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PSYCHOLOGICAL FEATURES OF FEMALE STUDENTS’ GENDER IDENTITY

The paper presents the results of an empirical study of psychological features of female students’ gender identity.
The majority of the students have difficulties in attributing themselves to a particular psychological gender, as neutral
characteristics prevail in them. The higher level of uncertainty of gender identity in the students, the lower their aware-
ness of social roles. If the students lack knowledge about social roles, they are indecisive, cannot choose something
specific, which in turn makes them insecure, which affects their social life and educational activity.
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Introduction

Ambitiousness, independence, activity, aspiration for
achievements were unacceptable for a woman in the pa-
triarchal environment, which nowadays are considered to
be quite common.

The concept of identity is one of central in modern
psychological science, which we interpret as a complex
phenomenon, psychic reality, which includes different
levels of consciousness — individual and collective ones.
Identity is a sense of one’s own veritas, value, engage-
ment in the world and connection with other people. We
consider it in the context of personality development in
adolescence, professional self-determination, ethnic and
ideological self-awareness (Erikson, 2006).

Identity occurs in a person in the process of social in-
teraction as an inevitable and always unique product of
one’s psychical development, as relatively stable and
subjected to internal fluctuations and changes in the psy-
chological heritage at the same time. It imposes a signifi-
cant imprint for the whole life manifestation of a person -
from the very childhood to the very old age.

Gender identity is defined by a number of research-
ers as the basic structure of social identity that character-
izes a person from the point of view of belonging to a
male or female group. It is important how a person deter-
mines oneself. The concept of gender identity includes
interconnected components: gender, sexual orientation,
“sexual scenarios”, gender stereotypes and gender prefer-
ence.

Female identity is belonging oneself to the category
of female social group and the reproduction of the corre-
sponding gender-driven roles and self-representations.
The construction of female identity is directly associated
with the specific “female experience” received by a girl in
the process of socializing in the childhood. While forming
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of a gender-normalized method, institutions of socializa-
tion are very important (such as family, mass-medias that
follow gender stereotypes). ldentity, including profes-
sional, is an important regulator of self-awareness and
social behavior of a person.

Therefore, we evaluate ourselves and others based on
our ideas of what men and women should be. Comparing
own representations with the generally accepted ones
plays an important role in the psychological well-being of
the individual. Each person has a lot of psychological
features, and some of them are “without any gender”,
universal, and some traits are traditionally associated with
typically male or female psychology. Some typical male
or female features have their evolutionary-genetic and
physiological grounds, preconditions. For example, the
level of aggressiveness and dominance (that are consid-
ered as typical male features) correlates with the level of
concentration of male gender hormones — androgens.
Other features are formed in the process of socialization,
education and development of a personality. It is known
that there are social stereotypes of masculinity and femi-
ninity. Although the acquisition of one or another typical
male or typically female psychological feature occurs as a
result of the combined effect of both groups of factors —
the biological and social order. In this context, the psy-
chological gender is radically different from the assigned
sex. The following three basic concepts related to the
phenomenon of psychological gender are worth consider-
ing: masculinity (typically male features), femininity
(typical female features), androgyny (it is assumed that
these features are presented harmoniously and comple-
mentary to androgynous).

Masculine women are focused on work and career
issues. Self-determination in the professional sphere is a
priority, it is crucial for them in terms of self-fulfillment.
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Typically masculine traits — independence, assertiveness,
dominance, risk appetite, autonomy, self-confidence, etc.
— are a necessary attribute of competitiveness in the mod-
ern labor market. In addition, according to the results of
modern studies, masculine women are characterized by
greater self-esteem as a whole, as well as higher self-
esteem in the field of academic achievements and their
own appearance — physical “Self” (Zdravomyslova,
1999).

