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VY nporeci miAroToBKH 3100yBayiB OCBITH BOXKJIUBO TaKOK (hOPMYyBaTH HABUUKHU
MDKIMCIHMIUTIHAPHOTO MUCIICHHS, OCKIJIBKU Cy4acHUW TYpPHU3M 1HTErpy€e€ €KOHOMIUHI,
reorpadiyHi, KyJIbTYpHI Ta YIPaBIIHCHKI CKJIa/I0BI.

BaxnuBe 3HaueHHd y (GOpMyBaHHI KPUTHUHOTO MHCIEHHS MAa€ TaKOX
PAKTUKO-OPIEHTOBAHWW MIAX1J 70 HaBYaHHS, SKUM Tiependadac MaKCHUMallbHE
HAOMMKEHHST OCBITHBOTO TPOIECY JO pEATbHUX YMOB Mpo(deciiHOl AisIBHOCTI.
Buxopuctanss cuTyaliiHUX 3aBJlaHb, aHAJI3y MPAKTUYHUX KEHCIB Ta MOACTIOBAHHS
npodeciiiHux cuTyamiii y cdepi Typusmy A03BOJISIE 3100yBadyaM OCBITHM HE JIMILE
3aCBOIOBATH TEOPETHYHI 3HAHHS, aje M 3aCTOCOBYBAaTH iX y NIpOLEC] MPUHHATTA
pimiens. Takuil MiAXi cOpUs€ PO3BUTKY 3JaTHOCTI [0 IIBUAKOI ajanTarlii,
(OpMyBaHHIO BiANOBIIAJBLHOCTI 32 Pe3yJIbTaTU BJIACHOI MpO(eciiHOl MisNIBHOCTI Ta
M1JIBUIIIEHHIO TOTOBHOCTI /10 pOOOTH B YMOBAaX peajbHOI0 TYPUCTUUYHOTO CEPEAOBUIIIA.

TakuM yuHOM, 1HTErpalis KPUTUYHOTO MUCJIEHHS y BUKIAJaHHS AUCIUIUIIH
cnemiagbHocTl J3 «Typusm Ta pekpeailis» € BaXJIMBOK CKJIAJ0BOIO MIATOTOBKU
Cy4acHUX KOHKYPEHTOCIPOMOXKHHX (axiBIliB, OCKIIbKH 3a0e3Mledy€e PO3BUTOK
npodeciiHuX KOMIETEeHTHOCTEH, aHAJIITUYHOIO MHCIEHHS Ta 3JaTHOCTI 0
e(eKTUBHOT AISUTBHOCTI B YMOBAX Cy4aCHOTO TYPUCTUYHOTO CEPEIOBUIIIA.
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YAUKA Onena Muxonaisna

ENHANCING STUDENTS’ CRITICAL THINKING THROUGH
LITERATURE

Defining critical thinking within literary studies remains a challenging task due
to the dynamic and interpretive nature of literature itself. Unlike more clearly bounded
academic disciplines, literary studies are characterized by ongoing debates regarding
what constitutes a literary text. Traditionally, scholarly attention has been focused on
three principal genres — drama, prose fiction, and poetry. However, this classification
reflects historical conventions rather than inherent limitations, as contemporary literary
analysis increasingly encompasses diverse forms such as autobiographical writing,
film, and digital narratives.
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Within this evolving framework, literature emerges as a particularly effective
pedagogical tool for developing students’ critical thinking. Engaging with literary texts
requires learners to move beyond surface-level comprehension and to interpret
complex meanings, evaluate perspectives, and construct reasoned arguments. These
processes involve higher-order cognitive skills, including analysis, synthesis,
inference, and evaluation, which are widely recognized as essential components of
critical thinking [3].

The literature classroom provides a unique space for dialogic and reflective
learning. Through guided discussion of themes, characters, and narrative structures,
students are encouraged to articulate personal responses to issues such as identity,
morality, and social relationships. This engagement serves a dual purpose: it fosters
intellectual independence while simultaneously promoting linguistic development. As
students participate in collaborative activities — such as group discussions, interpretive
tasks, and analytical debates — they refine their ability to express ideas clearly, justify
opinions, and engage with alternative viewpoints.

