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Introduction. New conditions of social development
require changes in implementation of the opportunities for
professional activities, level up requirements for the qual-
ity of education and its informatisation, professional train-
ing and management.

Professional training is a systemic and multifaceted
phenomenon with a certain content and structure. The
content of the system of professional training as a branch
of education consists of a chain of professional education
institutions, and the structure consists of integrated regu-
latory documents regulating arrangement of their work
and reciprocal relationships. For this reason, it is neces-
sary to provide effective training and professional ad-
vancement of academic staff [2].

Review of experience in Mathematics teachers’
training has shown that not all resources have been de-
ployed for coping with this task. It is necessary to update
aims, content, organisational forms, and methods of
teaching while training future teachers of Mathematics. In
terms of pedagogical higher education, it is essential to
develop working models and technologies of arranging
training and educational process based on contemporary
theoretical and methodological background, select appro-
priate content, keep traditional and test innovative forms
and methods of professional training.

Prominent scientists (V. Bondar, A. Boiko, V. Bu-
tenko, I. Ziaziun, V. Hrynova, O. Moroz, O. Piekhota,
O. Savchenko) consider pedagogical education moderni-
sation as a factor of gradual optimisation of professional
training of a new teacher in the new age. The research
works by the above-mentioned scientists cover various
approaches to the understanding of teacher training. The
problem of pedagogical education modernisation is rather
acute; however, the specific problem of training Mathe-
matics teachers under new conditions has not become
specific research subject in Ukrainian pedagogy.

The paper is aimed at brief analysis of recent re-
search works and publications covering the issue of pro-
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fessional training of Mathematics teachers and distin-
guishing approaches to coping with this issue.

Discussion. Mathematical education holds a promi-
nent place and is of great importance in the system of
general education. Its role is determined by the impact of
mastering mathematical knowledge and work methods on
development of general culture of a modern human. Con-
sidering new objectives in teaching mathematics at educa-
tion and vocational schools within the new educational
paradigm and regarding intrinsic problems of acquiring
knowledge of mathematics, training future Mathematics
teachers should be considered as a separate issue both
practically and theoretically.

In O. Chemerys opinion, training future teachers of
Mathematics is directly associated with providing per-
formance quality of teacher training at higher educational
institutions; it has gained significance in a great number
of developed countries in the last third of the 20" century
for several reasons: the beginning of transition from in-
dustrial society to knowledge society whose economics is
based on natural-science and high technology achieve-
ments, and specialists with higher education are required
at the labour market; the transition to educational main-
stream at first and to general higher education afterwards
(involving more than 60% of youth) and the need for
educating a large number of people with low level of
capabilities for mastering classical academic programmes
at the established level; saturation of labour market with
graduates of higher educational institutions and rivalry
between them for workplaces; elimination of borders and
other barriers for students, teachers and researchers’ mo-
bility, creating open labour market for graduates [3].

In his thesis research, S. Rybak has defined metho-
dological, didactic and constructive challenges of training
teachers of physics/mathematics: intensive development
of integration processes in science, technology, society,
and level of their representation in the content of mathe-
matical and specialist disciplines for training teachers; the
relevance of involving natural and mathematical discip-




lines into the integral system of education and traditional
orientation of subjects at abstract knowledge teaching of
students that until now has been separated from the holis-
tic noospheric structure where human worldview is being
formed; the need for substantive thinking development
(physical, mathematical, technical), the formation of stu-
dents’ ideas about the unity of the world, etc. [3].

The formation of Mathematics teacher’s methodical
culture was investigated in the Doctor’s thesis by
I. Novyk, who proposed the conception of continuous me-
thodical preparation of Mathematics teachers and studied the
issue of exercising interdisciplinary relationships in the
process of methodical preparation of future Mathematics
teachers [4]. Didactic and methodical basics of interrelations
and consistency of structures of mathematical education at
higher teacher training educational institutions and compre-
hensive and vocational schools were developed by T. Tala-
hanov, I. Prodanov and Ye. Smirnov.

