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FACTORS AFFECTING STUDENTS’ PROFESSIONAL IDENTITY

The article outlines the results of the research aimed at identifying professional identity with 200 students of high-
er educational institutions. The study has shown that the formation of interest in the profession depends on professional
identity and imaginations about it regardless of success and failures of students. It is recommended that training of
interest and love for the profession selected by students is achieved by the formation of correct imaginations on the
content and social significance of the job in this activity field for them and its development methods. Professional iden-
tity in students may develop upon condition of specially organized educational activity.

Keywords: students, professional identity, activity, positive and negative emotions, interest in profession, profes-
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Introduction

The study of psychological features of specialists
training in globalization and integration conditions has
become one of today’s urgent issues. There is a decrease
in educational motivation, as well as, problems in under-
standing professional identity in the background of reduc-
tion in increase in professional area of students. As well,
the inadequacy of professional identity has negative im-
pacts of the self-actualization which is essential. Experi-
ments carried out by R. Jabbarov with the students study-
ing in different specialties show that the level of self-
realization motive and educational motive is low in stu-
dents who do not approach professional field as the object
of self-realization (Jabbarov R., 2017). In addition, pro-
fessional identity in psychology is analyzed as “a difficult
integrative psychological phenomenon, and also devel-
opment in the path of a person’s professional achieve-
ment” (Schneider L.B., 2003, 2005). It acts as an im-
portant stage of professional activity within self-
realization and self-development.

Profession is also characterized as a system of
knowledge, skills and habits characteristic for a certain
person. From this point of view, the study of those com-
ponents is of special importance during the professional

choice at higher educational institutions. The issues relat-
ed to the professional training in any specialty are firstly
reviewed in the aspect of the formation of professional
choice (Mishenko T.B., 2005, Povarenko Y.P., 2003). A
number of researchers review the choice of profession as
a choice of activity (Grealish L., Trevitt J., 2005). At this
point, professional self-determination is regarded as a
process of the subject’s development. Several authors
note that the choice of profession is a special part of so-
cial self-determination, i.e. the choice of profession is a
social phenomenon and is determined by social character-
istics of the profession (E. Lebedeva, D. Shchipanova, M.
Konovalova and A. Kutin, 2016).

It is known that the leading factor in the learning
process of higher education institutions is that students
must have adequate insights about their professions. Such
imaginations are of great importance in the development
of professional plans and determining directions of life.

Successful development of profession identity is first
of all an attempt by the student to fulfill the professional
requirements and self-identification with his / her profes-
sion, and being ready for it. In this case, the formation of
professional identity in students is one of the primary
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tasks of higher education, and the fulfillment of this task
is a requirement of the time.

Research Aim

The research suggests that, in addition to a number
of factors in the formation of professional identity in
students, it depends largely on the level of attitudes and
interest in the profession.

Research Methods

A Professional Identity Survey was used to deter-
mine the experimental-practical aspect of the research.
Modern mathematical statistical methods were used in the
processing and analysis of the data obtained as a result of
data analysis for the solution of the tasks set in the re-
search work, and the preliminary statistics (average price,
dispersion) were calculated.

The division of the received data was normal, an er-
ror of representativeness was calculated, therefore, Stu-
dent’s t-test was used for the comparative analysis of
independent choices. The correlation coefficient was
calculated using the Pearson’s chi-squared test.

Empirical research data was processed applying
SPSS computer software for data processing.

The experimental psychological study involved 200
students studying in different specialties at Baku State
University. Among these students, 50 were 1%-year stu-
dents, 50 were 2"-year students, 50 were 3"-year students
and 50 were 4"-year students.

Research Results

It is known that the concept of identity was brought
to science by E. Erikson (Erikson, 1996). ldentity ex-
presses self-consciousness, the acceptance of the image,
and self-realization a person chooses in the relationships
with the world. However, identity in an individual plan
reflects the perception of a person’s individual concept as
a reality characterized over time. Past, present and future
exist at the same time in identity. At this point, a personal
level is related to the individual’s sense of uniqueness and
identification. However, the social level reflects the con-
sensus with group norms, values and views. Change in the
individual components of the identity can lead to a certain
status change (Marcia, 1986).

Unlike the personality identity, professional identity
is a type of social identification and is the sense of one-
ness individuals have with a profession and a degree to
which individuals define themselves as profession mem-
bers. Professional identity consists of the individual’s
alignment of roles, responsibilities, values, and ethical
standards to be consistent with practices accepted by their
specific profession (12).

