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Specifics of integrated teaching of professionally-oriented English for future social workers

The relevance of the study is driven by globalisation and the European vector of Ukraine, demanding
enhanced foreign language proficiency. As mandated by the Law, proficiency in professionally-oriented
English is an essential component of social worker training, critical for accessing international knowledge and
ensuring effective intercultural interaction. The purpose of the article is to establish the fundamental essence of
integrated teaching of professionally-oriented English for future social workers and outline its critical significance
in their profession-centred training. To achieve this goal, theoretical methods (analysis, systematisation,
generalization) were used. The study traces the historical development of integration (Socrates, Plato, Ushynsky
and others), emphasizing that integration is a fundamental didactic principle necessary for a holistic view of
knowledge. Main concepts are clarified: “integration”, “integrated teaching”, “interdisciplinary relations”, and
‘pedagogical integration”. The research posits that professionally-oriented English must synthesize linguistic
knowledge with professional skills. Procedural integration is prioritized within foreign language training,
ensuring interconnection between professional content and language skills, aligning with the CLIL model.
Analysis of foreign studies (D. Coyle) confirms that integrated learning promotes the simultaneous mastery of
both content and language, significantly boosting student motivation, autonomy, and critical decision-making
abilities through the processing of authentic professional materials. The theoretical findings are supported by
Ukrainian researchers which confirm that CLIL elements are effective and their implementation is a strategic
goal for higher educational system. The results of the theoretical analysis confirm that integrated teaching
is the key didactic principle for developing the professional and communicative proficiency (preparedness)
of future social workers, which is absolutely vital for international collaboration and effective use of global
experience. The study concludes that this approach must be systematically implemented. The prospect for
further research is seen in the practical development of an original didactic model of integrated teaching of
professionally-oriented English for future social workers.

Keywords: social workers, professionally-oriented English, integrated teaching, pedagogical integration,
interdisciplinary relations.

Introduction. The relevance of strengthening the foreign language communication skills of specialists,
particularly in social work, is determined by globalisation and Ukraine's European vector of development. The
current state policy, supported by the Law of Ukraine ‘On the Use of the English Language in Ukraine,’ officially
confirms its status as a language of international communication and its key role in various fields.

The training of social workers requires the integration of professionally oriented English language skills.
Proficiency in professional English is an integral part of their professional preparedness, as it provides: access
to modern international research and methodologies in social work; establishment of international cooperation
and participation in projects; intercultural professional communication with partners and beneficiaries, which is
especially important in the context of international aid.

Thus, integrated teaching of professionally-oriented English is critically important for the development
of competitive specialists capable of international activity. This emphasizes the urgent need to introduce
innovative integrated teaching methods.

Formulation of the problem. The objective of this article is to clarify the essence of integrated teaching of
professionally-oriented English and to outline its significance in the training of future social workers.

To achieve this goal, the following tasks were implemented:

1. To examine the historical development of the idea of integration in global pedagogical thought, starting
with antiquity (Socrates, Plato) and classical pedagogy (J. Comensky, K. Ushynsky).
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2. To clarify the content of the key concepts of phenomenological research: ‘integration’, ‘integrated
learning’, ‘interdisciplinary connections’ and ‘pedagogical integration’.

3. To justify integrated teaching as a fundamental didactic principle that ensures the synthesis of linguistic
knowledge with professional competencies.

4. To determine the priority of procedural integration, which ensures the interconnection between the
formation of professional knowledge and language skills, in particular in accordance with the CLIL model.

5. To prove that integrated teaching is a key didactic principle in the formation of the professional and
communicative proficiency (preparedness) of future social workers, which is necessary for international
activities.

The research material consisted of native and foreign psychological, pedagogical, methodological, and
linguistic-didactic sources. The source base included works devoted to: the historical development of the
idea of integration; contemporary research focused on methodological problems of the integrated approach;
didactic principles of integrated teaching; integrated foreign language teaching in higher education institutions;
pedagogical integration and technologies of integrated courses.

To achieve the set goal and objectives, these methods of theoretical research were used: analysis of
psychological and pedagogical works and scientific literature; systematization of the phenomenology of
research and generalization of various approaches to understanding the essence of the concept ‘integration’.

