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Individual psychological specifics of experiencing stage barriers by performers who differ in emotional disposition
and their characteristics were provided in the article. Correlation analysis revealed the presence of negative meaningful
connections of modality j (joy) indicators and positive correlations of modalities a (anger), f (fear) and s (sadness) with
the majority of stage barriers indicators. Analysis of profiles of stage barriers in identified groups of subjects shows a
certain similarity in the content of the manifestations of stage barriers in three groups of individuals with the dominance
of negative emotions (f, a, S) and finds quite the opposite effect in the group of people with emotional disposition of
“joy”. It is proved that emotionality which characterizes one’s attitude to the world (positive or negative), a way to inte-
ract with it (active or passive) and the direction to or from the object affects the specificity of stage barriers. It is found
that the peculiarities of feelings, the palette of emotional experience, expression, behavior that accompany stage bar-
riers, peculiarities of their control and regulation, the choice of behavior aimed at braking stage barriers are different for
individuals with different emotional disposition. It is revealed that individuals with a tendency to experience stage bar-
riers who were diagnosed as those with a negative signs of emotional disposition (the dominance of emotions “anger”
or “fear”, or “sadness” pattern), as opposed to those who are averse to the stage barriers and with dominance of emo-
tions of pattern “joy”, create an inner personal cognitive and emotional stress. It is shown that performers, who expe-
rience stage barriers, are characterized by a distorted self-understanding, they are non-reflective about their state and
behavior, depreciate themselves as performers, demonstrate inappropriate emotional reactions, fears. The objective con-
sequence of this orientation of the performer’s personality is a real occurrence of failures in the process of stage activi-
ty, lack of success, and even breakdowns which can lead to the abandonment of their professional activity.
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SELF-ESTEEM, SYSTEM OF VALUES

AND SEXUAL INITIATION OF YOUTH

In face of different civilization changes, threatening the health and the man's life, risky behaviours of youth con-
nected with sexual initiation make up one of essential problems of research areas of present psychology. This is particu-
larly important due to negative consequences of early sexual initiation, widely described in literature on this subject as
well as because of systematic decreasing of the age of beginning the sexual life by youth. Early sexual activity and mak-

ing sexual intercourse belongs to the canon of adolescent risk behaviors.

The concept and essence of self-esteem

In the literature, there are different ways of defining
the concept of ‘self-esteem’. It’s regarded not only as
knowledge themselves but also as a conscious attitude and
valuing mental and physical characteristics and capabilities.

J. Reykowski believes that self-esteem is ‘self-
assessment system’ [for: 6, p.2]. Similarly, M. Tyszkowa
thinks. She considers that self-esteem is "assessment own
characteristics and capabilities by entity, from the point of
view of recognized values and objectives undertaken in
their own activity" [for: 6, p. 3].

P. Zimbardo defines self-esteem as a generalized eva-
luative attitude in relation to itself, which affects the mood
and behavior, and has a strong impact on a range of per-
sonal and social behaviors [15, p.737-8].

According to the E. Aronson, self-esteem is done by
estimating the value of the people by themselves — i.e. the
extent of which people perceive themselves as good, com-
petent and decent [1]. In contrast, B. Wojciszke [14] draws
attention to the affective aspect of self-esteem. According-
ly, positive self-esteem, it is reacting positive emotions to
what we do, say and who we are. In contrast, low self-
esteem refers to negative reacting to themselves.

Definitions presented above indicate that self-esteem
is formed on the basis of self-image and that the self-
esteem is an evaluative. It is the result of a comparison be-
tween the actual self-image and self-image, which the enti-
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ty creates. It is an important component of self-awareness,
as without it, it would be impossible to self-determination
and isolate themselves from the environment. It plays an
important role in cognition themselves, in guiding their
behavior, as well as in the implementation of their plans
and aspirations in life.