Professional identity identifies itself as one of the
leading criteria for acquiring professional skills. P. A.
Saiver, the researcher in this area, notes that the process
of self-realization in the choice of profession in a wide
area shows itself more clearly when the subject realizes
himself / herself. Training an interest and love in the pro-
fession chosen by a student is achieved by forming the
right imaginations about the content and the importance
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of the work in this field of activity and its development
methods.

According to a prominent researcher, Schneider,
self-understanding of students reflects a number of com-
ponents. We can group them as follows:

- having standard knowledge about one’s own re-
sponsibility;

- degree of the development of personality;

- strong motivation;

- self-realization in training;

- integration of profession-related features into the
society;

- self-understanding within any group;

- seeing yourself in any job in the future and a per-
fect formation of self-image (Schneider L.B., 2003).

A number of researchers distinguish the following
aspects in the formation of professional identity:

1. Professional identity is one of the leading criteria
for obtaining a profession. At this point, three main as-
pects are identified within the formation of identity.

The first one is the main trend in the acquisition of
profession and serves as a key indicator in the profession-
al development of a personality.

The second one is primarily related to the emotional
state. It causes anxiety of the personality at various stages
in the acquisition of profession. It manifests in the attitude
towards professional activity and professionalism as a
part of society.

The third one acts as the structure of the personality
in the way of acquiring this profession. This, in turn, is
realized in the formation of functional systems and is the
initial stage of achieving professional identity (Mischenko
T.B., 2005, Povarenko Y.P., 2003).

The analysis of the researches carried out in this di-
rection clearly shows that professional identity is a prod-
uct of the development for long-term acquisition of a
profession by a personality. This, in turn, emerges at high
stages of professional career. E.R. Ermolayeva who ana-
lyzed this issue notes that professional identity is reflected
in the achievement of the highest level of professionalism
as a key element of the subject’s professional acquisition.
However, some authors note that professional identity is a
social phenomenon and determined by social features of
the profession, that is, as a special part of social self-
determination. Among all the approaches, the more pro-
ductive is the approach that specifies the professional
choice as an important event of the whole life of the per-
son (Schneider L.B., 2003). Analysis of the researches
carried out in this direction shows that internal and exter-
nal determinants can be distinguished in the process of
students’ professional identity formation. The external
determinants of professional identity are the requirements
for the professional activity of a person.

J. Lamote and N. Engels who studied the profes-
sional identity in students show that practical experience
with classroom teaching again caused a shift: students
focused less on the subject matter, on maintaining order in
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the classroom, on the long-term educational qualification
targets, and self-efficacy decreased. Students with work
placement experience developed a more ‘realistic’ view
of learning and teaching compared to the students without
this experience. A final important difference in profes-
sional identity is based on students’ gender: while male
students tend to attach more importance to discipline in
the classroom, their female counterparts focus more on
student involvement (Carl Lamote & Nadine Engels,
2010).

The analysis of researches dedicated to the study
of the issue shows that the professional identity of stu-
dents ranges from sexual differences to national - ethnic

lNcuxonoeaisi — Psychology

factors. From this point of view, we have tried to investi-
gate factors affecting professional identity of students. In
this study, we also tried to determine the level of profes-
sional identity of students by applying a professional
identity survey. Here is a statistical analysis of the re-
spondents’ emotions (negative and positive) on the pro-
fession, attitudes towards the profession (active and pas-
sive) and interest in the profession, and it is presented in a
comparative form for courses. At the same time, a link
between the relationship (negative and positive) to differ-
ent variables, as well as variables for profession and emo-
tion, attitudes to specialty and interest in profession and
“course” variable (Table 1).

Table 1.

Correlation of Negative Attitude Towards the Profession for Courses

Negative attitude N=200 Lack of interest in pro-|Interest in
towards the profession fession profession
1% year of study Pearson Correlation 0.882™ -0.619™
2% year of study Sig. (2-tailed) 0.000 0.000

N 200 200

As seen in Table 1, the attitudes towards the profes-
sions selected by the students at the 1 and 2 years of study
are negative. And senior students have the opposite re-
sults. That is, the negative attitude to profession is gradu-
ally replaced by a positive one. This is primarily ex-
plained by the fact that the knowledge and skills gained
by the students related to the specialty are increasing and
they have a clearer understanding.