Femininity is directly related to family identity, gen-
der identity and the general status of identity of the indi-
vidual. Femininity is a property of the individual, which
corresponds to her own psychological gender, adhering to
the female gender-role norms, typical of a woman’s be-
havior, values, and attitudes. Femininity is traditionally
associated with emotionality, softness, responsiveness,
normativity, communicative skills, sensitivity, and ability
to empathy. The feminine woman is considered more
realistic, practical, vulnerable, direct and passive, as com-
pared to a woman with less definitely dominating femi-
ninity. Expressed femininity implies the predominance of
the unconscious level of self-regulation, the tendency for
intuitive comprehension of reality, a clear parenting orien-
tation (Zdravomyslova, 1999).

Modern society puts less tough requirements for the
girls’ behavior of that for the boys’ one. However, the
lower value of “the feminine” in the society complicates
the development of girls’ positive self-concept, causing
problems in creating a woman’s identity, especially if the
girl has high social leadership qualities. Today, we can
observe such changes in the characters of women as the
desire to be a leader, they have become more tough,
strong-willed, striving for power. The system of values
itself is changing — now career is often considered to be
more important than a family. Many professions that were
previously not available to women are not unaccepted
now. We can see women in world-class sports (body-
building, boxing), troops, politics, law enforcement agen-
cies. Modern girls prefer oversized clothes, wear pants
instead of skirts and dresses. Also the unisex style is pop-
ular nowadays characterized by the complete absence of
signs indicating the person’s sex.

These changes have not only broken the stereotypi-
cal image of women but also resulted in a fact that women
do not identify themselves with female gender.

Aim and Tasks

The paper aims to examine psychological features of
female students’ identity with different gender character-
istics.

We solved the following tasks to achieve the re-
search aim:

1) determining basic approaches to the study of
gender identity of students based on identity and gender
peculiarities issues review;
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2) developing a program and conducting an empiri-
cal study on the identification of gender identity of female
students.

Research Methods

The following research methods were used in the
study: test-questionnaire “Who am 1?”” by M. Kuhn and T.
McPartland, “Masculinity — Femininity Test” by S. Bem);
statistical methods of data processing: correlation analysis
of the obtained results using the Spearman’s rank correla-
tion coefficient; Mann-Whitney U test; and Fisher trans-
formation.

Test-questionnaire “Masculinity — Femininity” by S.
Bem is used to examine a psychological gender and de-
termines the degree of androgyny, masculinity and femi-
ninity of the individual, to determine the type of personal-
ity: masculine, feminine, androgyne (Bem, 1981).

Test-questionnaire “Who am 1?”” (Twenty Statements
Test) by M. Kuhn and T. McParland is used to reveal the
role of gender characteristics in the self-concept structure,
as well as to study the content characteristics of the indi-
vidual’s identity. The question “Who am I?” is logically
related to the characteristics of one’s own perception of
oneself, that is, “self-image”. Answering this question,
one indicates roles and characteristics associating with
oneself, that is, a social status and the features
(Bespanskaya-Pavlenko, 2013).

100 female students of the third-fourth years of study
aged from 19 to 22 took part in the research.

Research Results

Having analyzed the results of “Masculinity — Femi-
ninity” Test we have found that 12% of students have
expressed femininity, and 8% have expressed masculinity.
Other 80% of female students have pronounced androgy-
ny. It means that they have approximately equal signifi-
cance of the results of femininity and masculinity. Of
these 80% of the students, 53% are androgynous, but
feminine characteristics are dominated by masculine, and
in 19% masculine characteristics outweighed feminine.
8% have pronounced androgyny, that is, they do not have
the advantage of feminine or masculine characteristics.

According to M. Kuhn’s test it was found that only
7% of the students had no difficulty in determining their
psychological gender. It means that they clearly under-
stand it and their behavior and self-awareness coincides
with this gender. But 93% of the girls, which are signifi-
cantly more than those 7% who have been identified (¢ *
= 5.28 at p<0.01), have difficulty referring to a specific
psychological gender. Of these 93% of the students, 31%
have a predominance of feminine characteristics and
family roles, and 36% have a predominance masculine
characteristics and professional roles. 26% of the students
could not provide answers that would indicate the specific
gender characteristics and roles.

