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Inquiry-based learning has become a popular approach to teaching in recent 

years, with its emphasis on student-centered, active learning. This approach can be 

particularly effective in language learning, where students need to engage with the 

language in authentic ways in order to develop proficiency.  

Inquiry-based language learning (IBLL) is defined as a process of seeking truth, 

information, or knowledge by questioning [1, p. 4]. It is focused on practical students 

activity and encourages them to actively search for information. Inquiry-based 

language learning is learning through research and a way to increase student 

engagement in a particular activity through active independent work in finding answers 

to theoretical and practical questions. 

Students involved in inquiry-based language learning are actively engaged in 

their own education. The starting point is the existing knowledge of the students, while 

the goal is to actively develop their knowledge, skills, and abilities by building a 

connection between their experience and information that arises from the investigation 

of new content. During the learning process, students develop critical thinking and 

problem-solving skills. The role of the teacher is to create an educational environment 

that encourages students to be as active as possible, with the teacher serving only as a 

mentor or instructor and providing assistance when needed. 

According to B.C. Bruce and J. Davidson, the process of inquiry-based learning 

begins with the students' questions and observations, which serve as the starting point 

for their learning. They conduct investigations to find information related to the topic, 

using resources such as the Internet, textbooks, and asking others. This process helps 

them create a map of the topic and gain a comprehensive understanding of it. They then 

use this knowledge to create something related to the topic, such as a project or 

presentation. During this stage, they explain their ideas. 
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The complete product is shared with the teacher and peers, who provide feedback 

and suggestions for improvement. This feedback is used in a discussion to evaluate the 

strengths and weaknesses of the product, and to identify areas for further development.  

Finally, the students reflect on the entire process and evaluate their learning. 

Through this process, the students become active participants in their own learning, 

gaining a deeper understanding of the topic. Bruce and Davidson Inquiry Cycle is 

shown in the figure below [4]. 

 
Fig. 1 Bruce and Davidson Inquiry Cycle [4] 

To enhance the effectiveness of inquiry-based learning, there are several 

activities that can be employed to support its goals. Friesen and Scott suggest several 

of these activities, such as scaffolding, formative assessment, powerful, critical, and 

essential questions, and through line questioning [2]. 

The inquiry-based method is advantageous in English teaching and learning 

activities as it aids in enhancing vocabulary proficiency, explaining grammar 

structures, facilitating students in negotiating meaning, and incorporating cultural 

significance [3, p. 1238]. 

The concept of IBLL suggests that students should ask questions rather than 

simply listen and repeat predetermined answers. In today's world, students require 

more than just the ability to memorize and regurgitate facts; they must be able to apply 

information. While the teacher can provide guidance in the classroom, they are unable 

to do so outside of it, necessitating that students continue their pursuit of knowledge 

throughout their lives. Rather than being passive recipients of knowledge, students are 

taught to be active seekers of knowledge. 
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