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IMPACT OF PERSON’S SOCIAL ADAPTABILITY ON PERCEPTION OF MUSIC

The paper aims to study the correlation between the peculiarities of the perception of music and the degree of social
adaptability of an individual. In order to examine the peculiarities of music perception, stimulating material was devel-
oped — music fragments that contained some psychological content. In order to determine the degree of social adaptation
of the respondents the following methods were applied: the method of determining the level of subjective control, the meth-
od of narrative, and Rosenzweig Picture Frustration Study. For identifying the level of social adaptability, the methods of
document analysis and expert evaluation were applied. In order to determine the psychological content of musical frag-
ments, the method of experts, focus groups were used. It has been found that there is a correlation between the psychologi-
cal properties of people with a low level of social adaptation and the peculiarities of their perception of music: the destruc-
tive character of music symbolizing aggression corresponds to their emotional mood and the general background of
worldview. The music which symbolizes indifference, the refusal of purposeful activity, passivity correlates with the poorly

developed skills of productive interaction and overcoming obstacles, low level of subjectivity, reflection.
Keywords: socialization, perception of music, social adaptability, subjectivity, reflection, music discourse.

Introduction

One of the important factors of socialization of an
individual is the level of artistic culture in general and
musical one in particular. The degree of social adaptabil-
ity of a person determines his/her cultural demands and
musical preferences. Researchers in musical psychology
in increasing frequency state that the majority of young
people prefer musical works with dubious level of artistic
value. Moreover, certain musical directions not only hin-
der the development of artistic taste of youth but even
threaten the mental health of a person. Aesthetically dev-
astated “samples” of mass culture are the basis for the
emergence of earthliness, nihilism in our society. The
image of an “entertaining person” is more acceptable to
contemporary youth in relation to musical culture than a
respectful, exalted, enlightened perception of the tran-
scendence of the image of great art.

These tendencies cannot but affect the general de-
velopment of artistic culture of an individual, the level of
his/her personality maturity and harmony, and, conse-
quently, social adaptability. Therefore, it is relevant to
examine the correlation of these personal properties with
the peculiarities perceiving music.

The study of literary sources has shown that the issue
of determining the relationship between the peculiarities
of music perception and personality traits is extremely
important. O. Kostyuk emphasized the need to consider
the subjective activity of a person which is based on
his/her personality traits and creates a new integral system
of mental images, much more ‘voluminous’ than the
sounding of music [2]. Investigation of non-verbal com-
munication and the interconnection of tone images of
music and movements provides the basis for determining
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the phenomenon of musical discourse [3, 7]. The results
of the study of personal determinants of the interpretation
of musical text by younger students are especially im-
portant in substantiating the theoretical content of our
study [6]. The author has proved that in case of perceiving
music by junior students, the success of the interpretation
of a musical composition depends on the level of devel-
opment of empathy, creativity and reflection of the child.

According to V. Petrushin [5], E. Nazaykinsky [4],
appreciation and recognition of classical music as an
important element of one’s background arise as a result of
a certain maturity of person’s prosocial attitudes, the
choice of a lifestyle determined by the system of positive
values orientations and self-concepts in general. The
absence of these personality traits reduces social adapta-
bility of the individual, which in the future leads to social
maladaptation [1].

Social adaptability of a person implies the presence
of certain personality traits: mature reflection and ability
for life experience integration; internal locus of control;
constructive behavior skills in frustrating situations.

A discursive approach to the study of the role of mu-
sic in the process of personal becoming gives the oppor-
tunity to go beyond the purely musical study of musical
work. In order to determine the influence of personality
traits on the perception of musical works, there is a neces-
sity for the development and introduction into the categor-
ical apparatus of the study of the concept of musical dis-
course as a basic component of musical and communica-
tive action. So, the object of the study is the process of
perceiving music by a personality, and the subject is the
psychological features of the musical discourse of people
with different degrees of social adaptability.
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Aim and tasks

The paper aims to find the correlation between the
peculiarities of the perception of music and the degree of
social adaptability of an individual.

The following tasks should be solved: based on the
definition of the concept of musical discourse to develop
stimulating material for studying the peculiarities of the
perception of music; to examine the correlation between
the peculiarities of perceiving music and personality traits
of a man and empirically establish the correspondence of
a certain musical discourse to the degree of social adapta-
bility of a person.