Approbation of research results. The idea of an integrated approach to education dates back to antiquity,
when philosophers emphasized the integrity of knowledge as the basis for personal development (Petruk,
2010). In classical pedagogy, these views were developed by Comenius, who substantiated the importance of
interdisciplinary connections (Honcharenko, 2011), Ushynsky, who rejected the division of subjects and applied
an analytical-synthetic method (Savchenko, 1999), and Pestalozzi, who insisted on the systematization of
material (Ivanchuk, 2004). Historical ideas confirm that integrated teaching of professionally-oriented English
is a fundamental didactic principle necessary for combining language and professional competencies (Petruk,
2010).

The concept of ‘integration’ is interpreted as the creation of a new whole based on the combination of
elements. In pedagogy, this means the purposeful combination of material from different disciplines for a
comprehensive study of cross-cutting themes or professional issues. Therefore, integrated English language
teaching for future social workers is a dynamic process that combines language skills with knowledge of social
policy, psychology and social work methods. This approach forms a single professional and communicative
proficiency (preparedness) that is important for international activities in the social sphere (Zagnitko, 2012;
Antonova, 2017).

There are various definitions of integration in scientific literature. S. Kravets considers integration as a
system of interrelated disciplines that reflects the integrity of the world. O. Petruk defines pedagogical
integration as a complex process of convergence of sciences, which is a qualitatively higher form of realization
of interdisciplinary connections in education. There is considerable terminological variability, but the terms
‘integrated teaching’ and ‘integrative learning’ are often synonymous. In this study, integration is understood
as a purposeful process of combining educational components, leading to the emergence of qualitatively new
knowledge and a synergistic effect in learning (Mukan et al., 2020; Petruk, 2010).

The modern educational paradigm reinforces integrated processes driven by the need to universalize
educational spheres and form a comprehensive knowledge system. Integrated teaching is a powerful
didactic tool that accelerates the formation of a worldview and stimulates students to independently solve
interdisciplinary problems. The objectives include: the formation of systematic knowledge about the unity of
the professional sphere, high-quality preparation for international activities, and the development of creative
thinking (Zagnitko, 2012; Antonova, 2017).

In the context of profession-centred training, integrated teaching is a process of meaningful and
structurally coordinated study of disciplines, focused on the assimilation of interdisciplinary connections
for the comprehensive improvement of the professional qualities of social workers. The application of this
approach to the study of professionally-oriented English involves the organic use of professional knowledge
(social pedagogy, psychology). Such interdisciplinary synthesis supports cognitive activity and motivation,
contributing to the comprehensive improvement of linguistic and professional skills, which is critically important
for international professional communication. Ukrainian scientists have made a significant contribution to
research in this area (Mukan et al., 2020; Petruk, 2010). The analysis of their work allows us to identify key
scientific areas:

1. Methodological problems of the integrated approach. The research focused on the philosophical and
theoretical justification of integration in education (S. Honcharenko, |. Kozlovska, L. Sazhko, E. Ganish,
O. Petruk).
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2. Didactic principles of integrated teaching. The development of basic rules and conditions for the
effective organisation of the integrated educational process (O. Tarnopolsky, M. Artsyshevska, S. Klepko,
A. Zimuldinova).

3. Integrated foreign language teaching in higher education institutions. Study of the specifics of integrating
language and profession-oriented components in higher education institutions (S. Nikolaeva, G. Turchynova,
I. Korotaeva, N. Morska).

4. Pedagogical integration in foreign language teaching. The research on the convergence of linguistic and
non-linguistic knowledge (R. Martynova, I. Bekh, L. Dobrovolska, |. Myrkovich).

5. Integrated course technologies. The development of practical models and methods for implementing
integrated teaching (N. Hrytsenko, S. Bortnyk, O. Vovchenko, T. Druzhchenko, M. lvanchuk).

The research forms the theoretical basis for an integrated methodology for teaching professionally-oriented
English to future social workers, emphasizing the need to contextualize language material through profession-
based activity. The essence of integrated teaching in profession-centred training is based on interdisciplinary
links that ensure the integrity of content and a systematic approach (Zagnitko, 2012). In S. Goncharenko's
interpretation, they appear as ‘mutual coordination of educational programs, reflecting the complexity of
training. These connections perform educational, developmental, and determinative functions necessary for
solving professional tasks.