Since the beginning of adolescence, self-esteem is be-
coming one of the most important components of an indi-
vidual's personality and begins to adjust behavior to a
greater extent than the opinions and assessments of external
people. Then, there is something like self-esteem indepen-
dence of the judgements of the environment. In the final
phase of adolescence progresses further improvement of
self-esteem, then it takes a more mature form. Then, as a
result of already enough developed conceptual thinking,
analyzing their positive and negative sides of personality,
their own capabilities and at the same time acquired
through social interaction resource life experience comes to
a better understanding and assessment of themselves. The
development of self-esteem in adolescence is closely asso-
ciated with the inclusion of young people in social life,
meet new social roles and implementation of the develop-
mental tasks, eg. Sexual activity.

The issue of values in the light of the literature

Nowadays, psychologists, sociologists and educatio-
nalists increasingly refer to the system of values, as a rec-
ognized regulator of human behavior. They believe that the
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study and analysis of the system of values can give answers
to questions about motivation, activity and sense of beha-
vior of the individual, both desirable and undesirable so-
cially.

In this exploration, understanding the values in accor-
dance with the concept of M. Rokeach is adopted. He be-
lieves that the values of the individual are some kind of
system in which single elements are ordered according to
the degree of importance or preference [for: 7, p.108]. They
form a hierarchical system of beliefs, which consists of:
beliefs about their own "self", the terminal system of val-
ues, the instrumental system of values, attitudes, individual
attitudes, beliefs about their own behaviors, beliefs about
the attitudes of significant people, beliefs about values and
needs of significant people, beliefs about the behavior of
significant people and beliefs about the behavior of physi-
cal objects. The system is brought to two groups of values,
which are instrumental values and terminal values. The first
refers to procedures, the way of achieving goals, determine
the resources used by people to achieve their goals. Exam-
ples of such values are: courage, ambition, ability, power of
persuasion, the way of communication. In contrast, the
terminal values there are the most important goals in life,
determine the final effects, for example: equality, happi-
ness, beauty, freedom [for: 2].

Values recognized by the human can have different
meanings for him. The individual brings to them and select
those that are most important for him. And so,
P. Brzozowski thinks that "systems of values are structures
singled and situated centrally in system of beliefs. The cen-
tral location of values evidence of their importance and
important regulatory functions" [4].

In summary, the system of values is a determinant of
operation of an individual. This system affects its motiva-
tion, the shape of the relationships, the whole style of hu-
man life. In addition, a system of individual values affects
not only the individual personal relationships, but often it
happens that what the man does in life, guided by this and
not another hierarchy of values, he becomes a common
good, part of the culture and environment in which he lives.

The value system also plays a huge role in the life of a
young man. It shapes his character, self-image and the im-
age of the surrounding world. It teaches hierarchy, which
for him is really important and what is less. Thanks to this
system, the individual is able to distinguish right from
wrong, truth from lies, taking important decisions like deci-
sions about entering into marriage [10; 13].

Sexual initiation

First erotic close-up is for most people sometimes as-
sociated with a sense of boundless happiness, and it is very
important moment in their life. “For many teenagers first
sexual contact in life is a symbolic passage into the adult
world. This world they associate with freedom, the possi-
bility of self-determination and availability of experiences
previously prohibited".

In fact, the first sexual intercourse is usually asso-
ciated with fears, anxiety, and often pain. There is not a
very strong pain, but the girls expect it during the first in-
tercourse. The next element is the "confrontation ideas
about the anatomy and physiology of man with reality. If a
girl is not practised petting, do not know the male nudity,
can experience quite unpleasant surprise during the first
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sexual intercourse. If more than this - which happens fre-
quently - the partner is excitable, emotionally tense, inexpe-
rienced boy - it is difficult in these circumstances to talk
about sexual pleasure. Such initiation may involve rather
unpleasant experiences” [9].

However, in each case the initiation is different. When
a girl loves her boyfriend, she treats any discomfort asso-
ciated with the first sexual intercourse as the strengthening
of her feelings.

The first sexual experience is very important for future
sexual contact. Experience the first sexual intercourse as a
negative experience, can cause an aversion to it, and some-
times can occur total aversion to people of the opposite sex.

