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COMMUNICATIVE APPROACH TO DEVELOPMENT OF
FUTURE PRESCHOOL TEACHERS’ SPEECH EXPRESSIVENESS

The article outlines basic stages of the development of the communicative approach to language teaching, pro-
vides historical research of the development of communicative linguistics. The essence of such key concepts of the
communicative approach as “‘communicativeness” and “‘communicative approach” is studied. It is stated in the article
that communicative paradigm of language teaching has frequently changed within 50 years of its development; it has
been enriched by personality-oriented, cultural, cognitive approaches to language teaching. The advantages of using
communicative approach to the development of the expressiveness of future preschool teachers’ speech are proved.
Communicative approach to the development of the future preschool teachers’ speech provides professionally directed
speech development of the students, proves necessity of students training on the basis of communicative situations,
makes the training process close to conditions in which real professional and speech activity of future teachers of pre-

school educational institutions occurs.
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Problem statement. The topicality of the recourse to
the issues of lingual development of future preschool
teachers in conditions of increasing competitive labor
market meets no objections. Methodological approaches
underlying linguistic education of future teachers of pre-
school educational institution are aimed at improving the
quantitative and qualitative characteristics of the process
of future professionals’ lingual development, providing
the process of the development of their speech expres-
siveness regarding the specifics of a communicative situa-
tion in preschool educational institution.

Review of recent researches and publications. The
main points of communicative linguistics (N. Arutyuno-
va, F. Batsevych, T. Vynokur, H.Kolshanskyi,
D. Baakke, J. Habermas, G. Leech, D. Wunderlich) can
be summarized as follows: 1) in the process of communi-
cation as a special kind of human activity aimed at estab-
lishing and maintaining communication and applied to
transfer information between people two aspects interact
— linguistic and social, as any statement produced in a
certain situation of communication, “... has a fairly broad
background preconditions” [6] affecting its organization;
2) the language is used in regard to the situation of com-
munication and the influence on verbal strategy of pro-
ducer/recipient, i.e. taking into account the pragmatic
effect, which eliminates the possibility of existence of
isolated utterances produced out of the communicative
context; 3) the units of communication (and, accordingly,
education) are certain actions, or speech acts such as re-
quests, questions, apology, etc.; communicative impor-
tance of the structural elements of a communicative act
(words, phrases, sentences) is revealed in a cohered text
(discourse), which determines their functions and rela-
tionships; 4) production of speech act is preceded by the
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formation of communicative intention of a speaker, which
includes prior knowledge about the partner of communi-
cation, goal, object, place and time of utterance; 5) the
most natural forms of verbal communication are listening
and speaking, which often manifest themselves in dialogi-
cal form [2, p. 18]. Thus, the functional theory of lan-
guage and communicative linguistics provided the basis
for forming communicative approach to teaching lan-
guages. The founders of the communicative method were
British linguists Dzh. Firt and M. Halliday and American
sociolinguists — D. Haymes, Dzh. Hamperts and U. La-
bov. Afterwards the idea of teaching language on the
communicative basis was supported by a wide range of
scientists, among them are H. Pifo (Germany); H. Vidou-
san, U. Littlewood (UK); B. Bieliaiev, 1. Bim, P. Hur-
vych, H. Kytayhorodska, Ye. Passov, A. Starkov (Rus-
sia); Z. Bakum, A. Bohush, M. Vashulenko, O. Vysh-
nevskyy, N. Havrysh, S. Karaman, M. Pentyliuk,
V. Skalkin, N. Skliarenko, I. Homiak (Ukraine) and oth-
ers.

Despite the considerable attention of scientists to the
problem of the use of communicative approach in linguo-
didactics, its use in the development of expressiveness of
future educators’ speech remains understudied.

The aim of the article is to analyze the main stages
of the communicative approach development and prove
the feasibility of its use in the process of future preschool
teachers’ expressive speech.

Major content. Within several years since its emer-
gence communicative approach to teaching has gained a
leading position in the Western European and American
methodology. The first wave of “communication revolu-
tion” was based on the idea of grouping units of language
according to their communicative function (“speech act”):




apologies, requests, advice, etc. It was often possible to
reveal a direct relationship between language and function
since the same function can be expressed through several
language means. However, those language units where
direct relationship can be established (e.g., Eng. do you
mind if | + pr. simple as a request for permission) were
selected as agreed to be used for teaching purposes. Such
language units were called “samples” (exponent). The set
of “samples”, covering the range from formal to informal
styles can be correlated to any language function. Stu-
dents were taught such “models” mostly without gram-
matical analysis. At this stage of the communicative ap-
proach there has not been offered any particular method
of language teaching, they continued to use in the class-
room exercises like “listen and repeat”, “listen and con-
tinue”, i.e. various “drills” which were the main methods
of teaching.

