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EMOTIONAL CULTURE IN PROFESSIONAL
TRAINING OF FUTURE PRESCHOOL TEACHERS

The article deals with the issue of preschool teachers’ emotional culture formation as an important component of
developing students’ readiness for professional activity. The meaning of the concepts of “emotional culture”,
“components of emotional culture”, “pedagogical culture of a teacher” is interpreted. The main attention is focused on
the features of teachers’ training. The formation of future teachers’ emotional culture plays the special role in this process.
Emotional state of an educator often reflects in his/her pupils’ mood, that is why it is necessary to develop emotional
culture among other properties of general culture of a preschool teacher. According to the author, the formation of
emotional culture is a component of teachers’ pedagogical activity and includes the system of their knowledge and skills.
As the development of emotional culture cannot be formed on its own and does not depend on the pedagogical experience,
the author offers to form students’ emotional culture in the process of their professional training. In order to implement
such a system of educational activity organization, which would stimulate the development of manifestation features of
every component of emotional culture, a specialized course “Students’ emotional culture formation” has been developed
and approbated. The course includes eight interconnected lessons, which are presented as an integral system, and are
oriented at the development of future preschool teachers’ emotional culture, in particular, the following its components:
motivational, intellectual and operational, communicational, emotional and volitional. Special attention should be focused
on students’ efforts and abilities, motivating them to self-development. Lessons within the course are oriented at the
development of own emotional state reflection among students.
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METHODICAL ASPECTS OF FORMING FUTURE MUSIC AND
CHOREOGRAPHY TEACHERS’ ARTISTIC COMMUNICATION SKILLS

The article presents the realization of educational conditions in the methodology of forming future music and cho-
reography teachers’ artistic communication skills. The special complex of forms and techniques promoting effective
formation of structural components of students’ artistic communication skills is suggested.
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Problem statement. The basis of art educational ac-
tivities is communication which takes place in the subject-
subject interaction mediated by mutual exchange of artis-
tic information. Modernity requires artistic disciplines
teachers’ ability to establish interpersonal polyphonic in-
teraction during perception, understanding, comprehen-
sion and interpretation of artistic information and make an
adequate assessment of artistic communicative process
efficiency. An important task of higher artistic and peda-
gogical education is to prepare future teachers of artistic
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profession to organize artistic communication in educa-
tional process.

Review of recent researches and publications. The
issue of artistic communication is highlighted in scientific
works by S. Hrozan, I. Halperin, O. Mykhailychenko,
O. Oleksiuk, H. Padalka, O. Plotnytska, O. Rostovskyi,
O. Rudnytska, O. Shcholokova, B. Yavorskyi, etc. Some
aspects of formation of artistic communication skills of
future teachers of artistic disciplines, including music, are
researched in the works by O. Baldyniuk, O. Berehova,
L. Vasylevska-Skupa, S. Hrozan, O. Huba, L. Kozhev-




nikova, V. Krytskyi, O. Lesnyk, Ye. Provorova and oth-
ers. Theoretical review of the literature has shown that
active involvement of future music and choreography
teachers in the process of artistic interaction is impossible
without mastering artistic communication skills. These
professional skills are the most important means of educa-
tion in all artistic disciplines [3].

The formation of future music and choreography
teachers’ artistic communication skills involves determin-
ing and scientific justification of a number of pedagogical
conditions, implementation of which will contribute to the
effective formation of the mentioned phenomenon. How-
ever, the problem of methodological support of mastering
artistic future music and choreography teachers’ commu-
nication skills in higher education remains underexplored
and has not yet been the subject of a special study, which
emphasizes the relevance of the problem.

The aim of the article is to identify and study me-
thodical aspects of forming artistic communication skills
of future music and choreography teachers.