As it is seen from Table 1, there is a negative corre-
lation between the negative attitude towards the profes-
sion and a high level of interest in it (p = -0.619) and
there is a positive correlation between the negative atti-
tude towards the profession and lack of interest (p =
0.882). The observed relation is quite high (P = 0.000).

Table 2.
Correlation Between Interest in Profession and Negative Attitude
with a Passive Attitude of Students Towards the Profession
N=200 Indicators of significance Lack of interest in pro-Negative emotion
fession towards profession

Passive attitude towards the|Pearson Correlation .866™ 528"
profession Sig. (2-tailed) .000 .000

N 200 200
*%_ Correlation is significant at the p= 0.01 level (2-tailed).

Passive attitude of students towards the profession
cause them to have no interest in it. It turns out that the
more passive attitude towards the profession is shown by
the students, the less they are interested in the profession
chosen, and the more negative attitude they have. This
undoubtedly has a significant negative impact on their
academic success.

As seen in Table 2, there is a positive correlation be-
tween the passive attitude towards the profession and the
lack of interest in it (p = 0.866) and the high level of a
negative attitude (p = 0.528).
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There is a positive corelation between the positive at-
titude towards the profession and the active attitude to-
wards the specialty (increase in one of them is accompa-
nied by the rise of the other). There is an opposite relation
between the absence of positive attitude towards the pro-
fession and the lack of interest in it (the increase of the
first one is accompanied by the decline of the second). It
becomes clear that if a student has a negative attitude
towards the profession he / she chooses, this will reduce
his / her interest in it.



http://www.tandfonline.com/author/Lamote%2C+Carl
http://www.tandfonline.com/author/Engels%2C+Nadine
http://www.tandfonline.com/author/Engels%2C+Nadine
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Table 3.

Correlation Between Interest in the Profession and a Positive Attitude
With the Active Attitude of Students Towards the Specialty

N=200 Level of significance Positive attitude towards the|Lack of interest in the
profession profession
Active attitude towards the|Pearson Correlation 0.720" -0.626™

**. Correlation is significant at the p=0.01 level (2-tailed).

Negative  attitude

towards the profession

Table 4.
Correlation Between a Negative Attitude Towards the Specialty and a Passive Attitude Towards the Specialty
N=200
Passive attitude towards the specialty
Pearson Correlation 0.528"
Sig. (2-tailed) 0.000
N 200

**_Correlation is significant at the p= 0.01 level (2-tailed).

As can be seen from Table 4, there is a direct corre-
lation between the students’ negative attitude towards the
profession and the passive attitude towards the specialty
(p = 0.528). This, first of all, indicates that the more a
student has a negative attitude toward the profession, the
more this leads to a passive position against the profes-
sion he / she chooses.

Table 5 clearly shows that there is a significant dif-
ference between the groups on each of the six signs. This
difference is mainly related to the negative attitude to-
wards the profession and passive approaches of | and 1l
years Il1, especially, IV years. This is primarily due to the
fact that the students’ specialty-related imaginations are
not properly formed.

Table 5.
Correlation on Each of Six Signs among Student Groups (ANOVA)

N=150 Sum of Squares |df Mean Square F Sig.

Positive emotion (between groups) [37.200 3 12.400 5.863 0.001
Negative emotion (between groups) |27.080 3 9.027 5411 0.002
Active attitude (between groups) 21.550 3 7.183 3.053 0.032
Passive attitude (between groups) |21.200 3 7.067 4.706 0.004
;‘;tgisggu”;;)he profession (be- 98.190 3 32.730 4.244 0.007
gj‘;ﬁ:{ﬁf}i ];rsl)the profession 84.360 3 28.120 5.945 0.001

However, imaginations of the students on their spe-
cialties change over time when they acquire specialty-
related knowledge in the learning process. Based on this,
their attitude towards the specialty chosen changes. A

more positive and active attitude towards their specialties
is formed. The above mentioned are reflected in the fol-
lowing table.

Table 6.
Total Points Achieved by all Respondents according to Six Factors

Year of Positive Negative emo- |Active atti- |Passive Interested in |Not interested

study N=200 emotion tion tude attitude profession |in profession

1 Total points (93.00 65.00 82.00 34.00 175.00 99.00

11 Total points [125.00 42.00 86.00 35.00 211.00 77.00

III Total points |126.00 36.00 110.00 12.00 235.00 48.00

v Total points [132.00 31.00 103.00 11.00 236.00 42.00
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Conclusion

The analysis of the scientific literature and the results
of the experiment show that training the student’s interest
and love for the profession he / she chooses is achieved
by the formation of correct imaginations on the content
and social significance of the job in this activity field and
its development methods. In addition, the passive attitude
of the students to the profession leads to the lack of inter-
est in the profession and formation of the negative atti-
tude.

