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Professional and higher art-pedagogical education in alleviating social conflicts:
experience of China’s ethnic minorities

Studying the experience of the People’s Republic of China in addressing social issues concerning ethnic
minorities through their involvement in high art-pedagogical education holds significant relevance for Ukraine.
As Ukraine grapples with its own challenges related to the integration and inclusion of ethnic minorities,
particularly in the context of cultural preservation and education, the Chinese approach offers valuable
insights and potential solutions. The purpose of the article is to present Chinese approaches to solving social
problems of national minorities through their access to higher artistic and pedagogical education. In particular,
such issues as the preservation of the cultural identity of national minorities, the levelling of social conflicts
within the minorities themselves and at the “state-minority” level, access to higher education as a way to
resolve social conflicts, and others are considered. Studying China’s experience in addressing social issues
concerning ethnic minorities through high art-pedagogical education provides Ukraine with valuable lessons
and strategies for promoting cultural preservation, social cohesion, and economic development within its own
diverse society. For writing the article, methodological approaches such as Literature Review, Comparative
Analysis, Multidisciplinary Approach, and Policy Analysis were used. These methods are typical for scientific
research in general education, social education, and comparative studies, allowing the authors to examine
the problems from various perspectives. The following results were obtained: The Chinese experience in
addressing social conflicts related to ethnic minorities through professional music-pedagogical education can
provide valuable insights for Ukraine, which faces similar challenges in its multicultural and multiethnic society.
Additionally, it offers practical models for comprehensive social support for ethnic minority representatives.

Keywords: People’s Republic of China (PRC), social conflict, ethnic minority, state management, art-
pedagogical education.

Introduction. Studying the experience of the People’s Republic of China (the PRC) in addressing social
problems faced by Chinese ethnic minorities through involvement in high art-pedagogical education holds
significant importance for Ukraine, especially given its status as a multicultural and multi-ethnic society. In the
wake of the conflict initiated by Russia in February 2022, Ukraine faces the urgent need not only to preserve
its cultural diversity but also to develop and nurture it with utmost care and respect. China’s approach to
addressing social issues among ethnic minorities through art-pedagogical education offers valuable insights
and potential solutions for Ukraine. By involving ethnic minorities in specialized education programs focused
on arts and pedagogy, China aims to empower these communities to preserve and promote their unique
cultural identities. In a similar vein, Ukraine can benefit from adopting strategies that support and celebrate
the diverse cultural heritage of its ethnic minority populations, thereby fostering a greater sense of pride,
belonging, and cultural continuity.

China’s emphasis on involving ethnic minorities in high art-pedagogical education contributes to social
cohesion and integration within broader society. By providing opportunities for ethnic minority students to
pursue education and careers in the arts and pedagogy, China seeks to bridge cultural divides, promote
mutual understanding, and build a more inclusive society (Wang, 2024). In the context of Ukraine, where
cultural diversity is a source of strength and resilience, investing in education programs that promote cross-
cultural understanding and cooperation can help to mitigate social tensions and promote unity in the face of
external challenges. China’s investment in art-pedagogical education for ethnic minorities serves as a catalyst
for economic development and cultural revitalisation in minority regions. By nurturing talent and creativity
within these communities, China not only enhances the cultural richness and diversity of its society but also
stimulates economic growth through the promotion of cultural industries and tourism (Hu, A., & Hu, L., 2011).
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Similarly, Ukraine can leverage its diverse cultural heritage as a driver of economic development and cultural
revitalization, particularly in regions affected by conflict and displacement.

Studying China’s experience in addressing social problems among ethnic minorities through art-pedagogical
education offers valuable lessons and strategies for Ukraine as it seeks to preserve and develop its cultural
diversity in the aftermath of conflict. By investing in education programs that empower ethnic minority
communities, foster social cohesion, and stimulate economic development, Ukraine can build a more inclusive,
resilient, and prosperous society for all its citizens, while also promoting peace and reconciliation in the region.