Research Methods

In order to study personality traits, we used The Lev-
el of Subjective Control inventory (locus of control) by J.
Rotter, The Method of Narrative by N. Chepileva, and
Rosenzweig Picture Frustration Study. For identifying the
level of social adaptability, the methods of document
analysis and expert evaluation (Delphi method) were
applied. In order to determine the characteristics of musi-
cal fragments, the methods of expert evaluation and focus
groups were used. The sample involved 270 students and
16 experts.

Based on the conclusions of the theoretical part of
the study on musical discourse (as a constitutive personal-
ity trait), we created 11 musical fragments, which served
as stimulating material for studying the peculiarities of
perception of music. After listening to each piece, the
subjects were asked to describe the mood of the music
they heard; the thoughts caused by the music; which visu-
al images arose under the influence of the music and what
they wanted to do when listening to a certain piece of the
suggested music. The next task was to listen to the same
11 fragments again and rank them according to how much
they liked them.

Discussion and Results Obtained

During the analysis of the results of musical frag-
ments ranking by the students we have found that the
selection of fragments reflects a certain pattern: there
were fragments that were perceived indifferently (that is,
these musical parts were non-informative), but there were
those ones which were appreciated by the respondents or
on the contrary, rejected. On the basis of expert evalua-
tion method there were six informative fragments select-
ed. They were created in accordance with the psychologi-
cal content of world perception, reflected by the music.
Fragment 1 is characterized as follows: the rhythm is
unstable; its main feature is that the melody is almost
absent. Dynamics is characterized by its homogeneity.
This piece of music does not have a ‘clear musical form’.
According to the psychological content, it reflects passivi-
ty, indifference, rejection of purposeful activity. Fragment
2: the rhythmic component resembles a deep breath. A
delicate melody clearly and distinctly sounds, the constant
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alternation of major-minor ‘colors’ encourages the listen-
er for emotional strain and sympathy. The psychological
content of this music reflects powerful emotional stress.
Fragment 3 is a simple clear rhythm giving impetus of
energy. The melody is swift, constantly directed towards
the climax, and then begins to move again — from the
bottom upwards. Psychological content: music that
prompts action and movement. Fragment 4 is a simple
melody that can be easily and quickly memorized with
features entertaining, which can be referred to pop music.
Psychological content: music reflects the character of a
person who has a frivolous, simplistic approach to life.
Fragment 5: the rhythm is simple, the melody is conso-
nant, balanced. The tone is contrasting and corresponds to
classical musical expressions. Psychological content:
elegance and perfection of harmony causes eternal truths
awe. Fragment 6: the repeated rhythmic phrase sounds
throughout the entire work without any changes. The pace
is agile. The melodic line is unclear. Low frequencies
prevail resembling anxiety and aggression. Psychological
content: the imitation of a destructive or chaotic action,
which causes a sense of absorption, loss of subjectivity.

Proceeding from the tasks of the study, we have dis-
tributed the respondents according to their musical prefer-
ences in order to examine the correlation of personality
traits that predetermine social adaptability with the choice
of musical fragments: 46 people who selected first, sec-
ond, third and fifth musical fragments were referred to the
group “A” and 33 persons who selected the first, fourth
and sixth pieces of music — to the group “B”.

Analysis of the selection of musical fragments by the
two groups of the respondents has shown correlation
between personality traits and musical preferences. In
particular, those who evaluated the fragment 3 positively
(according to the results of determining the respondents’
locus of control) were referred to internals (Spearman’s
correlation coefficient is 0.67), while those who positively
evaluated fragment 1 — to externals (Spearman’s correla-
tion coefficient is 0.71). Consequently, individuals with
an external locus of control choose musical discourses
that, in their psychological sense, reflect uncertainty,
amorphousness of world perception or its simplicity,
primitiveness. The respondents with internal locus of
control, on the other hand, choose energetic, purposeful
music.

The level of the development of reflection and the
degree of ability for life experiences integration was dis-
covered by analyzing the narratives by the appropriate
markers.

Experimental data presented in Fig. 1 confirm that
the students in “A” group have a much higher ability to
integrate their personal experience than the students of
“B” group.
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Fig.1. Distribution of the respondents according to the development of
reflection and the degree of ability to integrate their life experiences.

Consequently, the respondents of the “B” group have
low level of ability to analyze the events occurring in their
lives, assess their role in them, their capabilities and abili-
ties and are not inclined to draw conclusions from them.
The reliability of the differences is confirmed by the
Mann-Whitney U-test (p <0.01).

Thus, the empirical study has shown the existence of
correlation between the selection of musical fragments,
having some psychological content, and personal charac-
teristics of the respondents.

