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CoTpyAHHUUECTBO YHHBEPCUTETOB C NMPOMBIIIIEHHOI oTpacibio B CoenuHeHHbIX IlITatax AMepuku mpojomkaercs
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MEXy 00pa3oBaTeIbHON OTPACcibio U PBIHKOM TPY/Ia, PEIICHNIO CIOKHBIX COLMAIBHBIX MPOOJIEM, YCKOPEHNIO 3KOHOMH-
YECKOT'0 POcTa CTpaHbl. LIebio cTaThy ABIAECTCS aHAIN3 CTAHOBJICHHS! HHCTUTYTA COLMAILHOTO TMAPTHEPCTBA KakK (aKkTopa
s¢dexTrBHOTO pa3BUTHS KopropatuBHOro oopaszoBanus B CIIA, BeisiBICHNS GOpM M MEXaHH3MOB ero peammsanuu. C
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JIUTEPATYPBI, OPUIMATBHBIX U HOPMATUBHBIX JIOKYMEHTOB, CTATHUCTUYECKUX IaHHBIX. Pe3ysbTaThl NPOBEIEHHOTO HCCIle-
JIOBaHUs CBHUICTEIHCTBYIOT, YTO COLMAJIBHOE MAapPTHEPCTBO MEXIY OW3HECOM M 00pa30BaHMEM BO3ZHHKIIO KaK CPEICTBO
paspelieHts MPOTHBOPEYHH MKy 00pa30BaHHEM M PBIHKOM TPYJAa B YCIOBHAX OBICTPOTO Pa3sBHUTHS HAYKH U TEXHOJIO-
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MIapTHEPCTBA, MHOr0oOpasue (GopM M MEXaHH3MOB PEATH3AIN KOTOPOTO CIIOCOOCTBYET MOAEPHHU3AINN KOPIOPAaTHBHOTO
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THE EDUCATIONAL PARADIGM SHIFT FOR STUDENT-CENTRED
LEARNING IN THE PROCESS OF GLOBALISATION

The article deals with the problem of the educational paradigm shift from the teacher-centred conception to the student-
centred learning conception. The notion of “student-centred learning” has been under study. The student-centred learning
conception has been analyzed. Strategies of self-directed study of a foreign language have been investigated; the autonomy
levels have been specified; the most effective methods and techniques which are used in the student-centred learning have
been singled out. The project work as one of the student-centred learning technigue has been accentuated on.
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Social-economic and political changes, which take
place in Ukraine, and the following increase of the role of
a foreign language as a means of communication in the
modern world arise new aims in the educational sphere —
to prepare professionally motivated specialists who mas-
ter foreign languages at the internationally recognised
level (e.g, levels PET, KET, FCE, TOEFL, BULATS),
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capable of autonomous improving of foreign language
skills after graduation. In this connection, there is a need
to reorient the educational process at the students’ auton-
omy development in mastering foreign languages.

Despite the fact that lately the topic of autonomous
learning of foreign languages has been in the center of
Ukrainian and foreign scholars’ attention (I. Bim,




P.Bimmel, L. Dickinson, H. Holec, T. Karaeva,
H.-J. Krumm, D. Little, S. Nodari, D. Nunan, G. Prokop,
M. Prygin, U. Rampillon, T. Tambovkina,
O. Tarnopolsky, J. Trim, D. Wolff, etc.), a great number
of problems of students’ autonomy formation have not
been disclosed yet. Because of it, there is a lack of text-
books and teaching aids for the autonomy development in
mastering foreign languages. In addition, the majority of
students cannot use strategies of independent foreign
language learning to the extent that is necessary for the
autonomous work at the languages.

Therefore, consideration of the problem of autono-
mous foreign language learning in the context of current
modernisation of education is of particular importance
and is as the aim of our study. The object of the research
is student-centred learning of foreign languages, and the
subject of the research is the strategies of independent
foreign languages learning.

Let us consider the notion of “student-centred learn-
ing” in detail. The term student-centred learning is widely
used in the educational literature. There are many syno-
nymic terms that exist in scientific environment, such as
flexible learning (P. Taylor), experiential learning
(P. Burnard), self-directed learning, autonomous learning,
student-centred learning.

