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PEDAGOGICAL FACTORS OF GIFTED CHILDREN’S ADAPTATION
TO THE EDUCATIONAL ENVIRONMENT OF PRIMARY SCHOOL

The paper deals with the issue of gifted children’s adaptation to the educational environment of primary school.
There have been distinguished 22 gifted children out of 430 according to the following signs of giftedness: cognitive
activity and educational motivation, intelligence, creativity. The following types of giftedness have been identified:
intellectual, academic (mathematical), artistic (musical, graphic, poetic) and psychomotor (dancing, sports). It has
been found that a democratic style of communication contributes to the gifted children’s adaptation, a combination of
democratic and authoritative styles leads to the lack of adaptation of children, and the authoritarian style of pedagogi-
cal communication causes maladaptation in gifted children. There is a necessity of psycho-pedagogical support of gift-
ed children because the efficient development of adaptation processes in junior school age plays an important role for
the formation of creative personality able to interact with the society.
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Introduction
Changes associated with the transition to new economic

cal theory and practice, the issue of supporting gifted chil-
dren and young people, creating an environment favorable

relations in all spheres of the society require new approaches
to solving problems of education of younger generation.
Giftedness and development of creative abilities act as a
condition for the transformation, renewal and harmonious
development of our state. That is why, in today’s pedagogi-
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for upbringing a person with a high level of creativity is
gaining a special significance. However, often a gifted child
causes teacher’s negative attitude due to the need for specific
and complex activity under conditions of lack of relevant
knowledge concerning its organization [4].
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From the moment of entering school, social environ-
ment and a kind of leading activity of a gifted child are
changing, which causes a transformation of social conditions
of his/her development, which is going to be carried out
according to the following scheme: a gifted child — learning
— social environment. Thus, the development of a gifted
junior school student is directly related to his/her adaptation
to the conditions of elementary school — the inclusion in new
social relationships, the assimilation of moral norms, rules
and socially significant values, the formation of personality
traits, self-esteem, self-confidence, learning motivation [5].

Adaptation of gifted children is a process of manifesta-
tion and development of giftedness and the formation of their
individuality in the educational environment of elementary
school. Therefore, a sphere of relationships (with teachers
and peers, parenting style prevailing in the family) should be
considered as a pedagogical factor of gifted junior students’
adaptation to the conditions of elementary school [6].

In pedagogical theory and practice, a considerable
number of researches on the issue of giftedness has been
conducted. In particular, Yu. Hilbukh [3], A. Furman [7], T.
Yanshina [8] study the issues of identification and develop-
ment of giftedness of students. The urgency of investigating
adaptation of gifted children to school conditions is con-
firmed by the data of scientific researches by A. Antonova
[1], D. Bohoiavlenska [2], Yu. Panenkova [6], who believe
many gifted children cannot fulfill themselves due to the
unfavorable educational environment (problems in relation-
ships, negative learning motivation, lack of desire for suc-
cess). However, despite a great number of different theories
and concepts of the development of personal abilities, the
issue of gifted children’s adaptation to primary school envi-
ronment remains understudied due to the lack of researches
of gifted children’s personal characteristics and factors that
determine the specifics of their adaptation.

The paper aims to provide theoretical substantiation
and practical identification of pedagogical factors of gift-
ed children’s adaptation to the educational environment of
elementary school.

To achieve the research goal, the following tasks
were set:

1) to investigate the state of the issue under study in
pedagogical theory and practice on the basis of scientific
literature review;

2) to clarify the essence of the phenomenon of adap-
tation;

3) to study pedagogical factors of gifted children’s
adaptation to the conditions of primary school;

4) to provide methodological recommendations for
the implementation of psychological and pedagogical
support of gifted students in the educational environment
of elementary school.

Research Methods

The following research methods were used in the
study.

First of all, the review of scientific literature on the
issue studied has been carried out. The following empiri-
cal methods were used when working with gifted junior
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schoolchildren: Questionnaire of Cognitive Activity and
School Moativation by N. Lushkanova, Quick-Wittedness
Test by V. Shadrikova, nonverbal modification of the test
by A. Mednik aimed at determining the attributes of gift-
edness; projective techniques “Non-existent Animal” and
“Drawing a Man”, questionnaire for parents by D. Lewis
“Do You Help Your Child Become Gifted?” (for identify-
ing factors of adaptation). The study was carried out on
the basis of comprehensive educational institutions of the
city of Mukachevo in the Transcarpathian region of
Ukraine. The sample included students aged from 6 to 9
(n=430), their parents (n=430), elementary school teach-
ers (n=22).