Many problems with premature sexual initiation
comes from the fact that social maturation is significantly
delayed in relation to sexual maturity. To a large extent it is
related to self-control, which depends on the firmness of a
young boy, as well as his ability to consistent behavior,
which involves the hierarchy of recognized values and per-
sonality traits.

A negative consequence of too early start of sexual
life is sometimes a strong sense of guilt that is associated
with the conviction of breaking mandatory environmental
standards, as well as the conviction of exaggerated interest
in sex, which may cause limitations of personality devel-
opment and may impede contacts with the environment.

Method and empirical material

The purpose of this exploration was to investigate the
differences between the adolescents before sexual initiation
and adolescents after sexual initiation in terms of the sys-
tem of values and the level of self-esteem. For this purpose,
the following problems were formulated:

1. Are there differences in the system of values of
lower secondary school students before and after sexual
initiation?

2. Are there differences in self-esteem of low-
er secondary school students before and after sexual initia-
tion.

In response to these research problems formulated the
following hypotheses:

1. There are differences in system of values of lower
secondary school students before and after sexual initiation.

2. There are differences in self-esteem of lower sec-
ondary school students before and after sexual initiation.

Methods:

The Rokeach Value Survey (RVS) — in the adaptation
of P. Brzozowski [5]. It is used to study the system of val-
ues of young people and adults. Rokeach assumed that
there are two groups of values: the terminal values and in-
strumental values and on that basis he distinguished in his
scale subscales: “first subscale examines the terminal val-
ues, as the most important goals of human life. Second
subscale examines the instrumental values relate to the
general procedures” [3].

Adjective Check List ACL - 37 by Gough and Heil-
brun [for: 11; 12], which investigate the level of self-
esteem.

Questionnaire regarding sexual initiation was created
specifically for the study and was used to extract the re-
search groups (young people after sexual initiation and
young people before sexual initiation).

The study included 125 lower secondary school stu-
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dents from the third class at the age of 16 years. Based on
the questionnaire regarding sexual initiation, among the
surveyed youth were distinguished two groups of 50 people
(each at 50%). The first group is young people who have
already started sexual intercourse, while the second group
is young people who have not yet started sexual inter-
course.

In the group of persons who are before sexual inter-
course there were 33 girls (33%) and 17 boys (17%), which
represents 50% of the young people. A group of people
who are after the first sexual initiation consisted of 10 girls
(10%) and 40 boys (40%).

Analysis of the results

In order to verify the first hypothesis, there is a com-
parison the differences between adolescents before and
after sexual initiation, in the system of terminal and instru-
mental values. It is assumed that the most important value
is attributed to rank 1, and the least important - rank 18.
This is illustrated in Table 1.

The analysis of these data shows that young people
before sexual initiation differs significantly from the
young people after sexual initiation, the following termin-
al values: “A sense of accomplishment’ and ‘an exciting
life”. These values are more important for young people
after sexual initiation than for young people before sexual
initiation.

For both groups the most important is “family securi-
ty” (1 rank), and the least important terminal value is “a
world of beauty” (14 rank). In addition, the equal impor-
tance for respondents from both groups have the terminal
value: “true friendship” (rank 4), “wisdom” (7 rank),
“self-respect” (rank 8) and “equality” (rank 9). Young
people before sexual initiation for the most important
terminal values decided: “a world at peace” (2 rank),
“salvation” (3 rank). In contrast, the least important: “so-
cial recognition” (13 rank) and “an exciting life” (rank
12).
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And for young people after sexual initiation is im-
portant “an exciting life” (rank 2) and “mature love” (rank
3), and the least important — the “a sense of accomplish-
ment” (rank 13) and “national security” (12 rank).

Analysis of data from Table 2 shows that young
people before sexual initiation differs significantly from
the young people after sexual instrumental following val-
ues: “self-control”, “helpfulness” and “obedience”.

Young people before sexual initiation for the most
important instrumental values decided: “love” (1 rank),
“honesty” (rank 2), “helpfulness” (3 rank). In contrast, the
least important: “intellect” (rank 13), “logic” (rank 12)
and “obedience” (rank 11).

