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out effectively. Similarly, there was also observed a positive tendency towards professional level increase of future
professionals of socionomic sphere in each direction of the above-mentioned studies.
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FEATURES OF FUTURE PRIMARY SCHOOL TEACHERS’ TRAINING
IN PEDAGOGICAL INTERACTION WITH PUPILS’ PARENTS

The article is devoted to the problem of future primary school teachers’ training in pedagogical interaction with
pupils’ parents. The necessity to improve the content and the teacher’s work forms is considered. It is emphasized
that readiness of primary school teachers for pedagogical interaction with pupils’ parents is a professionally sig-
nificant quality of a teacher, because the learning outcomes and the effectiveness of the process of future vocational
and educational activities depend entirely on students. As a whole, «interactiony is a dialogue between a teacher
and parents, its effectiveness is determined by interlocutors who are involved in it, how they feel personalities them-
selves and see the personality in everyone they communicate with. Teacher’s readiness for pedagogical interaction
with pupils' parents is a decisive indicator of their further successful professional and pedagogical activity in this

respect.
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A teacher of modern school is a class teacher, whose
aims are to train and educate pupils, alongside with their
parents a teacher is a very important adult for a child.
Therefore, efficiency of a pupil’s personality formation
in many respects depends on his ability to interact with
the pupil’s family.

One of the possible ways of training and education
of a pupil as cultural personality is organization of
pedagogical interaction of a teacher with parents in the
context of orientation of the last ones on the value of
education. Whether parents will involve children to the
value of education, depends on the teacher who,
organizing pedagogical interaction with parents,
performing pedagogical management of their activity in
this direction, keeps and transmits the experience of the
activity through formation of the pupil as cultural
person. Organizing interaction with pupils’ parents, the
primary school teacher projects on them cultural
experience, showing them thereby an image of the
cultural personality. Currently, particularly acute is the
problem of providing the educational institutions,
including primary schools, professional teaching staff,
capable to the effective solution of educational
problems. Complexity of the solution of this problem at
the present stage is caused by many socio-economic
facthrsclassical pedagogy the problem of interaction of
the teacher with a family of the pupil was considered by
such outstanding teachers as P. Leshaft, A. Makarenko,
N. Stelmakhovych, V. Sukhomlynskyi, K. Ushynskyi,
S. Shatskyi and others. The issues of interaction of a
family and school at the present stage are studied in
works  L.Boiko, N.Bugaiets, T. Gushchyna,
Ya. Zhuretskyi, A. Klish, T. Kravchenko, V. Urbanska,
T. Shanskova, V. Shynkarenko, etc.

The modern problems connected with training of fu-
ture primary school teachers for pedagogical interaction
with pupils’ parents, the main indicators, characterizing
the state of readiness and the issues of improvement of
the contents and forms of work in this direction demand
further research.

The research objective is identification and justifi-
cation of readiness of the future primary school teacher
for pedagogical interaction with pupils’ parents in the
context of professionally-oriented education.

Both beginners and skilled teachers feel fear of par-
ents, and it holds down their actions, leads to unwilling-
ness to interact with the pupil’s family. The process of
alienation parents from school gains strength. Everyday
concerns, a reorientation of consciousness of the adult
generation to other values, the decline of the social
status of the teacher leads to growing divergence of the
actions of two social institutions - family and school.
Changes in the social status of the family, its structure,
relations between parents and children, removal of
families from schools require substantial restructuring in
the organization of the work of the teacher with the
pupils’ families.

Typically, teachers complain about the low parents’
activity, their reluctance to participate in school life
ostensibly because of the need to spend a lot of time at
work. Naturally, workload of adults in difficult eco-
nomic situation affects the extent of their participation
in school affairs, but we should not consider this as the
main factor.

