MiHicTepCTBO OCBITH 1 HAYKH YKpaiHu
HepxaBuuii 3aknan «IliBgeHHOYKpaiHChKUM HAIlIOHATBHUN Me1aroriYHui
yHiBepcuteT imeH1 K. JI. Yimncbekoro»
[TiBgeHHOYKpaiHCHKUM HIEHTP MPOodeCiitHOTO PO3BUTKY KEPIBHUKIB Ta (paxiBIliB
COIIIOHOMIYHO1 chepu

KPUTUYHE MUCJIEHHS B
AKAJIEMIYHOMY CEPEJIOBHUIII: BIJI
TEOPIi 10 MPAKTUKH

35IPHUK MATEPIAJIIB

Bceykpaincokoi naykoeo-memoouuHoi Konghepenuyii 3 MiricHapoOHoI yuacmio
06 yepBHs 2026 poxy

OJIECA



30ipHux 8ceykpaincbkoi HayKo8o-mMemoouuHoi KoHgpeperyii 3 MixcHapooHoto yuacmio, 06 uepers
2026 p.

DOI: https://doi.org/10.24195/CriticalThinking2026
YK: 378:159.955

OPT'AHIBAIIIMHUHM KOMITET KOH®EPEHIIII:

My3uuenko I'anna B’siueciiaBiBHa - JOKTOp MOJITHYHHUX Hayk, Mmpodecop,
IPOpPEeKTOp 3 HaykoBoi pobotu JlepxkaBHoro 3aknamy «lliBmeHHOYKpaTHCHKHIA
HaIllOHaJbHUI nenaroriunuii ynisepeuteT iMeHi K. [, Ymuacskoroy.

KoiiueBa Tersina IBaHiBHa — 1OKTOp meparoriyHux Hayk, npodecop, mnpodecop
Kageapu TeNarorikd, B.0. MEPUIOTO MPOPEKTOpa 3 HaBYaJIbHOI Ta HAYKOBO-
negaroriuioi podotu [ep:kaBHoro 3akiany «lliBaeHHOyKpaiHCbKUI Hal[lOHAJIBHUMA
negaroriunuii yHisepcuteT iMeH1 K. /. Yiuncbekoroy.

Oabra 3BAPCBKA (Olga Zbarskaya) - 1okTOop Hayk, €KCHEpT y Taly3i
KpEaTUBHOTO MOTeHIiany Joaunu, wieH akaaemii ACSW, unen The Textbook &
Academic Authors Association, 3acHOBHUK Ta mpe3ujieHT kommaHii « OZCREDOy,
aBTOP KHHT Ta IiIPyIHUKIB.

Yepuenko Haranis MukojaiBHa - JOKTOp IIE€JaroriyHuX Hayk, Mmpodecop,
npodecop Kadeapd OCBITHBOIO MEHEIKMEHTY Ta MyOJIYHOTO YIIPaBIIIHHS
JlepxkaBHoro 3akmany  «IliBmeHHOYKpaiHCBKMI  HAIlIOHAJbHHM  IeAaroriyHui
yuiBepcuteT iMeHi K. /. Ymuacskoroy.

IManauy Oabra IBa”iBHA - KaHIUAAT MEIArOTIYHUX HAYK, JOICHT, JOICHT Kadeapu
MaTEeMaTUKH 1 METOUKH 11 BUKIaaaHHs Jlep:kaBHoro 3akiany «lliBIeHHOyKpaiHChKHIA
HallOHAIBHUI nenaroriyHuid yHiBepcuteT iMeH1 K. JI. YiumHcbkoroy.

Jepik lnona MopuciBHa - KaHAMAAT (QUIOJIOTIYHUX HAYK, JOLIEHT, 3aBlyBay
kadenpu nepexsaaay 1 TEOPeTUYHOI Ta MPUKIIATIHOT JJIHTBICTUKHU Jlep:KaBHOIO 3aKiaay
«IliBneHHOYKpaiHChbKUWA  HAILIIOHAJBbHUWA  TENAaroriyHUd  yHIBEPCUTET  IMEHI
K. 1. YimumHCcbKOTOY.

Jlucronmaa Ouekciii AHATOJIOBHY - JOKTOpP MEAaroriyHuX Hayk, mnpodecop,
3aBilyBay Kadeapu JIOIIKLIBHOT [eIaroriku HepxaBHOTO 3aKJIasy
«IliBneHHOYKpaiHChKUN  HAIIOHATBHUWA  TENAroriyHud  yHIBEPCUTET  IMEHI
K. JI. YiumHCcbKOro.

Pexomenoosa suenoro padorwo /lepocasnozo 3aknady «llie0ennoykpaincokuti
HayionanvHut nedazociunuil yHieepcumem imeni K. /. Ywuncorxozor
(npomoxon Nel5 6io 25 uepsns 2026 poky.)

