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y4acTh Yy IUTaHyBaHHi, pedekcii, OLIHIOBaHHI Ta KOPUTYBaHHI BJIACHOI OCBITHBOT
TPa€EKTOPII;

- IHTErpamilo TPAgUIIMHUX 1 CYYaCHUX OCBITHIX MPAKTUK uepes
MEPEOCMUCIICHHS TMEPUIMX TEPEOCMUCIIOE Ta JOMOBHEHHSI 1X I1HHOBAI[IWHUMHU
pILLICHHSIMU;

- IiIBUIICHHS PE3YJIbTATUBHOCTI HAaBYaHHS 3aBISKH BUKOPHCTAHHIO
TEXHOJOTIYHO OOIpYHTOBaHMX MIAXOIB, 1[0 3a0e3MeuyloTh OUIbII TJIHOOKE
3aCBO€HHS 3HaHb 1 GOPMYBaHHS KOMIETEHTHOCTEH;

- CUCTEMHICTh 1 TPOTrHO30BAHICTh OCBITHIX pE3YJbTATIB, OCKLIbKU
TEXHOJIOT13aIlisl  /JO3BOJSIE  CTPYKTYpyBaTH  OCBITHIH Tpollec y  JIOTIYHO
B3a€MOIIOB’ SI3aHI1 CTaIlH;

- IHHOBAI[IMHUN PO3BUTOK TMENAroriyHOl MPAaKTUKUA 3aBASKU IHTErparlii
u(pPOBUX, IHTEPAKTUBHUX, OCBITHIX TEXHOJOTIM, IO BIAMOBIAIOTh MOTpeOaM
Cy4acHOro 3/100yBada OCBITH 1 BAMOTaM CYCHUIbCTBA 3HAHb.

OTrxe, TExXHOJIOTI3AIisl  OCBITHROTO  TIporecy  mependadae  TIIMOOKY
OpraHizaiiiHO-MeTO0JIOTIYHY TpaHcdopmaliio, 1o 3adesnedye eGeKTUBHICTD,
CUCTEMHICTh 1 Pe3yJIbTaTUBHICTh MPOQECIHHO-TIEAArOriYHOI MIATOTOBKU 37100yBayiB
OCBITH.
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THE ROLE OF INNOVATIVE EDUCATIONAL TECHNOLOGIES IN
FORMING TEACHERS’ READINESS FOR INCLUSIVE PRESCHOOL
EDUCATION
Kovylina Veronika, Ukraine

In the context of global educational transformation, inclusive education has
become one of the key priorities of modern pedagogy. Preschool institutions face the
challenge of creating learning environments that ensure equal opportunities for all
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children, regardless of their individual characteristics or developmental needs. This
situation requires a new level of teacher readiness — not only in terms of
psychological and methodological competence but also in the ability to integrate
innovative technologies into inclusive practice.

Innovative educational technologies, including digital tools, interactive
learning platforms, and assistive technologies, significantly expand the possibilities
of preschool education. They support individualized learning, enhance
communication between children with and without special educational needs, and
facilitate the professional growth of teachers. However, the effective implementation
of these technologies depends largely on the level of teachers’ professional training
and their openness to innovation.

Therefore, the study of innovative educational technologies as a means of
forming teachers’ readiness for inclusive preschool education is of great importance.
It contributes to improving the quality of pedagogical education, promotes inclusive
values, and supports the modernization of the preschool education system in
accordance with global trends.

Modern research confirms the growing relevance of preparing teachers to work
in the context of inclusive education. Most scholars emphasize that the effectiveness
of inclusion in preschool institutions directly depends on the level of teachers’
professional readiness and their ability to use innovative technologies in the
educational process [1, p. 45-48].

According to Florian and Black-Hawkins, effective inclusion requires teachers
not only to possess theoretical knowledge but also to have practical skills to adapt the
learning environment according to the individual needs of children [2, p. 120-124].
An important aspect of this process is the use of interactive and digital tools, which
ensure flexibility in learning and stimulate the participation of all children in
educational activities.

Research conducted by Ainscow and Slee confirms that innovative
technologies serve not only as a means of learning but also as a factor of social
integration for children with special educational needs, creating equal opportunities
for development [3, p. 33-37].