The article aims to present the Chinese perspective on resolving social conflicts between the state and
national minorities by offering professional and higher musical and pedagogical education to representatives of
these minorities. This approach aims to improve their social prospects, provide additional financial opportunities
for their regions (through various government programs supporting creative youth), and preserve the historical
traditions, customs, and residences of ethnic minorities (through the creation of designated cultural zones and
regions).

To achieve this goal, the following research tasks were defined:

1. To analyse the main social conflicts currently existing in Chinese society between the state and national
minorities using open sources of information.

2. To characterize the historical and social issue of limited access to higher and professional education for
national minorities in China.

3. To determine the role of the Chinese state in addressing specific problems traditionally defined in the
state-national minority relationship, particularly considering the preferences given to individuals from national
minorities who have received professional and higher artistic and pedagogical education.

4. To provide examples of real state programs that help resolve social conflicts between the state and
national minorities by offering professional and higher artistic and pedagogical education to individuals from
these minorities.

Methodology. Studying the role of professional and higher musical-pedagogical education in mitigating
social conflicts among China’s national minorities requires a multi-faceted approach grounded in scientific
methods, such as:

— Literature Review to provide a foundational understanding of the topic and identify gaps in current
research;

— Comparative Analysis to compare the effectiveness of different approaches to music education and
social conflict resolution across various regions or minority groups within China to identify contextual factors
that influence outcomes and inform tailored strategies for specific communities;

— Multidisciplinary approach by integrating insights from fields such as sociology, psychology, anthropology,
education, and musicology provided a more holistic understanding of the complex dynamics underlying the
relationship between music education and social harmony among China’s national minorities;

— Policy Analysis meant the evaluation of existing policies related to minority education and cultural
preservation in China, with a focus on their implications for music pedagogy and social cohesion.

By combining these scientific methods, the authors gained a comprehensive understanding of how
professional and higher musical-pedagogical education can contribute to addressing social conflicts among
China’s national minorities, ultimately informing more effective policies and practices in this critical area.

Discussion. In China, the position of ethnic minorities is governed by a legal framework that ostensibly
guarantees equality and provides certain privileges to these groups, particularly in the areas where they
reside permanently. According to Chinese legislation, all 56 ethnic minorities are considered equal to the Han
majority, and they are afforded various rights and benefits aimed at preserving their cultures, languages, and
traditions. One of the key aspects of the Chinese government’s approach to ethnic minorities is the recognition
of their cultural diversity and the promotion of cultural preservation. Minority groups are granted rights to use
and develop their languages, practice their religions, and celebrate their customs. In regions with significant
minority populations, there are policies and initiatives aimed at supporting minority languages in education,
media, and public administration (Ma, 2017).

The Chinese government has established autonomous regions, prefectures, and counties in areas
predominantly inhabited by ethnic minorities. These regions are granted a degree of self-governance and enjoy
certain powers in cultural, educational, and economic matters. Local authorities in autonomous regions, for
example, have the authority to enact regulations related to minority affairs and cultural preservation (Jackson,
2021). Interms of economic development, the Chinese government has implemented policies aimed atimproving
living standards and infrastructure in minority regions. Special economic zones and development projects are
often established to stimulate growth and alleviate poverty in these areas. Minority communities may also
benefit from targeted investments in industries such as agriculture, tourism, and renewable energy (Wu, 2022).
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But being a multinational society with a great cultural diversity, China faces social conflicts that are
traditionally associated as the ones “between the Han Chinese majority and the 55 ethnic minority groups”
(or Chinese society — ethnic minorities’ conflict). These conflicts stem from historical, cultural, economic, and
political factors, often resulting in tensions and challenges that impact the lives of minority communities. One
of the primary issues is the preservation of ethnic identity and cultural heritage. Many minority groups face
pressures to assimilate into the dominant Han Chinese culture, leading to concerns about the erosion of their
languages, traditions, and ways of life. Government policies such as the promotion of Mandarin Chinese as the
primary language in education and official settings can exacerbate these tensions.