The second wave of “communication revolution”
emerged in the late 70s of XX century and was spread
mainly in the UK. Its main principle was the division of
work in the classroom into work on speech accuracy and
work on its (fluency). The aim of the first one was learn-
ing new units of language (grammatical samples, func-
tional models, vocabulary and so on), the second one fo-
cused on the usage of the material studied in speech, en-
couraging students to fluent discussion. The basic prin-
ciple of all communication tasks of this stage was the
“information gap” [12]. The example of tasks aimed at
teaching speech accuracy using “information gaps” can be
represented by a “communicative drill” when students ask
each other about their daily activities (controlled usage of
the present tense); and for teaching fluent speech — free
discussion, when students are discussing a real problem.

Another kind of “communication revolution” can be
the theory of language teaching developed by American
scientist S. Krashen, according to which students learn
(acquire) a foreign language if they “keep to true commu-
nication diet”, i.e. learn a foreign language as children
learn their mother tongue. The problem of linguodidactics
is, in the researcher’s opinion, that according to its re-
quirements students learn language, as they are “fed with
exercises” [11]. The followers of S. Krashen’s ideas agree
with him that the unconscious “acquirement” is deeper
and better than the conscious “study”. “True communica-
tion” in their classes is provided by the almost complete
abandonment of conscious learning. It is this type of train-
ing that A. Hovatt called “strong” variety of communica-
tive teaching [10]. According to A. Hovatt there are two
kinds of it — “strong” and “weak”. The “weak” version,
which became popular in the second half of the 70’s-early
80s of the XX century, focuses on preparing students to
use acquired language for communicative purposes and,
accordingly, is trying to introduce the necessary activities
in the process of teaching. The “strong” version of com-
municative teaching puts forward the idea that the lan-
guage is acquired through communication, thus, there
rises a question not only about activating available but
passive knowledge of the language, but about the stimula-
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tion of the development of language system per se [12]. In
other words, if the first option may be briefly characte-
rized as “learn in order to use”, the second one — as “use
in order to learn”.

Since then, a number of mixed models based on
“learning-acquiring” (among them models of M. H. Long,
W. Rutherford) have appeared in foreign linguodidactics.
This mixed model, according to Ch. Love, turns out to be
the most popular at this time because a student conti-
nuously operates two processes — learning and acquiring,
with each of them alternately prevailing [12]. In addition
to that, western scholars believe that a teacher can not
influence the sequence and intensity with which these
mechanisms are used by his/her students.

In the Soviet and post-Soviet linguodidactic schools
the development of communicative approach occurs both
with the consideration of general world trends and based
on scientific findings of domestic scientists.

The first works of Soviet linguodidactics scholars
concerning new methodological paradigm — communica-
tively-oriented teaching of language are dated as belong-
ing to the 70’s of the XX century. We are going to de-
scribe briefly the understanding of the concepts of com-
municativity, communicative approach by Soviet and
Ukrainian scientists. Ye. Passov believes that “... commu-
nicativity implies the speech orientation of the learning
process. Practical speech orientation is not only the goal,
but also a means, where both the first and the second are
dialectically interrelated” [7, p. 35]. T. Donchenko
stresses out that the communicative approach provides
language acquisition in its communicative function, in the
process of activity with the extra-linguistic purpose [4, p. 34].
V. Skalkin notes that “‘communicative approach in language
teaching methods — is a view on the components and their
justification on the basis of socio- and psycholinguistic vision,
recognition that a language being a tool of human communica-
tion functions, is acquired and standardized in the normal
process of interaction, lives in contacts between people. The
communicative approach should permeate all aspects and
stages of the activity of teaching practitioner-organizer, includ-
ing determining the objectives of the course ..., the selection of
learning material, production of the system of exercises, de-
velopment of the scheme of curricular and extracurricular
classes” [9, p. 121]. The main principles of communicative
language teaching methods are the following: speech-
intellectual activity, individualization, function-based charac-
ter, situation-based character and innovation [7, p. 41].