For example, V. Hilev has proposed a technique of
forming future Mathematics teachers’ abilities to carry
out methodical analysis of teaching material, developed a
complex of exercises intended for the formation of the
above-mentioned abilities. A Raukhman studied the
process of forming future Mathematics teachers’ method-
ical abilities and skills associated with mathematical ab-
straction. In the works by M. Zhaldak and his students,
much attention was paid to the formation of Mathematics
teachers’ information culture, application of new teaching
information technology while teaching Mathematics to
both secondary school students and future teachers.

The outstanding German mathematician Felix Klein
substantiated the relevance of professionally oriented
training of future Mathematics teachers in his work en-
titled “Elementary Mathematics from an Advanced
Standpoint” and wrote, “Having been accepted into a
higher school, a young student has to deal with the tasks
that are completely different from the ones he/she used to
deal with; naturally, the student forgets what he/she stu-
died before. After university, when the student becomes a
teacher, he/she is supposed to teach traditional mathemat-
ics and often cannot associate this new mission with the
knowledge obtained at the university; so, he/she masters
the old tradition rather quickly and university education
can only bring back pleasant (or unpleasant) memories
that have no impact on his/her teaching Maths” [4].

A similar situation occurred (and, unfortunately, oc-
curs) in Ukrainian pedagogical universities. This problem
has been partially solved due to numerous works devoted
to professional orientation or the so-called “pedagogisa-
tion” of teaching specialist mathematical disciplines to
future teachers of Mathematics.

It appears that the term “pedagogisation” was intro-
duced in Ukraine in 1955 for the first time by
I. Shymanskyi, who wrote that pedagogisation of Mathe-
matical Analysis course involves its association with the
specialisation of a future specialist, which should be im-
plemented as follows [5]:
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- all the issues of the programme that are of direct
relevance to teaching Mathematics at school must be
taught in such a way that a student (a future teacher)
could use this material (at least some parts of it) in his/her
work as a teacher;

- it is necessary to present theoretical issues of
Mathematical Analysis course related to the introduction
of polytechnical education to students;

- finally, it is necessary to get students acquainted
with the material that they will probably use at the classes
of school mathematical interest group.

In 1957, N. Vilenkin and I. Yahlom also highlighted the
necessity for finding connections with mathematics learned
at school in addition to teaching all specialist mathematical
disciplines and proposed some ways of improving curricu-
lums and study programmes intended for teaching Mathe-
matics at teacher training universities [1].

As noted by Ye. Smirnov, one of the central prob-
lems of mathematical education for future teachers is
current double gap between mathematics taught at school
and university, when there is the necessity for teaching
elementary mathematics from the advanced standpoint
[3]. The scientist distinguished a number of contradictions
characterising the levels of subject-specific and pedagogi-
cal training of Mathematics teachers:

- between the content of learning and teaching
support of education and the objective need for a compre-
hensive didactic system of teaching a discipline at a peda-
gogical institution;

- between the level of development of theoretical
principles of psychology and pedagogy, practical signifi-
cance of the content of the subject (basic concepts, proce-
dures, methods, evidence, actions) and commonality,
narrow focus of methods intended for teaching the subject
at the university;

- between orientation at making up the content of
subject-specific education on the basis of specifics and
necessity to take into account psychological characteris-
tics of sensory-perceptive processes of adequate percep-
tion of mathematical information by students [3].

H. Perevalov considered professional orientation in
teaching mathematical analysis to future Mathematics
teachers as a profound consideration of all the connec-
tions of the subject learned with school mathematics, in-
depth study of all the concepts, ideas and facts relating to
school mathematics.