Economic disparities also contribute to social conflicts among ethnic minorities. While some regions with
significant minority populations have experienced economic development, others continue to lag behind,
leading to disparities in income, infrastructure, and access to resources. This economic imbalance can fuel
grievances and feelings of marginalization among minority communities.

Issues related to land rights and resource exploitation often intersect with ethnic tensions. In regions
inhabited by ethnic minorities, such as Tibet and Xinjiang, disputes over land ownership, natural resource
extraction, and environmental degradation have fueled social unrest and protests. Government policies aimed
at economic development and infrastructure projects in these regions can exacerbate these conflicts, leading
to allegations of land grabs and exploitation.

Political representation and autonomy are contentious issues for many ethnic minorities. While China
officially recognizes the autonomy of certain minority regions through mechanisms like autonomous regions
and prefectures, the extent of self-governance and decision-making power granted to these regions is limited.
Minority groups often seek greater autonomy and control over their affairs, leading to clashes with central
authorities (Hoshino, 2019; Hu, A., & Hu, L., 2011; Liu, & Xiao, 2020; Wang, 2024; Wu, 2022).

Overall, the social conflicts associated with Chinese ethnic minorities reflect complex historical, cultural,
economic, and political dynamics. Addressing these conflicts requires a nuanced approach that respects the
rights and aspirations of minority communities while promoting social cohesion and unity within the broader
Chinese society. Seeing education itself and professional and higher in particular as the way of levelling up
many social conflicts associated with the minorities, Chinese state provides ethnic minorities with preferential
treatment in areas such as education, employment, and social welfare (Ryan, 2019). Government policies,
such as affirmative action programs and quota systems, are implemented to ensure representation and
opportunities for minority individuals in various sectors. In some cases, minority students may have access to
scholarships or other forms of financial assistance to support their education.

For many ethnic minorities in China, access to professional and higher education has long been an
elusive dream (and, logically the source of a very sharp social conflict), shaped by historical, cultural, and
socio-economic factors. Throughout China’s history, educational opportunities were often limited for minority
groups, with access to formal schooling and advanced studies disproportionately favouring the Han majority
(Clothey, 2005). Historically, there also have been examples of systemic discrimination and exclusion of
ethnic minorities from higher education opportunities in China. For instance, during the Cultural Revolution
(1966—-1976), universities and academic institutions were disrupted, and intellectuals, including minority
scholars, were targeted for political persecution. This period of upheaval and chaos further hindered the
educational advancement of minority individuals (Kalashnyk, Levchenko, Tkachenko, & Mkrtichan, 2021).

In recent decades Chinese government makes great and very expensive efforts to improve educational
opportunities for ethnic minorities in China, especially to increase the amount of people with professional and
high education from the ethnic minority origin. It perceives artistic, pedagogical, and agricultural professional
and high education as a crucial social opportunity for ethnic minorities due to several reasons that, in the mind
of the Chinese leaders, serve the idea of levelling the social conflicts associated with the ethnical minorities:

1. The Chinese government perceives professional and high musical-pedagogical education as a potent
tool for mitigating social conflicts associated with the preservation of ethnic identity and cultural heritage. This
approach is grounded in the belief that providing ethnic minorities with opportunities to excel in music and
pedagogy not only empowers individuals but also fosters a sense of pride in their cultural heritage, thereby
promoting social harmony and unity. One reason behind this perspective is the recognition of music as a
universal language that transcends cultural barriers. By investing in professional music education for ethnic
minorities, the government aims to equip individuals with the skills and knowledge to preserve and promote
their unique musical traditions. This can serve as a means of cultural expression and identity affirmation,
helping to strengthen bonds within minority communities and foster mutual understanding between different
ethnic groups. Moreover, high-quality musical-pedagogical education empowers ethnic minority individuals
to become ambassadors of their cultural heritage, both within their communities and on a broader stage. By
nurturing talented musicians and educators from minority backgrounds, the government showcases the rich
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diversity of Chinese culture to the world and promote cross-cultural exchange and appreciation (Cai, 2024). This
not only enhances China’s soft power but also contributes to the preservation and revitalization of traditional
ethnic arts and music. To support the minority professional and high musical-pedagogical education were some
government initiatives that successfully act in the country: the Central Conservatory of Music (CCOM), located
in Beijing, offers a wide range of undergraduate and graduate programs in music performance, composition,
music education, and musicology while providing scholarships and support for talented students from diverse
ethnic backgrounds, including minority groups. In regions with significant minority populations, specialized
music schools and academies have been established to provide professional training in traditional ethnic
music and dance. These schools often offer comprehensive programs covering both artistic and pedagogical
aspects of music education, with a focus on preserving and promoting minority cultural heritage. The Chinese
government organizes various music festivals, competitions, and cultural events celebrating ethnic diversity
and traditional music. These events provide platforms for minority musicians and performers to showcase their
talents, connect with audiences, and network with industry professionals. To address the shortage of qualified
music educators in minority regions, the government sponsors teacher training programs and workshops
focusing on ethnic music pedagogy. These programs aim to equip teachers with the skills and knowledge
needed to teach traditional ethnic music and integrate it into the mainstream education system (Gao, 2019).

2. The Chinese government views professional and high musical-pedagogical education as a means to
alleviate social conflicts connected with economic disparities among ethnic minorities. This perspective is
based on the belief that providing access to quality education and professional training in music and pedagogy
can empower individuals from minority backgrounds to pursue lucrative careers in the music industry, thereby
narrowing the economic gap between ethnic minorities and the Han majority (Kalashnyk, Yakushko, Plakhotnik,
Liu, & Huang, 2023). One reason behind this perspective is the recognition of music as a viable career path
with significant economic potential. By investing in professional music education for ethnic minorities, the
government aims to create pathways for individuals to enter the music industry as performers, educators,
composers, and music entrepreneurs. This can open up opportunities for economic advancement and upward
mobility, enabling minority individuals to improve their socio-economic status and contribute to the overall
development of their communities. Moreover, high-quality musical-pedagogical education can serve as a vehicle
for economic development in minority regions. By nurturing talent and fostering a vibrant music ecosystem,
the government can stimulate cultural tourism, arts-related industries, and creative enterprises, creating job
opportunities and generating income for local communities. This can help to diversify the economy of minority
regions and reduce dependence on traditional sectors such as agriculture. To support minority individuals
interested in pursuing careers in the creative industries, the government sponsors entrepreneurship programs
and initiatives focusing on arts management, event production, and cultural entrepreneurship. These programs
aim to cultivate a new generation of cultural leaders and innovators who can contribute to the economic vitality
of minority regions (Hoshino, 2019). Moreover, the government implements projects and initiatives aimed
at promoting the development of the music industry in minority regions, including infrastructure investment,
market access initiatives, and export promotion programs. In particular:

— Chinese government allocates funds to support the development of the cultural and creative industries
and help the ethnic minority’ representatives to start or expand their ventures in the arts and culture sector;

— Business Incubators and Innovation Hubs focused on the cultural and creative industries provide
resources, mentorship, and networking opportunities for entrepreneurs, including those from ethnic minority
communities, looking to launch or grow their arts-related businesses;

— Specialized Training and Capacity Building Programs support the entrepreneurship in the cultural
and creative sectors. These programs offer workshops, seminars, and mentorship opportunities tailored to
individuals interested in pursuing careers in the arts and culture industries;

— Cultural Heritage Conservation and Tourism Development Projects often have economic components,
such as the development of cultural tourism infrastructure and the promotion of handicrafts and traditional arts,
which can create opportunities for entrepreneurship and economic development among minority groups;

— Policy Support for Cultural and Creative Industries aims at supporting the development of the cultural
and creative industries, including tax incentives, financing mechanisms and regulatory reforms. These policy
measures create a conducive environment for entrepreneurship and innovation in the arts and culture sector,
benefiting from all backgrounds, including ethnic minorities (Liu, & Xiao, 2020; Wu, 2022).