For more than a forty-year history the stated para-
digm has been repeatedly modified: the communicative
approach has been supplemented by personality-oriented
and activity-based (I. Zymnia), culturological (Ye. Pas-
sov), cognitive (O. Mytrofanova, M. Pentyliuk) approach-
es. The communicative approach to language teaching
enriched methodology with the development of the struc-
ture and content of various competencies (language,
speech, communicative, social and cultural, etc.), related
to the detection of levels required and sufficient to
achieve the specified communication objectives; included




in the scope of linguodidactics research of linguistics of
the text, language pragmatics, language and country stu-
dies, culturology, and many others, valuable in terms of
authentic communication.

From the standpoint of personal and communicative
activity-based approach of teaching, pedagogical commu-
nication should, according to scientists (A. Bohush, K.
Klymova, R. Martynova, E. Palyhata, M. Pentyliuk) be
implemented according to the scheme S* « S? where S*
is a teacher, a person who is genuinely interested in the
subject of communication and can make students be inter-
ested in it, in himself/herself as a partner, informative and
content for pupils/students personality, an interesting in-
terlocutor. S? is a pupil/student, communication with
whom is regarded by a teacher/lecturer as cooperation in
solving educational problems with the help of his/her or-
ganizational, coordinative and stimulatory reaction. In
parallel, learning co-operation of pupils/students in solv-
ing educational problems should be organized to form a
collective subject and implement the principle of collec-
tive communicativity of learning [5, p. 113-114].

Scientific and theoretical principles of communica-
tive and cognitive approach to language teaching in gen-
eral and professional language in particular, are the fol-
lowing: multilevel hierarchically organized system of
linguistic images, that has evolved in the psyche of an
individual, can be considered as a linguistic consciousness
of this individual; linguistic consciousness has linguistic
nature, it manifests itself in language (V. Krasnykh); per-
ception of surrounding reality by a certain person is indi-
rectly reflected in the language and the processes of
thought and speech production are inseparable from each
other and function as a single language and thought
process, actualizing the expressions like “the language of
a thinking person”, “thinking of lingual personality”, etc.
(S. Katsnelson); the very principle of cognitive activity
and its peculiarities, caused by conscious attitude of the
subject not only to the object of cognition, but also to
their own creative activity is reflected in demanded by a
non-philological audience professional scientific text
(O. Mytrofanova).

Ukrainian linguodidactics understands cognitive me-
thodology as “a set of interrelated and interdependent
ways and means of mastering the language units as the
basis of cognition and forming a conceptual and linguistic
view of the world and a certain result of creating a specif-
ic image of the world in the imagination of everyone” [8,
p. 5]. The idea of introducing cognitive approach into
language teaching is reflected in the current public policy
documents. In particular, the State Standard of General
Secondary Education states that “there is increasing role
of the ability to obtain information from various sources,
to acquire, update and evaluate it, to use means of cogni-
tive and creative activity” [3, p. 76].

Cognitive methodology, as M. Pentyliuk argues, im-
plies strengthening the practical orientation of the content
of the subject “Ukrainian language”; the change of em-
phasis in learning activity aimed at intellectual develop-
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ment of students by reducing reproductive activity; simu-
lation of learning situations that encourage different types
of speech activity; increase of the number of tasks related
to the explanation of events, phenomena, people, etc. and
the ways and means of their verbal reproduction. The goal
of communicative and cognitive methods is learner’s
mastering of language units as concepts — the underlying
values of the detailed semantic structures of a text that
embody the motives and intentions of an author aimed at
developing the skills of adequate perception of textual
information and production of their own (oral and written)
utterances according to the communicative purpose and
intent of students’ cognitive activity; increase of their
interest in learning the Ukrainian language, raising na-
tional consciousness, respect for linguistic traditions of
Ukrainian people and the desire to follow the aesthetic
and ethical norms of communication.

Overall, communicative approach (in any of its varieties)
is aimed at strengthening the practical orientation of the lan-
guage teaching content, giving priority to the formation of
students’ skills to communicate in different spheres of public
life. The main task of the communicative approach is the for-
mation of a communicatively competent person who is able to
speak fluently and easily on any topic, showing a high level of
linguistic culture, caring about the quality of his/her speech.
The originality of this method lies in learners’ mastery of all
forms and types of speech activity for the purpose of commu-
nication (M. Pentyliuk).