Research Results

The beginning of studying changes the way (charac-
ter, direction) of a child’s life. However, high potential
capabilities of a gifted child personality cannot always be
developed because of the inappropriateness of the learn-
ing conditions and maladaptation in the environment [6].

In psycho-pedagogical discourse [7; 9; 10] there are
different views on the nature of adaptation. The theoreti-
cal analysis of the issue of gifted students’ adaptation
suggests that the essence of this phenomenon can be dis-
closed by applying to the concepts of adaptation (a pro-
cess and a result of active adaptation to the environment),
non-adaptation (the lag in adaptation due to late adapta-
tion), maladaptation (violations of active adaptation pro-
cess to the environment, which can lead to personal de-
formation and cause deviant behavior).

The criteria of gifted children’s adaptation to the
conditions of primary school are as follows: emotional
well-being of a gifted child; integration of a gifted child
with an elementary school educational environment; per-
sonal fulfillment. Emotional well-being of a gifted child
determines his/her emotional comfort or discomfort, gen-
eral mood, satisfaction or dissatisfaction with staying at
school, emotional stability (anxiety). Integration of a
gifted child with society reveals his/her relationships in
the family, school, socio-cultural environment and indi-
cates positive or negative perception of his/her family
members, teachers, peers, friends and acquaintances. The
fulfillment of inner potential by a gifted child highlights
the formation of self-esteem, self-confidence, value con-
sciousness, and achievement in the activity as a result of
the development of giftedness [6].

Diagnosing the signs of giftedness and pedagogical
factors of adaptation is an important condition for the
prevention of maladaptation of gifted students and indi-
cates the right direction in searching for the means of
pedagogical support of gifted children [8].

Therefore, we have developed an algorithm for em-
pirical research of children of junior school age aimed at
identifying giftedness and pedagogical factors of their
adaptation in the educational environment of elementary
school.

At the first stage of the study, children’s giftedness
was assessed. We received information about gifted stu-
dents on the basis of the analysis of questionnaires (spe-




cially designed questionnaires for teachers and parents),
interviews and observations of students through the or-
ganization of trial activities for children and the use of
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psychometric techniques. The results of the study are
presented in Table 1.

Table 1.

Qualitative Results According to the Types of Giftedness

Types of giftedness Number of gifted children Number of gifted children (in %)
Intellectual giftedness 5 22.7
Academic giftedness 4 18.2
Artistic giftedness 8 36.4
Psychomotor giftedness 5 22.7

Based on the empirical data obtained from a survey
of parents and teachers and the testing of children, accord-
ing to indicators of giftedness — cognitive activity and
educational motivation (questionnaire by N. Luskanova),
quick-wittedness (V. Shadrikova’s test), creativity (non-
verbal modification of A. Mednyk’s test) — 22 gifted
children were identified (the total number of people sur-
veyed was 430 people). Among them: intellectual gifted-
ness — 5 children, academic giftedness — 4 children, artis-
tic giftedness — 8 children, psychomotor giftedness — 5
children.

Characteristic features of intellectually gifted chil-
dren (5 persons, 22.7% of the total number of gifted stu-
dents) are as follows: curiosity, high cognitive activity,
need for mental workload, interest in computer and read-
ing, mastery of perfect thinking and speech processes,
high academic performance, creativity, etc.

Academic giftedness of children is presented by
mathematical giftedness (4 persons, which is 18.2% of the
total number of gifted children), which manifests itself in
talent for mathematics. Such children are distinguished by
the speed and correctness of solving complex mathemati-
cal tasks, have good memory, are attentive, use extraordi-
nary methods of solving problems, working with the
computer. However, they do not show increased cognitive
activity, do not read much. They have a high degree of
success in mathematics. Academically gifted children are
not very sociable, some of them are lonely.

Acrtistic giftedness of children (8 persons, 36.4% of
the total number of gifted children) is represented by
musical giftedness (13.6%), graphic giftedness (13.6%)
and poetic giftedness (9.1%). Such children are particular-
ly interested in visual information. They are very creative,
showing originality and ingenuity in their respective ac-
tivities.