For young people after sexual initiation the most im-
portant is: “cleanliness” (1 rank), “ambition” (rank 2),
“love” (rank 3) and “honesty” (rank 3). The least impor-
tant is: “self-control” (rank 10), “intellect” (rank 9), “log-
ic” (rank 8), “imagination” (8 rank) and “politeness”
(rank 8).

Young people after sexual initiation, more than
young people before sexual initiation appreciates such
instrumental values as: “attention”, “neatness” and “dili-
gence”. Lower secondary school students after sexual
initiation do not like to subordinate anyone, they prefer to
be self-reliant, and however they fill orders and respect
other people. Young people after sexual initiation are
more “open-minded”, creative and daring.

For respondents who have not initiated sexual inter-
course the most important is to be sensitive and delicate.
They are honest and incapable of deceit. The exhibit
greater willingness to help others, integrity and reliability
in operation and the kindness and courtesy to others. To a
greater extent, they manifested a desire to help others,
integrity and reliability in operation and the kindness and
courtesy to others. They also draw attention to such val-
ues as self-restraint and balance.

Table 1

Differences in the individual terminal values between people who are before and after sexual initiation

Young people before Young people after Test value U-
Terminal values sexual initiation sexual initiation Manna Whitneya

Median Rank Median Rank
National security 7 5 13 12 1035,0
Family security 3 1 4 1 1046,0
Mature love 9 8 6,5 3 1007,0
A comfortable life 11,5 11 9 6 989,5
Wisdom 8,5 7 10 7 1096,00
A sense of accomplishment 11 18 13,5 13 899,5 *
Self-Respect 9 8 10,5 8 1163,5
A World at Peace 5 2 8 5 1072,5
True friendship 6,5 4 7 4 1240,0
Pleasure 11 1 10 7 11215
Inner harmony 10 9 12,5 11 11125
Equality 10 9 11 9 1203,5
Happiness 8 6 7 4 1029,5
A World of Beauty 14 14 14,5 14 12415
Social Recognition 13 13 12 10 1193,5
Freedom 8 6 8 5 11715
Salvation 6 3 12 10 1028,5
An exciting life 12 12 6 2 834,55 *
* - Statistically significant results a <0.05
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Table 2
Differences in individual instrumental values between people who are before and after the sexual initiation
Instrumental Young people before sex- Young people after sex- Test value
values ual initiation ual initiation U-Manna
Median Rank Median Rank Whitneya
Ambition 9 6 6 2 1118,5
Cleanliness 6,5 4 5 1 1238,5
Intellect 15 13 13 9 1157,5
Love 4,5 1 6,5 3 11445
Logic 13 12 12 8 999,5
Independence 9 6 8 4 1139,0
Imagination 12 10 12 8 1167,5
Responsibility 11 9 11 7 12445
Courage 10 7 10 6 1189,5
Self-Control 10 7 15 10 9425 *
Broad-Mindedness 11 9 9 5 1081,5
Cheerfulness 11 9 11 7 1218,0
Helpfulness 6 3 8 4 927,5*
Obedience 12 11 9 5 883,0 *
Honesty 5 2 6,5 3 1100,0
Politeness 7 5 12 8 992,5
Capability 10,5 8 10 6 1120,5
Forgiveness 7 5 8 4 1238,500
* - Statistically significant results a <0.05
Table 3
Differences in individual test scales ACL between young people who are before and after the sexual initiation
Average values of the individual Average values of the individual
scales scales
ACL Assessment Value | ACL Assessment Value
Scales Young people Young people | TestT Scales Young people Young people | TestT
before sexual  |after sexual initia- before sexual |after sexual initia-
initiation tion initiation tion
Number checked (Ckd) 43 43 -0,029 |Abasement (Aba) 45 46 0,160
Favorable (Fav) 43 47 -2,268* |Deference (Def) 46 44 1,369
Unfavorable (Unfav) 52 51 0,494 E:é’r‘;')‘se"”g Readiness 45 35 4,756%
Communality (Com) 30 32 -0,999 |Self-control (S — Cn) 48 45 1,712
Achievement (Ach) 46 49 -2,060* |Self-confidence (Cfd) 51 56 -2,608*
Dominance (Dom) 50 51 -1,601 fe;fdoi’)‘a' Adjustment (P 44 47 -1,361
Endurance (End) 47 50 -2,008* |ldeal Self (lss) 56 59 -2,025*
Order (Ord) 48 48 0,058 gg‘;‘;'ve personality 52 55 41,763
Intraception (Int) 41 41 -0,447 |Military leader (Mis) 37 39 -,076
Nurturance (Nur) 42 44 -0,838 |Masculine (Mas) 54 55 -1,092
Affiliation (Aff) 47 49 -1,043 |Feminine (Fem) 41 45 -2,170*
Heterosexuality (Het) 54 63 -3,825* |Critical Parent (CP) 51 53 0-,836
Exhibition (Exh) 55 59 -2,393* [Nurturing Parent (NP) 47 49 -1,196
Autonomy (Aut) 54 53 0,450 |Adult (A) 44 43 0,942
Aggression (Agr) 54 54 0,106 |Free child (FC) 53 59 -3,161*
Change (Cha) 46 48 -1,197 |Adapted child (AC) 53 51 1,186
High origence — Low
Succorance (Suc) 48 47 0,782 Intellectence (A— 1) 55 60 -2,434*
High origence — High ) Low origence — Low )
Intellectence (A — 2) 50 52 1,219 intellectence (A — 3) 50 54 1,287
Low origence — High
intellectence (A —4) 46 a4 1,089

