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Incrpymentn Ha xkmrant ChatGPT 103BONIAIOTH BUMTENIO-MOBHUKY LIBUAKO
reHepyBaTH BIIPaBH, TEKCTH, JIaJOrH, BIKTOPUHU Ta HABITh IHTEPAKTHBHI irpH, LIO
3HAYHO 3HM)KY€ HaBaHTa)KECHHS Ha MiIroToBUYOMY etari. [ eliMmipikoBani muiathopmu Ha
6a3i IIII, mo BUKOPUCTOBYIOTH €JIEMEHTH 3MaraHHs Ta JOCSTHEHHS, 3HAYHO
M1BUIIYIOTH 3a]Ty4€HICTh YUHIB Y HaBYAJIBbHUI TIPOIIEC.

Be6-incTpymentu Ha 6a3zi LI MoxyTh OyTH epeKTUBHO IMIUIEMEHTOBaHI il y
caMOCTIHHY pOOOTY y4HIB 3 aHTJI1IIChKOT MOBH. 30KpeMa, iIHCTpyMeHTH sk Grammarly,
Write and Improve um QuillBot 3aificHiol0TE MHUTTEBY mnepeBipky opdorpadii,
rpaMaTUK{, CTUIICTHKH, @ TAaKOX JAalOTh KOPUCHI IMOpPagu, CHPUSIOYA PO3BUTKY
camoctiitHocTi yuHiB; ELSA Speak a6o VoiceGPT moxyTh OyTH KOpUCHUMH IS
MOBHOI IpPaKTHKH 11032 KJacoM, 3a0e3nedyroud OararokpaTHe IOBTOPEHHS,
MOJICTFOBaHHS CUTYallli 1 poOOTY HaJl BAMOBOIO.

Xoya Jeskl TmiepeAOadyeHHs BKa3ylOTh Ha MOXJIMBICT, aBTOMAaTH3aIlil
BUKJIQ/IaHHSI, INTYYHUI 1IHTEJIEKT HE 3/1aT€H 3aMIHUTH JIIOACHKUNA (PAaKTOP — EMOLINAHY
MIATPUMKY, €MIATII0, IHTYILII0 Ta afanTalilo 10 MDKOcOOMCTICHOI auHamiku. LI
MO’KE CIPOBOKYBATH 3JIOBXHBAHHS — YYHI MOXYTh BUKOPHCTOBYBAaTH T€HEPaTHBHI
MO/ JIJIs CTBOPEHHS TEKCTIB 0€3 0COOUCTOI y4acTi, 10 HIBEJIOE IIIHHICTh HABYAHHS.
Ile moTpedye mneperysaay MIAXOAIB 0O OLIHIOBAaHHSA Ta (POPMYBaHHS KPUTUUYHOIO
MUCJIEHHS. 3BEPHEMO yBary, 1o BeO-1HcTpyMeHTH Ha 6a3i LI MoxyTs noMunstucs y
CKJIQJIHUX TpPaMaTHYHUX CTPYKTypax, KOHTEKCTax abo0 KyJIbTYpHUX peamisix.
KpuTnuHO BaXJIMBO — HE NOBIPATH iM 0€33aCTEPEIKHO, a IEPEBIPATU PE3YJIIbTAT.

VYemimae BrpoBamkenHs I Bumarae Bij BUMTENI-MOBHHKA IOCTIHHOTO
BIOCKOHAJEHHS LHU(poBUX HaBHuoK. HeoOxinHa cucTteMHa MiArOTOBKA KajpiB, a
TaKOX 3MiHA MapagurmMu npodeciinoro po3Butky. Baaram, I ciig posrmsaatu sk
IHCTPYMEHT, KMl pO3IMIMPIOE MOKIMBOCTI BUMTEINS, a HE K 3aMiHy. CaMe BUMTEINb
BUKOHY€ poJib mocepeqHuka Mk ydHem Ta I, cnpsmoByroYM BUKOpHCTaHHS
TEXHOJIOTIM Ha PO3BUTOK MOBHOI, COLIOKYJbTYpHOI Ta KOMYHIKaTMBHOI
KOMITETEHTHOCTI.

Ax miacymok 3a3Haunmo, 1o I BinkpruBae HOBI MOXIMBOCTI y chepl MOBHOI
OCBITH, ajie He Mo30aBiiie HEOOXITHOCTI B JIOJACBKOMY ¢aktopl. bamanc Mix
aBTOMATH3aIll€l0 Ta TyMaHI3ali€l0 HaBYaHHS € KIo4YeM 10 e(eKTUBHOIO
BIIPOBAXKEHHSI TEXHOJIOT1M. Bunrtens, sikuii oBosioaie inctpymentamu LI ta iHTerpye
iX y CBOIO MPAKTHUKY, HE TUIbKM HE BTPATUTh aKTYaJIbHOCTI, @ i CTaHE MPOBITHUKOM
HOBOI SIKOCT1 OCBITH.