The main condition of successful interaction be-
tween educational institutions and families is a complete
understanding of functions and content of each other’s
activities. These subjects should understand each other
and realize the image of the educational capabilities of

18 Hayxosunii BicHuK I1iBIeHHOYKpalHCEKOTO HAI[iOHAIBHOTO Iefaroriqaoro yHisepentety imeni K.JI.Ymuncskoro Nel(108), 2016




Ieoacozixa-Iledazozuxa-Pedagogy

each other, establish the real action of mutual help, be
aware why it is done and understand aims and objec-
tives, the means and the end result. Most often, a family
passes the relay of education to school, thereby distanc-
ing itself from the process of raising a child as a person.
Meanwhile, both sides should engage in the personal
formation of the child, with full understanding and
mutual support of each other. Family education brings
emotion into relationship that involves parents’ love to
children and reciprocal feeling of children to parents.
The warmth of the hearth, a sense of comfort in a home
atmosphere stimulates the child’s perception of existing
rules in the family, manners of behaviour, attitudes and
aspirations. And to ensure that the family successfully
coped with raising children, parents should know the
basic pedagogical requirements and create the necessary
conditions for the education of the child in the family.
First of all it is the family atmosphere, when each of the
parents and family members realize their responsibility
for the upbringing of children. The conditions of proper
family education are well-organized way of life, the
mode of life in the family. The ideal towards which
family, school, our society seeks is comprehensively
developed person, educated one, healthy physically and
mentally, able and likes to work. From this point of
view, it identifies the main objectives of the of teachers’
work with parents of schoolchildren: a systematic
multifaceted pedagogical education of parents. It means
familiarizing them with the basics of theoretical
knowledge, with the practice of work with pupils;
involvement of parents to participate actively in the
educational process, the formation of parents’ needs for
self-education, familiarize the teachers with different
methods of family education, the selection and
compilation of the best practices. At creation the
interaction of a family and school certain problems have
to be considered: bringing up the only child in a family,
the specific effect of single-parent families on children;
the lack of communication between parents and children
due to the employment status of the parents. Organiza-
tion of the effective interaction of teachers and parents
is one of the major tasks which the staff of primary
school faced. Interaction between people assumes
existence of such components of elements: the effective
personality, need for activization of behavior, an
activity purpose, an activity method, another effective
person to whom the action is directed, the result of the
activity.

Readiness of the teacher for interaction with pupils’
parents is a professionally significant quality of the
teacher’s personality.

As teachers’ interaction with parents, we understand
the common actions of teachers and parents in the up-
bringing of the child, the exchange of thoughts, feelings,
experiences, hopes, provided that equal and trusting
relationships are transformed into cooperation.

Cooperation involves the interrelated actions of in-
dividuals directed on achievement of common goals
with mutual advantage for the interacting parties. In the
conditions of cooperation arise feelings of gratitude,
need for communication, desire to concede and so forth.
However an important aspect of successful cooperation
is not simply a systematic communication between the

subjects, but creation of interaction on the principles of
partnership. The partnership provides coordinated ac-
tions of participants of common cause [2, p. 708].

The signs of partnership are: equality of psychologi-
cal positions between the subjects irrespective of their
social status; recognition by the persons of the partner’s
active communicative role; psychological support of
another subject.

However, most often, in practical activities of the
teacher, the relationships with parents aren’t always
built successfully, getting forms of such types of behav-
ior: leaving (partners consciously try to avoid interac-
tion); unilateral perception (one of the participants in the
interaction promotes individual goals of another, when
he avoids interaction with a partner); contrast interac-
tion (one of participants seeks to promote another, and
another actively counteracts it) compromise interaction
(both partners show both assistance, and counteraction,
depending on a situation) [3, p. 52].

Thus, as pedagogical interaction of future teachers
with the parents of pupils we understand the joint activ-
ity of the subjects of pedagogical process, focused on
the use of pedagogical opportunities in the process of
purposeful influence on the child’s personality with the
aim of creating favorable conditions for his harmonious
development.

The interaction of the teacher with parents is aimed
at creating a unified educational field, a unified social
sphere, where the highest values are the basis of the life
worthy the person. Family takes the central place in the
child’s education, plays the main role in formation of
his outlook and ethical standards of the child’s behavior.
A family is a cell of school collective. Pedagogical in-
teraction of a school and a family consists in creating
favorable conditions for the children’s personal devel-
opment and growth, the organization of active human
life leading worthy life. The main objective of the
teacher in the organization of interaction with parents is
to activate pedagogical and educational activity of a
family, to give it purposeful, socially significant charac-
ter. Relationship of all participants of teaching and edu-
cational process, positive examples of life and cultural
wealth, contribute to the formation of the personality.
The big social importance is played by purposeful
communication with a family.