Major content. Theoretical and methodological re-
view of the research problem, observation and under-
standing of specific educational activities and artistic
communication activities of music and choreography
teachers allowed to come to the following understanding
of this phenomenon: artistic communication skills of fu-
ture music and choreography teachers are a set of inte-
grated professional and educational actions which provide
productive artistic dialogue with works of art in the poly-
phonic interpersonal interaction of participants, as well as
communication through the transferring and exchange of
artistic information, emotions, thoughts, ideas based on
internal and external dialogue in the process of percep-
tion, understanding, comprehension, performing interpre-
tation and evaluation for the purpose of creative self-
expression and self-assertion.

This set consists of four groups of basic skills pro-
viding the perception of information, understanding,
comprehension and cognitive and analytical study, hold-
ing artistic and pedagogical dialogue in artistic and per-
forming interpretation, evaluation (reflection) of artistic
and educational activities, such as:

e the ability to establish dialogical interaction with
an artwork and an author in the process of perception, un-
derstanding and verbal artistic and pedagogical analysis;

o the ability to establish interactive (interpersonal,
polyphonic) interaction in artistic and performing inter-
pretation;

e the ability to model and implement artistic and
pedagogical dialogue of students with artworks;

e the ability of adequate evaluation and adjustment
of one’s artistic and communicative actions based on re-
flection.

The structural components of future music and cho-
reography teachers’ artistic communication skills are de-
termined to be emotional, motivational, cognitive-
operational, active and creative, artistic and organizational
and reflective.
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One of the most important stages of future music and
choreography teachers’ artistic communication skills for-
mation is development, justification and implementation
of educational conditions in the methodology of forming
these skills.

In literature these terms are defined as a circum-
stance on which something depends [2]; some pedagogi-
cal conditions are interpreted as the content of compo-
nents (content, organizational forms, learning tools and
relations between a teacher and students), which form
educational system [1].

In the context of our study, pedagogical conditions
of forming future music and choreography teachers’ artis-
tic communication skills are defined as creating artistic
communication space (environment), which is imple-
mented on the basis of techniques, methods, tools and
provides teachers with the opportunity to organize artistic
and creative interaction actively in order to develop pro-
fessional and teaching skills, as well as readiness for pro-
ductive artistic and pedagogical communication.

The review of theoretical and methodological foun-
dations of forming artistic communication skills of future
teachers majoring in arts has allowed to define and justify
a number of pedagogical conditions which will provide
effective implementation of the studied phenomenon for-
mation.

The first condition — creating positive motivation to
artistic communication activities — is aimed at encourag-
ing students to widely participate in artistic communica-
tion activity, activation of interest in multisubjective artis-
tic interaction and providing students’ ambitions to
achieve the highest level of development in the field of art
education and professional improvement.

The second condition is considered as the use of
synergetic potential of artistic and educational environ-
ment with the creative interaction of subjects of educa-
tional system which initiates the display of internal
sources of self-development and self-organization, dis-
covering future specialist’s creativity, expanding sphere
of his/her professional activities. Its aim is the realization
of synergistic resource of artistic and educational envi-
ronment that involves the use of synergetic ideas, such as
self-organization, nonlinearity, establishment of order
through chaos, bifurcation changes, open systems, etc.

The third condition is the expansion of students’ pol-
yartistic semantic thesaurus. It involves the use of tech-
nologies which include hermeneutic focus, orientation at
their intellectual and emotional development, active for-
mation and systematization of knowledge and profes-
sional skills. It is aimed at harmonization of combined
theoretical and practical knowledge, abilities and skills of
artistic communication.

The fourth condition is reflexive attitude of future
music and choreography teachers. It actualizes their re-
flective attitude to self-awareness, self-control, self-
assessment of their activities, as well as carrying out cor-
rection of artistic communication actions. This condition
is designed to solve students’ individual problems related




to interpersonal communication, interaction with artistic
and educational information, development of self-
knowledge and self-regulation.

The implementation of the above mentioned peda-
gogical conditions includes providing organizational and
educational, emotional and psychological support for the
formation of future music and choreography teachers’ ar-
tistic communication skills through implementing creative
and productive forms and methods of forming their readi-
ness for artistic communication activities into professional
training. The developed author’s procedure of forming
artistic communication skills of future music and chore-
ography teachers was implemented gradually.