The concept of “student-centred learning” has been
credited as early as 1905 to English educationalist
F. Hayward and in 1956 to J. Dewey’s work [11]. Carl Rog-
ers, the father of client-centred counselling, is associated
with expanding this approach into the general theory of
education [2; 14]. The term “student-centred learning” was
also associated with the work of Swiss psychologist J. Piaget
and more recently with M. Knowles [2]. C. Rogers [13: 25],
in his book “Freedom to Learn for the 80s”, describes the
shift in power from the expert teacher to the student learner,
driven by the need for a change in the traditional environ-
ment where in this “so-called educational atmosphere, stu-
dents become passive, apathetic and bored”. In the school
system, the concept of child-centred education has been
derived, in particular, from the work by German educational-
ist F. Froebel and the idea that the teacher should not “inter-
fere with this process of maturation, but act as a guide” [15].
B. Simon stressed that this was connected with the process of
development or readiness, i.e. the child will learn when
he/she is ready. According to R. Barr and J. Tagg, the para-
digm shift away from teaching to the emphasis on learning
has encouraged power to be moved from the teacher to the
student [1]. Autonomous learning, according to P. Taylor,
also called student-centred learning or flexible learning re-
lates to the change in focus in the classroom from the teacher
to the student (or from teaching to learning) [17]. This is
based on a constructivist theory of learning, whereby each
student constructs his/her own understanding based on
his/her prior knowledge and current learning experiences [7].

The conception of educational autonomy in learning
foreign languages was first introduced by H. Holec in
1979. According to his definition, educational autonomy
learning was understood as “the ability to take responsi-
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bility for learning activities embracing all aspects of edu-
cational activities: goal setting, determining the content
and sequence, the choice of methods and techniques,
control of the process of mastering a foreign language,
result assessment” [6: 3]. The ability to “take responsibil-
ity for learning activity” was defined by the term “learn-
ing competence” or “educational competence”.

Later, more complete definition of autonomy in edu-
cational environment was offered by D. Little, who corre-
lated autonomy both with the situation of learning activi-
ties, and with the wider educational context. D. Little
defined autonomy in educational activities as “the ability
for independent actions, critical reflection, decision mak-
ing. This ability means that the pupil / student creates a
psychological attitude to the process and content of train-
ing activities. The person’s ability for autonomy appears
both in learning tools, and in transfer of learning results to
a broader context” [8].

At the same time, D. Little offered a list of items that he
did not consider as autonomy, clarifying some points, namely
[8: 81]: 1) autonomy is not synonymous with self-education;
in other words, autonomy is not limited to the study without
teacher’s help; 2) autonomy does not mean removing teacher’s
responsibility for training process, it cannot be called students’
permissiveness; 3) autonomy is not considered as some other
method of teaching; 4) autonomy is not a constant feature that
is achieved by students.

With all the variety of approaches to the definition of
educational autonomy, the interpretation of the term “au-
tonomy” introduced by W. Littlewood [9: 69] should be
also considered. The scholar presents this concept in three
dimensions: autonomy as a learner, autonomy as a com-
municator, autonomy as a person. W. Littlewood empha-
sises that the necessary basis for each dimension is the
students’ willingness and ability to act independently. The
desire to carry out independent actions depends on the
motivation and confidence of the student, while ability
depends on the level of knowledge and skills. Otherwise,
the essence of educational autonomy is in development of
students’ motivation, confidence, knowledge and skills,
which the students need in order to study by themselves
(their autonomy as a learner); to communicate in a foreign
language (their autonomy as a communicator); to be inde-
pendent as a person (their autonomy as a person) [9].

The main idea of the students’ autonomy and independ-
ent learning is that the achievement of autonomy means the
students’ willingness and ability to control their training
activities in terms of learning a foreign language by them-
selves: students decide what they want to learn and how, and
take responsibility for their decisions, as well as for their
implementation. In other words, in the process of learning a
foreign language such tasks as: student’s personality devel-
opment, formation of foreign language skills to master a
foreign language, the ability to control these activities inde-
pendently both in a definite training situation and in the
context of further continuous learning are put forward. How-
ever, autonomous activity is not an end in itself. It is a means
of struggling for student’s deep and profound knowledge,




means of person’s activity and independence, development
of mental abilities.