The effectiveness of literature in fostering critical thinking can be explained by
two interrelated factors. First, literary texts are inherently multi-layered and often
convey meanings that extend beyond the literal level. This interpretive depth requires
readers to engage in reflective and analytical thinking, drawing on prior knowledge
and contextual understanding. Students learn to distinguish between explicit and
implicit meanings, identify narrative perspectives, analyse stylistic features, and
construct well-founded interpretations [2]. Such activities closely align with the
cognitive processes associated with critical thinking, including reasoning, evaluation,
and judgment.

Second, literature maintains a strong connection to real-life experience. Literary
works frequently reflect social realities, ethical dilemmas, and cultural values, enabling
students to relate textual content to their own lives. At the same time, literature
functions not only as a reflection of reality but also as a medium for its critique. This
dual role enhances students’ ability to apply analytical insights gained from texts to
real-world situations, thereby strengthening their decision-making skills and fostering
a deeper understanding of complex social issues [2].

Recent methodological research in the field of English as a Foreign Language
(EFL) further supports the integration of literary texts into the development of critical
thinking. Studies demonstrate that systematic engagement with literature can activate
a wide range of cognitive processes, including comparison, interpretation, and
evaluation [1].

Importantly, effective instruction requires a structured pedagogical framework
that guides students through progressively more complex levels of understanding. One
such approach conceptualizes the development of critical thinking as a staged process
involving three interconnected phases: activation of prior knowledge, deep
comprehension, and reflective evaluation [1]. During the initial phase, learners are
encouraged to anticipate content, formulate questions, and establish connections with
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their existing knowledge. This stage helps to create cognitive readiness and motivates
engagement with the text. The second phase involves detailed interaction with the text,
including analysis of plot, characters, and language, as well as the identification of
relationships between events and ideas. In the final phase, students evaluate the text,
express personal judgments, and relate its themes to broader social and ethical contexts.

This structured progression corresponds to the widely used pre-reading, while-
reading, and post-reading stages in language teaching, but extends them by explicitly
incorporating critical thinking objectives. Through carefully designed activities — such
as guided interpretation, collaborative discussion, and reflective writing — students
gradually develop the ability to move from basic comprehension to independent
analysis and evaluation.

Moreover, the use of literature in the classroom contributes not only to cognitive
development but also to linguistic, cultural, and emotional growth. Literary texts
expose learners to rich and varied language, enhance vocabulary acquisition, and
promote intercultural awareness. At the same time, they stimulate imagination and
encourage personal engagement, which are essential for meaningful learning. This
multidimensional impact makes literature particularly valuable in EFL contexts, where
language acquisition is closely linked to the development of communicative
competence and critical awareness.

Critical thinking, as a transferable life skill, plays a crucial role in individuals’
ability to make informed decisions. By engaging with literary texts that depict authentic
human experiences, students develop cognitive frameworks that enable them to
interpret and respond to real-life situations more effectively. The analytical and
reflective skills acquired through literary study thus extend beyond the classroom and
contribute to learners’ overall intellectual and personal development.

In conclusion, integrating literature into educational practice offers a powerful
means of fostering critical thinking. Through the interpretation and evaluation of
literary texts, students develop the ability to analyse complex ideas, consider multiple
perspectives, and apply their knowledge in diverse contexts. The literature classroom,
therefore, becomes not only a site of academic learning but also a space for cultivating
reflective, independent, and socially aware individuals. By combining structured
pedagogical approaches with the inherent richness of literary texts, educators can
significantly enhance both students’ critical thinking abilities and their overall
communicative competence.
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YEBAH Okcana Muxaiiniena

SAK YYHACTD Y MIZKHAPOJHOMY IIIIBUIIEHHI
KBAJII®OIKALII (CTA’KYBAHHS) BIVNIMHYJIA HA MO€ ®OPMYBAHHA
OCOBHUCTOCTI TA BIJHOIIEHHS IO MPO®ECIHHOI JISIJIBHOCTI.