After that, the correlation analysis of the obtained re-
sults using the Spearman’s rank correlation coefficient
was performed. The results are presented in Table 1.
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Table 1.
Statistically Significant Interrelationships Between the Indicators of Gender Characteristics
Index P1 P2 P3 P7 P8
P1 -0.716™ -0.251" 0.194"
P2 0.533™
P3 -0.716™ 0.533™ 0.203" -0.216"

Notes: 1. Symbols: P1 — masculinity; P2 — femininity; P3 — IS index; P7 —feminine characteristics; P8 — masculine characteristics.
2. There are statistically significant correlations (levels of statistical reliability: * — p <0,05; ** — p <0,01).

Here we can see the inverse correlation between the
index P1 (masculinity) with the index P7 — the feminine
characteristics (r = -0.256; p = 0.012) and the direct corre-
lation with the index P8 — masculine characteristics (r =
0.194; p = 0.053).

So, the index P3 — the index of gender identity of the
IS has direct correlations with the index P2 — femininity (r
= 0.533; p = 0.000) and P7 — feminine characteristics in
the content of the Self-concept (r = 0.203; p = 0.043), as
well as inverse correlations with index P1 — masculinity (r
=-0.716; p = 0.000) and P8 — masculine characteristics in
the content of the Self-concept (r = -0,216; p = 0,031).
Despite the fact most of all examinees are androgynous
(80% vs. 20% and respectively ¢ * =5.15 at p <0.01), the
tendency of students to feminine identity is revealed both
at the level of stereotypes, and at the level of perceptions
of oneself as a subject of social relations in a world divid-
ed into men and women. But P2 index (femininity) does

not have a statistically significant correlation with P7
(feminine characteristics), which indicates the uncertainty
of the students in this issue, they try to educate their femi-
nine characteristics by denying masculine characteristics.

A special place in the personal structure is occupied
by its social status and role. Having grown up, a person
actively enters social life, trying to take his/her place in it,
to satisfy personal needs and interests. The relations be-
tween a personality and the society can be described by
the formula: the society offers, the person searches,
chooses, trying to realize the interests. At the same time
an individual shows and proves to the community his/her
own place and perform a certain role assigned to him/her
(Myers, 1997).

The results of finding correlation relationships be-
tween the indicators of social attitudes and gender charac-
teristics are shown in Table 2.

Table 2.
Statistically Significant Interrelationships Between Social Indicators and Gender Characteristics
Index P5 P6 P7 P8 P9
P4 0.498™ -0.269"
P5 -0.429™ 0.251" 0.194"
P6 -0.494™ -0.301™ -0.800™
P7 0.221"

Notes: 1. Symbols: P4 — family roles; P5 — professional roles; P6 — other social roles; P7 — feminine characteristics; P8 — masculine characteris-

tics; P9 — neutral characteristics.

2. There are statistically significant correlations (levels of statistical reliability: * — p <0.05; ** — p <0.01).

As to the indicators that characterize the social iden-
tity of the subjects, attention is drawn to the fact that two
of them (P4 — family roles and P5 — professional roles)
are directly correlated (r = 0.498; p = 0.000), and inverse-
ly correlated with the indicator P6 — other social roles (r =
-0.429; p = 0.000) and P9 — neutral characteristics (r = -
0.269; p = 0.007). That is, in the content of the Self-
concept, social identity in the sphere of leisure is distin-
guished from family, interpersonal and professional iden-
tity.

There is also direct correlation between index P5 —
professional roles and P7 — feminine characteristics (r =
0.251; p = 0.012) and with index P8 — masculine charac-
teristics (r = 0.194; p = 0.053). It means that gender char-
acteristics have an influence on occupational choice.

There is also inverse correlation of the indicator P6
with other social roles with two gender indices: P7 —
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feminine characteristics (r = -0.494; p = 0.000) and P8 —
masculine characteristics (r = -0.301; p = 0.002), as well
as P9 — neutral characteristics (r = -0.800; p = 0.000).
There is strong inverse correlation between indices P6 and
P9 which means that the more informed the students are
about the various social roles, the lower their uncertainty
about gender identity is in relation to themselves to a
particular psychological gender.