The reasons of shortcomings of the interaction of
educational institution with a family, in our opinion, are
different: it is as insufficient theoretical training of
teachers for parents’ education and communication with
them, as lack of internal readiness of teachers for inter-
action with parents and desire to find approach to them
[4, p. 144-145].

It is important to understand what goals unite teach-
ers, parents and children, how these goals are realized
by them. On this basis the relationships between teach-
ers and family are formed. Between teachers and par-
ents can be business and personal relations, the ones
arising on the basis of the needs in communication, pos-
itive, indifferent, negative. Participation of parents in
affairs of a class, a school also depends on the character
of their relations. At the positive relations parents seek
to promote the teacher in his plans and affairs, to par-
ticipate in working together, the solution of problems.
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This, in turn, positively affects at the development of all
the interacting parties, the relations in a family [1, p.
22].

The contents, forms and methods of communication
of the teacher with pupils’ parents are caused by certain
features. Parents’ needs for active interaction with the
teacher are largely caused also by the age of the child.
The most active are parents of pupils of primary school,
gradually their quantity decreases in the process of the
child’s growing. This is primarily due to the fact, that
the primary school teacher, by his direct influence on
the child, largely determines his behavior, attitude to
learning, to school, to his comrades. In the first seven
years of the life children pass such a big way of devel-
opment, as during any other age period. And during this
period many parents make the most serious pedagogical
mistakes. Therefore their pedagogical preparation is
essential.

It should also be noted that different parents at dif-
ferent rates contact with teachers. Therefore, unfortu-
nately, it is difficult for teacher to provide at once the
parents with the substantial, reasoned answers to the
questions which they are interested in. In turn, solving
the most “painful” issues with families of pupils, diffi-
culties in education of some parents are gradually be-
coming imperceptible difficulties in education of some
parents which consequences it is difficult to correct sub-
sequently. Consistent and systematic implementation of
contacts with parents, mutual trust, combined with indi-
vidual forms of interaction contribute to establishing
positive relationships between families and primary
school teacher.

By the results of determining the levels of formation
of readiness of future primary school teachers for peda-
gogical interaction with pupils’ parents high level was
shown by 10% of future teachers, the medium level was
demonstrated by 20% of students, at a low level there
were 70% of students.

The formation of professional needs, interests, mas-
tering practical skills on the organization of pedagogical
interaction with pupils’ parents by future primary school
teachers occurred as a result of introduction a special
course “Bases of pedagogical interaction of a teacher
with a family of the primary school pupil” into peda-
gogical process that promoted systematization of scien-
tific ideas of pupils about a family and educational work
with a family.

The process of formation the readiness of future
primary school teachers for pedagogical interaction with
pupils’ parents was aimed at providing the stages of the
specified process: informative and cognitive, motiva-
tional and emotional, practical and activity. Note that
the stages of future primary school teacher’s training for
pedagogical interaction with pupils’ parents weren’t
considered as separate, discrete formations. The deter-
mined stages are closely interlinked with each other,
supplement each other. At all stages of students’ train-
ing for pedagogical interaction with pupils’ parents
methods of creation of situations, trainings, conversa-
tions, discussions, debates and so on were introduced.

Thus, the informative and cognitive stage provided
getting the necessary knowledge about the features of
family education by future teachers and the forms and

methods of pedagogical interaction. For this purpose it
conducted lectures, debates, discussions, which were
based on learning the material at the integration of dis-
ciplines, teaching a special course, and also included
self-study work of the students.

At the emotional and motivational stage the forma-
tion of professional needs, interests and practical abili-
ties of the organization of pedagogical interaction, de-
velopment of a humanistic orientation was carried out
by introduction the active methods of training, namely
trainings, role games, solution of pedagogical tasks and
solution of pedagogical situations, use of out-of-class
work.

The practical and activity stage provided the use of
the gained knowledge and abilities during the teaching
practice and in the course of individual educational and
research tasks.