Ukrainian representatives of linguodidactics (O. Ho-
roshkina, A. Nikitina, M. Pentyliuk) note that the basis of
determining the theoretical principles of communicative
methods of teaching Ukrainian language is understanding
of communicative linguistics as a science “of communica-
tion carried out by speakers to exchange (transfer) infor-
mation during speech activity by using language means”
[8, p. 16]. According to the mentioned definition it be-
comes apparent that the fundamental principles of com-
municative methods of language teaching is the theory of
speech activity, speech communication (its units, func-
tions), the basic communicative competences.

There is no common view on the interpretation of the
concepts of “interlocution” and “communication” in the
scientific literature (E. Hrosse, O. Leontiev, Yu. Lotman,
Dzh. Mayers, H. Pocheptsov, O. Selivanova, F. Sharkov
et al.). Often these terms are used interchangeably
(B. Ananiev, F. Batsevych), the scientists in this case fo-
cus on the semantics of the term “communication” (lat.
Communico — communicate with someone). Scientists
(H. Andrieieva, K. Platonov, V. Sokovnin) differentiate
the notions of “interlocution” and “communication”, em-
phasizing the one-sided character of communication, its
connection with the theory of information, technical sys-
tems and interpret it, as A. Bohush notes, only as “giv-
ing” and “transferring information” [1, p. 7]. Another
group of scientists (L. Barker, Dzh. Mayers, M. Mayers,
H. Pocheptsov) understand this concept in a broader con-
text. In particular, L. Barker interprets communication as
a process of interrelated elements that work together to




achieve the desired result or purpose. M. Lviv considers
communication as connection, interlocution of two or more
people. It is the sphere of realization of people’s communica-
tive intention concerning the information exchange. F. Shar-
kov interprets it as an interlocution, the transmission of in-
formation from a person (group) to a person (group); specific
form of their interaction in the process of life through lan-
guage and other signal forms of connection. According to
H. Pocheptsov, communication is the acceleration of infor-
mation exchange, and with its help the efficiency of such
exchanges increases significantly.

Scholars (A. Bohush and N. Havrysh) pay attention
to the need for awareness of the differences between in-
terlocution and communication for the proper formation
of communicative activity: “Life in society requires the
ability to act both on the positions of the subject and ob-
ject of activity, be both a member of informational
process (addressee or addresser) and a partner of interlo-
cution. The processes of interlocution (interpersonal inte-
raction) and the processes of communication — verbal
perception and transfer of information (both directly and
through the informational media) — are the common links
of communicative activity” [1, p. 79].

In this paper we will give only our interpretation of
the general nature of the communicative approach in de-
veloping the expressiveness of future preschool teachers’
speech: providing conditions for teaching interlocution
and communication that is based on speech situations and
is implemented in the educational process in the form of
communicative/speech acts, frames and discourses
(texts/discursive practices).

Ukrainian representatives of liguodidactics (A. Bo-
hush, O. Horoshkina, L. Matsko, M. Pentyliuk,
0. Semenokh) note that the introduction of the commu-
nicative approach is possible only on the basis of a text,
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because it is the carrier of information, the means of the
environment cognition, development of pupils’/students’
national and lingual picture of the world. The commu-
nicative approach is closely related to the content of ma-
terial proposed for discussion, because the main (but not
only) criteria of natural communication are informative
and subject content. However, we believe that text ma-
terial in higher school can be admitted only if it: 1) has a
professional or common human value, 2) is characterized
by availability for understanding, 3) raises the internal
need for its discussion. Professional and speech training
of future preschool teachers will be successful only in
case of consistent implementation of the principle of
learning material selection taking into consideration stu-
dents’ professional orientation.

The organization of training future preschool teach-
ers should be targeted at solving communicative prob-
lems. According to observations, during native language
classes, which should be the basis for forming profession-
al and communicative skills, the work on forming com-
municative competence is given little attention.

Conclusions. The communicative approach in the
process of developing the expressiveness of future pre-
school teachers’ speech provides: professional and speech
orientation of language development; regulates the feasi-
bility of the organization of communicative and speech
situations in which the potential of lingual personality is
disclosed in the fullest way; helps to approach the process
of developing the speech expressiveness to the conditions
of professional and speech activity of future teachers of
preschool educational institutions.

Prospects for further scientific research we see in
working out the methods of developing the expressive-
ness of future preschool teachers’ speech based on the
communicative approach.