Psychomotor giftedness of children (5 persons,
22.7% of the total number of gifted children) is represent-
ed by dance talent (13.6%) and sports giftedness (9.1%).
Such children love movement (running, jumping, danc-
ing), they have physical strength, well-developed basic
motor skills, show creativity when performing dance or
sports activities.

According to the results of the study, all gifted chil-
dren are characterized by cognitive activity, educational
motivation and creativity.
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Based on the developed algorithm of diagnostic re-
search, the study of pedagogical factors of adaptation of
gifted children to the conditions of primary school (rela-
tions with teachers, relationships with peers and the style
of family education) was carried out.

The results of a survey of parents and teachers (spe-
cially designed questionnaires for parents and teachers for
identifying peculiarities of their relationships with gifted
students) and the analysis of drawings made by gifted
children and children without signs of giftedness (projec-
tive techniques “Non-existent animal” and “Drawing a
Man”) indicate that adapted gifted children and children
without signs of giftedness have friends, are quite socia-
ble. They are calm and balanced, rarely have bad mood or
feel guilty. Such children are not shy, fearful, impatient,
irritable, stubborn.

Consequently, adapted gifted children in relation-
ships with parents, teachers and peers are sociable and
confident, do not show anxiety, impulsivity, aggressive-
ness; but non-adapted and maladapted ones are closed,
uncertain, anxious, impulsive, aggressive.

The results of the survey of teachers show that the
style of pedagogical communication affects the adaptation
of gifted children to the conditions of elementary school.
Gifted children, with whom teachers (79%) communicate
on the basis of friendly relations and engage them in joint
creative activities, are sociable and confident, calm and
balanced, do not show anxiety, impulsivity, aggressive-
ness, indicating their adaptation to school conditions.
Gifted children with whom teachers (21%) use intimida-
tion communication style are closed and uncertain, excite
and tense, fearful, suspicious, stubborn, impatient, which
shows their non-adaptation or maladaptation to school
conditions.

Regarding the style of family upbringing (using D.
Lewis’s method), adapted children (78.1%) with a high
level of giftedness were raised in the families with a dem-
ocratic parenting style. The combination of democratic
and authoritarian styles of upbringing contributes to the
development of non-adapted children (10.3%) with an
average level of giftedness; while the authoritarian style
of upbringing leads to maladaptation of children (11.6%)
and a low level of giftedness (Table 2).
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Table 2.

Influence of Family on Gifted Children’s Education

Parenting style | Total number of children (in %)

Adapted children (in %)

Maladapted children (in %)

Democratic 41.7

20.2 215

Authoritarian 58.3

40.1 18.2

Thus, concerning children without signs of gifted-
ness, there were both adapted and maladapted ones re-
gardless of which parenting style was used in their fami-
lies (41.7% parents used democratic style and there were
20.2% adapted children and 21.5% maladapted ones;
58.3% parents used authoritarian style and there were
40.1% adapted children and 18.2% maladapted ones).

The results show great sensitivity of gifted children
to parenting styles.

Conclusion

Thus, on the basis of empirical data obtained as a re-
sult of the survey of parents, teachers and children, based
on the signs of giftedness (cognitive activity and educa-
tional motivation, intelligence, creativity) 22 gifted chil-
dren have been distinguished out of 430 and the following
types of giftedness have been identified: intellectual,
academic (mathematical), artistic (musical, graphic, poet-
ic) and psychomotor (dancing, sports). It has been found
that gifted children have three levels of adaptation — adap-
tation, non-adaptation, and maladaptation. It has been
found that a democratic style of communication contrib-
utes to the gifted children’s adaptation, a combination of
democratic and authoritative styles leads to the lack of
adaptation of children, and the authoritarian style of ped-
agogical communication causes maladaptation of gifted
children. The results of the study indicate the importance
of psychological and pedagogical support of gifted stu-
dents in the educational environment of primary school as
an activity aimed at designing the development and adap-
tation of gifted children through a system of developmen-
tal and educational activities.