Ukrainian scientists have theoretically substantiated the importance of distinguishing between the concepts
‘interdisciplinary connections’ and ‘integrated lesson’ (Honcharenko, 2011). According to O. Savchenko, an
integrated lesson covers material from different disciplines, united by a common theme, while interdisciplinary
connections are short-term content moments of a lesson (Savchenko, 199: 261). Modern didactics considers
integration based on problem situations at the intersection of disciplines to be the most effective, since
fundamental knowledge becomes the basis for complex solutions (Burlak et al., 2021). In the context of
professionally-oriented English, interdisciplinary connections are a key tool for contextualizing material, allowing
the vocabulary of social policy to be combined with case studies in English and developing communication
proficiency (both communicative and professional preparedness) (Coyle, 2007).

In international discourse, integrated teaching is known as CLIL — a combination of subject content with
foreign language learning objectives, where language is a tool for professional communication. Research,
in particular by D. Coil, shows that CLIL promotes the development of language proficiency (linguistic
preparedness) and confidence, increases motivation through profession-based topics, develops spontaneous
speech and the ability to solve interdisciplinary tasks, and stimulates cognitive development (Zagnitko, 2012).
For future social workers, this model is optimal because it provides simultaneous mastery of professional
content and English terminology necessary for international cooperation (Coyle, 2007).

Foradeeperunderstanding of integration, itis necessary to consider the category of ‘pedagogical integration.’
R. Martynova distinguishes between subject integration (unsuitable for foreign languages as a teaching tool)
and procedural integration, which consists in the interdependent formation of professional knowledge and
foreign language skills. It is procedural integration that underlies the combination of English with profession-
based disciplines. M. Ivanchuk considers pedagogical integration to be a purposefully organised connection
between elements of content, forms and methods aimed at developing the student's personality (lvanchuk,
2004). Effective integration involves the coordination of goals, content (interdisciplinary connections) and
methods, in particular project work and case studies (Zagnitko, 2012). Procedural integration is crucial, as it
ensures the use of English as a tool for working through authentic professional situations and contributes to
the readiness of specialists for international activity (Martynova, 2012).

Foreign language teaching in higher education institutions has its own specific features. First, a foreign
language does not convey clearly structured knowledge about the environment, which gives grounds to talk
about its purpose as a means of obtaining more complete and multifaceted information about the real world. In
this regard, it can be said that the acquisition of lexical, grammatical and phonetic rules is only a prerequisite
for the successful use of these norms in the course of professionalization of the individual in the form of
developing skills for their application. Secondly, the specificity of a foreign language as an academic discipline
lies in its ‘boundlessness’. The scope of any language includes a large number of lexical units, and this
requires certain restrictions in terms of volume. The creation of a language minimum for different educational
levels allows for control and self-control, correction and forward planning of foreign language training, its
development within the framework of professional development and practical implementation. Thirdly, foreign
languages are part of a group of disciplines in which problem-solving and creative tasks play a significant role.
Most importantly, teaching methods play a significant role in foreign language learning at higher education
institutions, especially in non-language institutions or faculties where the language is not the main discipline of
the speciality and, accordingly, insufficient hours are allocated to its study. Therefore, we consider the use of
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integrated teaching to be a modern educational process and the only one possible in the process of studying
professionally-oriented English, as it allows students to engage in intercultural interaction and improves their
professional communication skills, which will ensure their future competitiveness in the labour market.
Conclusions. Analysis of research defines integrated teaching of professionally-oriented English as a
modelled educational process. It is based on strengthening interconnections and combining the content of
professional disciplines with the English language. The aim of this process is to develop personality and
form professional and foreign language skills, which will enable specialists to use English as a means of
communication and improve their professional potential. Analysis of sources has made it possible to systematize

the phenomenology of the study and clearly reveal the essence of the categories: “integration”, “pedagogical
integration”, “integrated teaching” and “interdisciplinary relations”, which determined the conceptual apparatus
of the work.

Asummary of the theoretical principles confirmed that integrated teaching is a fundamental didactic principle.
It ensures the formation of comprehensive profession-related and communicative proficiency (professional
and communicative preparedness), which is critically important for international activities in social work.