8. Ilentmwmroxk M. Konneniiss KOrHiTUBHOI METOIUKHU
HaBYaHHS YKpaiHcbkoi MoBH / M. [lentmmok, A. HikiTiHa,
O. Ioporukina // [lusocnoso. — 2004. — Ne 8. — C. 5-9.

9. Ckanxun B. JI. OcHOBBI 00y4YeHHsI YCTHOH HHOS-
3puHOM peun / B. JI. Ckankun. — M. : Pycckuil s3bIK,
1981. - 248 c.

10. Howatt A. P. R. A History of English Language
Teaching / A. P. R. Howatt, H. G. Widdowson — Oxford :
Oxford UP, 2004. — 417 p.

11. Krashen S. D. Second Language Acquisition and
Second Language Learning [Esnextponuuii pecypc]. —
Pexum  gocrymy http://www.sdkrashen.com/SL_
Acquisition_and_Learning/SL_Acquisition_and_
Learning.pdf

12. Lowe Ch. Integration not eclecticism : a brief
history of language teaching, 1853-2003. — [EnektpoH-
HUM pecypcl. - Pexxum JIOCTYIy :
http://www.ihworld.com/ihjournal/articles/O3ABRIEFHI
STORY .pdf



http://www.sdkrashen.com/SL_%20Acquisition_and_Learning/SL_Acquisition_and_%20Learning.pdf
http://www.sdkrashen.com/SL_%20Acquisition_and_Learning/SL_Acquisition_and_%20Learning.pdf
http://www.sdkrashen.com/SL_%20Acquisition_and_Learning/SL_Acquisition_and_%20Learning.pdf

REFERENCES

1. Bohush, A. M. (Ed.). (2007). Doshkilna linhvody-
daktyka: Teoriia i metodyka navchannia ditey ridnoi
movy [Preschool linguodidactics: Theory and practice of
teaching children mother tongue]. Kyiv: Vyshcha shkola
[in Ukrainian].

2. Hez, N. I. (1985). Formirovaniye kommunikativ-
noi kompetentsii kak obyekt zarubezhnykh metodi-
cheskikh issledovaniy [Formation of communicative
competence as an object of methodological researches].
Inostrannyye yazyki v shkole — Foreign languages at
school, 2, 17-24 [in Russian].

3. Derzhavnyi standart bazovoi i povnoi serednoi
osvity [State standard of basic and full secondary educa-
tion]. (2004). Dyvoslovo — Wonderful word, 3, 76-80 [in
Ukrainian].

4. Donchenko, T. K. (1993). Pro kontesptsiiu vyv-
chennia ridnoi movy v shkoli [On the conception of
mother tongue learning at school]. Ukrayinska mova i
literatura v shkoli — The Ukrainian languageand litera-
ture at school, 1, 3-4 [in Ukrainian].

5.Zimnyaya, I. A. (1997). Pedagogicheskaya psikholo-
giya [Pedagogical psychology]. Rostov-na-Donu: Feniks [in
Russian].

6. Kolshanskiy, G.V. Lingvokommunikativnyye as-
pekty rechevogo obscheniya [Linguocommunicative as-
pects of speech communication]. Inostrannyie yazyki v

lNedaeoeika — lNedazozuka — Pedagogy

shkole — Foreign languages at school, 1, 10-14 [in Rus-
sian].

7. Passov, Ye. I. (1991). Kommunikativnyi metod
obucheniya inoyazychnomu govoreniyu [Communicative
method of teaching foreign language speaking]. (2™ ed.,
rev.). Moscow: Prosvescheniye [in Russian].

8. Pentyliuk, M., Nikitina, A. & Horoshkina, O.
(2004). Kontseptsiia kohnityvnoi metodyky navchannia
ukrainskoi movy [Conception of cognitive methods of
teaching the Ukrainian language]. Dyvoslovo — Wonderful
word, 8, 5-9 [in Ukrainian].

9. Skalkin, V. L. (1981). Osnovy obucheniya ustnoy
inoyazychnoy rechi [The foundations of teaching foreign
oral speech]. Moscow: Russkiy yazyk [in Russian].

10. Howatt, A. P. R. & Widdowson, H. G (2004). A
History of English Language Teaching. Oxford: Oxford
UP [in English].

11. Krashen, S. D. (n.d.) Second Language
Acquisition and Second Language Learning. Retrieved
from: http://www.sdkrashen.com/SL_
Acquisition_and_Learning/SL_Acquisition_and_
Learning.pdf [in English].