The first stage (artistic and introductory, informa-
tive) involved implementing the condition of creating
positive motivation to artistic communication activities. It
was accompanied by interviews with future teachers of
music and choreography concerning the issue of “Speci-
ficity and means of artistic communication with art-
works”, students’ participation in artistic and pedagogical
debates, discussing the issue of communication with
works of art, engaging students into observation of art-
works, using the interactive method of artistic information
verbalization, using associative method of artistic experi-
ences visualization. The applied methods encouraged stu-
dents to activity, contributed to the increase of their inter-
est in artistic communication, artistic and imaginative
perception of art, readiness for deepening in the artistic
and imaginative content of the work.

The second stage of the research and experimental
procedure of forming artistic communication skills of fu-
ture music and choreography teachers (communicative
and analytical, cognitive) involved implementing the con-
dition of expanding students’ polyartistic semantic thesau-
rus. It is worth noting that within the second stage stu-
dents mastered emotional and informational analysis of
the artistic concept, idea, imaginative content and dra-
matic composition of works of art; determined artistic and
technical means, vocabulary; expanding artistic and pro-
fessional knowledge, understanding and conscious use of
the corresponding (choreographic or musical) language,
vocabulary, terminology; possession of artistic and tech-
nical skills necessary for artistic communication with art-
works. Solving the problem of understanding a literary
text and artistic language, we used a method of artistic
and cognitive analysis of artworks; the system of musical
and rhythmic education by E. Jacques-Dalcroze was also
applied for multiartistic education of future music and
choreography teachers. On the basis of the acquired
knowledge students were given a task to create their own
terminological dictionary of musical and choreographic
art. At this stage it was important to teach students to
comprehend the artistic text, understand the relevant artis-
tic language in details deepening into the inner world of
an author or “characters” of the work.

At the third stage of formative experiment (activity
and creative, interpretative), it was important to provide
discovering students’ creativity. The condition of apply-
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ing creative synergy of artistic and educational environ-
ment was implemented. At this stage students were ac-
tively involved in independent creative and interpretation
practice. Creative tasks were differentiated in terms of
complexity, used for progressive and consistent growth of
students’ independent behaviour. Stepwise formation of
artistic and interpretational skills was going on in the di-
rection from verbal interpretation to artistic interpretation.
To develop the ability to perceive, interpret artistic infor-
mation of one art form by means of other art forms in the
process of artistic communication we used intonational
and figurative method of artworks interpretation. In order
to develop the ability to interpret the artistic idea, imagi-
native content and dramatic composition of works of art,
to form a subjective author’s approach to creating per-
forming interpretation in artistic communication, students
were proposed the method of figurative and musical in-
toning of paintings. To develop the ability to identify per-
sonal meanings of artworks in the artistic interpretation,
the method of figurative and musical intoning of literary
works was used.

The method of creative projects facilitated the for-
mation of abilities to use artistic and communication po-
tential of individuals and groups for the perfect concert
performance in the process of artistic and creative multi-
subjective interaction, capacity for constant self-
regulation concerning productive style of communication,
artistry development, intonation and figurative expres-
siveness in the interpretation of a literary text. Using these
methods provided students’ involvement in the process of
active artistic and creative activity, encouraged compre-
hension of the image and logics of an artwork and search-
ing for the best performing solution in the interpretation
of artistic and educational information.

At the last stage of formative experiment (control
and corrective, reflective) the condition of reflexive atti-
tude of future music and choreography teachers was im-
plemented. It should be noted that the development of re-
flexive component of artistic communication skills was
carried out throughout the whole process of forming the
above mentioned skills of future music and choreography
teachers. The importance of talks and discussions at the
beginning and at the end of each artistic and communica-
tion process was highlighted. After the tasks were com-
pleted by students at every stage of formative experiment,
the results and the process of educational activities im-
plementation were discussed, which helped future music
and choreography teachers to realize the importance of
forming artistic communication skills as the prerequisite for
successful professional activity, to evaluate their results ade-
quately, correct them and acquire new skills. To develop stu-
dents’ ability to organize teachers and students’ artistic
communication with artworks, the fourth stage involved the
use of the method of simulation modelling of artistic and
educational activity. After the lessons during teaching prac-
tice students analyzed them according to specific parameters.
The students had to analyze the disadvantages of their own
artistic and educational activities and activities of one their




colleagues with the aim of evaluating the lesson and formu-
lating certain recommendations.