In the field of foreign languages, learning the con-
cept of autonomy and student-centred learning was first
developed in connection with the adults’ foreign language
learning — learning a foreign language for specific pur-
poses. Later this idea was brought to a wider audience,
including universities, and has been the subject of re-
search in the context of continuous learning in the pro-
grammes of the Council of Europe. At present, the devel-
opment of student’s autonomy in learning foreign lan-
guages is an important educational aim of contemporary
programmes on teaching foreign languages. The level of
autonomy and independence in learning a foreign lan-
guage is seen as a mandatory criterion of proficiency
language level [3].

W. Edmondson and J.House singled out the
following foreign language learning strategies that are
defined as substantive and mental actions that a student
uses to expand his/her foreign language competence [4:
235]. The scientists suggested distinguishing three classes of
learning strategies: 1) metacognitive strategies, with the help
of which a student plans, prepares and monitors his/her
training activities, analyzes his/her success; 2) cognitive
strategies, such as guessing the contextual meanings of
words, repetition for better keeping words in the memory,
illustrating with the examples, creating similar examples to
the phenomenon studied, terms and key concepts
memorizing; 3) socio-affective strategies, with the help of
which students interact while exchanging the information,
responding to the problem or request to provide some
explanation of the phenomenon under study [4: 237].

The scientists of the University of Glasgow (2004)
identified four main strategies concerning student-centred
learning practices in their University. The first strategy
was to make the students more active in acquiring
knowledge and developing skills and it might include
exercises in class, fieldwork, use of CAL (computer as-
sisted learning) packages etc. The second strategy was to
make the students more aware of what they are doing and
why they are doing it. The third strategy was focused on
interaction, such as the use of tutorials and other discus-
sion groups. The final strategy was focused on transfera-
ble skills. This last strategy was not mentioned in other
definitions of the student-centred learning but does go
beyond the immediate course requirements to other bene-
fits to the students in future employment [10: 30].

It should be noted that in the educational process,
there are supposed to be different levels of autonomy.
These levels were singled out by O. Tarnopolsky (2001)
while fulfilling different kinds of educational activity:

1) the level of complete subordination to the teacher
when he/she organises and controls the process fully (zero
autonomy — teacher-dependent part);

2) the first level or the level of group autonomy,
where organisational, executive and supervisory functions
are shifted mainly to the group, a mini-group or a couple
of students working together (the role of the teacher is
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advisory, and students determine the purpose and means
of their realisation in work themselves — student(s)-
student(s) or teacher-student(s) negotiations);

3) the second level of autonomy, or the autonomy of
the individual, when all of the above-mentioned functions
are performed by each student individually and the teach-
er only acts as a consultant, assistant, “living dictionary”,
i.e. the teacher becomes a facilitator. Certainly, at first,
teacher’s involvement, his/her hints, instructions, guides
are necessary, but with the development of student’s au-
tonomy they are disappearing step by step, and the teacher
him-/herself remain uninvolved. The student him-/herself
is able to make decisions as for the choice of goals, objec-
tives, content and learning methods [16].

It should be noted that the students’ choice of objec-
tives, content and methods of learning cannot coincide com-
pletely due to different interests and plans for the future
professional activities. Therefore, class work should be based
on the autonomy of zero level and first level, while out-of-
class work — on the first and second levels of autonomy.
Homework and preparation for the next lesson are closely
connected with the discussion in class (level of group auton-
omy), while further mastering of the skills is independent
and creative and depends on each particular student. That is
why, the student has full autonomy in conducting his/her
own cognitive activity, which, however, does not exclude the
advice and assistance of the teacher or other students if nec-
essary [16: 4].

On the final level of autonomy such kinds of work as
independent projects, group discussion, peer mentoring of
other students, debates, field-trips, practicals, reflective
diaries, learning journals, computer assisted learning,
choice in subjects for study/projects, writing newspaper
article, portfolio development are often introduced.

Let us concentrate our attention on such kind of stu-
dent-centred learning technique as project work. Project
work is considered as one of the most frequently used kinds
of student-centred learning techniques. This method devel-
ops student’s creativity, enhances his/her self-esteem, pro-
vides comprehensive development of communicative com-
petence. Such methodological possibilities of project work
correspond fully to the requirements of teaching foreign
languages nowadays and are reflected in the latest pro-
grammes on foreign languages. It should be noted that the
project work found its way in many countries, because,
based on the principles of the communicative approach, it
allows to integrate students’ knowledge of various subjects
in order to solve one common problem and gives the stu-
dents an opportunity to apply the acquired knowledge in
practice, generate new ideas developing autonomous learn-
ing skills.