Teachers’ psycho-pedagogical education (seminars,
lectures, workshops, pedagogical conferences) should be
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HNEJATOI'TYHI YAHHUKU ATANITALIL OBIAPOBAHUX JITEN
B OCBITHLOMY CEPEJIOBHUIII IOYATKOBOI IIIKOJIA
CrarTio mpucBsiueHo npoOuiemi azanrarii 00apoBaHUX YYHIB Y HaBUaJIGHO-BHXOBHOMY CEpPEIOBHMIN MOYATKOBOT

mKkosn. Po3kpuTo cyTHiCHMH 3MiCT ()eHOMEHY ananTalii; BU3HaYeHO KpuTepii axanranii o61apoBaHUX y4HIB 10 YMOB
MTOYaTKOBOI IIKOJIM; OMHCAHO PEe3yIbTaTH eMITIPHYHOTO JOCIIIKEHHS TiTeH MOJOIIIOTO MIKLTHHOTO BIKY Ha NpeIMeT
BHSIBJICHHSI 00JTapOBAaHOCTI Ta TMENaroriYHuX YHHHUKIB iXHBOI aJlanTallii B OCBITHROMY CEPEIOBHIII MOYATKOBOI IITKOJIN;
PpO3pO0IICHO MPaKTHUYHI PEKOMEHIAIi 1010 CTBOPEHHS CIIPUATIMBOTO CepeAOBHINA JIsl 3MiI0HUX 1 TaTaHOBUTHX IIKO-
JApiB B yMOBaX MOYATKOBOI IIKOMH. 3IiHICHEHHI aHaJi3 NMCHXO0JIOr0-TIeIaroriyHOi JiTepaTypu JO3BOIUB TiTH BUCHOB-
Ky, IO CTAHOBJIEHHs 00/1apOBaHOT OCOOUCTOCTI B MOJIOAIIOMY IIKUTLHOMY Billi 6e3mocepeIHp0 TOB sa3aHe 3 ii ajanra-
ILI€I0 10 YMOB MOYATKOBOI KON — BKIFOUEHHSIM Y HOBI COIiaJIbHI CTOCYHKH, 3aCBOEHHSIM MOPAJBHUX HOPM, ITPABHI i
CYCHIJIbHO 3HAYYIIUX I[IHHOCTEH, (JOPMYBAaHHAM OCOOHMCTICHUX PUC, CAMOOIIHKH, JI0BipH 110 ce0e, HaByaJbHOI MOTHBA-
wii. 3’scoBaHo, 110 ajanTaris 001apoBaHNX AITeH € MPOIECOM MPOSIBY 1 PO3BUTKY 00AAapOBAHOCTI Ta CTAHOBJICHHS AUTSYO]
IHIMBIAYaIbHOCTI B OCBITHROMY CEPEIOBHII OYATKOBOI IIKOJIK. TOMY IearorivHIMH YHHHHKAMH aJanTaIlii 001apoBaHUX
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VYHIB 0 yMOB [IOYaTKOBOI LIKOJIU CJIiJ BBXKATU chepy B3aEMUH (CTOCYHKH 3 YUUTEIIMH, CTOCYHKH 3 POBECHUKAMH, CTHIIb
ciMeitHOTO BUXOBaHHSA). JJoBeeHO, MO AiarHOCTYBaHHS O3HAK 00IapOBAaHOCTI Ta IEJaroriYHWX YMHHHKIB afanTamii €
BaYXJIMBOIO YMOBOIO 3aI00iraHHs [e3ananTamnii 00gapoBaHUX y4YHIB i BKa3ye BipHHAN HANPSIMOK Yy MOUTYKY 3ac00iB meaa-
roriqynoi pomomoru ob6aapoBaHiii ocobucrocTi. Biarak, 6yso po3po0JieHO arOPUTM EMIIPUYHOTO IOCIIKEHHS JiTei
MOJIOJIIIOTO MIKUILHOTO BiKy Ha MPEIMET BHUSBIICHHS 00JapOBAaHOCTI Ta MEJAroTiYHAX YHHHUKIB IXHBOI amamnTaiii B
OCBITHBOMY CEpE/IOBHINI MOYaTKOBOI IIKOJM. Ha OCHOBI eMIIpHYHHMX JTaHUX, OTPUMAHUX Yy pe3yJbTaTi ONMUTYBaHHS
0aTbKiB, YUUTEIB Ta MPOOHOI JisTIBHOCTI AiTeil, 32 03HaKaMu 001apoBaHOCTI (Ii3HABaJbHA aKTUBHICTH i HaBYAJIbHA
MOTHBALiSl, KMITJIUBICTh, TBOPYICTh) BUOKPEMIIEHO 001apOBaHUX JiTeil Ta BU3HAYEHO BUAM 001apOBaHOCTI: IHTEIEKTY-
AIbHY, aKaJIeMiuHy (MaTeMaTH4Hy), XyAOKHIO (My3UuHY, 00pa30TBOpUY, MOETHYHY) 1 IICUXOMOTOPHY (TaHIIOBAJIbHY,
cropTuBHY). B 001apoBaHnX ydHIB BHSBJICHO TPH PiBHI afanTalii — aJanToOBaHICTh, HEANANTOBAHICTG, /1€3a1alTOBa-
HICTB. Y BUHUTENIB Ta 0AaTBKIB 00apOBaHUX IITEH, sIKi 3aCTOCOBYBAIHN JEeMOKPATHYHHN CTHIb CHUIKYBAaHHS, 3POCTAIN
aIanTOBaHi JIiTH, TOEAHAHHS TEMOKPATHIHOTO i aBTOPUTAPHOTO CTHIIIB MPU3BEJIO J0 HEaIanTOBAHOCTI JAiTeH, a aBTo-
PUTapHHUN CTHIIb MEIATOTIYHOTO CIJIKYBAaHHS CIPHYMHHB JI€33JalTOBAHICTh 00mapoBaHHX miTed. Pesympratn mocii-
IDKSHHS BKa3yIOTh Ha BOKJIUBICTb ICHXOJIOr0-NIEJarorivHOTO CYNPOBOY 00AapOBaHHUX Y4YHIB y HABYAIEHO-BHXOBHOMY
CepeIOBHILI TOYaTKOBOI IIKOJH, NM03asK eeKTHBHE pO3rOPTaHHS aJanTalifHUX MPOLECIB Y MONOJIIOMY MIKIIEHOMY
Billl Ma€e BaXXJIMBE 3HAYCHHS J1sl popMyBaHHS TBOPUOT 0COOMCTOCTI, 371aTHOT AKTUBHO B3a€MOJIISTH 3 COLIIYMOM.