Thus, the use of the proposed complex of forms and
methods had to promote progressive formation of all the
components of future music and choreography teachers’
artistic communication skills in students.

Conclusions. The article presents certain methodical
aspects forming artistic communication skills of future
music and choreography teachers; the necessity of using
such forms and methods of training as conversation,
pedagogical debates, discussions, context observation of
artworks, interactive method of artistic information ver-
balization, method of artistic experience associative visu-
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METOJUYHI ACHEKTH ®OPMYBAHHSI XY1O)KHbO-KOMYHIKATUBHUX
YMIHb MAUBYTHIX YYUTEJIB MY3UKHA TA XOPEOTI'PA®IT
VY crarTi akTyasizoBaHa npoOyiema GopMyBaHHS XyJOKHbO-KOMYHIKaTUBHUX YMiHb MalOyTHIX YYUTENIB My3UKH

ta xopeorpadii. MeTor cTaTTi € BH3HA4Ye€HHS W OOIPYHTYBAaHHS METOAMYHUX acleKTiB (OPMYBaHHS XyJOXKHBO-
KOMYHIKaTUBHUX YMiHb MalOYTHIX Yy4MTeNiB My3uKH Ta xopeorpadii. IIpoBeaeHO TEOpPEeTHKO-METOJUYHHMN aHai3
JIOCHIKYBaHOT 1poOsiemu. [IponoHYyeThCS BHU3HAYEHHS! TOHATTS «XYJOXKHbO-KOMYHIKATHBHI BMIHHS MaHOyTHIX
YUUTEIIB MY3UKH Ta Xopeorpadii» Ta «Ieaarorigai yMoBu ()OpMyBaHHS XYI0KHHO-KOMYHIKATHBHUAX YMiHb MaOYTHIX
YUUTENIB MY3UKH Ta Xxopeorpadii». Bussneno qotupu rpynu 0a3uCHUX YMiHb, [0 BXOISTH JJO KOMIUIEKCY XYI0XKHBO-
KOMYHIKaTUBHHX YMiHb MaiOyTHIX YYHTENiB MY3HKH Ta Xopeorpadii: YMIHHS aBTOpa BCTAHOBIIOBATH HiaJIOTIUYHY
B3a€EMOJIII0 3 XyIO’KHIM TBOPOM Y TIPOLIECi CIPUIHATTA-PO3YMiHHS Ta BepOATBHOTO XYI0KHBO-TIEAarOri9HOTO aHANI3Y;
YMIHHS BCTAHOBJIIOBATH IHTEPAKTHBHY (MI>KOCOOHCTICHY, MMOIi()OHIYHY) B3a€EMOII0 B TIPOIIEC] XyI0’KHHO-BHKOHABCHKOT
IHTepIpeTanii; YMIiHHSI MOJICIIOBATH Ta 3AIMCHIOBATH XYI0KHBO-TIEAATOTIYHUH Aiajior y4YHIB i3 TBOpaMH MHCTCLTBA;
YMIHHS 3/IEKBaTHO OLIIHIOBaTH Ta KOPETYBATH BJIACHI XY/I0KHbO-KOMYHIKaTHUBHI Jif Ha ocHOBI peduiekcii. BusHaueHno ta