The communicative orientation of the project work
in teaching foreign languages is based on such principles
of linguocommunicative approach as: practical orienta-
tion, use of maximum number of channels for receiving
and processing the information; development of students’
motivation; development of autonomous learning skills.
The contemporary method of project work originated as a




method of problems. Its essence is to stimulate the stu-
dents’ interests in some problems through the implemen-
tation of project activities that involve problem solving,
demonstrating the practical application of the acquired
knowledge.

According to R. Ribe and N. Vidal’s definition,
“project work is a training method with open structure
that develops some work levels and thus helps to acquire
necessary knowledge” [12: 70]. For this reason, this kind
of work is widely used in methodology of teaching for-
eign languages, as the projecting process provides the
effective implementation of the main principles of foreign
language learning such as: motivational adequacy, com-
municative competence and autonomy of creative learn-
ing activities.

Project work possesses the following characteristics,
namely: work in small groups to find a common decision
as to the creative problem with further discussion of the
proposed solutions; to do tasks that go beyond the cur-
riculum and develop students’ professional skills; natural
integration of basic skills and the development of intercul-
tural communicative competence.

At the same time, this work does not involve rigid
algorithmic actions. It involves creativity, development
and improvement of educational technologies according to
certain logic and principles that lead to this or that approach.
Some scholars (D. Fried-Booth) emphasise that the use of
project work involves the use of «a wide range of problemat-
ic, research and search methods clearly focused, on the one
hand, on achieving practical results significant for the student
and on the other hand, on the development of the problem in
general, taking into account various factors and conditions of
its solving and interpretation of results» [5: 11]. Thus, it can
be stated that the topics and tasks for project work do not
have to correspond fully to the educational plan. They can be
taken from a real life. All forms of life and objects and their
relationships — both in the classroom and out of classroom —
deserve attention and could be the subject of project work.
During the project fulfilling, its idea becomes a working tool
that determines the following things: a sub-topic, tasks, areas
of information search, helps to create the hypothesis about
the perspective results of project work. Implementation of
the project work is cyclical in nature: the collection and
analysis of the materials on a particular topic leads to the
development of new project ideas. Acquaintance with new
research methods and techniques expands students’ commu-
nicative competence, stimulates their cognitive activity [5].

It is worth noting that the project work has a lot of edu-
cational opportunities that are found during independent
studies. This method: 1) provides training students for active
and effective self-learning activities, self-education for their
successful adaptation to modern living conditions and pro-
fessional activities; 2) contributes to forming their ability for
individual goal setting as to mastering a foreign language;
develops readiness for independent analysis of the learning
process, ability to assess its results; 3) contributes to the
successful mastering of the language and culture of the par-
ticular people, development of the students’ personal quali-
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ties (independence, determination, persistence, responsibil-
ity) and their ability for self-realisation in the modern social
environment.

Let us illustrate some examples of projects that are go-
ing to be introduced into the educational process of foreign
language learning for students majoring in economics at the
end of mastering the topic «Career choices». Instruction:
You work in the career advice centre of a University. It is
your job to advise students about career choices and to
provide information about employment opportunities.
Task: together with your team: 1) select a medium-to
large-sized company in your town, 2) consult the compa-
ny’s corporate website for general background infor-
mation, 3) contact the Human Resources department of
the company, 4) ask for copies of any job advertisements
that they have posted recently, 5) ask for information
about the process involved in hiring new employees, 6)
gather information on selection procedures and the short-
listing of candidates, 7) present your findings to the rest
of the class. To have a persuasive speech, it is advisable
to use advertising brochures, photos, slide shows during
the presentation.

Besides, career advice centres can advertise not only
the employment opportunities but also further education
in foreign Universities, for example, they can advertise one
of economic universities in the UK for obtaining Master’s
degree. Instruction: Prepare the following project. You are a
representative of one UK university. You are presenting your
university to prospective students and you must convince
them that your University is one of the best and most prestig-
ious institutions in the country, and the future specialists
must study only there. This is a search and research project
which envisages introduction to the UK educational system.

The students of the first course can be given such a pro-
ject task: using materials of website
www.teachnz.govt.nz/environment/edusystem.html find out
what a typical day of an economist / financier from the UK
is. Prepare a comparative table of a typical workday of econ-
omists from the UK, the USA and Ukraine. Present infor-
mation in a schema / diagram / table. While creating a pro-
ject students can present not only a slide show, but also pre-
sent their videos that they have made preparing the presenta-
tion. For example, students may interview the Ukrainian
economists about their education, employment, a typical
working day. Mini-videos may be used as a teaching aid in
the classroom and complete a project, summarizing all the
material.