AI AS A BRIDGE IN MULTILINGUAL LANGUAGE EDUCATION

Nitza DAVIDOVITCH,
Ariel University, Israel
Aleksandra GERKEROVA,
Ariel University, Israel

In today’s increasingly globalized and diverse world, language education faces
the dual challenge of addressing multilingual realities and responding to the needs of
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learners affected by crisis, migration, and displacement. Traditional approaches often
fall short in accommodating the complex profiles of students from varied linguistic,
cultural, and cognitive backgrounds. Learners who experience war, forced migration,
or trauma frequently encounter additional barriers to full participation in educational
environments.

The demand for adaptive tools that can personalize and support language
education is especially urgent in such contexts, where access to traditional resources
may be limited or disrupted. At the same time, societies experiencing demographic
changes due to migration require flexible educational strategies that support both
integration and the preservation of linguistic identity.

Artificial Intelligence (Al) is emerging as a powerful tool to meet these
challenges. From real-time communication support to adaptive learning environments
and accessible content creation, Al offers innovative solutions that enhance
engagement, comprehension, and autonomy in language education.

Artificial Intelligence has introduced a wide range of tools that facilitate
communication across languages, helping educators and learners navigate multilingual
environments. Among the most commonly used are Al-powered translation tools such
as Google Translate and Deepl, which provide immediate access to basic
comprehension of texts and classroom materials. However, beyond simple translation,
Al tools increasingly support more dynamic and personalized forms of interaction.

Speech-to-text and text-to-speech applications improve accessibility by
providing real-time transcription or audio output, assisting learners with sensory or
processing challenges. Real-time captioning and multilingual interfaces help bridge
language gaps in diverse classrooms. Al-generated subtitles and voiceovers make
multimedia content more accessible to learners with varying needs, enabling more
flexible and user-centered communication.

In situations of war and forced displacement, language learning becomes
essential for access to education, communication, and integration into new
environments. Learners in these contexts often face interrupted schooling,
psychological stress, and the need to acquire a new language while preserving their
native one.

Al-powered tools offer practical support by creating flexible and personalized
learning environments. Platforms based on large language models — such as ChatGPT
— enable interactive, context-aware language practice. Learners can ask questions,
receive grammar or vocabulary explanations, and simulate conversations adapted to
their proficiency level. This reduces anxiety and helps build confidence, especially for
those who lack access to regular instruction.

In addition, Al-based Telegram bots such as Inream provide structured and
responsive language practice directly through mobile messaging apps. These tools can
simulate everyday dialogues, adapt to user progress, and deliver immediate feedback —
making them effective for learners in unstable or resource-limited environments.

While basic translation tools are helpful for initial orientation, AI’s strength lies
in its capacity to foster deep language acquisition and learner autonomy. By supporting
bilingual thinking, offering adaptive learning paths, and allowing private, self-paced
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progress, Al empowers displaced learners to maintain continuity in their education and
reestablish a sense of control in uncertain circumstances.

Despite the benefits of Al in language education, its implementation raises
important ethical concerns and practical limitations.

Data privacy is a primary concern. Many Al-powered platforms collect user data
to improve performance, but without robust protections, this data may be exposed to
misuse — especially harmful for vulnerable populations.

Bias in Al language models is another challenge. These models are often trained
on large datasets that may reflect dominant language patterns and cultural norms,
leading to inaccuracies or underrepresentation of smaller languages and dialects.

There is also a risk of overreliance on Al, particularly in under-resourced
systems where technology may be used to substitute, rather than supplement, human
educators. However, Al should be viewed as a tool that enhances, not replaces, the
teacher’s role in creating meaningful learning experiences.

To use Al responsibly, it is essential to promote critical digital literacy. Learners
and teachers alike must understand how Al works, recognize its limitations, and be
equipped to evaluate and supplement the content it generates.

Artificial Intelligence holds significant potential as a bridge in multilingual
language education. By providing accessible, adaptive, and personalized support, Al
can help learners overcome linguistic barriers and continue their education, even in the
face of crisis or displacement.

To fully realize this potential, AI must be implemented with care. Teacher
preparation programs should include training on Al tools and their pedagogical
implications. Curriculum development should reflect both technological possibilities
and ethical responsibilities. Further research is needed to assess the long-term effects
of Al-assisted language learning across diverse contexts and populations.

By combining technological innovation with human insight and responsibility,
we can build language education systems that are more resilient, responsive, and
inclusive of the complex realities learners face today.
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