HAayKOBO OOIPYHTOBaHO HH3KY IENaroriYHWX YMOB, peaiizallis sSKuX 3abe3medyBaTHMe e(peKTHBHE (OPMYBaHHSI
JIOCITIHKYBaHOTO (P€HOMEHY, SIK-OT: CTBOPEHHS MO3UTHBHOI MOTHBAIIl 10 XyA0KHHO-KOMYHIKaTUBHOI MisNIbHOCTI, BH-
KOPHUCTaHHSI CHHEPreTUYHOrO MOTEHIaNy XYI0XKHbO-OCBITHBOI'O CEpPEIOBHINA, MOUIMPEHHS MOJIIXYI0KHBOTO CeMaH-
TUYHOTO Te3aypycy CTYACHTIB i PO3BUTOK peieKCHBHOI Mo3Mmii MaHOyTHIX y4HTeNiB My3HKH Ta xopeorpadii. Pos-
KPUTO peasizallilo MeJaroriYHuX yMOB Y aBTOPCHKIH MeToauili (GopMyBaHHS XYHOKHBO-KOMYHIKATUBHHX YMiHBb
MaiOyTHIX y4HTeNiB My3uku Ta xopeorpadii. [IpencraBieHo eTany BIPOBaKEHHS pO3pOOJICHOT METOIMKH: XYI0XK-
HbO-03HAHOMIIIOBAJIbHUH, 1H(QOPMATHBHUH, KOMYHIKaTHBHO-aHAJITUYHUH, KOTHITUBHHMH, isSUIbHICHO-TBOPYHH,
IHTepIpeTaniiHui, KOHTPOJIbHO-KOPUTYBAIBHUH, pedueKCiHHUA. 3anmporioHOBaHO KOMIUIEKC (GOpM i MeTo.iB, sKi
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CIPUATIMYTHh €(pEKTUBHOMY (OPMYBAHHIO y CTYACHTIB KOMIIOHEHTIB CTPYKTYPH XYAOXHBO-KOMYHIKaTUBHHX YMiHb.
Cepen HUX — XyJOXHBO-TIEArOTi49HI IACKYCii, KOHTEKCTHE CIOCTEPEKEHHS TBOPIB MHUCTEITBA, IHTEPAKTUBHUI METOX
BepOamizamii XymokHBOI iH(OpMamii, METoJ acoIiaTHBHOI Bi3yami3amii XyZOXHIX BpaKeHb, METOI XYIOXKHBO-
KOTHITHBHOT'O aHali3y TBOPIB MHCTELTBA, CHCTEMa MYy3MYHO-puUTMiuHOTO BuxoBaHHs E. JKak-/lanpkposa, cTBopeHHs
BJIACHOTO TEPMIHOJOTIYHOTO CIOBHHUKA, IHTOHAIIHO-IJIACTUYHUAN METOJ] IHTepIpEeTallii XyA0KHIX TBOPIB, METOJI TUIa-
CTHYHOTO Ta MY3MYHOTO IHTOHYBaHHS J>KUBOIIMCHUX TBOPIB MHCTEITBA, METOJ MY3MYHO-IUIACTMYHOI peajizawii
JITEpPaTypHOI'O TBOPY, METOA TBOPYMX IIPOEKTIB, METOJ IMITAI[IHHOIO MOJEIIOBAHHS XYJIO0XHBO-IIENArOri9HO]
JUSUTBHOCTI, peduieKciiHMK aHami3 IenaroriyHoi npakThkud. OOrpyHTOBaHO HEOOXiJHICTH BHKOPHCTaHHS Ha3BaHHX
¢dopm i MeToniB y mpoueci npogeciiHol MAroTOBKM MalOyTHIX y4UTENiB MY3UKH Ta Xopeorpadii ais 3abe3neueHHs
(hopMyBaHHS Y HIX KOMIIOHEHTIB CTPYKTYPH XYA0)KHbO-KOMYHIKATUBHUX YMiHb.