* - Statistically significant results a <0.05
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The analysis of the data in Table 3 shows that
lower secondary school students after sexual initiation
scored significantly higher scores than those before sexual
initiation in such ACL scales as: ‘favorable’ (young
people before sexual initiation — 43, young people after
sexual initiation — 47), ‘achievement’ (before — 46, after —
49), ‘endurance’ (before — 47, after — 50), ‘heterosexuali-
ty’ (before — 54, after — 63), ‘exhibition’ (before — 55,
after — 59), ‘self-confidence’ (before — 51, after — 56),
‘ideal self” (before — 56, after — 59), ‘feminine’ (before —
41, after — 45), ‘free child’ (before — 53, after — 59) and
‘high origence — low intellectence’ (before — 55, after —
60).

Only in the scale of ‘counseling readiness’ lower
secondary school students achieved higher average before
sexual initiation (45) than lower secondary school stu-
dents after sexual initiation (35).

In summary, stability and diligence of lower second-
ary school students before sexual initiation, achieve due
to the lack of spontaneity and the expanse of emphasizing
self. Despite their intelligence, they are unsure of their
abilities and because of their modesty they have difficul-
ties in establishing new social contacts.

In contrast, lower secondary school students after
sexual initiation often perceive themselves as adaptable
and outgoing. They are protective of close persons and
they are cheerful in difficult life situations. They work
conscientiously and strive for being outstanding in works
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socially appreciated, they have a strong sense of duty.
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Anna Cotodem