Penen3zenru:

KnsiskeBa Ipuna AnartodaiiBHA — JOKTOp MeAaroriyHux Hayk, npodecop, mpodecop
Kadeapu momkiibHOI mnenaroriku [epxkaBHoro 3akiany «IliBaeHHOYyKpaiHCHKHIA
HalllOHAJIbHUM niefgaroriyauii yHiBepcuteT iMeHi K. JI. YmmHcbkoroy.
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MOJIAKA Inna Bonooumupisna

MODEL OF CRITICAL THINKING DEVELOPMENT IN TEACHING
ENGLISH PHONETICS

Modern education highlights critical thinking as a fundamental skill. Learners
are involved in cultivating several cognitive processes in class. Among them, analysis,
comparison, and synthesis are highly valued in English classes. Mastering critical
thinking helps English learners identify differences between their native language and
English in grammatical, lexical, semantic, phonetic, as well as cultural aspects.

Phonetics, as a part of foreign language learning, contributes to a person’s ability
to produce accurate sound and intonation patterns in their speech and to understand
others’ speech, which is based on the interaction of phonetic skills, knowledge, and
awareness. Some scholars interpret phonetic competence as an individual’s ability to
use knowledge about the functioning of segmental and suprasegmental units of a
language’s phonetic system in speech, which does not fully correspond to the broader
concept of competence (Ilchenko et al., 2024).

English phonetic competence of the future school teachers should be viewed as
a composition of the following components: linguistic, methodological, reflective, and
pragmatic.

The linguistic component represents a system of phonetic skills, knowledge of
the features of the English phonetic system in comparison with Ukrainian, and the
ability to apply this knowledge in the process of teaching others.

The methodological component ensures the ability to define goals, objectives,
and principles, as well as to select effective methods, techniques, and tools for
developing students’ phonetic competence in accordance with the conditions of
teaching English in school.

The reflective component is described through the ability of the future school
teachers to reflect on the development of their own professional phonetic competence
in both English and Ukrainian, to analyze the phonetic organization of their speech,
and to draw conclusions about pronunciation errors, their causes, and consequences
(Moliaka, 2023).
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The system of education requires teachers who possess the skills and
abilities to work with phonetic material in two or more languages and who can adapt
their knowledge of the native language to improve understanding of the use of sound
elements in a foreign language. The labor market, in turn, demands that the higher
education system train relevant specialists who are competitive in both the domestic
and global job markets for teachers.

There are several contradictions between the growing need for analytically and
reflectively minded teachers and the continued dominance of imitative approaches to
phonetics instruction. Critical thinking transforms students into active constructors of
meaning rather than passive recipients of knowledge.

During the linguistic and methodological training of future school teachers,
mastering phonetic material is essential due to the role that phonetic units play in the
language system as a means of communication. In the process of communication, any
text, speech act, or expression of thought is conveyed to others through sounds.
Because of their physical nature, sounds can be perceived, which makes the existence
of language possible. Without its sound aspect, language could not exist, as all other
components belong to the level of meaning and cannot be realized without sounds.

Moreover, knowledge of phonetics is important for improving writing and
spelling, teaching correct pronunciation, correcting speech difficulties, and supporting
the development of speech perception, including in the education of learners with
hearing impairments (Shaheed et al., 2026).

A Model of Critical Thinking Development in Teaching English Phonetics is
presented here.

The model is based on the competency-based approach, student-centered
learning, and inquiry-based methodology (Carracedo, 2025). It integrates phonetic
knowledge, cognitive processes, and pedagogical application into a unified framework
for developing both linguistic and analytical competence.

The proposed model unfolds through four interrelated stages, each contributing
to the systematic development of both phonetic competence and critical thinking skills.

Stage 1 — Analysis.

This stage focuses on the development of conscious perception of phonetic
phenomena. Students learn to identify key phonetic features, compare elements of the
English and native language systems, and detect pronunciation errors. Such analytical
work forms the foundation for deeper understanding and prevents mechanical
imitation.

Stage 2 — Evaluation.

At this stage, students develop the ability to justify their pronunciation choices
and critically assess both their own speech and that of others. Emphasis is placed on
argumentation, awareness of norms, and the ability to distinguish between acceptable
variation and error.

Stage 3 — Reflection.

249



30ipHux 8ceykpaincbkoi HayKo8o-mMemoouuHoi KoHgpeperyii 3 MixcHapooHoto yuacmio, 06 uepers
2026 p.

Reflection involves self-assessment of pronunciation and the recognition of
individual learning difficulties. Students analyze the causes of their errors and monitor
their progress, which fosters autonomy and responsibility for learning outcomes.

Stage 4 — Application.

This stage is of particular importance for future teachers. At this stage, students
move beyond imitation and learn to design phonetic exercises, adapt teaching methods,
and simulate real classroom situations. The focus shifts from personal performance to
pedagogical implementation.

The effectiveness of the model is ensured through the use of inquiry-based
learning (IBL), which enhances critical thinking and supports long-term retention in
phonetics, as well as project-based learning and reflective practice.

Typical tasks within this model include intonation analysis, error correction with
justification, and mini-teaching projects.

As a result, the implementation of the model contributes to the sustainable
development of phonetic awareness, improves readiness to address learners’
difficulties in sound perception and production, and fosters professional reasoning.

Thus, critical thinking is a crucial component of phonetics instruction, and the
proposed model ensures its systematic development through the integration of theory
and practice.
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MOCKAJIKOK Anopiin IOpiiioeuu

MPOCKT AJANTALIIi METOTAUYHUX IIIXOIIB
JIO BUBUYEHHS EJEKTPOTEXHIYHAX JUCLUTIITH
B YMOBAX CYYACHUX BUKJIUKIB
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