The next kind of project which is recommended for
introduction in the educational process is the project
«Company setting up». Instruction: You and your friends
are interested in setting up your own business by buying
the right to use the brand name of a well-known company.
Task: with your team: 1) choose a business that interests
you, 2) find as much general information as you can
about franchising and, in particular, about the brand that
you are interested in, 3) establish what you need to set up
the business, 4) find out what the franchiser actually




offers, 5) establish the cost of setting up the franchise, 6)
present your findings to the class.

Project work «Company development». Instruction:
1) Think of five important events in the development of the
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company you know well or its range of products and
services. 2) Prepare a time line with dates and some notes
about the events but leave three of the dates or events
blank. 3) Work with your partner:

Student A

Student B

Explain your time line

Ask questions to complete the missing details

Project work «Goods evaluationy». Instruction: You
work for a magazine that provides information about
products and other issues relevant to consumer. It is your
job to evaluate and compare products and prepare re-
ports about them.

Together with your team: 1) select the products you
want to compare, 2) research and describe the features of
chosen products, 3) describe the benefits of the products
for the consumer, 4) find out if it is possible to buy these
products online, 5) determine the cost of buying these
products online as compared with regular store, 6) dis-
cuss the benefits of both types of shopping, 7) present
your findings to the rest of the class.

Project work «Future tendencies in business». In-
struction: You have been asked to prepare an article for a
general interest magazine on the subject of future trends
in corporate business. Task: with your team: 1. Choose
two or three fields to focus on, for example, manufactur-
ing, transportation, retail, banking, technology, etc. 2.
Visit large companies involved in your chosen areas of
business and arrange to interview key personnel at these
companies. 3. Try to obtain predictions, opinions, in-
sights, etc., about the following topics: global cultural
issues, corporate culture, changes in the workplace, ethi-
cal issues. 4. Present your findings to the rest of the class.

While evaluating the project, it is necessary to take
into account the following things: quality of the proposed
material; the depth of penetration into the problem; in-
volving knowledge from other branches; interdisciplinary
connections; the activity of every participant of the pro-
ject; the collective nature of the decisions which were
made; the nature of communication and mutual group
support; the ability to put forward arguments to come to

JITEPATYPA

1. Barr R. B., Tagg J. From teaching to learning — A
new paradigm for undergraduate education / R. B. Barr, J.
Tagg // Change. — 1995. — Vol. 26, No 6. — P. 13-25.

2. Burnard P. Carl Rogers and postmodernism: Chal-
lenged in nursing and health sciences / P. Burnard // Nursing
and Health Sciences. — 1999. — No. 1. — P. 241-247.

3. Common European Framework of Reference for
Languages : Learning, Teaching, Assessment. Language
examining and test development [prepared under the
direction of M. Milanovic (A.L.T.E.)]. Strashourg : Lan-
guage Policy Division. 2002. — 260 p.

4. Edmondson W., House J. Einfiihrung in die
Sprachlehrforschung /  W. Edmondson, J. House. -
Tiibingen : Franke, 2000. — 369 p.

"Hayka i oceima”, Ne10, 2016

106

certain conclusions; speech etiquette; use of visual aids;
aesthetic design of the project; the ability to answer the
opponents’ questions logically and coherently.

It is worth noting that in the project activities stu-
dents use various forms and methods of work that demon-
strate the flexibility of thinking, development of creativi-
ty, independence and intellectual activity of future spe-
cialists. Project work helps students to form such personal
qualities as ability to work in a team, to be responsible for
the decision made, to analyze the results of the work, to
argue and defend their points of view, the ability to take
risks to succeed and other abilities that are necessary for a
specialist in terms of competition and struggling for
reaching the best results.

Thus, the study of Ukrainian and foreign research
works and practical experience makes it possible to con-
clude that at present there is an active search for the ways
of improving the organisation of practical work in order
to modernise the process of teaching foreign languages in
high schools. More severe requirements for the graduates
and existing realities of life set the objectives for the
teachers to study the most effective teaching methods and
technologies and implement them into the educational
process, to combine traditional and innovative methods of
teaching, to develop the acquired practical and theoretical
experience of teaching foreign languages. And student-
centred learning can be called one of the effective ways of
educational techniques.