YYBCTBO COBCTBEHHOI'O JJOCTOMHCTBA, CUCTEMA IEHHOCTEH W CEKCYAJBHOE
INOBEJEHMWE MOJIOAEKH

PaznudHbIe M3MEHEHNS, IPOUCXOAAIINE B OOIIECTBE, YTPOXKAIOIIUE 3J0POBBIO U KU3HHU UYEIIOBEKAa, PUCKOBAaHHOE
MIOBEICHHUE MOJIOJIE)KH, CBA3aHHOE C HAYaJIOM IIOJIOBOH JKM3HHM, COCTaBIIIOT OIHY W3 OCHOBHBIX IPOOJIEM COBPEMEHHON
TICUXOJIOTHH. DTO OCOOEHHO BayKHO B CBSA3M C HETaTHBHBIMH ITOCIIEACTBUSIMH PAHHETO HAa4ajla CEKCYaJbHOH JKU3HH, YTO
LIMPOKO OITUCAHO B JINTEPATYPE, a TAK)KE M3-32 CUCTEMAaTHYECKOTO0 YMEHbBIIICHUS BO3pacTa Havyajla MoJIOBOH KH3HU cpe-
1 MOJIOJeKH. PaHHAS cexcyanbHasi )KU3Hb OTHOCHUTCS K PUCKOBAaHHOMY IIOBEJEHHIO MOJPOCTKOB. PaccmaTpuBaercs
MIOHATHE U CYIIHOCTh YyBCTBAa COOCTBEHHOT'O JIOCTOMHCTBA. DMIIMPHYECKU MOKa3aHO, YTO MOJIOJIBIE JIFOIU MOCIIe Hava-
Jla CeKCyalbHOW XHM3HU B OOJBLIEH CTETICHH, YeM MOJIO/bIC JIFOJIU 10 Havajia IT0JIOBOH JKU3HH, IEMOHCTPUPYIOT XKejla-
HHE 00LIaThCSI CO CBEPCTHUKAMU ITPOTHUBOIIOIOKHOTO M0Ja. DTH KOHTAKThl IPUHOCAT UM AMOIMOHAIBLHOE YJIOBJIETBO-
penue u ynoBosibctBUe. [logpocTky Goee CKIIOHHBI K MEKINYHOCTHOMY OOILICHUIO M FETEPOCEKCYaIbHBIM KOHTAKTaM,
YTO ABISETCS I HUX OYCHb Ba)KHOW YacThIO XKM3HU. OHM Taxke MpHOOpeTaroT 0osiee BEICOKHI YPOBEHb YBEPEHHOCTH
B ce0e, ITO JenaeT NX MHUIIMATUBHBIMH U YBEPEHHBIMH B CBOCH CIIOCOOHOCTH K JOCTHKEHHIO HAMEUCHHBIX IeJeh. Y c-
TaHOBJICHO, YTO MOJIOJIBIC JIFOJH TOCJIe Hadalla IOJIOBOW JKM3HU MOTYT padoTtaTh Oonee 3¢dexktuBHO Onmaromaps 00ib-
el ycToiHYnBOCTH, O0IbIIEH MOTHBAIIMH JOCTIKECHIUS M YBEPEHHOCTH B CBOMX CHJIaX, YeM MOJIOABIC JTFOIH 10 Hadaia
MIOJIOBOH JKM3HU. B nuTeparype ommcaHbl MHOTOYHCIICHHBIC HETATUBHBIEC MOCIEACTBHS PAHHETO Hayala CEKCyaJbHOH
x1n3HU. HecMoTpsl Ha 3TO, MONIOJBIE JTIOIU MTOCIIE Havaja MOJIOBOM KHU3HHM, KaK YCTAHOBJIEHO, HMEIOT 00Jiee TIO3UTHB-
HBIE YEepTHI, YeM JI0 Hayasa IoJIOBOH kM3HU. OJHAKO, BAXKHO MPOSBISITH OCTOPOKHOCTh OTHOCHTENILHO CEKCYalIbHON
WHHIUALUH, ONIUPAsACh HAa CUCTEMY IIEHHOCTEH, Ha CAaMOYBa)K€HHE U UyBCTBO COOCTBEHHOT'O JJOCTOMHCTBA.

Knioueewie cnoea: 1yBcTBO COOCTBEHHOTO JJOCTOMHCTBA, PaHHSI CEKCyasbHas KH3Hb, JIMYHOCTh MOAPOCTKA, CUC-
Te€Ma LIEHHOCTEN.