An integral conception of professional orientation of
training Mathematics teachers was developed by
O. Mordkovych. It is based on the principles that were
partially complemented by H. Mykhalin and were taken
as a basis for creating a methodical system of teaching
mathematical analysis to future Mathematics teachers [3]:

- the principle of differential fundamentality (funda-
mental mathematical training should be not only the aim,
but also a means of training teachers of Mathematics);

- the principle of “generalisation for simplification”,
according to which, the transition to more general objects
often makes the theory more clear and easy to understand




compared to studying this theory on the basis of less gen-
eral objects;

- the principle of minimising the time for studying
the course under conditions of rather slow increase of
abstraction of the material, beginning from the level of
abstraction of school mathematics;

- integratedness principle (studying a large number
of factors at the same time for the so-called real and com-
plex cases; paying attention to the unity of mathematical,
methodical, pedagogical, psychological, informational,
linguistic, and moral branches);

- the principle of the key idea (strong correlation be-
tween the course of mathematical analysis and school
mathematics and their mutual influence);

- the principle of “teaching to teach in the process of
teaching”;

- continuity principle (professional culture of Ma-
thematics teacher is being formed throughout life).

H. Mykhalin understood professional orientation of
teacher’s training as such kind of teaching that provides
formation of greatest possible number of components of
teachers’ professional culture [3].

Most of the works associated with professional
orientation of training future Mathematics teachers are
devoted to the formation of their mathematical or metho-
dological culture.

For example, this problem was investigated in the pa-
pers by N. Vilenkin and O. Mordkovych, where they shared
their experience in teaching such units of mathematical
analysis as “Introduction to Analysis”, “Differential Calcu-
lus”, “Integral Calculus” to future teachers of Mathematics.
The authors emphasise the necessity for applying various
approaches to introducing basic elementary functions when
teaching future Mathematics teachers [1].

0. Mordkovych suggested that one of the most im-
portant functions of mathematical problems in the process
of teaching is the methodical one which is associated with
the formation of future Mathematics teacher’s ability to
teach solving problems. In the author’s opinion, studying
special mathematical disciplines should provide not only
high level of mathematical culture of Mathematics teach-
ers, but to facilitate the formation of their methodical
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culture for them to be able to teach with the appropriate
level of severity and abstractedness [1].

The issue of forming Mathematics teacher’s profes-
sional culture in the process of his/her studies was inves-
tigated in the Candidate’s thesis of O. Tomashchuk,
where he distinguished and partially solved a number of
problems associated with implementation of the principle
of professional orientation of teaching mathematical anal-
ysis to future Mathematics teachers [4]:

- the problem of creating qualification description
of modern Mathematics teacher;

- the problem of identification and specification of
result-oriented aims of teaching mathematical disciplines,
including mathematical analysis;

- the problem of identifying the content, methods,
means, and forms of teaching mathematical analysis,
which would provide the achieving of the definite result-
oriented aims.

Therefore, it is possible to distinguish the following
approaches to solving the problems of professional train-
ing of future Mathematics teachers: specialist training
conception based on the formation of professional culture
(O. Tomashchuk), the conception of professional (peda-
gogical) orientation of students’ training in Mathematics
(O. Mordkovych), the system of continuous methodical
preparation oriented at the formation of mathematical
culture in Mathematics teachers (N. Vilenkin).

Conclusions. Despite a large number of works in-
vestigating the issue of training future teachers of Mathe-
matics, the formation of professional culture, mathemati-
cal culture in the process of studying at the university, this
issues requires further studies, as long as high-technology
civilisation that has entered informational and computer-
ised 21% century requires reconciling inconsistency be-
tween its needs and content, methods, forms, and means
of teaching and education.

For example, the issue of defining the concept
“mathematical culture of future Mathematics teachers”
required further study together with related problems of
defining the content, methods, means, and organisational
forms of teaching that would provide the formation of
basics of mathematical culture in future Mathematics
teachers.
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Apocnae Bonooumuposuu I'anema,

ooyenm Kagpedpu nedazoziku ma 0ceimHb020 MEHEONCMEHMY,

Kiposoepaocvkuii 0epoicasnuii nedazoziunutl ynigepcumem imeni B. Bunnuuenxa,
eyn. lllesyenxo, 1, m. Kponusnuyvxuti, Yrpaina