The prospects for further scientific investigations
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tonomy of a foreign language teacher as an active partici-
pant of the educational process.
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Ceimnana Bikmopisna boonap,

Kanouoam nedazociyHux Hayk, npogecop, 3asidysay kageopu iHO3eMHUX MO8,

Odecokuti mop2oeenbHO-eKOHOMIYHULL IHCIUMYM

Kuiscvrozo Hayionanbno2o mop2oeenvbHo-eKoOHOMIUHO20 YHIgepcumeny,

eyn. 25 Yanacecovroi ousizii, 6, m. Odeca, Yxpaina

3MIHA OCBITHBOI ITAPAJIMT'MU HA ABTOHOMHE

HABYAHHS CTYJAEHTIB B YMOBAX I'JTOBAJIIBAIIIT
V cTarTi po3rIAIaEThCs MPoOIeMa aBTOHOMHOTO HAaBYAHHSI CTY/ICHTIB HEMOBHHUX BHIIIIB, SIKa B OCTaHHI JABA/ISATH
POKiB 3HAXOJIUTKLCS B IEHTPI HAYKOBUX MOCIi/DKEeHb 1 qucKyciii. OHaK, He3BaKalouu Ha 1€, OUTBIIICTh CTYJACHTIB HE
BOJIOJIIFOTH HEOOXiTHIMH HABYAIbHUMH CTPATETisIMU TSI CAMOCTIHHOTO BHBUYCHHSI TICBHOTO MPEIMETa, 5K e rmepeada-
Ya€eThCS HABYAILHOIO aBTOHOMIi€r0. TOMY METOI0 Hamoi poOOTH CTaj0 JOCHTIHKEHHS CTPATeriii aBTOHOMHOTO HaBYaHHS
CTYJCHTIB 1HO3eMHOi MOBH. ABTOPOM PO3IIITHYTO MOHSATTS «aBTOHOMHE HaBYAHHS», «CAMOHABYAHHS», «CAMOCIIPIMY-
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BaHHS», «aBTOHOMHA OCOOHCTICTEY». [IpencTaBiieHO 0COOMMBOCTI, YMOBH Ta piBHI aBTOHOMHOTO HaBYaHHS CTYICHTIB.
Po3rnsiHyTO rOJNOBHY 1€f0 KOHLENIiI aBTOHOMHOTO HAaBYAHHS CTYJACHTIB, SIKA IIOJISTae B TOMY, IO JOCATHEHHS aBTO-
HOMIi mepenbadae Ga>kaHHS 1 3JATHICTH CTYJCHTA B3ATH Ha ce0e YIPaBIIiHHSI CBOEIO HABYAJIHHOIO MisUTBHICTIO IMiJT Yac
OBOJIOJIIHHSI 1HO3EMHOIO MOBOIO: CTY/AEHT CaM BHpIIIye, IO BiH XO4e BHBYATH 1 SK BiH Xo4e lLie BUBYATH, Ta Oepe Ha
ce0e BIAMOBIJATBHICTD 32 NIPUHHATI PillIEHHS Ta 3a 1X BUKOHAHHS. ABTOHOMHE HaBYaHHS 0a3ye€ThCsl HA MPOBIIHUX I0O-
3UIISIX 0COOMCTICHO 30PIEHTOBAHOTO HABYaHHS. ABTOHOMIS 3 MO3UIIT OCOOMCTICHO 30pPi€HTOBAHOTO HaBYaHHS PO3KPH-
BAETHCS B OBOJIOAIHHI MOBOIO CTY/CHTOM 3aBJSKU 1HAMBIIyaJbHUM (opmaM poOOTH, Jie y HEHTPI yBard 3HaXOJUTHCS
OKpEMHMH CTYZEHT 31 CBOIMHM BJIACHHMH MOTpe0aMu IOAO0 BUBYEHHS iHO3EMHOI MOBH, 1 IpYIOBUM, SIKi epeadadatoTh
00roBOpeHHs 1 NPUIHATTA PillIeHb BiIHOCHO MpOLIECY HaBYaHHS Y TPyl (HaBYaHHS y CIiBPOOITHUITBI, TAHAEM-METO/,
METOJ] TIPOEKTiB, aHaNi3 KOHKPETHUX CHUTyalil). ¥ poOOTi 30cepeKeHO yBary Ha BHBUCHHI CTpATeTii aBTOHOMHOTO
HaBYaHHS CTYJCHTIB iHO3EMHOI MOBH. J{eTalbHO MPEICTABICHO METO/] IPOCKTIB, SIKUH BUCTYNAE OJHUM i3 HOIIMPEHUX
BHZIB poOOTH IIPH aBTOHOMHOMY HaBYaHHI. PO3TIIIHYTO 0COOGIMBOCTI ITHOTO METOMY, a caMme: podoTa B MaJIMX IPpyIax i3
METOIO0 MOITYKY CYMICHOTO PIIlIeHHS IIOCTAaBJICHOI TBOPUO] 3a/1adi 3 MOJANBIINM 0OrOBOPEHHSIM ITPOIIOHOBAHUX PIllICHB;
BHKOHAHHS 3aBJaHb, 10 BUXOZSITH 32 MEXi HaBYAJIFHOI NMPOTPaMH, SKi pO3BUBAIOTH MPOQeciiiHi HABHYKH CTYACHTIB;
MIPUPOJIHA iHTETpalis 0a30BUX YMiHb Ta PO3BUTOK iHTEPKYIBTYPHOI KOMYHIKaTUBHOI KoMreTeHIil. [Ipu mpomy mpoek-
THUI METOJ HE MPHUITYCKAE KOPCTKOI alropuTMisamii Iiil, a mependavae TBopumii miaxia. I[IpoigrocTpoBaHO BIpoBa-
JDKEHHS! POEKTHOT poOOTH B HaBYalbHMUI mpouec. OnucaHo HOro nepeBard Ta pe3ysbTaTh BIPOBAKEHHS.