We see further scientific exploration in the development of an author's didactic model of integrated teaching
of professionally-oriented English for future social workers. This model must include criteria, indicators and

methods for diagnosing the level of integrated proficiency (professional preparedness).
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Cneuudika iHTerpoBaHoOro HaB4aHHsA npogecinHo-cnpAMOBaHOI aHIMINCbLKOT MOBU
MamnbyTHIX couianbHMUX NpauiBHUKIB

Mynuk KamepuHa OnexkcaHOpieHa
kaHOudam nedazoeaiyHux HaykK, doyeHm, doueHm kaghedpu eepMaHCbKUX i CXiIOHUX MO8
ma MemodQuUKU iX Hag4YaHHs
HepxxasHozo 3aknady «[lis0eHHOyKpaiHCbKkul HauioHanbHUU yHisepcumem imeHi K.[. YuwuHcbKko2o»,
Odeca, YkpaiHa

AkmyarbHicmb 00CiOXXeHHs 3yMmoearnieHa nompebamu arobanisauii ma eepornelicbKo20 po38UMKY YKpaiHu,
W0 sumazaromp MidBUUWEHHS IHUWOMOBHOI KoMrnemeHmHocmi ¢haxisuie. 3akoH YkpaiHu «[1po 3acmocyeaHHs
aHeritcbKol Mo8U 8 YKpaiHi» miOKpecrnoe ii cmamyc K MO8U MIXKHapOOHO20 CrlifIKy8aHHS, 8aX/rugoi Ons
npogheciliHoi KomyHikauii ma Haykogoi e3aemodii. BonodiHHS npogheciliHO-CrpsMO8aHOK aHasmiliCbKO €
HeObXiOHUM KOMIMOHEHMOM MiG20MO8KU coujanbHUX rpauieHuUKie, 3abesneqyrodu docmyn 00 MiXKHapOOHUX
Oxepern ma echeKmusHy MiXKKyribmypHy 83aemodito. Mema cmammi — 3’acygamu CymHicmb iHmeepos8aHo20
HagyaHHs1 PO eciliHO-CrpsMO8aHOI aHailicbKOT Mo8u U OKpecumu Uo2o 3HadyeHHs y nideomosui MalbymHix
coujanbHUX rpayigHukie. BukopucmaHo memodu aHanidy, cucmemamu3sayii ma y3azanbHeHHS Mcuxosi0e0-
nedazoaiqyHux npaub. Po3ansHymo icmopudHul po3sumok idei inmeezpauii (Cokpam, lNnamoH, 5. KomeHcbkul,
K. YwuHcbKul), ymo4yHeHo 3Micm noHsImb «iHmezpaujisi», «iHmeaposaHe Hag4aHHS», « MKIPeoMemHi 36 13KuU»,
«rnedaegoeiyHa iHmeapauis». Y pamkax IHWOMOBHOI id20moeKuU MpiopumemHo 8USHaYeHO MpoyecyasibHy
iHmeezpaujiro, w0 3abesredye 83aemMo38 30K (hopMy8aHHS haxo8uX 3HaHb | MOBHUX yMiHb, 30KpeMa 8i0rmogiOHO
0o modeni CLIL. AHani3 3apybixHux docridxeHb 00800UMb, WO IHMegpoB8aHe Hag4yaHHS Cripusie 00HO4YacCHOMY
onaHyeaHHK npogeciliHo2o 3micmy ma Mosu, nideuwye Mmomuesauito, agmoHOMiIto i 30amHicmb 3000ysadig
camMocmiliHO nipulivamu pileHHs. Pe3dynbmamu 3aceidqyyromb, WO iHMe2posaHe HagYaHHSI € KITHHYO08UM
OudakmuyHUM  MPUHUUMOM  (bOPMy8aHHs  MPOGheCiliHO-CrIPSIMO8aHOI  aHearloMO8HOI  nidzomoeneHocmi
malbymHix couianbHUX rpauyigHUKie, HeobxidHOI Onsi MixxHapoOHOI disnibHocmi. [lepcriekmusy nodanbuiux
Haykosux po38i0oKk ebayaemo 8 po3pobrieHHi aemopChbKOoi MoOesli iHmeapo8aHo20 Hag4YaHHs npogheciliHO-
CrpsAMOBaHOI aHenilicbKoi Mo8u MalbymHix coujanbHUX rpayieHUKIs.

Knroyoesi cnoea: couianbHi npayisHUKU, MpogeciliHo-opieHmoeaHa aHanilcbka Moea, iHmezposaHe
Hag4aHHs1, nedazoeiyHa iHmeapauisi, MiKOUCUUNIiHapHI 368’s3KU.
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