MPOBJEMHU IMTPOPECIAHOI IMIITOTOBKHA BUMTEJISI MATEMATHKH
Y IICUXOJIOT'O-ITEJAT OT'TYHUX JOCILIKEHHAX

VY crarTi po3TIITHYTI TOCIHIKEHHS Ta ITyOiKkamnii 3 mpodieMu mpodeciiiHol MmiAroToBKA MaifOyTHIX YIHUTENIB MaTeMaTH-
KM Ta MiIXOAX 10 PO3B’S3aHHS BiIIOBITHUAX 3aBIaHb. 3a3HAYCHO, IO MpodeciifHa MiroToBKa € CHCTEMHIM, 0araToruiaHo-
BUM Ta 0araTorpaHHUM SIBHILIEM, III0 Ma€ TIEBHHH 3MIcCT i CTpyKTypy. Ha ocHOBI HaykoBoro mocmimkeHnas C. M. Pubax Bu-
3HAYCHO CYIEPEYHOCTI METOIONOTIYHOTO, AUAAKTHIHOTO i KOHCTPYKTHBHOTO XapaKTepy y IIATOTOBIN YYHTEIIB (i3HKO-
MaTeMaTHYHOro IMKITy. BucBiTiieHo npobaemy hopMyBaHHS METOANYHOT Ta iHGOPMaLifHOT KyIbTYpH BUMTENSI MATEMaTHKA
Ha 3acajiaX KOHIEMLIT HerlepepBHOT METOIMYHOI ITiITOTOBKY BYMTEIISI MATEMATHKH Ta 3iHCHEHHS! MDKIIPEIMETHHX 3B SI3KIB Y
MPOIIECi METOANYHOI MiATOTOBKM MalOyTHIX YYHUTENiB MaTteMaTHKU. PO3IIISIHYTO psiJ CYNepeYHOCTEH, 110 XapaKTepH3yIOTh
PIBEHB MPEIMETHOI Ta MeNaroriyHoi MiATOTOBKH BUMTENS MAaTEMATHUKH, a caMe: MK 3MICTOM HaBYAJIbHO-METOANYHOTO 3a-
Oe3Ie4eHHs OCBITU Ta 00’€KTUBHOK HEOOXIAHICTIO HAIBHOCTI LIUIICHOI IUIAKTUYHOI CUCTEMM BUKJIAJAHHS IUCLMILIIHU B
NEJarorivHoMy 3aKiiaji; MDK PpIBHEM pPO3BHTKY TEOPETHYHHMX IIOJIOKEHb IICUXOJIOTIi Ta MEJarorikk, IMPaKTUYHOO
3HAUYYIIICTIO TPEAMETHOTO 3MICTy Ta YHI(IKOBAaHICTIO, BY3bKOIO CIIPSIMOBAHICTIO METONMKH BHKJIAIAaHHA HaBUAIBHOL
JUCIWILTIHA Y BHIII; MK OPIi€HTAIi€0 Ha TIOOYIOBY 3MICTY MPEIMETHOI OCBITH HA OCHOBI 1i Crieln(iku Ta HeOOXiTHICTIO
BpaxyBaHHS NICHXOJIOTTYHMX XapaKTEPUCTHK CEHCOPHO-TIEPIIENTUBHHUX MPOLECIB a/IeKBATHOTO CHIPHIHATTS MAaTeMaTHIHOTO
3MICTy CTyIEeHTaMH. B pe3ynmbraTi aHAN3y HayKOBOI JITEpaTypH BHIUICHO MiIXOIM JO PO3B’S3aHHS 3aBAaHb MpodeciiHol
MIrOTOBKA MaHOYTHBOrO BYHTENS MATEMATHUKH: KOHIICMINS IATOTOBKH (axiBI, sKa IPYHTYeTbCs Ha (popMmyBaHHI
npodeciitroi kymeTypH (O. I1. Tomanyk), KoHIEIis mpodeciiHO-TIearoTiqHol CIPSIMOBAHOCTI MaTEMAaTHYHOT ITiATOTOBKH
crynentiB (O. I'. MopakoBuy), cuctemMa HeNepepBHOI METOAMYHOI IJITOTOBKH, 30pI€EHTOBaHOI Ha (oOpMyBaHHS
MareMaTH4HOI KynbTypu Buntels Matematuku (H. S1. Binenkin).