Knrwouogi cnosa: ABTOHOMHE HaBYaHHs, CTY/JICHTH HEMOBHHUX BUIIIB, IHO3€MHI MOBH, CTparTerii aBTOHOMHOTO
HaBYaHH:, IPOEKTHA POOOTa.

Ceéemnana Buxmopoena boonap,

KAHOUOam neoazocudeckux HayK, npogeccop, 3a6edyiouas Kapeopou UHOCMPAHHBIX A3bIKOE,
Ooecckuil mopeo8o-3KOHOMUYECKUTE UHCIUINYM

Kuesckoeo Hayuonanbno2o mopeo80o-3k0HOMULECKO20 YHUBEpCUmemd,

ya. 25 Yanaesckoi oususuu, 6, e. Odecca, Yrkpauna

U3MEHEHUE OBPA3OBATEJBHOM APAIUTMbI HA ABTOHOMHOE
OBYYEHHME CTYJAEHTOB B YCJIOBUSAX I'NIOBAJIM3ALINN

Crathst TIOCBAIIEHA MPoOIeMe OpraHU3allii ABTOHOMHOTO OOYYEeHHsI CTYJEHTOB HES3BIKOBBIX CIHEIHANbHOCTeH, KOTO-
pad B TOCJIEAHHE IBAUATH JIET HAXOAUTCS B LEHTPE HAYYHBIX MCCIEIOBAHUNA M JuCKyccuil. OIHaKO, HECMOTPS Ha 3TO,
OOJIBIIMHCTBO CTY/ICHTOB HE 00J1a1aI0T HEOOXOJMMBIMH YIEOHBIMU CTPATEIUSIMH JIJIs CAMOCTOSITEIIEHOTO M3yUYEHHS OIIpe/ie-
JIHHOTO TIpeMeTa, KaK 3TO MPeTyCMOTPEHO yueOHOil aBToHOMEeH. [103TOMy Lienbio Harneil paboThl CTao HCCIeIOBaHHE
CTpaTeruii aBTOHOMHOT'O OOy4eHHsI CTY/ICHTOB MHOCTPAaHHOMY SI3bIKY. B cTaThe paccMOTpEeHBI MOHSTHS «aBTOHOMHOE 00Y-
YeHne», «caMooOyueHHEe», «aBTOHOMHasI JITYHOCTHY. IIpeacTaBieHsl 0COOCHHOCTH, YCIIOBUS M yPOBHH aBTOHOMHOTO 00y4e-
HUS CTYJEHTOB. PaccMoTpeHa riaBHast ujest KOHIEMIMN aBTOHOMHOTO OOy4eHHsI CTY/ICHTOB, KOTOpast 3aKJII0YaeTcsi B TOM,
YTO JOCTIKEHNE aBTOHOMHH HPETIONAraeT JKelaHue ¥ CIIOCOOHOCTh CTy/EHTa B3sTh Ha ceOs yrpaBieHHe cBoei yueOHON
JESTENBHOCTBIO B TIPOIIECCE OBJIA/ICHUS MHOCTPAHHBIM SI3BIKOM: CTY/IEHT CaM PeIlaeT, YTO OH XOYeT U3ydarh U Kak, H Oeper
Ha ce0sl OTBETCTBEHHOCTD 3a NPHUHSTHIEC PEIIEHNs M MX BBITIOJIHEHHE. ABTOHOMHOE 00y4eHre 6a3nupyeTcs Ha BEAYyIINX TT03H1-