Special course consisted of 36 hours, 6 hours from
which are taken for lectures, 10 hours — for practical
training, 18 hours — for self-study work of students and
12 hours on individual creative tasks. The purpose of
the special course was the formation of future primary
school teachers of readiness for pedagogical interaction
with parents, development of personal and profession-
ally important qualities to master the necessary knowl-
edge, skills and abilities to carry out this interaction in
the process of professional training.

The objectives of the special course was the forma-
tion of future teachers the orientation on working with
pupils and families to help parents in the upbringing of
children; deepen students’ knowledge about a family,
the specifics of family education, peculiarities of family
upbringing of children of different ages; the formation
of knowledge on the methods of study of family rela-
tionships; equiping the students with knowledge about
the goals, principles, methods and forms of interaction
with pupils’ parents.

After studying the special course the students should
possess such skills as implementation of the differenti-
ated approach to pupils’ parents from different types of
families to increase their pedagogical culture; the use of
various positive types of interaction, the establishment
of trusty or business contact with a family; mastering
the skills of carrying out individual and collective work
with parents at school and in a family; the formation of
a pedagogical reflection of parents.

The contents of the special course program consist
of three interrelated thematic blocks.

The first block is theoretical, which provides study-
ing the following topics:

1. Family as social institute. Modern family and its
functions.

2. Features of education of children in a family.

3. The content and forms of the primary school
teacher’s work with a family.

The second block is practical. It is focused on get-
ting the practical skills of the teacher’s interaction with
parents, provided such topics:

1. Modern family and its role in society. Family as
the institute of socialization of the child. Types and
structure of a family as social and pedagogical problem.

2. Family education as the object of psychological
and pedagogical studying. Modern approaches to study-
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ing a family. Features of parents and children’s relation-
ship in a family and the problems of family education.
The problem of “inefficiency of parent’s efforts” and
the way of its overcoming. The principles of the differ-
entiated approach to work with the families of primary
school pupils.

3. The unity of public and family efforts in the proc-
ess of primary school pupils’ education. Primary school
teacher and parents: problems of the relations. The con-
ditions of successful cooperation with parents of pri-
mary school pupils. Pedagogical forms of interaction of
the primary school teacher with pupils’ parents.

4. Communication in interaction. The objective as-
sessment of interaction as the basis of success. Training
exercise “Understand another one”.

5. A role of emotional self-control in the course of
interaction.

The third block is self-study work, which includes:

1. Preparation for the seminars, discussions, practi-
cal training (self-study in the library, using Internet
sites).

2. Development of extra-curricular educational ac-
tivities.

3. Preparation of synopsis of the work with parents
of primary school pupils.

4. Preparation of creative tasks.

At this stage the students were also offered individ-
ual training and experimental tasks:

1. To make own rules precepts of family life.

2. To develop the project “Guide for parents”.

3. To develop a fragment of PTA meetings and a
fragment of individual consultation.
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OCOBJMBOCTI HIJITOTOBKU MAWMBY THHOI'O BUUTEJISI IOYATKOBUX KJIACIB JIO
HEJATOI'TYHOI B3AEMO/IIT 3 BATBKAMM YUHIB