It confirms that today there is no clear division ac-
cording to gender characteristics in the society. According
to the interpretation of the test, “other social roles” mainly
refer to the sphere of leisure of the individual, which
means that gender characteristics have not a significant
influence on the professional, interpersonal and family
life of the individual.

The neutral characteristics of identity (P9) are also
related to the indicator P7 — feminine characteristics (r =
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0,221; p = 0,027). This corresponds to the sex of the stu-
dents and confirms the preliminary results — although
most of the students have neutral traits, feminine charac-
teristics still outweigh the masculine ones.

It shows that the respondents just do not know
enough about themselves as well as about the diversity of
social roles. The social roles are the model of human
behavior which objectively set the position of the individ-
ual in the system of social and personal relations. Obvi-
ously, if the students do not have enough knowledge of
their possibilities and social roles, they are indecisive,
cannot choose something specific, which is the reason of
uncertainty that will have an impact on their social life
and educational activities. This uncertainty does not allow
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students to focus on their main occupation — studying,
because they are busy solving the problem of who they
are and how to understand their social roles. This is also
may be the reason of the predominance of neutral person-
ality characteristics in most of the students.

To confirm the results for the correlation analysis,
we used the Mann-Whitney U test. According to this
method, the smaller criterion value is, the more possible
that the differences between the parameter values in the
samples are reliable. After analyzing Table 3 we can see
that the criteria of other social roles and neutral character-
istics are the least important. So, the data on these criteria
is reliable.

Table 3.
Comparison of Gender and Social Identity Indices by Mann-Whitney U Test
2 > g % g 2 | e &
< £ < e Q <3 25 £ 5 _ g
2 £ g 2 & 5. £8 | 38 | £8
n c — %] — — = O
Ma“[‘j‘:\é;'t“ey 1123.00 | 1024.50 | 1128.00 | 1170.50 | 1051.00 | 881.00 |1158.00 |1139.00 | 752.00
P 0.637 0.240 0.663 0.880 0.305 0.029 0.816 0.671 0.002
Conclusion nate. But along with this there is a predominance of femi-

Identity is a complex phenomenon, a multiplicative
psychic reality, it is a result of the person’s allocation
from the environment, which makes it possible to consid-
er oneself a subject of their physical and psychical states,
actions and processes, to experience their integrity and
identity with themselves — in relation to the past, the pre-
sent and the future. Gender identity is an aspect of self-
consciousness, describing the experience of a person as a
representative of a certain sex in a certain sustainable
social formation and manifests itself as a subjective expe-
rience of psychological internalization of male or female
features. Modern conditions and changes have not only
broken the stereotypical image of women, but also result-
ed in the fact that females do not identify themselves with
“women” which is indicative of an indefinite gender iden-
tity.

With the help of the conducted empirical research we
have found that the overwhelming majority of the re-
spondents have difficulty referring to a specific psycho-
logical gender in which neutral characteristics predomi-

REFERENCES

1. Bem, S. (1981). Skhema gendernoi teorii [Gen-
der schema theory]. Moscow: Progress [in Russian].

2. Bespanskaya-Pavlenko, Ye. D. (2013).
Psikhodiagnosticheskiye metodiki izucheniya gendernykh
oSobennostei  lichnosti. metod. rekomendatsii  dlya
studentov, obuch. po spetsialnostyam «Sotsialnaya rabota
(po napravleniyam)» i «Psikhologiya» [Methods of psy-
chodiagnostic of studying gender characteristics of the
individual]. Minsk: BGU [in Belarusian].

Science and Education, 2018, Issue 5-6

nine characteristics, which refers to the account of the
unconditional influence of the biological sex. According
to the results of the Spearman’s rank correlation coeffi-
cient “femininity” has no statistically significant correla-
tion relationships with feminine characteristics and family
roles, which indicates the uncertainty of students in this
issue, they try to improve their feminine characteristics by
denying masculine ones. The reasons for this complexity
for students may also be the uncertainty of the individual
in one’s own possibilities and requirements of the society,
limited experience of independent life.