Knrouosi crosa: npobiaemu nmpodeciiiHoT miAroToBKu Mail0yTHIX BUMUTEIIB MATEMAaTHKH, MMPSIMETHA 1 IearoriyHa
MIFOTOBKY BYMTEJISI MATEMaTHKH, TPOoQeciiiHa CIpsIMOBaHICTb.

Apocnae Braoumuposuu I'anema,

doyenm Kageopuvl nedazocuku u 00pa308amMeIbHO20 MeHedHCMeHmd,

Kuposoepadckuii cocyoapcmeennwiti nedazocuueckuti yrusepcumem umenu B. Bunnuuenko,
ya. llesuenxo, 1, 2. Kponuenuykuii, Yxpauna

HPOBJEMBbI TIPO®ECCUOHAJILHOM MOATOTOBKH YUUTEJISA
MATEMATHUKHA B IICUXOJIOT'O-TIEJAT'OTHYECKUNX UCCJIEJOBAHUAX

B cratee paccMOTpeHBI MCCIEIOBAHUS W IMyOIMKAanuU 1Mo mpobieMe MpodecCHOHAIBHON MOATOTOBKH Oy TyITHX
yauTeNel MaTeMaTHKH U MOIXOAbI K PEIICHHI0 COOTBETCTBYIONINX 3a7ad. YKa3aHo, 94TO MpodecCHoHaIbHAs TTOATOTOB-
Ka ABJIACTCA CUCTCMHBIM, MHOTI'OIUIAHOBBIM M MHOI'OT'PAaHHBIM ABJICHUEM, HUMCIOMIMM OIIPEACICHHOEC COACPKAHUE U
cTpykTypy. Ha ocHoBe HayuHoro uccnemoBanust C. M. Ppibak onpezeneHsl MPOTUBOPEUHs METOAOIOIHIECKOTO, AH-
JTAKTHYECKOTO M KOHCTPYKTHBHOTO XapakTepa B MOATOTOBKE y4WTeNeH (Gu3MKo-MaTeMaTHueckoro mukiaa. OcpemieHa
npoOiiema GpopMHUPOBaHHS METOIUUECKON 1 MHPOPMAIIMOHHON KyJIbTYpBl YUUTEJISI MAaTEMaTHKH Ha OCHOBE KOHIIETILIUH
HEMNpEePLIBHON METOANYECKOI MOATOTOBKH YUHUTENsl MAaTEMATUKU U OCYLIECTBICHUS MEXIIPEIMETHBIX CBSI3€H B IpoLiec-
ce METOJMUYECKOH MOJATrOTOBKH OyIyIIMX ydHTeNIeil MaTeMaTuKi. PaccMOTpeH psia MpOTUBOPEUHH, XapaKTepU3YIOMINX
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YPOBEHb MPEIMETHOHN U IIEAArOrn4ecKoil MOATOTOBKU yUHUTENSI MATEMAaTHKH, 2 UMEHHO: MEKAY COEpKAHUEM ydeOHO-
METOIMYEeCcKOro olecriedeHnss 00pa3oBaHUsI W OOBEKTHBHONH HEOOXOTUMOCTBIO HAJIWYHUS IEJIOCTHON NHIaKTHIECKOI
CHCTEMBI TIPETNOJAaBaHMsl TUCLHUILIMHBI B MEJarorHdecKOM YUPEXKICHHH; MEXIY YPOBHEM DPAa3BHTHA TCOPETHUECKUX
TIOJIO)KEHUH TICHXOJIOTHU M TEAaroTUKH, MPAKTHYECKOH 3HAYMMOCTH HPEIMETHOTO COAEPKaHUS M YHU(HULINPOBAHHO-
CTBIO, Y3KOH HalpaBJICHHOCTHIO METOMMKH NPENoiaBaHusl Y4eOHO! TUCLUILIMHBL B By3€; MEXIy OpHEHTalMeil Ha 1o-
CTpOEHHE COJICPXKAHUSI NMPEAMETHOTO 00pa30BaHMs Ha OCHOBE €€ Crelu(UKH M HEOOXOAUMOCTH y4eTa ICHXOJIOrHYe-
CKUX XapaKTEePUCTUK CEHCOPHO-TIEPLENTUBHBIX MPOIECCOB aJ€KBaTHOTO BOCHPHITUS MAaTeMaTHUECKOTO COAEpKaHUS
cTyzeHTaMu. B pesynprare aHann3a Hay4HOH JIMTEpaTypbl BbIACIEHBI TIOAXO0/BI K PEIICHUIO 331a4 MPOodecCHOHATBHOM
MOJIrOTOBKK OyIyIIEro y4uTeNs MaTeMaTHKH: KOHIEIIHs NOATOTOBKU CIEMAlIICTa, KOTopas OCHOBBIBaeTcsl Ha (op-
MHpPOBaHHUHU TpodeccrnoHaIbHON KyabTyphl (A. I1. Tomamntyk), KoHIenus mpodeccnoHaIbHO-TIeIarOTHIeCKON HaIlpaB-
JICHHOCTH MaTeMaTHYECKOW MOATOTOBKH cTyaeHTOB (A. I'. MopakoBu4), cucTeMa HempephIBHONH METOINIECKOH ITOAT0-