CraTTs MpHUCBSIYCHA JOCIIIKEHHIO MTPOOJIEMH MiATOTOBKH MaHOYTHIX YYHTEINiB MOYaTKOBUX KJIAaciB IO TEaro-
rivHO1 B3aeMoii 3 6aTbkamu y4HiB. [1ix B3aemMomieto BuuTems 3 0aThbKaMH YYHIB PO3YMIIOThCA CIUIBHI il ITeAaroris
i 0aTBKIB y BUXOBaHHI TUTHHH, OOMiH AyMKaMH, IIOYyTTAMH, IEPEKUBAHHIMH, CIIOIBAHHIMH, SKi, 32 YMOBH JIOBi-
pIMBUX Ta PIBHOIPABHHUX B3a€MOBITHOCHH, IEPETBOPIOIOTHCS y CHiBpoOITHHNITBO. OOGIPYHTOBAaHO HEOOXIIHICTH
YAOCKOHAJICHHS 3MICTY Ta (hopM poboTH BUHTENS B IOMY HampsMKy. IlinkpeciieHo, 10 rOTOBHICTh YYUTENIB ITOYa-
TKOBHX KJIACIB JIO Ie/IaroriyHoi B3aeMoii 3 6aTbKaMu y4Hs — IIpoQeciiiHO 3HauyIIa SIKICTh BYUTEIS, TOMY IO pe-
3yJIbTaTH HaBYaJIbHOI AiSUIBHOCTI Ta e()eKTHBHICTB MpOIecy Julsi Maii0yTHBOT npodeciiiHo-niearoriyHol AisiIbHOCTI
3aJIeXKHUTh TOBHICTIO BiJI CTYAEHTA. Y LIIOMY «B3a€MOIsD» — JaJIOr y4uTels 1 0aTbKiB, HOro eeKTUBHICTh BU3HA-
YeHa TUM, SIKI OCOOMCTOCTI NPUIMAIOTh y4acTh Y HbOMY, HACKIIBKM BOHH BiJ4yBalOTh cebe 0COOMCTOCTAMH 1 Oa-
9aTh OCOOMCTOCTI B YCiX, 3 KM BOHU B3a€MOJIIOTh. [1i]1 MeAarorivHO0 B3a€MOJIIE0 MaiilOyTHBOTO BUUTENS 3 0aTh-
KaMH Y4HIB PO3YMI€ThCSI CIIUIbHA JISUTBHICTH Cy0’€KTIB MeIarorivHoro mpolecy, Mo CrpsMOBaHa Ha BUKOPUCTaHHS
MeIaroTiYHIX MOXKIIMBOCTEH y TPOIECi HiJeCIPSIMOBAHOTO BIUIMBY HAa OCOOHCTICTH OTUTHHHU 3 METOI CTBOPEHHS
CIPUATINBUX YMOB IJIs 1l TApMOHIHHOTO PO3BUTKY. HaromomreHo, 1o megaroriqyaa B3a€MOZisl ITKOTH Ta ciM’'1 mos-
ra€ y CTBOPEHHI CIIPHUATINBIX YMOB JJISI OCOOMCTICHOTO PO3BHUTKY 1 pOCTY IiTeH, OpraHizallii akTHBHOTO >KUATTSI JIFO-
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IMHH, KA KUBE T1IHUM XKATTIM. 3a3Ha4€HO, 110 MOCJIIIOBHE Ta CUCTEMATHYHE 3MIMCHEHHS KOHTAKTIB 3 OaTbKaMH,
B3a€MHA JIOBIpa B MOEHAHHI 3 IHIUBITyanbHUMU (HOopMamMK opraHizaiiii B3aeMO/ii CIIPUSIOTh HAJIATO/HKEHHIO M03H-
TUBHHX B3a€MOCTOCYHKIB MIXK CIM’€I0 Ta BUMTEJIEM ITOYATKOBOI MIKOJIM. Bu3HaueHo etanu (hopMyBaHHS TOTOBHOCTI
MalOyTHIX YYUTENIB MOYATKOBUX KJIACiB JIO MEAAroriyHoi B3aEMOIii 3 0aThbKaMHU Y4HIB: MMi3HABAJIbHO-KOTHITUBHUH,
MOTHBAaLHO-eMOLIHUH, TPaKTUYHO-AisIbHICHUH. [IpoaHalizoBaHO e(eKTUBHICTH BIPOBADKEHHS B TIEaroriyHuiI
npouec cneukypcy «OCHOBH IefaroridyHoi B3aeMOIil BUUTENS 3 CiM €0 MOJIOJIIOTO IIKOJISIPa», METa SIKOTO MOJIs-
rajna y popMyBaHHI B MaiiOyTHIX y4UTENiB IOYATKOBUX KJIACIB TOTOBHOCTI JIO IEAAroridyHoi B3aeMomii 3 6aTbKkamu
YUHIB, PO3BUTOK OCOOMCTICHHX Ta NMpoQeciiiHO BAXIIMBHUX SKOCTEH, OBOJIOAIHHS HEOOXITHUMH 3HAHHSIMH, BMIHHSIMHA
Ta HaBUYKAMHU JJIS 3MIHCHEHHS TaHOi B3aeMOJIl y mporieci mpodeciiHoi miaroroBku. TakuM arHOM, 3p0OJICHO BH-
CHOBOK, IIIO TOTOBHICTh MaOYTHHOTO YUUTENS IO NENAroTidHOl B3aeMOIil 3 OaThKaMH YYHIB — BUPIMIAIBFHIHA TTOKa-
3HHK HOTO MOJABIIO] YCHIITHOI IPpOoQeciHHO-TIeAaroTivYHOI AISITBHOCTI B IEOMY HAINPSIMKY.
Knrwouosi cnoea: ToToBHICTh, MaOYTHIN YyIHUTENIb TOYAaTKOBUX KJIACiB, IEIarOTiYHA B3a€MOisl, OATbKH, YUHI.

