuxonoaii,

Xapxiscoka eymanimapHo-nedazociyna akademis,
npos. Pycmaseni, 7, m. Xapkie, Ykpaina

IMPOT'PAMA KOPEKIIi HOPYIIEHB EMOIIMHOT' O PO3BUTKY PO3YMOBO
BIICTAJIMX MOJIOJAIIMNX IIKOJISAPIB IHAUBITY ATBHOI ®OPMHU HABUAHHSI
V craTTi po3risaaeThes MpodieMa KOPEKIlii OpyIIeHb 3MiCTOBOTO Ta IHCTPYMEHTAILHOTO KOMITIOHEHTIB €MOIIHHOTO
PO3BUTKY PO3YMOBO BiICTAJIMX MOJIOIIHX IIKOJSIPIB, SIKi HABYAIOTHECS B OCBITHBOMY CEPEIOBHINI iHAMBIAYaIbHO! (GOPMH
HaBuaHHs. OCBITHE CEpEIOBHILE PO3IIIAAETHCS SIK CHCTEMa KOPEKIIHHOTO BIUIMBY Ha XiJl PO3BUTKY PO3YMOBO BiJICTAJIOTO
YUHS IIUISIXOM CTBOPEHHS CIIELiaIbHAX YMOB (TIPOCTOPOBO-TIPEAMETHHUX, TICUXOIUIAKTUIHNX, COLIAIBHIX), IO CIPUSIOTH
30epeKEeHHI0 HOTo 3/10poB’st Ta (GOPMYBAHHIO OCOOMCTOCTI SIK LITICHOT CTPYKTYPH B €JJHOCTI TaKuX ii KOMIOHEHTIB, SIK ITi3Ha-
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BaJIbHI TIPOIIECH I eMOIIHO-BONIbOBA cepa, TOCBI/ (3HAHHS, YMIHHS, HABHYKH, 3BHUKH), IOTPEOH, IHTEPECH, IIiJTi Ta MOTH-
Bu. OCBITHE cepeIoBHIIE IHANBITyanbHOI (HOPMHI HAaBYaHHS BTpadae CBOIO aJalITUBHICTD, a/DKE Y HhOMY OOMEXYIOTBCS YMO-
BU JUTS YCHIIITHOTO TIPUCBOEHHS €JIEMEHTIB KYJIFTYPH PO3YMOBO BiJICTAJION0 JUTHHOIO 3 YpaXyBaHHSM i BIKOBUX O0COOIHMBOC-
Teld, BHYTPIIIHIX PeCypciB i MOXKIMBOCTEH, 1110 HETAaTUBHO BIUIMBA€E Ha eMOLIWHUIT PO3BUTOK JiTel. ToMy KOpeKuist 3MicTo-
BOT'O i IHCTPYMEHTAIBHOTO KOMIIOHEHTIB EMOLIIHOTO PO3BUTKY BUCTYIIA€ BaYKIIMBOIO IEPEyMOBOIO MOKPAIIECHHS IIPOLIECY
coliasizarii po3yMOBO BiICTAJIMX MOJIOAIINX LIKOJISIPiB, HOpMali3allii KOHTAaKTIB i3 OTOYEHHSM Ta TapMOHI3aLli PO3BUTKY
ixHboi ocoOucTocTi. MeToro CcTarTi € TeopeTHyHe OOIPYHTYBaHHSI KOMIUIEKCHOI NPOrpaMH KOPEKLI eMOLIIHHOTO PO3BUTKY
PO3YMOBO BiJICTAJIMX MOJIOJIIINX LIKOJIAPIB — YUHIB IHAMBIAyansHOi (popmu HapyaHHs. [1InsIxoM aHammizy JiTepaTypHHX JKe-
pei, OOIpyHTYBaHHsI, @ TAKOK KOHIIENTYasIi3allil TEOPETUIHOTO 3MICTY Ta y3arajbHEeHb HayKOBHX 3700YTKIB y CTaTTi HaBeze-
HO KOMIDIEKCHY TIPOTpaMy KOpEKIil MOpyIIeHh EMOLIIHOTO PO3BHTKY NUIIXOM OpraHi3amii MpoIecy KOpeKINiiHO-
PO3BHBAIFHOTO BIUIMBY Ha eMOLiIHY chepy 3 BHKOPHCTAHHSIM TEXHOJIOTiH TPSMOTO ¥ OMOCEPEAKOBAHOTO BILTHBY. TeXHOIO-
Tis IPSIMOTO BIUIMBY CIIPSIMOBYETHCS Ha KOPEKINIO Ta PO3BUTOK €MOINHHOI c(hepr pO3YyMOBO BiICTANMX MOJOJIIINX IIKOJIS-
PpiB, aKTyaJi3aIlifo KOMIICHCATOPHUX MOXIIMBOCTEH 1 Iependadae MpOBEICHHS 3aHATh MPOTPaMH iHIWBITyaIbHO-TPYIIOBOI
KOpEKIii B aCHeKTi MOBEAIHKOBOTO IIXOMy TCHXOKOpeKmii. TeXHOJOris omocepeIkOBaHOTO BIUIMBY CIIPSMOBYETHCS Ha
MaKCHMaJbHY peali3alifo KOPEKIIHHIX MOKIMBOCTEH OCBITHROTO CEPEIOBHINA IHIMBIAYyaJbHOTO HAaBYAHHS (IOMAITHIX
yMoB). BoHa nependayae nepeOynoBy MpOCTOPOBO-NPEIMETHHX, NCHXOIWAAKTUYHUX Ta COLIAIBHUX YMOB, SIKi TOOIYHO
BIUTMBAIOTh Ha FapMOHI3AIIII0 3MICTOBUX Ta IHCTPYMCHTAJIBHUX KOMITOHCHTIB EMOIIIIHOrO po3BHUTKY. EdexTuBHICTh 3ampo-
TIOHOBAHOI IIPOTpaMy JIOBEICHO IUISIXOM i BIIPOBAJDKEHHS B OCBITHIX 3aKia/iax 3 yYHSIMH 1HAUBIAyaIbHOI ()OPMU HABYAHHS
3 pPO3YMOBOIO BiJICTAITICTIO.

Knrwuosi crosa: emouiiinuii po3BUTOK, pO3YyMOBa BiJICTaliCTh, IHAMBIAyalbHa (hopMa HABYAHHS, KOPEKIIis, MPo-
rpama.
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