Kntouosi cnosa: menaroriddi yMOBH, XyHO0KHbO-KOMYHIKATHBHI BMIiHHS, METOOUKa (OPMYBaHHS XyIOKHBO-
KOMYHIKaTUBHHX YMiHb, MaifOyTHI BUHTEIN MY3HKH Ta Xopeorpadii.
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METOAUYECKHUE ACITIEKTBI ®OPMUPOBAHUA XYJOXECTBEHHO-KOMMYHUKATUBHBIX
YMEHUM BYYIIUX YYUTEJIEM MY3bIKU U XOPEOT' PA®UU

B craTbe akTyammsupoBaHa mpoOiemMa GOpMHUPOBAHHS XyI0KECTBCHHO-KOMMYHHKATHBHBIX YMEHHN OYAYIINX ydHTe-
Jiel My3BIKH U Xopeorpaduu. Llenpio cTaTey sSBIsSETCS OmpeaeineHne M 000CHOBAHNE METOIMYECKUX ACTICKTOB (JOPMHpPOBa-
HUS XyIO’KECTBEHHO-KOMMYHHKATHBHBIX YMEHHH OyIyImMX YYUTeNled My3bIKH M Xopeorpaduu. [IpoBeneH TeopeTHKO-
METONMYCCKAN  aHaM3  wmccaenyemMod  mpobiemsel.  [lpemmaraercs — ompenmenieHWEe — TOHATHS — «XYHOKECTBEHHO-
KOMMYHHKATHBHBIC YMCHUS OYIYINX YIUTENCH My3BIKH H XOPEOTpapuin) 1 «IIeIarOrMIecKue YCIOBH (POPMUPOBAHUS XY-
JTOKECTBCHHO-KOMMYHHUKATHBHBIX YMECHUI OyIyIINX YUUTEIeH MY3BIKA B Xopeorpadum». BeIsABIeHB deTpipe rpymnimbl 0a-
3UCHBIX YMEHHH, BXOJSIINX B KOMIUIEKC XY/I0’KECTBEHHO-KOMMYHHMKATHBHBIX YMEHUI OYIYIIINX YUUTETIeH My3bIKU U XOpeo-
rpadui: yMEHHE aBTOpa YCTAaHABJIMBATH JAUAJIOTMUCCKOE B3aUMOJICUCTBUE C XY0KECTBCHHBIM MPOM3BEICHUEM B TPOIIECCE
BOCTIPUSATHSA-TIOHUMAaHUS U BEpOAJBHOTO XYI0’KECTBEHHO-TIEIarOTHUECKOTO aHAIN3a; YMEHUE YCTaHABIMBATH WHTEPAKTHB-
HOe (MEXKIMYHOCTHOE, MOJM(OHNYECKOE) B3aUMO/ICHCTBHE B MPOIIECCE XYHT0KECTBEHHO-UCTIONHUTENNBCKOM HHTEpPIPETaLHy;
YMEHHE MOJIEJIMPOBATh U OCYILECTBIATH XYyJI0XKECTBEHHO-TIEAATOTMYECKUI TUAJIOT yYallluXcsl C MPOU3BEICHUSAMHU HCKYCCTBA;
YMCHHE a7ICKBATHO OIICHUBATH U KOPPEKTUPOBATH COOCTBEHHBIC XYy/I0’KECTBEHHO-KOMMYHHKATUBHBIC JCHCTBUS Ha OCHOBE pedh-
nekcur. OnpesieNiecH 1 HaydHO 0OOCHOBAH P MEarorHuecKiX YCIIOBHH, peasanysi KOTOPBIX OyaeT odecrieunBath 3 dpek-
THBHOC (DOPMHpPOBAaHHME HCCIEAYeMOro (peHOMEHa: CO3JaHWE TOJIOKUTENHFHONH MOTHBALMA K  XYIOXKECTBEHHO-
KOMMYHHKATHBHOU JIeSTEITHHOCTH, HUCIIONB30BAHIE CHHEPTeTUUECKOTO IOTEHIINANA XyJ0’KECTBEHHO-00Pa30BaTeIbHOM Cpeibl,
pacIIMpeHre MOIMXYI0KECTBEHHOTO CEMaHTHYECKOTO Te3aypyca CTYICHTOB M pa3BUTHE Pe(IICKCHBHOM MOZUIMH OYIYIIIIX