In turn, Tondeur et al. note that preparing teachers to use ICT in inclusive
education requires systemic changes in teacher education programs — including
courses on digital didactics, the development of critical thinking, and creative
approaches to planning educational situations [4, p. 59-64].

Booth and Ainscow, in their work “Index for Inclusion”, argue that the
formation of an inclusive culture is impossible without continuous professional
development of teachers and the exchange of innovative experience among
institutions [5, p. 70-75].

Thus, the analysis of recent publications demonstrates the need for a
comprehensive approach to the training of preschool teachers, based on the
integration of innovative educational technologies, the development of professional
and digital competencies, and the formation of humanistic values aimed at supporting
every child.

b
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The purpose of this study is to analyze the potential of innovative educational
technologies in developing preschool teachers’ readiness for inclusive education. The
research focuses on identifying effective tools and approaches that enhance teachers’
professional competence in inclusive preschool settings.

To achieve this purpose, the following objectives were defined:

1. To analyze the theoretical foundations of integrating innovative educational
technologies into inclusive preschool education.

2. To determine key components of teachers’ readiness for inclusive education
in the context of digital transformation.

3. To develop practical recommendations for improving teacher training
programs aimed at preparing educators to use innovative technologies in inclusive
environments.

The integration of innovative educational technologies into inclusive preschool
education is based on the principles of accessibility, adaptability, and child-centered
learning. Theoretical analysis of recent pedagogical concepts shows that the use of
digital tools and interactive platforms allows educators to individualize learning
experiences, support communication among children with diverse needs, and create
inclusive environments that promote cooperation and empathy. Scholars such as
Florian and Ainscow emphasize that innovation should not be limited to technology
itself but should also transform the pedagogical mindset, encouraging teachers to
view diversity as a resource for learning rather than a challenge [1; 5].

In the context of digital transformation, the key components of teachers’
readiness for inclusive education include:

« Psychological readiness — the ability to accept diversity, maintain a positive
attitude toward children with special educational needs, and foster emotional
resilience.

« Methodological readiness — the competence to design flexible learning
activities that integrate digital and assistive technologies to meet individual
developmental needs.

« Technological readiness — the knowledge and practical skills required to use
innovative educational tools (interactive boards, speech synthesis applications, visual
communication systems, etc.) effectively in inclusive classrooms.

Research findings suggest that many preschool teachers demonstrate strong
motivation toward inclusion but often lack the necessary digital literacy and
methodological preparation. Therefore, teacher training programs should focus on
combining theory and practice, offering workshops, digital simulations, and
microteaching sessions that model inclusive use of technology.

Based on the obtained results, the following practical recommendations are
proposed:

1. Incorporate specialized modules on digital inclusion and assistive
technologies into preschool teacher education curricula.

2. Provide continuous professional development programs focused on the use
of innovative tools for inclusive teaching.
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3. Encourage collaboration between universities and preschool institutions to
create digital learning environments where teachers can test and adapt inclusive
methods.

Thus, the study confirms that innovative educational technologies serve as a
catalyst for improving the quality of inclusive preschool education. Their effective
integration depends on the systemic development of teachers’ professional and digital
competencies, which ensures equitable access to learning opportunities for all
children.

The conducted research has shown that the integration of innovative
educational technologies is an essential condition for enhancing the quality of
inclusive preschool education. It enables teachers to create adaptive learning
environments, support children’s individual development, and promote inclusive
values in early childhood education.

The analysis revealed that the formation of teachers’ readiness for inclusive
education in the context of digital transformation is determined by three interrelated
components: psychological, methodological, and technological readiness. Each of
these components plays a crucial role in ensuring the effectiveness of inclusive
pedagogical practice.

It was found that the main challenge remains the insufficient digital and
methodological competence of many preschool educators. Therefore, modern teacher
training programs must include specialized modules focused on digital inclusion,
assistive technologies, and practical training using real technological tools.

The findings confirm that innovative educational technologies not only expand
the possibilities of inclusive education but also contribute to the overall
modernization of the preschool education system, aligning it with global educational
standards.

Prospects for further research include an in-depth study of specific digital tools
and platforms that most effectively support inclusive learning in preschool settings,
as well as the development of diagnostic methods to assess teachers’ digital and
inclusive competencies.
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