3. The Chinese government perceives professional and high musical-pedagogical education as a potential
means of addressing social conflicts connected with issues related to land rights and resource exploitation for
ethnic minorities. This perspective is based on the recognition that such education can empower ethnic minority
musicians and educators to establish cultural zones or areas where their cultural heritage is preserved and
celebrated, thereby mitigating tensions over land rights and resource exploitation. By promoting professional
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education in music and pedagogy, the government aims to equip ethnic minority individuals with the skills
and knowledge needed to assert their cultural identity and rights to land and resources (Wang, Ya., 2024).
Establishing cultural zones or areas where minority cultures are valued and protected can help to reduce
conflicts and promote social harmony within multi-ethnic regions. Concrete examples of cases where ethnic
minority musicians have established cultural zones or areas to assert their rights to land and resources
include Tibetan Cultural Preservation Areas (Tibetan musicians and cultural activists have played a key role in
establishing cultural preservation areas where Tibetan language, music, and arts are promoted and protected,
often entered around monasteries), Uyghur Cultural Heritage Sites (usually historic landmarks, cultural centres,
and performance venues, serve as focal points for Uyghur cultural identity), Ethnic Minority Music Villages
(established throughout China by ethnic minority musicians and educators these communities often serve as
living museums of minority culture) (Cai, 2024; Kalashnyk, Levchenko, Tkachenko, & Mkrtichan, 2021).

The Chinese government sees professional and high musical-pedagogical education as a multifaceted
instrument for leveling up social conflicts associated with ethnic minorities. By promoting cultural preservation,
economic empowerment, intercultural understanding, social integration, and cultural autonomy, it contributes
to building inclusive and harmonious societies where all ethnic groups can thrive and contribute to the nation’s
development.

Conclusions. The Chinese experience of addressing social conflicts associated with ethnic minorities
through the provision of professional music-pedagogical education can offer valuable insights and lessons for
Ukraine, which also grapples with similar challenges in its multicultural and multiethnic society. Like China,
Ukraine is home to diverse ethnic minority groups with distinct cultural traditions and identities. Providing
professional music-pedagogical education to minority individuals can empower them to preserve and promote
their cultural heritage, fostering a sense of pride and identity within their communities. By investing in the
preservation of ethnic identity through music and arts education, Ukraine can strengthen social cohesion
and promote mutual respect among its diverse population. By empowering ethnic minorities to participate in
economic activities related to their cultural heritage, Ukraine can promote inclusive growth and reduce socio-
economic inequalities across ethnic lines. By empowering ethnic minority communities to establish cultural
zones or areas where their cultural heritage is valued and protected, Ukraine can mitigate tensions over land
rights and promote sustainable development that respects the rights and interests of all ethnic groups. By
investing in music and arts education as a tool for cultural preservation, economic empowerment, and social
cohesion, Ukraine can work towards building a more inclusive and prosperous society where all ethnic groups
can thrive and contribute to the country’s development.
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MpocdpecintHa Ta BULLA MUCTeLbKO-NegaroriyHa ocBiTa B NogosiaHHi couianbHMX KOHNIKTIB:
AocBia eTHiYHMX MeHwWwuH Kutatro

Jliy Ci
3006ysayka lll pieHsi ocgimu (dokmop ¢pinocogpii)
XapKieCcbKk020 HauyioHarIbHO20 rnedacoeiyHo20 yHigepcumemy
imeHi I. C. Ckoeopodu, Xapkis, YkpaiHa