In order to study the peculiarities of music percep-
tion by the students with different degree of social adapta-
tion from previously distinguished (according to the se-
lection of musical fragments) we made 2 teams 30 per-
sons each for focus groups. They were chosen in accord-
ance with the degree of their social adaptability. The
group of people with a high level of social adaptability
included successful students who respected teachers and
classmates. This group included such students who, by
definition, were more personally mature and had better
academic performance. The opposite group was made up
of students who had very low academic performance, had
arguments with teachers, were rejected by the mates, had
complaints from the administration for inappropriate
behavior.

The discussion of music fragments using the focus
groups method was used to clarify the understanding of
the psychological content of music and to determine the
musical discourse of socially adapted and maladapted
students. Due to the content analysis of materials obtained
by means of the focus groups method, the names were
given to each music fragment according to its psychologi-
cal content: # 1 — amorphous, # 2 — dramatic, # 3 — ener-
getic, # 4 — primitive, # 5 — harmonious, # 6 — destructive.

It turns out that socially adapted students perceive
the psychological content of music more adequately than
those characterized by a lower degree of social adaptabil-
ity. When writing answers to the questions about the
heard fragments, the maladapted respondents had associa-
tions with images that had negative modality concerning
“harmonious” and “dramatic” music fragments. During
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the perception of fragment 3 (vigorous music), the mala-
dapted students had images of aggression (battle, hunt)
arisen. It was observed three times more often than in
socially adapted students, who had the images of tension
and dynamism in their minds (mountain riding, competi-
tion, achievement) when listening to it.

Significant differences occurred in the perception of
“harmonious” music fragment. In adapted students it
caused joy, pleasure, enthusiasm, exaltation. The socially
maladapted students had completely different opinion.
Harmonious music caused drowsiness, boredom, irritation
in them. As a result of listening to this music, they wanted
to break something, scatter things, shoot or something like
this. Statements with positive coloring when describing
“dramatic” music (whose psychological content reflects
the situation of overcoming obstacles) were peculiar to
socially adapted students. Thus, we can observe the issue
of struggle for social justice in the respondents of this
group and as distinct from the respondents of socially
maladapted group. The social orientation of experiencing
this musical fragment is expressed in such statements as
“after listening to it I want to create, make an important
decision (overcome difficulties, solve problems); think
about the irreversibility of life (remember the past, focus
on philosophical reflections).

Ability for productive behavior in frustration situa-
tions is sharply different in the groups of the respondents.
Extrapunitive reaction to frustration is peculiar to the
socially maladapted students. According to the type of
reaction this group is characterized by “self-defense” or
“focus on the obstacle”. The socially adapted students can
be described by the “persistent” reaction, that is, the de-
sire to achieve goals; they are characterized by impunitive
orientation of reaction, which is indicative of more perfect
behavior regulation. The determination of the correlation
between the four-poles tables between the parameters of
the selection of musical fragments # 2, 5, 6 and the reac-
tions to frustration showed a high association coefficient
(Q =0.81) and a clearly expressed contingency ratio (¢ =
0.60).




The results obtained were the basis for the develop-
ment of a projective method for determining the level of
social adaptability of an individual. Based on the mathe-
matical analysis of the selection of musical fragments by
the respondents, we identified certain combinations that
were constructed according to their assessments. They
represented a clearly structured mosaic of selecting musi-
cal fragments and essentially acted as a musical discourse,
reflecting the degree of social adaptability of a person. In
addition to choosing a specific configuration of musical
discourse, we also evaluated the statements of the subjects
for every fragment. Through the use of the content analy-
sis method, we identified the normative statements that
were transferred into scores, which allowed us to give a
generalized assessment of all musical discourse.

Conclusion

1. Perception of music can be represented through
the concept of musical discourse, which is intended to
describe the emotional and sensory perception of the
world and is a basic component of musical preferences.

2. There is a correlation between psychological
properties of persons with a low level of social adaptation
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and the peculiarities of their perception of music: music
of destructive nature corresponds to their emotional dis-
position and general worldview. It symbolizes aggression
and has a dangerous effect on the mental state of a person:
increased volume, unnatural sound-frequency characteris-
tics, excessive repetition, which has a hypnotic, trance
effect.

3. Immature skills of productive interaction and
overcoming obstacles, a low level of subjectivity, reflec-
tion, weak ability for life experience integration correlates
with the preference of the music symbolizing indiffer-
ence, refusal of purposeful activity, passivity.

4. Based on the revealed psychological peculiarities
of music perception, a method for determining the degree
of social adaptability of a person according to the musical
discourse chosen by him/her has been developed.