12. Lowe, Ch. (n.d.). Integration not eclecticism: a
brief history of language teaching, 1853-2003. Retrieved
from:
http://www.ihworld.com/ihjournal/articles/O3ABRIEFHI
STORY .pdf [in English].

Onena Bimaniiena Koemynm,

O00KMOp neoazoiuHux Hayx, OoyeHm,
3asidysau kageopu iHozemHoi Qinonoeii,
Hayionanvuuii asiayitinuil ynieepcumem,
npocnexm Komaposa, 1, m. Kuis, Yxpaina

KOMYHIKATUBHUM NIJIXI IO YBUPASHEHHS NPO®ECIMHOIO
MOBJIEHHSA MAUBYTHIX BUXOBATEJIIB JOWKIJIbBHUX HABYAJIbHUX 3AKJIA/IIB
VY cTarTi NpoaHaTi30BaHO €TaIM 3apO/PKCHHS KOMYHIKATUBHOTO IiJXOy, MOJAAHO ICTOPUYHUI €KCKYpC y CTAHOB-

JICHHS] KOMYHIKQTHBHOI JITHBICTUKU. CXapaKTepH30BaHO CYTHICTh KIIFOYOBHX MOHITH KOMYHIKATUBHOTO MiJXOJY: «KO-
MYHIKaTHBHICTb», KKOMYHIKaTHUBHHUH MiAXia». PO3risiHyTo nepeBarn BUKOPUCTAHHS KOMYHIKATUBHOTO IiJIXONy B YBU-
pa3HEeHHI MOBIICHHSI MallOyTHIX BUXOBATENiB JIOUIKUIbHUX HaBYAJIbHUX 3aKJaJiB. [ '0JIOBHE 3aBllaHHSI KOMYHIKaTHBHOTO
migxoay — GopMyBaHHSI KOMYHIKATHBHO KOMIIETEHTHOT OCOOMCTOCTI, 3/1aTHOT BIJIBHO Ta JIETKO BUCJIOBIIIOBATUCS 3 Oy/b-
SIKMX IUTaHb, BUSBIISIOYA BUCOKHH PIBEHb MOBHOI KYJBTYpH, 10al04M IPO SKOCTI CBOro MOBieHHs. OCHOBHHM I10JI0-
KEHHSIM KOMYHIKaTHBHOT METOJIMKHM HaBYaHHS MOBH € TEOPis MOBJIEHHEBOI JisUIbHOCTI, MOBJICHHEBE CITUIKyBaHHA (ifo-
r'0 OIWHUII, (PYHKIIiT), OCHOBHI KOMYHIKaTHBHI KOMIIETEHIIil. 3aCTOCYBaHHS KOMYHIKATUBHOIO ITiJX0AY B YBUpa3HEHHI
MOBJICHHSI MalOyTHIX BHXOBATeNiB JOUWIKUIBHUX HABYAJIbHUX 3aKJIaJiB IMOJISIrae y 3a0e3NeueHHi YMOB ISl HaBYaHHS
CIUIKYBaHHS i KOMYHIKaIIii, [0 BiIOYBAETHCS HA OCHOBI MOBJICHHEBUX CHUTYAIIiHl 1 peali3yeThCcsl B HABYAIILHOMY IIPOIIe-
ci y hbopMi KOMYHIKaTHUBHHIX / MOBJICHHEBHX aKTiB, (ppeiiMiB i JUCKYpCiB (TEKCTIB / TUCKYPCUBHHUX MPAKTHK). KoMyHi-
KaTUBHHUH TMiJXiJ TICHO ITOB’S3aHUH 31 3MICTOM Martepiaiy, MPOIOHOBAHOTO JJIsi OOTOBOPEHHS, TOMY IO OCHOBHUMH
(ajye HEe €MHUMU) KPUTEPISIMU MPUPOIHOTO CIIUIKYBaHHS € iHpOpMATUBHICT 1 peAMETHUI 3MmicT. [Ipu iboMy y BHIIIi
IIKOJII TEKCTOBUH MaTepiall Moke OyTH BU3HAHHWN MPUAHATHUM JIMIIE TOJi, KOJIM BiH: 1) Mae mpodeciiiHy 4u 3araibHO-
JIIOACHKY WIHHICTB, 2) BiJ3HAYAETHCSA JOCTYIHICTIO JUISI PO3YMiHHSA, 3) BUKJIMKA€E BHYTPIIIHIO TOTpedy B HOro o0roso-
pendi. [IpodeciitHo-MOBIeHHEBA MIATOTOBKA MAalOyTHIX BUXOBATEIiB JOIIKIJIFPHUX HABYAJBHHUX 3aKNafiB Oyje ycrmimi-
HOIO TiIIBKW B TOMY pasi, SKIO Yy MPOoleci HaBYaHHs MOCIITOBHO peai3yeThCs MPUHITUI J000PY TEKCTOBOTO MaTepiany
3 ypaxyBaHHAM IpocdeciiiHoi opieHTanii cryneHTiB. Opranizamis HaBYaJIFHOTO MPOLECY Y MaOyTHIX BHXOBATEINiB J0-
IIKUJIbHAX HAaBYaJbHUX 3aKJIaJiB MOBUHHA CIIPSIMOBYBATHCS Ha PO3B’s3aHHS KOMYHIKaTHBHUX 3aBAaHb. KoMyHiKaTHB-
HUH MiAXiZ B yBUpa3sHEHHI MOBJICHHs MaiOyTHIX BHUXOBaTeliB 3abe3neuye: nMpodeciiiHO-MOBIEHHEBY CIIPSIMOBAHICTh
MOBHOI'O PO3BUTKY; pPerilaMeHTy€e NOLUIBHICTh OpraHi3alii KOMyHIKaTHUBHO-MOBIICHHEBUX CHUTYaIlil, B SIKMX SIKHAWIOB-
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Hillle pO3KPHUBAETHCS MOBHHUI IMOTEHIIaJl OCOOHMCTOCTI; oroMarae HaONIMKyBaTH MPOIEC PO3BUTKY BHPA3HOCTI MOB-
JICHHSA 10 YMOB TpOQeCciiHO-MOBIICHHEBOT MiSUTBHOCTI MafOyTHIX BUXOBATENIB NOMKIIPHAX HABYATHHUX 3aKIAIIB.