LUSAX JIMYHOCTHO-OPHEHTHPOBAHHOTO 00y4eHHUs. ABTOHOMHUSI C TTO3UIIMH JIMYHOCTHO-OPUEHTUPOBAHHOTO OOy4EHHMs B OBJIa-
JICHUY MHOCTPAHHBIM SI3bIKOM CTY/IEHTOM PacKpbIBaeTCsl OJaroapsi MHIMBUIyallbHBIM (hopMaM paboThl, Iie B LIEHTPE BHU-
MaHUsI HAXOAWTCS OTAETBHBIN CTYJCHT CO CBOMMH COOCTBEHHBIMH MOTPEOHOCTSIMHU 10 U3YUEHUIO MHOCTPAHHOTO S3bIKa, U
TPYIIOBBIM, KOTOPBIE MPETyCMATPUBAIOT O0CYXJICHHE M TPHHITHE PELICHNH OTHOCUTEIIHHO Mpolecca 00ydeHHs B TpyIIe
(oOyueHue B COTPYJHUYECTBE, TaHAEM-METOJI, METOJ] POSKTOB, aHAJIM3 KOHKPETHBIX CUTyaluii). B pabote BHUMaHue co-
CpPEOTOYEHO Ha M3YyYEHHWH CTpaTerdii aBTOHOMHOTO OOYYEHHs CTYJIEHTOB MHOCTpaHHOMY s3bIKY. [lopoOHO mpencraBieH
METO/T IPOEKTOB, KOTOPHIH BBICTYIIAET OIHMM M3 PACIPOCTPAHEHHBIX BUIOB pabOTHI PH aBTOHOMHOM 00yueHuH. PaccMoT-
PEHBI 0OCOOEHHOCTH ATOTO METOJ1a, @ IMEHHO: pab0oTa B MaJIbIX IPYIIIaX C HENbI0 TOMCKa COBMECTHOTO PEILCHHs ITIOCTABIICH-
HOI TBOPUYECKOH 3a/1a4M C HOCIIELYIONIM 00CYXK/IEHHEM NpelaraeMbIX PEIICHNH; BBINOIHEHHE 33/1a4, BBIXOISIIIX 32 Ipe-
Jienbl y4eOHOM TporpaMMBbl, Pa3BHBAIOMIMX IMPO(ECCHOHAIBHBIE HABBIKM CTYIICHTOB; €CTECTBEHHAsh MHTErparysi 0a30BBIX
YMEHUI U pa3BUTHE UHTEPKYJIbTYPHOH KOMMYHUKATUBHOM KOMIETEHIMU. [Ipy 3TOM MpPOEKTHBIN METOJ HE MPEANoaaraet
JKECTKOW alrOpUTMM3alMK JEUCTBUM, a IpennonaraeT TBOpUEeCKUil nouxon. IlponnmocTpupoBaHo BHEAPEHUE MPOEKTHOM
paboTsI B yueOHSbIH nporece. OTHCAaHBI €ro IPEUMYILIECTBA H Pe3YIIbTaThl BHEPCHUSL.

Knrouesvie cnosa: aBTOHOMHOE 00ydeHHE, CTYACHTH HESI3BIKOBBIX BY30B, HHOCTPAHHBIE SI3BIKH, CTPATETHH
aBTOHOMHOT'O O0YUCHHs, IPOEKTHAsI paboTa.

Tooano 0o peoaxyii 19.10.2016
Peyenzenm: 0. neo. n., npog. €. A. leanuenxo
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