The higher the uncertainty of gender identity of stu-
dents is, the lower their certainty about social roles is,
which is a pattern of behavior that is expected from a
person who holds a certain status in the society. The more
social roles a person is able to reproduce, the better he or
she is adapted to life, the more successful he/she is. If the
students lack knowledge about social roles, they become
indecisive, which in turn entails an uncertainty that will
affect their social life and educational activity.

3. Gorbach-Kudrya, 1. A. (2004). Issledovaniye
polorolevoy identichnosti v yunosheskom vozraste [Inves-
tigation of sex-role identity in adolescence]. Kyiv: MAUP
[in Ukrainian].

4, Zdravomyslova, Ye., Temkina, A. (1999). Sotsi-
alnoye konstruirovaniye gendera kak feministskaya teori-
ya [Social construction of gender as a feminist theory].
Zhenshchina. Gender. Kultura - Woman. Gender.
Culture. Moscow: Iskusstvo [in Russian].

29



https://en.wikipedia.org/wiki/Spearman%27s_rank_correlation_coefficient
https://en.wikipedia.org/wiki/Spearman%27s_rank_correlation_coefficient

5. Krutikova, O. O. (2007). Psikholohichni
chynnyky konstytuiuvannia zhinochoi identychnosti
[Psychological factors in the constitution of women's
identity]. Naukovi zapysky Instytutu psykholohii imeni H. S.
Kostiuka APN Ukrainy — Proceedings of Psychology Insti-
tute named by G.S. Kostiuk APN of Ukrain. Kyiv: Milenium
[in Ukrainian].

6. Kuklikov, L. V. (Ed.). (2009). Khrestomatiya.
Psikhologiya lichnosti v trudakh otechestvennykh
psikhologov [Reader. Psychology of personality in the
works of domestic psychologists]. 2-ye izd., ispravl. i dop.
SPb.: Piter [in Russian].

JUTEPATYPA

1. BemC. Cxema rennepuoir Tteopun /C.Bem
/I Ticuxonoruueckuit 0630p. — M. : Tlporpecc, 1981. —
364 c.

2. becnanckas-IlaBnenko E. [I. TlcuxommarHoctu-
YEeCKHe METOIWKH H3Y4YEeHUS TEeHIECPHBIX OCOOEHHOCTEH
JUYIHOCTH. METOA. PEKOMEHAALNH U CTyIEHTOB, 00yHd.
o crenuanbHocTsIM «CorransHas paboTa (1o HarpasJie-
HUAM)» U «llcuxonorus» / cocr. E. JI. becmanckas-
IlaBnenko. — Munck : BI'Y, 2013. — 87c.

3. Top6au-Kyapst U. A. HccnenoBanue mosopose-
BOH HMJCHTUYHOCTH B FOHOMmIECKoM Bo3pacte / 1. A. Top-
6au-Kynps. — K. : MAVII, 2004. — 248 c.

4. 3nppaBomsbicioBa E., Temkuna A. CoruansHoe
KOHCTPYHPOBaHHE T'eHAepa Kak (eMuHucTckas teopus /
E. 3npaBomeicioBa, A. Temkuna // XXenmmna. ['enmep.
Kynbrypa. — M. : UckyccTBo, 1999. — 197 c.

5. Kpyrikoa O. O. IlcuxonoridHi YMHHANKA KOHCTH-
TytoBaHHS >kiHouoi imeHTmuHocti / O. O. Kpyrukosa

lNcuxonoeis — Psychology

7. Mayyers, D. (1997). Sotsialnaya psikhologiya
[Social psychology]. SPb.: Piter [in Russian].

8. Ozhigova, L. N. (2006). Psikhologiya gendernoy
identichnosti lichnosti [Psychology of gender identity of
personality]. Krasnodar: Kubanskiy gos. un-t [in Rus-
sian].