TOBKH, OpUEHTHPOBAHHOH Ha (POPMHUPOBAHNE MAaTEMAaTHIECKOH KyIbTypHsl yunrtens matematuku (H. 5. Bunenku).
Kniwouegvie cnosa: npodnemsl npohecCHOHANBHOM MOArOTOBKH OyAYIINX Y4YHTEIeH MaTeMaTHKH, IPEIMETHAs U
HelaroruyeckKast IoArOTOBKH yUHTEINs MaTeMaTHKH, TPO(EeCCHOHANbHAs HAPABICHHOCTb.
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Anina Anamoaniiena I'aoomcoka,
acnipaum kaghedpu yKpaincovkoi ginonozii
i MemoouKu HABYAHHA Paxo8ux OUCYUNILIH,

1ligoennoyxpaincokuti HayionanbHul nedazoziunuil yHieepcumem imeni K. /. Ywuncokoeo,

eyn. Cmaponopmoghpanxiscora, 34, m. Odeca, Yxpaina

®OPMYBAHHA 1 3BBATAYEHHSA JIEKCUYHOI'O 3AITACY IHOBEMHUX
CTYJAEHTIB 3ACOBAMMU KPEOJII3OBAHUX PEKJTAMHUX TEKCTIB: BU/IU BIIPAB

Y cmammi posensoaromucs eudu enpas, siKi 3acmoco8yIOmMbCs nid yac AeKCUYHOi pobomu 3i cmyodenmamu-
iHO3eMyAMU 3a07151 POPMYBAHHSA | 30a2ayents IXHbO2O CIOBHUKOBO20 3aNACy 3ACO0aMU KPEONIZ08AHUX PEKAAMHUX MEK-
cmig, HageoeHo NPUKIAOU SUKOPUCMAHHA KOHKPEMHUX MeKCMi6 CYUACHOI peKknamu AK HA8UANbHO20 mamepiany O

Gopmyeannsa nekcuuHo20 3anacy iHO3eMHUX CIMYOeHmis.

Kniouogi cnoea: ykpaincoxa moea sx iHO3eMHA, iHO3eMHI CIYOEHMU, JEKCUYHUL 3anac, Kpeoni308aHi peKiamHi

meKkcmu.