VYyacTh y nmporpami Mi>KHapOIHOTO IMiABUIIIEHHS KBamidikallii (CTaKyBaHHS) 3a
nporpamoro  «KPUTUYHE MUCIIEHHA B AKAJEMIYHOMY CEPEJIOBMUIIIL:
BIJ]I TEOPII 1O TIPAKTUKM» crana ais MeHe BaKIMBHM €TarioM II€peOCMHUCTIECHHS
BUKJIAJAbKOI TISUIBHOCTI.

[Iporpama Baano moennye rauOokuii GitocodCchkuii anami3 13 MPAKTUIYHUMHU
IHCTpYMEHTaMH, $Ki € HEOOXITHHUMH JJIsi Cy4aCHOT'O BHKJIaJadya BHILIOI IIKOJH.
OxkpeMy yBary B Mexax mporpamu Oynio mpuaiieHo momnoBiai Ombsru 30apchbKoi,
JIOKTOpa HayK Ta npe3uaeHTa kommnaii «OZCREDO».

[i BuCTYNm 103BONMB TOINAHYTH HA KPUTHYHE MHUCIEHHS HE JUIIE SK Ha
IHCTPYMEHT JIOTIYHOTO aHaii3y, a sK Ha (yHIAaMEHT pPO3KPUTTS KpPEaTUBHOIO
MOTEHIIATy 0coOMCTOCTI. KpUTHYHE MUCICHHS € XKUTTEBO BAKIUBOIO HABUYKOI B
Cy4acHOMY CBITI, sIKa JI03BOJISIE OCOOMCTOCTI HEYyNEepEeHKEHO OLIHIOBATH 1H(OpMaIliio,
IPOTHUAIATH Ae31HpopMaIlii Ta mpuiMaTH OOIPYHTOBAH1 PIIICHHS B YMOBaX CKJIQJIHOTO
CEPEeIOBHUIIA, 1110 TTOCTIHO 3MIHIOETHCS.

[Is HaBHYKa CHpUsi€ AAaNTHUBHOCTI, MOCWIIOE 3MATHICTH JI0 PO3B’sI3aHHA
npoOiieM 1 JomoMara€ OpIEHTYBATHCS B €TUYHUX JWiIeMax Ta HUPPOBHUX «EXO-
KaMmepax», IO 3PEeHITor Oe3MOocepeIHhO BIUIMBAE HA OCOOWCTICHI, (pIHAHCOBI Ta
npodeciiiHi TOCATHCHHS.

HaiiGinpime BpakeHHs Ha MeHe crupaBwid igei  Onbru 306apchbKoi CTOCOBHO
CHUHTE3y KpEaTUBHOCTI Ta aKaJeMIYHUX CTaHJAPTIB: sIK 30epiraTu HAyKOBY CYBOPICTb,
HEe OOMEXYIYHM TBOPUMUM MOUIYK CTYyACHTA. 3BUYAHO KOPUCHUM Ta Mi3HABaJbHUM
CTaB JIOCBIJ] CTBOPCHHS HABYAIBHOTO KOHTEHTY, SIKHH CTUMYJIOE O CAMOCTIHHOTO
MUCJICHHS.

BrnpoBamkeHHs CUCTEMHUX MiIXO/IIB 0 PO3BUTKY 1HTENEKTY BiOYBa€eThCA 3a
nonomororo koHueniii «OZCREDOy, 1o mo3Bosisie BUKIagadyy OyTH HE MPOCTO
TPAHCISATOPOM 3HaHb, & APXITEKTOPOM KPEaTUBHOTO CEpEIOBUIIIA.

Posap KpuTHYHOTO MHUCIICHHS Y BUKUBaHHI (KUTTECTIMKOCTI) BIAIITpa€ BaXKIUBY
POJIb 1 IoTIOMAarae:

v 3aXuCT Bij Ae3iHdopMarii: KpUTHYHE MUCIICHHS TO3BOJISE JIFOISAM
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