Kntrouosi cnoea: KOMyHIKATUBHUH MiAX11, KOMYHIKATUBHICTD, YBUPa3HEHHS MOBIICHHS, MaiOyTHI BUXOBaTeli J0-
IIKUTHHUX HaBYAIBHUX 3aKIIAJIiB.

Enena Bumanvesna Kosemynm,

OQ0KMOp Nedazo2uteckux Hayk, OOyeHm,
3a6e0yowas Kageopou UHOCMPAHHOU PUI0NI02UL,
Hayuonanvuelii asuayuonnvlil ynugepcumem,
npocnexm Komaposa, 1, 2. Kues, Yxpauna

KOMMYHMKATUBHBINA MOAXO/ K PA3BBUTHIO
BBIPASUTEJIBHOCTH MPO®ECCHOHAJILHOM PEYH BY IYLIIAX
BOCIHIMTATEJIEA JIOIIKOJBbHBIX YYEBHBIX 3ABEJIEHUI

B craTee npoaHann3upOBaHbI HTAIBI 3aPOKIACHNAA KOMMYHHUKAaTHBHOTO MOAX0A, IPEJCTABIEH HCTOPUUECKUI JKC-
KypC B CTAHOBJICHHE KOMMYHHKATHBHOW JINHTBUCTUKH. ABTOPOM XapaKTEPU3yeTCsl CYLUTHOCTh TAKUX KIIFOYEBBIX MOHS-
TUH KOMMYHHUKAaTUBHOIO IIOJIXOJd, KaK «KOMMYHMKaTHMBHOCTbY», «KOMMYHHMKAaTHUBHBIM MoAXon». Paccmarpusarorcs
MPEUMYIIECTBa UCIIOIb30BaHNsl KOMMYHHUKATHBHOI'O TIOAX0/Aa K Pa3BUTHIO BBIPA3UTENLHOCTH PeYH OYyIyIINX BOCIIHTA-
teneil. ['MaBHOM 3ajauell KOMMYHHKAaTHBHOTO MOJX0/a ABJsEeTCs (POPMHUPOBAaHHE KOMMYHHKATHBHOM JTMYHOCTH, CIIO-
CcOOHOM JIETKO M CBOOOJHO BBIpa)kaTh CBOM MBICIIH, JEMOHCTPHUPYS BBICOKUI YPOBEHb pedeBOil KynbTyphl. OCHOBHBIM
MOJIO’)KEHHEM KOMMYHHKATHBHOW METOIWKH SIBIISICTCS TEOPHs PEUEBOH AEATEIBHOCTH, PEYeBOE OOMIEHNE (€T0 eIUHU-
I16l, QyHKINH), OCHOBBI KOMMYHHKaTHBHON KOMIIETCHIUH. Vcronb30BaHNe KOMMYHUKAaTHBHOTO ITOJIX0/1a B PA3BUTHH
BBIPAa3UTEILHOCTH PedH OyIyIIMX BOCHHUTATENEH NOIIKOJIBHBIX YUCOHBIX 3aBEICHHH COCTOUT B OOECTIEUEHUH YCIOBHH
JUTsl OOIIEHHS M KOMMYHHKAIIUH, KOTOPasi MIPOUCXOIUT Ha OCHOBE PEUEBBIX CHTYAIMH W peaan3yeTcsi B y4eOHOM IIpo-
necce B (hopMe KOMMYHHKATHUBHBIX / PEYEBBIX aKTOB, (PEHMOB M IUCKYpCOB (TEKCTOB / AMCKYPCHBHBIX HPAaKTHK).