9. Voronina, O. A., Grigoryeva N. S., Lunyakova
L. G. (Eds.). (2000). Khrestomatiya k kursu «Osnovy
gendernykh issledovaniy» [Reader to the course Oof
"Fundamentals of Gender Studies"]. Moscow:
MTSGI/MVSHSEN [in Russian].

10. Erikson, E. (2006). Identichnost: yunost i krizis
[Identity: youth and crisis]. Moscow: Flinta [in Russian].

/I Hayxogi 3armcku Iacturyty neuxonorii imeni I'. C. Koc-
Tioka ATIH Yxpaiau. — K. : Mirzeniym, 2007. — 174 c.

6. KyxmmkoB JI. B. Xpecromatms. Ilcuxomorus
JUYHOCTH B TPyJax OTEYECTBEHHBIX IICHUXOJOTroB /
JI. B. KynukoB. — 2-e¢ u3n., ucnpasn. u jpom. — CIIG. :
[Turep, 2009. — 464 c.

7. Maitepc . CouwmanpHas mncuxonorus /
J. Maiiepc. — CII6. : ITutep, 1997. — 608 c.

8. Oskurosa JI. H. Ilcuxomnorus TeHACpHON HICH-
tuuHoctu Juanoctd / JI. H. Osxkwurosa. — KpacHomap :
Ky6aunckuii roc. yu-1, 2006. — 290 c.

9. Xpecromarus k Kypcy «OCHOBBI T€HIEPHBIX HC-
cienoBanmit» /  OtB.  pen. O. A.Boponuna,
H. C.TI'puropseBa, JI. TI.JlymsikoBa. — M. :
MUTM/MBIIC3H, 2000. — 645 c.

10. Dpukcon 3. UAeHTHYHOCTD: IOHOCTh U KPU3HUC /
3. Opukcod / Ilep. ¢ aura. — M. : @nunTa, 2006. — 342 c.

Ipuna I'onogcvka,

KaHOUOam NCuxo02i4HUX HayK, OOYyeHm Kagheopu meopii ma MemoouKu npaKmuinol ncuxonozii,

Temsana Jlazopenko,

KanHouoam ncuxoyo2ivHux HayK, 00yeHm Kagpeopu meopii ma Memoouxku npaKmuyHoi ncuxonoeii,

Temsana Axkoenesa,
cmyoenmxa,

ITigdennoykpaincokuti HayionanrbHuili neoazoziunuil yHisepcumem imeni K. JI. Yuuncoroeo,

eyn. @onmancwvka oopoea, 4, m. Odeca, Yrpaina

ICUXOJIOI'TYHI OCOBJIMBOCTI TEHJAEPHOI IJIEHTUYHOCTI Y CTYJEHTOK
VY cTaTTi IpeACTaBICHO Pe3yabTaTH EMIIPUIHOTO TOCTIHKEHHS IICUXOJIOTIYHAX O0COOIIMBOCTEH TeHACPHOI iIeHTH-