Enena Anamonseena bysoyzan,

KaHouoam neoazo2uieckux Hayx,

Odoyenm Kageopuvl cemelHoll U cneyuanbHol nedazoeuky u ncuxono2uu, I ocyoapcmeennoe yu-
peoicoenue «FOHICHOYKpauHCKUll HAYUOHANbHYIL Nedazo2uyecKull yHugepcumem

umenu K. J[. Vuuunckozoy», yn. Cmaponopmoghpanxosckas, 26, e. Odecca, Yxkpauna

OCOBEHHOCTH NOAT'OTOBKHU BYAYILIEI'O YUYUTEJISA HAYAJIBHBIX KJIACCOB K
HEJATOT'MYECKOMY B3AMMOJIEMCTBHIO C POAUTEJISIMA YYEHUKOB

CraThs MOCBSIIEHa UCCIEIOBAHUIO TPOOIEMBI MTOATOTOBKA OYAYIINX yYUTEJIeH HadalbHBIX KJIACCOB K II€aro-
TUYECKOMY B3aMMOJICHCTBHIO C POIUTEISIMHI yUEHHUKOB. 1101 B3anMOIEHCTBHEM YUHTEINS C POAUTEISAMHI YIALIIXCS
MTOHUMAIOTCSI COBMECTHBIC ACUCTBUS II€JarOTOB W POAUTENEH B BOCIIUTAHUA PeOCHKa, 0OMEH MBICIISIMHU, 9yBCTBAMH,
MEePEKUBAHUAME, HAISKIaMH, KOTOPHIE, TIPH yCIOBUU TOBEPUTEIHHBIX M PABHOIPABHBIX B3aHMOOTHOIICHHH, TIpe-
BpamaiTcs B coTpyaHnyecTBo. OO0CHOBaHA HEOOXOIMMOCTh COBEPIICHCTBOBAHMSA COAEP)KaHUS U (hopM paboThI
YUUTENS B 9TOM HampasieHHH. [[oa9epKHyTO, YTO TOTOBHOCTh yYUTEJEH HadaIbHBIX KJIACCOB K MEJarorHIecKOMY
BSaHMOﬂeﬁCTBH}O C pOaAUTE/IAMH YUCHUKA - HpO(l)eCCI/IOHa.HI)HO 3HAYMMOC Ka4YCCTBO YUUTECJIA, TaK KaK PE3YyJIbTaThbl
y4eOHOH AeATeIbHOCTH U 3PPEKTUBHOCTD Mpoliecca i Oy ayiiei npodhecCHoHaTbHO-TIeIarorn4ecKoi AesTebHO-
CTH 3aBUCHT IIOJIHOCTBIO OT CTyZEHTa. B 1ienom “B3aumMopeiicTBue” - qUaior y4urtels U poaureneit, ero ahphexTus-
HOCTH OIpEJIeIIeHa TeM, KaKUe JINYHOCTU MPUHUMAIOT YYaCTHE B HEM, HACKOJIBKO OHH YYBCTBYIOT CE0sI IMYHOCTIMHU
Y BUJIAT JIMYHOCTH BO BCEX, C KEM OHHU B3aUMOJICHCTBYIOT. [1o/] meqarornaeckuM B3auMoeCTBUEM OYIyIIEero yIu-
TeNS C POAUTEIIMA YYAIIUXCS TTOHUMAETCSl COBMECTHASI ICATEIIFHOCTh CyOBEKTOB IMEeAarorHuecKoro Imporecca, Ha-
MIpaBIICHHAS Ha WCIOJIH30BaHUE MEAATOTHYECKIX BO3MOXKHOCTEH B MpOIECcCe IeNICHANPABICHHOTO BO3ICHCTBHAA Ha