KoMMyHUKaTHBHBII MOAX0J TECHO CBSI3aH C COJEp)KaHWEM MaTepuala, KOTOPBI mpeanaraercs Ausi 00CYyKICHUs, TaKk
KaK OCHOBHBIMH (HO HE €IMHCTBEHHBIMHU) KPUTEPUSAMHU HPUPOTHOTO OOIICHHS SBIISETCS HHPOPMATUBHOCTD U TIPEIMET-
Hoe cojepxkanue. IIpu 3ToM B BBICIIEH IIKOJE TEKCTOBBIN MaTepuasl MOXET ObITh JOCTYNHBIM JIMIIb TOT/A, KOTJa OH
nuMeeT NMpopheCcCUHOHATILHYIO HIIH 00IIEUEIOBEYECKYIO IIEHHOCTh, XapaKTePH3yeTCs JOCTYIHOCTBIO JUIsi HOHUMaHHs, BbI-
3bIBa€T BHYTPEHHIOIO MOTPEOHOCTH B ero odcyxaeHuu. [IpodeccrnonansHo-pedeBas NOArOTOBKA OYAYIIUX BOCITUTATE-
Jiell TOIIKOJIBHBIX Y4eOHBIX 3aBeACHUN OYAET yCHEeIIHOH TOJIBKO B TOM ClIydae, €CiU B Ipoliecce 00yueHus MocIeoBa-
TEIBHO PeaU3yeTCsl IPUHIUI OAO0pa TEKCTOBOIO MaTepHalla ¢ y4eTOM NPodecCHOHaIbHOI OpUEHTAIUU CTYACHTOB.
Opranuszanust yaeOHOTo mporiecca OyAyIIux BOCIIUTATENCH DOIIKOJIBHBIX YUCOHBIX 3aBEIICHHH MOJDKHA OBITH HANpaB-
JIeHa Ha pelleHre KOMMYHUKAaTUBHBIX 33/1a4. KOMMYHHMKAaTHBHBIA NMOAXOA B Pa3BUTHH BBIPa3UTEILHOCTH pedd Oymy-
IIMX BOCTIMTATENEeH obecneunBaeT nNpoecCHOHATbHO-PEYEBYIO HAIIPABIEHHOCTh PEYEBOT0 Pa3BUTHS; PETIaMEHTHPYET
YMECTHOCTh OpPraHM3alid KOMMYHHKATUBHO-PEUYEBBIX CUTYAlHi, B KOTOPBIX PACKPBIBAETCS PEe4eBOil MOTEHIMAI JINY-
HOCTH; CHOCOOCTBYeT NPHOIMKEHHIO TIpOIlecca Pa3BUTHS BBIPA3HTENILHOCTH PEYM K YCIOBHSAM HpodeccHoHaNbHO-
peueBoil NeaTeIbHOCTH Oy yIINX BOCIIMTATENEH.

Knrouesvie cnoea. KOMMYHUKaTUBHBIA MOIX0Jl, KOMMYHUKAaTHBHOCTB, BBIPA3UTEIBHOCTh PEUYH, OyIyIIne BOCIH-
TATEJIH JIOLIKOJBHBIX YUEOHBIX YUPEIKACHHH.

Iooano 0o pedaxyii 22.06.2015
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