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ethical policies and oversight mechanisms that ensure a balance between innovation
and the protection of academic values. Strengthening digital literacy, clarifying usage
rules, and monitoring the impact of Al become essential steps for adopting
responsible and sustainable academic practices.
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MODULAR APPROACH TO CURRICULUM DESIGN:
PERSPECTIVES FOR QUALITY ENHANCEMENT AND PROGRAM
INTERNATIONALIZATION
Svetlana Rusnac, Republic of Moldova
Natalia Musienco, Republic of Moldova

Introduction

The educational transformations promoted at the European level through the
Bologna Process, the European Qualifications Framework (EQF), and the Standards
and Guidelines for Quality Assurance in the European Higher Education Area (ESG)
require universities to design study programs that are flexible, transparent, and
internationally compatible. In this context, curriculum plans must be restructured to
clearly reflect learning outcomes, ensure coherence in students’ academic
progression, and facilitate mobility across higher education systems.

The modular approach has emerged as an effective solution for curriculum
design, offering a structure based on autonomous units centered on learning outcomes
and integrated assessment. Through their internal coherence, transferability, and
flexibility in combining curricular components, modules overcome the limitations of
traditional discipline-based structures. At the same time, modularization supports
alignment with European standards, contributes to quality assurance, and strengthens
the internationalization of university programs.

Modularization of Study Programs in the European Higher Education
Area

Within the European Higher Education Area (EHEA), the modularization of
study programs is intrinsically linked to the implementation of ECTS, the three-cycle
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architecture, and the shift toward learning-outcomes-based education. European
documents on micro-credentials emphasize the strategic direction of the
“flexibilisation and modularisation of higher education,” aiming to create programs
that are more flexible, transferable, and internationally compatible [2].

An increasing number of universities structure their bachelor’s programs as
sets of compulsory and elective modules, each associated with a defined number of
credits and a clearly formulated set of learning outcomes. Modularization enhances
curricular flexibility, facilitates the recognition of studies, and ensures alignment with
the EQF and QF-EHEA.

A representative example is UniDistance Suisse, where the Bachelor’s program
in Mathematics is organized into compulsory and elective modules of 10 ECTS
credits, each described through specific learning outcomes and corresponding study
units [6]. This reflects the continental modular typology, focused on credit
standardization and the clarity of module descriptors.

In the British tradition, the modular structure is the dominant model [5].
Coventry University designs its bachelor’s programs exclusively through modules of
varying sizes, each defined by objectives, learning outcomes, content, and assessment
methods. In Psychology, Years 1-2 include compulsory modules such as Research
into Human Behaviour or Psychology of Mental Health and Wellbeing, while Year 3
combines compulsory and elective modules, such as Criminal Behaviour and its
Contexts or Educational Psychology [1].

A third relevant example is London Metropolitan University, where all
programs are standardized into 15-credit modules, facilitating curricular planning and
enhancing inter-institutional academic mobility [3].

Through these practices, modularization has become an effective instrument
for flexibilization and internationalization, strengthening qualification transparency
and supporting the adaptation of university programs to EHEA requirements and to
the diversity of student learning pathways.

Regulatory Framework for Modular Curriculum Design in the Republic
of Moldova

In the Republic of Moldova, the modular structure of study programs is
regulated by the Framework Plan for bachelor’s, master’s, and integrated higher
education programs, approved by the Order of the Ministry of Education, Culture and
Research (MEC) No. 510 of 07.04.2025. This document defines the architecture of
programs based on course units and/or modules, credited according to the ECTS
system and structured through learning outcomes, in alignment with the standards of
the European Higher Education Area [4].

The Framework Plan stipulates that course units may be offered autonomously
or integrated into modules, with a minimum allocation of 2 ECTS for individual
courses and typically 5-10 ECTS for modules. Modularization may follow principles
of complementarity or interdisciplinarity, while their distribution across semesters
determines the formative structure of the program.

Course units/modules are grouped into three general categories — compulsory,
optional, and freely elective — allowing both coherence of the core curriculum and
personalization of study pathways. The Framework Plan further distinguishes
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between fundamental, specialty, general-competence, and socio-humanistic modules,
ensuring coherent coverage of foundational, professional, and transversal
competences.

By establishing a minimum proportion of optional modules (at least 10% of the
total ECTS), the regulatory framework supports curricular flexibility, diversification
of learning pathways, and the alignment of national programs with European modular
models.

ULIM’s Experience in Modular Curriculum Design for Bachelor’s
Programs

Within the Free International University of Moldova (ULIM), the bachelor’s
programs offered by the Faculty of Social and Educational Sciences have been
designed on a modular basis for more than 15 years, in alignment with the national
Framework Plan and European curriculum standards. The programs in Psychology,
Psychopedagogy, and Social Work are structured into compulsory and elective
modules, each carrying 5-10 ECTS and defined through clearly articulated learning
outcomes. This modular architecture ensures internal coherence and supports the
progressive development of foundational, disciplinary, and transversal competences.

The modular architecture enables flexible learning pathways, allowing students
to personalize their professional trajectory beginning in the second year through the
selection of elective modules. At the same time, the standardization of credits, the
formulation of module descriptors, and the alignment between workload and ECTS
position modularization as a strategic instrument for program internationalization.

Structural compatibility with European models allows for rapid and transparent
equivalence of modules within Erasmus+ mobility schemes and other international
partnerships, reducing administrative barriers and preventing extensions of study
duration. Through this curricular architecture, students can integrate study periods
abroad with ease, while the faculty’s programs become more visible and more
competitive within international academic networks.

Conclusions

The modular approach is reaffirmed as a central direction in the modernization
of university programs, in a context where curricular flexibility, international
compatibility, and learning-outcomes orientation have become defining criteria of
academic quality. European and Anglo-Saxon models demonstrate that modular
structures enhance program coherence, clarify competence frameworks, and support
alignment with EQF and QF-EHEA standards, while offering students personalized
learning pathways.

In the Republic of Moldova, the 2025 Framework Plan establishes the
normative basis for developing modular curricula, defining modules as credit-bearing
units with explicitly formulated learning outcomes and a flexible semester-based
structure. The experience of ULIM confirms the relevance of this model for the
coherent organization of foundational, specialty, and transversal competences.

A key benefit of modularization is the strengthening of program
internationalization: standardized ECTS-credited modules, defined by learning
outcomes, enable rapid recognition of studies and seamless integration of academic
mobility periods. Overall, the modular architecture enhances the quality,
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transparency, and competitiveness of university programs, aligning them with the
prevailing practices of European higher education institutions.
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