JUYHOCTH peOeHKa ¢ HEeTbI0 CO3/IaHus OJIAarONPHUSATHBIX YCIOBHH JJIS €ro TApMOHUYHOTO pa3BUTHA. OTMEUYEHO, UTO
MeTarOTMYeCKOe B3aMMO/ICHCTBHE IIIKOJIBI M CEMBH 3aKIIIOYAETCS B CO3AHMU OJIAaTrONPUSATHBIX YCIOBHH IS JIMIHO-
CTHOT'O pa3BUTHS U POCTA JAETEd, OPraHMU3alUK aKTUBHOM >KM3HH UY€JIOBEKa, JKUBYILETO JOCTOMHOMN ku3HbIO. [Ton-
YEepKHYTO, YTO MOCIIEAOBATEIFHOE U CUCTEMAaTHIECKOE OCYIIECTBICHHE KOHTAKTOB C POIUTENSIMH, B3aUMHOE JOBe-
pu€ B COUCTAaHMU C MHAWBHUAYAJIbHBIMU (l)OpMaMl/I OpraHu3aluu B3aMMO[leI>iCTBHH CHOCO6CTByIOT HaJIa)KUBAaHUIO
MOJIOXKUTEJIBHBIX B3aMMOOTHOIIEHUH MEXIy CeMbed M yUHTeJeM HadajbHOW 1Kojbl. OnpeneneHsl tansl Gopmu-
PpOBaHUsA TOTOBHOCTU 6y£[yIJ_[I/lX quTeneﬁ Ha4aJIbHBIX KJIACCOB K IMEAArorn4eCKoMy BSaYIMOZlefICTBHIO C poaUTECIAMHU
YYaIuXCcs: MO3HABATEIbHO-KOTHUTUBHBINH, MOTHBAIIHOHHO-3MOIMOHAIBHBIH, TPaKTHYeCKU-ICATEIILHOCTHBIN. [Ipo-
aHanu3upoBaHa 3()(EeKTUBHOCTH BHEAPCHHS B IEJArorHYECKUil mporiecc cnenkypca “OCHOBBI IEeIarorudecKkoro
B3aMMOJICHCTBHS YUHUTENS C CEMbCH MIIQJIIETO MIKOJIBHUKA™, TIENb KOTOPOTO 3aKII0Yaach B (JOPMHPOBAHUH y OY-
IYIIUX yYUTEJIeH HadalbHBIX KIIACCOB TOTOBHOCTH K MEAarOTMYECKOMY B3aMMOICHCTBHIO C POAUTEISAMH YUAITUXCS,
pa3BUTHE JIMYHOCTHBIX ¥ MPOQPECCHOHANFHO BAYKHBIX KaYeCTB, OBIAJCHAE HEOOXOMUMBIMU 3HAHUSMH, YMEHUSIMH U
HABBIKAMH IS OCYIIECTBIICHHS NAHHOTO B3aUMOJICHCTBHUS B MpoIlecce MPOPEecCHOHANBHOW MOATOTOBKH. Takum
00pa3oM, ceTaH BBIBOJI, YTO TOTOBHOCTh OYAYIIEro yUUTeNs K MeJaroriaecKOMY B3anMOJIEHCTBHIO C POTUTEIISIMH
YUEHHKOB - PEIIAIOIIHA TI0Ka3aTeNb ero AaibHeiliel ycrnenHol npohecCuoHabHO-TIEIarorHYecKoi 1esTeIbHOCTH
B 9TOM HaIIPaBJICHUH.

Knroueewte cnosa: TOTOBHOCTD, OYAYIIMIA YUUTENb HAYAIBLHBIX KJIACCOB, NIEIArOrnYeckoe B3aMMOJICHCTBHE, PO-
JAUTEIN, YUICHUKH.
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