YHOCTI y CTYAEHTOK. Byno BukopucraHo TecT-onuTyBasibHUK «XTo s?» M. Kyna i T. Maknaprtienga ta TecT-
onuTyBanbHUK «MackymmiaHicTs — @eminianicTe» C. bem. locmimkyBanumu Buctynanu 100 cTyIeHTOK TPETIX Ta YeT-
BEPTUX KYPCiB YHIBEpCHUTETIB BikoM Bif 19 10 22 pokiB. Bysi0 BUsABICHO, 110 POITI KIHKK 3HAYHO 3MIHHJIKCS, 1 I 3MIHU
CHJIbHO CKa3aJIMCs Ha IXHIM MOBEIHIN, XapakTepi Ta IIHHOCTSIX. BOHM MparHyTh 0 HE3aJeXHOCTI, CaMOCTIHHOCTI,
PIBHOCTI 3 YOJIOBiKaMu. 3a IOTIOMOTOI0 TEOPETUYHOTO aHaji3y OyJio 3’sICOBaHO, 110, BAHUKAIOUHU B PE3YJIbTaTi MPOLECy
B3aeMomii «SI» 1 IHIINX, TeH/IepHa 1ICHTHYHICTh POSBISIETHCS K Cy0’€KTMBHUH JIOCBI IICUXOJIOTIYHOI 1HTEpiopH3arii
YOJIOBIUMX ab0 IHOYMX pUC. Y CBIOMIICHHS BJIACHOI FeHAEPHOI MPUHANICKHOCTI 1 CTAHOBJICHHS T€HIEPHOT 1IEHTHYHO-
CTi JIFOJVHU — OJHE 3 HaIpsMiB cowianizanii. TakuM 4YMHOM, MU OILiHIOEMO ceOe 1 IHIIMX Ha OCHOBI YSBJIEHH IPO TE,
SIKHMH MalOTh OYTH JOJIOBIKH 1 KiHKH. CIiBCTaBIICHHS BIIACHHUX YSBIICHP i3 3aTaJbHONPUIHITAMH BiIirpae BaKIUBY
OB Y TICHXOJIOTIYHOMY CaMOIIOYyTTi 0COOMCTOCTI. AJie depe3 3MiHH, PO SIKi MH BXKE€ TOBOPHIIH, MPOIEC TeHICPHOL
imeHTUdIKaIil € TOBOJI CKIaTHIM. Y pe3ybTaTi MPOBEACHOTO OCITIIKEHHS OyJI0 BHABICHO, IO OUIBIIICTh OMMATAHUX
JIiBYAT HE BIHOCATH ce0e O KOHKPETHOI IMCUXOJIOTIYHOI CTaTi — KiHOY0i ab0 4oJoBivoi. Y HHUX MepeBakae aHApOTiH-
HICTh — Maibke Ha OJJHOMY PIiBHI IPUCYTHI K (eMiHHI, Tak 1 MacKyJIiHHI Xapakrepuctuku. Lle o3Havae, mio iX caMoBH-
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3HAYEHHS 1 MOBE/iHKA HE CITIBIA/IAIOTh 3 TUMH, SIKI BBAXKAETHCS B COLIlYMI T'€H/IEPHO-BIANOBIJHUMH, ajle BCE K TaKH B
HUX TepeBakaloTh (PEeMiHHI XapaKTepUCTHKU. 3pOOJIEHO BHCHOBOK IPO T€, IO YUM OLIbLIE PiBEHb HEBU3HAYEHOCTI
reHIepHOl ieHTHdIKaIii Y CTYJJCHTOK, THM Y HUX HH)KYE BU3HAYCHICTh CTOCOBHO COIIaIbHUX POJICH, SKi € MadIoHOM
TIOBE/IHKH, 110 OYiKY€ThCS BiJl JIIOJMHY, sIKa 3aliMa€ MEBHUH CTATyC y CycHuUIbCTBi. UuM Oinblie coLialIbHUX pojier
JIIOJIFHA 3[]aTHA BIATBOPHUTH, TUM KpaIlle BOHA MIPUCTOCOBAHA J0 KUTTS, TUM OLIbIIE BOHA YCHINIHA. SIKIIO Y CTYAEHTOK
HE BHCTA4a€ 3HAHb PO COLANIbHI POJIi, TO BOHH € HEPIIIYYUMHU, HE MOXKYTh 00paTH II0Ch KOHKPETHE, 11e B CBOIO Y4epry
TSATHE 32 COOOI0 HEBIIEBHEHICTH, 1110 Oy/I¢ MaTH BIUIMB Ha IXHE COIliaJIbHE )KUTTS Ta HABUAIBHY JiSITEHICTb.

Knrouosi cnoea: IcuxosiorigHi 0COOIMBOCTI, TEHICPHA 1IEHTHYHICT, CTYICHTKH, TICUXOJIOTiYHa CTaTh, HEBU3HA-
YEeHICTh OCOOUCTOCTI.

Iooano 0o peoaxyii 29.03.2018
Reviewed by Doctor of Psychology, prof. A. Massanov
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