BusyeHHsi doceidy Kumaticbkoi HapodHoi Pecrybriku y eupilueHHi (Yu HigerntoeaHHI) coyianbHUX npobrem
eMHIYHUX MEHWUH WIISXOoM iX 3asly4eHHs1 00 8uwoi mMucmeubKo-nedazoziyHoi oceimu € akmyarnbHUM
0na YkpaiHu. Ockinbku YkpaiHa cmukaembCsi 3 eracHUMU 8UKIUKaMUu, rog’sisaHuMu 3 iHmeeapauieto ma
3anyqYeHHsIM emHIYHUX MEeHWUH, 30KpeMa 8 KOHMeKcmi 36epexeHHs iXHboi camMobymHbOI Kyribmypu 4yepes
oceimy, kumauticbKuli nidxid npornoHye UiHHI idei ma nomeHUuiliHi piweHHs1. Mema cmammi — npedcmasumu
Kumaticbki rnioxodu 0o supiuleHHs/HieernreaHHs coyianbHUX rnpobrnemM HayioHanbHUX MeHWUH Yepe3 docmyn
00 npogpeciliHoi ma suw,oi Mmucmeubko-nedazoaidyHoi oceimu. 3okpema, po3ansadarombscs maki npobremHi
acriekmu, siKk 36epexeHHs1 KyrbmypHOi iOeHMUYHOCMIi HauiOHarbHUX MEHWUH, HI8er8aHHs couianbHUX
KOHGbr1ikmie ycepeduHi camux MeHWUH ma Ha pigHi «0epxasa-MeHWwUuHa», docmyn 0o suwoi oceimu sk crocié
8UpIWEHHS1 couianbHUX KOHgrikmie ma iHwi. BugsyeHHs1 doceidy Kumaro y eupilueHHi coyianbHUX npobrem
eMHIYHUX MEHWUH Yepes rnpogheciliHy ma suwy mucmeubKko-nedazoeiyHy oceimy 0ae YKpaiHi UiHHI ypOoKu
ma cmpameaii CripUsiHHS 36EePEXEHHI0 Kyrbmypu, couiasibHOI 32ypmoeaHOCmi ma €KOHOMIYHO20 PO38UMKY
8 il pia3HomaHimHoMy cycninbcmei. [ns HanucaHHs cmammi 6ynu sukopucmati maki MemoOuYHi midxoou, siK
0en1s0 niimepamypu, NopigHANbHUU aHasi3, MynbmuducyuriHapHuUl nioxid ma 3azanbHull aHasi3 0ep)xagHor
nonimuku 3 ybo2o acriekmy. Lli memodu xapakmepHi 8551 Haykogux AoCsliOXeHb y 2ary3i 3a2anbHoi nedazoaiku,
couianbHoOI nedazoziku ma Komnapamusicmuku, wo 0oseornse asmopam posensdamu rnpobrnemy 3 pisHUX
pakypcie. byno ompumaHO maki pesyrnbmamu: KumalcbKuli 00ocei0 8upilueHHsI couiaribHUX KOHGhrIiKmis,
r108’a3aHux 3 eMHIYHHUMU MEeHWUHaMu, Yepe3 suwy ma rnpogeciiHy mucmeybKo-rnedaz0o2iyHy 0ceimy Moxe
Oamu UiHHy iHgbopmauyito Oris YkpaiHu, sika cmukaemscsi 3 moGIOHUMU 8UKIUKaMU y C80EMY MOMIKYNbmMypHOMY
ma noniemHi4Homy cycninscmei. KpiMm mozo, 8iH rporoHye fpakmuyHi Moderi KOMMMEKCHOI couianbHOI
nidmpumMKu MpedcmasHUKi8 emHIYHUX MEHWUH.

Knrovoei cnoea: KHP, couianbHUl KOHGrIiKm, emHiyHa MeHWUHa, yrnpasriHHs 0epxaegor, XyOOXHbO-
nedaeoeiyHa oceima.
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