In the future research studies, we are going to exam-
ine mechanisms of influence of musical art on the for-
mation of personality with the aim to develop psycho-
correction programs, one of the components of which
may be the change of the musical preference of a person.
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BILJIUB COLIAJIBHOI ATAIITOBAHOCTI JIIOJIMHU HA CITIPUMMAHHS MY3UKHA

AKTyaIbHICTB JOCIHIPKEHHS 3yMOBIICHA THM, 1[0 OJHUM i3 BaXKIIMBHX (haKTOPIB colfiamizalii 0cOOUCTOCTi € piBeHb
XYIO0KHBOT KyJIBTYPH B3araii i My3WdHOi 30KkpeMa. BinbIricTs 10HaKiB HAAIOTh IIepeBary My3UWIHHM TBOpaM i3 CyMHi-
BHUM PiBHEM XyJI0’KHBOI I[IHHOCTi. 3a3Ha4eHI TeHCHIIii HE MOXYTh HE BIUIMBATH HA 3aTajbHUN PO3BUTOK OCOOHCTOCTI,
a OTXKe i colliaNbHy aJanToBaHiCTh. MeTa JOCHTIIKSHHS HoJsrana y 3 sCyBaHHI 3B’SI3Ky OCOONMBOCTEH CrpHilMaHHS
MY3HKH 13 CTYIICHEM COIIiaJbHOT a1anTOBaHOCTI 0cOOUCTOCTI. [IJ11 BUBYCHHS OCOOIMBOCTEH ClipUiiMaHHS MY3UKH OYII0
PO3pO0JICHO CTUMYIIBHUI MaTepian — pparMeHTH, siKi MICTHJIM [IEBHUH ICUXOJIOTIYHUHN 3MICT. [[Jis1 BUBYCHHS OCOOMCTI-
CHHX SIKOCTEH, IO 3YMOBIIOIOTH CTYHIHb COLIQJILHOT aJlaliTOBaHOCTi, OYJIM 3aCTOCOBAHI: METOJ| BHU3HAUYEHHS pPIiBHSA
Cy0’€KTUBHOTO KOHTPOJIIIO, METO HapaTUBy, TeCT Gpycrpaiii Po3eHrpeiira. [{jis BUsSBICHHS PiBHS COLIANTBHOI alanTo-
BaHOCTI 0yJIO 3aCTOCOBAaHO METO/] aHaJIi3y JOKYMEHTIB Ta METOJ €KCIIEPTHUX OL[IHOK. 3 METOI0 BU3HAYECHHS IICUXOJIOTi-
YHOTO 3MICTY MY3WYHHX ()parMeHTiB OyB 3aCTOCOBAaHHMH METO]| €KCIepTiB, (Gokyc-rpym. PesymbTaTH DOCITIIKECHHS:
BCTaHOBJICHO 3B’S30K MCHXOJOTIYHUX BIACTHBOCTEH 0Ci0 3 HU3BKUM PiBHEM COLIANBHOI alalTOBAaHOCTI 3 OCOOIUBOC-
TSIMHU CIIPUIIMaHHS HUMH MY3HKH: iX eMOLIIHHOMY HACTPOIO Ta 3arajJbHOMY (OHY CBITOCHIPHUIMAaHHS BIANOBia€ My3HUKa
JNECTPYKTUBHOTO XapaKTepy, IO CHUMBOJI3ye arpecito, 0aiayKicTh, BIIMOBY BiJ HiJIeCTIpSIMOBaHOI AisiIbHOCTI. [lacuB-
HICTh KOPEJIOE 3 HEPO3BUHEHICTIO HABUYOK IPOXYKTHBHOI B3a€MOJII Ta MOJOJIAHHS NEPEeIKO], HU3bKHM PiBHEM pO3-
BHUTKY Cy0’€KTHOCTI, pedIekcii, c1abkoro 3AaTHICTIO 10 iHTErpaii CBOTO KUTTEBOTO MOCBiny. Ha OCHOBI BHSABICHHX
TICUXOJIOTIYHUX OCOONMBOCTEW CHPUIMaHHS MY3HKH PO3pPOOJICHO METOAMKY BU3HAYECHHS CTYIEHIO COIialibHOI ajanTto-
BaHOCTI JIFOJJUHU BiJMOBIIHO 10 0OPaHOTO HEI MY3UYHOTO TUCKYPCY.

Knrouosi cnoea: couianizaiiis 0COOUCTOCTI, CIPUAMAaHHS MY3HKH, COIliaJibHA aIalITOBAHICTh, CY0 €KTHICTh, ped-
JIeKCisl, My3HYHHH TUCKYPC.
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