Knrouosi cnosa: 001apoBaHi IiTH, MIKIJIbHA afanTallis, HeaJanTalis, qe3aanTallis, OCBITHE CepeIOBHUIIIe, TOYaT-
KOBa IIKOJIA.
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ART-THERAPEUTIC TECHNOLOGIES: ARE FUTURE PRIMARY
SCHOOL TEACHERS READY TO USE THEM IN PRACTICE?

The article is dedicated to the analysis of practical aspects of teaching future primary school teachers to use art-
therapeutic technologies. It aims to demonstrate the results of an empirical research focused on the evaluation of future pri-
mary school teachers’ skills of using art-therapeutic technologies. The structure of the future primary school teachers’ skills
of using of art-therapeutic technologies presented by motivational-valuable, contextual, processual and creative components
and, accordingly, motivational, cognitive, operational and creative criteria has been developed. The procedural component of
Suture primary school teachers’ readiness to use the art-therapeutic technologies in educational process is supposed to be the
major. Its content is based on the acquisition of complex of art-therapeutic skills that will optimize the educational process in
primary school. Future primary school teachers can demonstrate the creative, adequate, reproductive, low and initial levels
of the procedural component maturity. Self-evaluation, expert evaluation and analysis of the results of students’ individual
research tasks were used to evaluate the level of characterized component formation. Research results show that most stu-
dents demonstrate elementary, low and reproductive levels of the diagnostic component. Two special courses have been de-
veloped aimed at the improvement of the students’ relevant skills.

Keywords: art-therapeutic technologies, art-therapeutic technologies using; future primary school teachers’ read-
iness; procedural component of readiness; operational readiness criterion.

Introduction

One of the most important areas of pedagogical sci-
ence is the future primary school teachers’ training. Effec-
tively organized educational process in higher educational
establishments has a great influence on the process of
adaptation of future primary school teachers to their first
job conditions.

Primary school teacher is a teacher who has to deal
with the youngest personalities at school so he/she has to
be very attentive, tolerant and patient. Also it is important
to be very creative and use different techniques in work
with primary school students to fulfill their potential. Art
therapy is a technology that helps to use different types of
art techniques in classes for showing feelings and emo-
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