AKTyanbHUM U BUIIMX HaBYANBHUX 3aKJaliB 3a-
JUIIAETECA CTBOPSHHS YMOB IS PO3BUTKY BTOPHHHOL
KYJBTypHO-MOBHOI OCOOHCTOCTI, SIKa BOJIOJi€ MOBHHMH
3acobamMu, Mae HEOOXiJHI HaBHYKH CITUIKYBaHHSA B YCIX
chepax ykpainHomoBHOTO cepenoBumia. Il{opiyno Ha Ha-
BYaHHs y BUIl YKpaiHU BCTYINAOTh IHOKOMYHIKAHTH, SIKi
BHUPOCIIM B CYCHUIBCTBAX, IO 33 CBOIMHU 3BHYAsIMH, Tpa-
JUITSIMHA, 3aKOHOJABCTBOM, CBITOTJISIOM, BIpOCIIOBiIaH-
HSIM BIIPI3HSAIOTBCS Bij e€Bponelchkux. [loTpamisioun B
yKpalHChbKe Cepe/IOBHIIE, BOHH 3yCTpPI4alOThCs 3 MpodJie-
MaMH He TIUIBKU COILlalbHOI ajamnTallii, a i MOBHOI'O Xa-
paktepy. HaBuanpHO-MeTOOMUHY POOOTY 3 (OpMYBaHHS
MOBIICHHEBO-KYJIBTYPHOI aJIanTallii B MEpIIy Yepry Ciia
CIpPSIMOBYBAaTH Ha BIOCKOHAJCHHS JICKCHYHUX HABUYOK
CTYICHTIB-1HO3EMIIIB.

MeTor0 CTaTTi € OKPECICHHSI CUCTEMU BIPaB, SIKi BH-
KOPHCTOBYIOTBCS 331711 ()OpMyBaHHS i 30aradeHHs JeK-
CHYHOTO 3aI1acy iHO3eMHHUX CTY/ICHTIB.

VY mpamax Husku ninrsoaugakTiB (B. Kocromapos,
A. @ponkina, A. IllykiH) BucCBiTIeHa MpoOiieMa MPaKTH-
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YHOTO 3aCBOEHHS I1HIIOMOBHOI JIEKCUKH. JlOCIiKSHHS
HAYKOBIIIB IIOA0 JIEKCHYHOI POOOTH 31 CTyICHTaMH-
1HO3eMIIIMHU OYIIM TIPHUCBSYCHI JIHTBICTHYHUM, TICHXOIIO-
TIYHUM Ta JIHTBOJUAAKTUYHAM UYMHHUKAM y 30aradeHHi
CIIOBHUKOBOTO 3amacy cTyAeHTiB-iHozeMmIiB (3. bakym,
M. Bapanos, C. Kapaman, S. KopmryHoBa), mpuHIUIaM
yKJIQIaHHSI JIEKCUYHOTO MIHIMYMY 3 YKpaiHChKOT MOBH SIK
1HO3eMHOT Ta MPEe3eHTAIlil HOBOI JICKCUKHU JIJISI CTY/ICHTIB-
inozemitiB (O. TypkeBud) TOIIO.

MoykHa BUIUJTUTH HACTYIHI 3aBJaHHS, SKi MOCTAIOTh
mepe]] BUKIIaayeM B aBIUTOPii IHOKOMYHIKaHTIB i 9ac
OIMaHyBaHHS JICKCUYHOTO MIHIMyMYy: (DOpMYyBaHHS aKTHB-
HOTO i1 TACHBHOTO CIIOBHHKOBOTO 3amacy, 3a0e3IcUcHHS
3aCBOEHHS CTYACHTaMH JOBKULIS Ha YyTTEBOMY U iHTEIe-
KTyaJIbHOMY DPIBHSIX JJIS ITOBHOI[IHHOTO OBOJIOJIHHS ITO-
HATTSIMH, 3YMOBJIIOIOTH BHOIp HaBYaIBHOTO Marepiany,
SAKAA BUKOPUCTOBYETHCS IS OpTaHi3aIii JEeKCHYHOI po-
6otu. OCKiNBbKM HaWKpamie sl OKPECICHUX 3aBIaHb
CIIYTYIOTh TakK 3BaHI NparMaTW4Hi (aBTEHTHYHI) MarTepia-
M, 3aII03MYeHi 3 KOMYHIKaTHBHOI IPAKTUKH HOCIiiB MOBU