The research shows that there is a direct correlation
between the student’s positive attitude to the profession
and the active attitude to it (increase in one of them is
accompanied by the rise of the other). There is an oppo-
site relation between the absence of positive attitude to-
wards the profession and the lack of interest in it (the
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Kamina Kazimoesa,

KaHOUOam nCuxoio2iuHux HayK, kagedpa ncuxonoeii,
HAman Baniesa,

KaHOUOam NCUxosio2i4HUux HayK, kagedpa ncuxonoeii,
Leporcasnuil ynisepcumem baxy,

38, 3. Xaninos, A3 1148, m. baky, Asepbdaiiosrcan

®AKTOPH BILTUBY HA TIPO®ECIHHY IIEHTUYHICTh CTYJIEHTIB

VY cratTi BUKJIaIeHI pe3yIbTaTH AOCIIIKEHH, CIIPSIMOBAHOTO HA BUSBJICHHS MPOQECIHHOI iIEHTHIHOCTI, B IKOMY
B35 yyacth 200 CTyJeHTIB BUIIMX HaBYAIbHUX 3aKNIaiB. AHaJi3 HAyKOBOI JIiTEpaTypH Ta pe3yabTaTH EKCIEPUMEHTY
MOKa3yI0Th, 1[0 PO3BUTOK Yy CTYAEHTIB iHTEpecy Ta JIoOoBi 10 00paHOi npodecii nocsraeTbes nuixoM (GopMyBaHHS
MIPaBUJILHOTO YSIBJICHHS MO 11 3MICT Ta collianbHy 3HaunMicTh. KpiM TOro, macuBHe cTaBlIeHHs CTYIEHTIB 0 npodecii
NPU3BOJNUTH JI0 BIJCYTHOCTI iHTepecy 10 Hei Ta (OpMyBaHHS HETaTUBHOTO CTaBJIEHHS. JIOCIIKEHHS MOKa3ao, L0
ICHY€ MpsiMa KOpEeJISILlis MiXK TIO3UTUBHUM Ta aKTHMBHUM CTaBJICHHSM CTyJeHTa 10 npodecii (30UIbILEHHS! 0JJTHOTO 3 HUX
CYTIPOBOIKYETHCA ITiTHOMOM 1HINOTO). IcCHY€e MPOTHIIe)KHE CIIBBIIHOIIECHHS MiXK BiICYTHICTIO TIO3UTUBHOTO CTaBJICHHS
1o mpodecii Ta iHTepecy o Hel (30UTBIIeHHS MEePIIOTro CYMPOBOKYETHCS 3HIKECHHSAM APYToro). 3 eKCIEPUMEHTY CTaE
3pO3YMIIHM, IO SKIIO CTYJCHT Ma€ MacuBHE CTaBICHHS A0 npodecii, e NPU3BOIUTE 10 MEHINOT 3aliKaBIeHOCTi 00pa-
HOT Hei Ta OUNBII HEraTHBHOIO CTABJICHHS. ICHYe MO3MTHBHA KOpEJALis MK HaCHBHUM CTaBICHHAM 1O Hpodecii Ta
BIJICYTHICTIO iHTepecy A0 mpodecii Ta BHCOKUM piBHEM HETaTUBHOTO CTAaBIICHHSA. Ha OCHOBI eMITipHYHOTO JOCIIKEHHS
MO’KHa 3pOOUTH BHCHOBOK, III0 PO3BUTOK iHTEpeCy 10 mpodecii MoXKe MO3UTHBHO BIUIMHYTH HA PO3BUTOK mpodeciiHol
iIeHTHYHOCTI Ta (opMyBaHHs MaiiOyTHIX daxiBuiB. [IpodeciiiHy iI€HTHYHICTD, Y CBOIO Yepry, MOXXHa PO3BHHYTHU 3a
JIOTIOMOT OO CTICI[ialIbHO OPTaHi30BaHOT HABYAIBHOI AisIBHOCTI.

Kniouoei crosa: crynentu, npodeciiiHa iJeHTHYHICTh, aKTHBHICTb, TIO3UTHUBHI Ta HEraTHBHI eMollii, iHTepec /10
npodecii, npodecii, HaBUIKH.
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