yauTesneil My3bIKH 1 Xopeorpaduu. PackpbITeI IpoOeMBl pean3alii eIarormdecKiX YCIOBHI B aBTOPCKOM MeTouke (op-
MHPOBaHHUS XYI0KECTBEHHO-KOMMYHUKATHBHEIX YMEHUH OyIyIuX ydurteneld My3bIkd U Xopeorpadum. [IpencrapieHs! STarbl
BHEAPEHUST  pa3pabOTaHHOM  METOMMKU:  XYI0)KCCTBEHHO-O3HAKOMHTEIbHBIA, HH(POPMATHBHBINH, KOMMYHHKATHBHO-
aHAJIMTUIECKHUH, KOTHUTUBHBIH, JESITEIIbHOCTHO-TBOPUECKUH, MHTEPIPETAIOHHBIN, KOHTPOJILHO-KOPPEKTUPYIOIINH, pedJiek-
cuBHbIH. [TpesyioskeH KOMIUIEKC (JOPM U METOIOB, CIIOCOOCTBYIOIINX 3P HEKTUBHOMY (HOPMHUPOBAHHUIO Y CTYICHTOB KOMIIOHCH-
TOB CTPYKTYPBI XyJI0’KECTBEHHO-KOMMYHHUKATUBHBIX YMEeHUI. Cpeli HUX — XyJI0’KECTBEHHO-TIEIATOTUUECKUE TUCKYCCHUH, KOH-
TEKCTHOE HAOJIO/ICHHE MPOM3BEICHUI NCKYCCTBA, HHTEPAKTHBHBIA METO/ BepOAM3aliK XyI0)KECTBEHHON HH(POPMAIIUH, Me-
TOJ] ACCOLUMATUBHON BU3YaJIM3aLMU XYI0KECTBEHHBIX BIEUATICHUM, METO Xy0KECTBEHHO-KOTHUTHBHOI'O aHAJIM3a TPOU3BE-
JICHUH MCKYCCTBA, CUCTEMA MY3bIKaTFHO-pUTMHYECKOTo BoctmTanus 3. XKak-/lanpkposa, co3maHne COOCTBEHHOTO TEPMHUHOIIO-
TMYECKOTO CJIOBAps, MHTOHALIMOHHO-TIJIACTUYECKUN METOJI MHTEPIIPETalMU XYyI0)KECTBEHHBIX IPOM3BEAECHUM, METO/I IJ1acTUYe-
CKOT'O Y MY3bIKaJIbHOI'O MHTOHUPOBAHMS )KUBOIHMCHBIX NPOU3BEIECHUI UCKYCCTBA, METOJI MY3bIKAJIbHO-IUIACTHYECKOH peatn3a-
LUH JIUTEPATYPHOIO NPOU3BEACHHS, METO]I TBOPUECKMX MPOEKTOB, METOJI UIMUTALIMOHHOTO MOJEIIMPOBAHUS XYI0>KECTBEHHO-
MeJIATOTMICECKOM eSTENBFHOCTH, pe()ICKCHBHBIN aHATM3 TIeAroTIecKor mpakTuku. OO0CHOBaHA HEOOXOIUMOCTE HCIIONB30-
BaHUsI HA3BaHHBIX (POPM M METOJIOB B IMpoliecce MpodheCcCHOHATBHON TOTOTOBKU OYIyIIMX YUHTECH MY3BIKH U XOpeorpaduu
Jutst obecriedeH st (POPMHUPOBAHUS Y HUX KOMIIOHEHTOB CTPYKTYPBI Xy/I0’KEeCTBEHHO-KOMMYHUKATUBHBIX YMEHUM.

Kniouesvie cnosa: nenarornieckue yCIOBHS, XyJ0KECTBEHHO-KOMMYHUKATUBHBIE YMEHUS, METOIMKA (HOPMHUPO-
BaHUSA XYJ0’)KECTBEHHO-KOMMYHHUKATUBHBIX YUEHUH, Oy IyIIne YIUTENs My3bIKH B XOpeorpadum.

Reviewer: Doctor of Pedagogy, professor Olena Rebrova
IHooano oo pedaxyii 19.08.2015
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