T'anna Corooem

MOYYTTA BJACHOI I'ITTHOCTI, CHCTEMA IIHHOCTEM TA CEKCYAJIbHA IMTOBEJITHKA MO-
JIOAI

Pi3Hi 3MiHH, 0 BiZOYBaIOTHCS B CYCIIBCTBI, 3aTPO3IUBI 3J0POB'T0 1 KUTTIO JIFOIUHH, pU3NKOBAaHA MTOBEiHKA MO-
JIO/i, IIO TOB'I3aHa 3 MOYATKOM CTATEBOrO JKHUTTS, CKJIAJar0Th OJHY 3 OCHOBHHX IpoOiem cydacHol ncuxonorii. Ie
0COOJINBO BKIIMBO Y 3B'SI3KY 3 HETATUBHUMH HACIIIKAMH PAHHBOTO CEKCYalTbHOIO JKHTTS, IO IIUPOKO OMUCAHO B Ji-
Teparypi, a TAKOK i3-32 CHCTEMATHYHOT'O 3MEHIIICHHS BIKYy [TOYaTKy CTATEBOTO JKUTTSI cepe]l MoJoi. PaHHe cekcyasbHe
JKHUTTS BITHOCHTBCS JI0 PU3MKOBAHOI MOBEIIHKU MiATITKIB. PO3IISIa€THCS MOHATTS 1 CYTHICTh MMOYYTTS BJIACHOI TiIHOC-
Ti. EMIipu4HO 1oka3zaHo, 10 MOJIOJ JIFO/IN MICJIs TI0YATKY CEKCYalbHOTO JKUTTS OUIBIION0 MIpOI0, Hi’K MOJIOAI JIFOJH 10
MOYATKy CTAaTEBOT'O YKHUTTS, JEMOHCTPYIOTh Oa)KaHHS CIUIKYBaTHCS 3 OJHOJITKAMHU MPOTHJICKHOI cTaTi. 1li KOHTaKkTH
MPUHOCATH IM eMoITiiiHe 3a10BosIeHHS. [1iUTiTKA O1IBIIT CXMIIBHI 10 MIXKOCOOUCTICHOTO CIIIKYBaHHS i FETEPOCEKCYyalb-
HUX KOHTAKTIB, II0 CTAa€ JJIs HUX Iy)KE BAXKJIMBOK YACTHHOIO JKUTTS. BOHH Tako)X HaOyBarOTh BHIIOTO PIBHS YIICBHE-
HOCTI B €001, [0 pOOUTS iX iHINIATHUBHUMU 1 yIIEBHEHUMH B CBOIH 31I0HOCTI IO TOCATHEHHS HaMideHoi MeTH. BcTaHOB-
JICHO, 1[0 MOJIOAI JIFOJH TicCIIs IOYaTKy CTaTEeBOTO JKUTTA MOXKYTh MPANOBATH e(EKTUBHIIIE 3aBASKH OUTBIIIH CTIHKOC-
Ti, ORI MOTHBAIi JOCSATHEHHS i YIIEBHEHOCTI B CBOIX CHJIAaX, HIXK MOJIOJI JIFOJIU JI0 ITOYATKy CTaTEBOTO XHUTTA. Y
JITEpaTypi ONMUCAHI YUCICHH] HEraTHUBHI HACHIKH PAHHBOTO MOYATKY CEKCYalbHOro KUTTs. He3pakarouu Ha 11e, MOJIO-
JU JTFOJIM TCJIS IOYATKY CTATEBOTO JKUTTS, SIK BCTAHOBJIEHO, MAIOTh OLJIbII TIO3UTUBHI PUCH, HIXK JI0 TIOYATKY CTATEBOTO
*uTTs. [IpoTe, BAXKIMBO HPOSIBISITH 00EPEKHICTD MO0 CEKCYANbHO] 1HIMiaIil, CITUPAIOYNCh Ha CUCTEMY IIHHOCTEH, Ha
caMmoIIoBary i o4YyTTs BJIACHOI TiIHOCTI.

Knrouosi cnoea: nodyTTs BIacHOI TiTHOCTI, pAaHHE CTATEBE KUTTS, OCOOUCTICTH MiTITKa, CHCTEMa I[IHHOCTEH.

Tlooano oo peoaxyii 11.07.14
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