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TRANSCARPATHIAN TERTIARY TEACHERS’ ATTITUDES
TO REMOTE TEACHING

This study examines tertiary teachers’ attitudes towards distance education at two leading higher educational institutions in
Transcarpathia, focusing on the shift prompted by the rise of online learning, especially during the COVID-19 pandemic. The
research aims to identify commonalities and differences in perceptions among teachers, and exploring factors that shape these
attitudes. Utilizing both quantitative and qualitative methods, the study systematically analyses teachers’ demographic data,
experiences, and perceptions, offering a comprehensive understanding of how they engage with and adapt to online education.

The research involved a diverse group of teachers of various disciplines, who participated in an online survey conducted
during the 2023/2024 academic year. The survey was designed bilingually in Hungarian and Ukrainian to ensure inclusivity and
effective communication. Quantitative analysis identified patterns and correlations, while qualitative analysis provided deeper
insights into the nuanced experiences and challenges faced by teachers during online education.

Findings reveal that while most teachers felt prepared for online teaching, concerns about academic integrity, mental
health, and digital assessment were prevalent. Despite these challenges, teachers acknowledged the flexibility and accessibility
of online education but expressed a preference for traditional teaching methods. A notable trend observed was that younger
teachers were more receptive to online education compared to their older counterparts, who were more apprehensive about the
transition.

The study concludes that while distance learning offers significant benefits (e.g. flexibility, accessibility, a variety of digital
tools, etc.), it also presents challenges (e.g. technical problems, lack of social interaction, workload and burnout, etc.) that must
be addressed to enhance its effectiveness. The findings of this study can help shape educational policies and strategies to create
more effective and inclusive learning environments in the changing world of education.

Key words: challenges, distance learning, mental health, motivating students, online education, pandemic, student engage-

ment, teacher attitudes, teacher support, Transcarpathia.

Introduction and the current state of the research
problem. In recent years, education has been dramatically
transformed by the rise of distance learning, a shift that
has redefined the traditional classroom and prompted a
re-evaluation of how students and tertiary teachers per-
ceive this mode of education. As technology increasingly
bridges geographic gaps and expands access to resources,
understanding the attitudes of these key stakeholders is
crucial. This exploration is particularly relevant now, as
education systems must adapt to these changes by exam-
ining the factors shaping perceptions and the future impli-
cations for teaching and learning. Research in this area
highlights diverse perspectives, especially in light of chal-
lenges such as the COVID-19 pandemic, and underscores
the importance of understanding the evolving relationship
between technology and education.

Hargis (2020) highlights a consensus among research-
ers that effective online education must prioritize pedagog-
ical principles. However, he stresses the need for educa-

60

tors to also understand technological intricacies to ensure
equitable learning opportunities. This perspective aligns
with Weller’s (2020) meta-study, which traces the histori-
cal integration of technology in education. Consequently,
educators must focus on both pedagogy and technology to
enhance the online learning experience.

In the course of research, it is recommended to thor-
oughly review existing literature, as it accelerates the
acquisition of insights and diverse perspectives. Signifi-
cant research on students' perceptions of distance educa-
tion (DE) often involves those enrolled in online courses
(Dobbs, del Carmen, & Waid-Lindberg, 2017; Hannay &
Newvine, 2006). Some studies compare DE perceptions
between traditional and online students, covering topics
relevant to both undergraduate and adult learners (Hor-
spool & Lange, 2012; Seok, DaCosta, Kinsell, & Tung,
2010). This comprehensive examination highlights the
importance of diverse perspectives in assessing DE’s
effectiveness.



Science and Education, Ne 3, 2024

Hopker, Atherfold, Bartlett, et al. (2021) explore tech-
nology's role in boosting teacher confidence in teaching
16—19-year-old GCSE math re-sit learners across different
environments. Their study provides empirical evidence on
the impact of technology on pedagogy, offering practical
insights for educators and policymakers in enhancing flu-
ency among re-sit learners.

Sari and Nayir (2020) examine the challenges of dis-
tance education during the COVID-19 pandemic from
teachers' perspectives, revealing the complexities of
adapting to virtual learning, including technological and
socio-emotional challenges. Their research emphasizes
the importance of understanding teachers' experiences to
develop effective remote teaching strategies.

Ukrainian studies by Sydorenko and Sydorenko (2022)
underscore the critical role of teachers' proficiency with
online platforms in successful distance learning. Their
research stresses the need for systematic teacher training
in digital tools to ensure effective DE.

Aim and tasks. Primarily, this study is aimed to find
out the teachers’ attitude towards distance education, and
secondly to highlight the common and different features of
the attitudes of tertiary teachers towards online education
at two leading higher educational establishments in
Transcarpathia. The main tasks were to define how tertiary
teachers perceived and engaged with distance learning
methodologies; what factors contributed to the formation
of the attitudes to distance learning among the teachers
in higher education; whether there were any statistically
significant differences in teachers’ attitudes toward learning
before and after remote teaching became an important part
of our lives, and how it influenced teachers.

Research methods. The survey encompassed a diverse
range of teachers in terms of age, gender, subject area and
institutional affiliation, providing a comprehensive view of
attitudes towards online education. The participants of this
research were teachers from the Ferenc Rakoczi 11 Trans-
carpathian Hungarian College of Higher Education and
Uzhhorod National University. Table 1 summarizes the
demographic data of the research participants.

It is evident that the teachers who participated in the
survey represent a diverse range of academic disciplines
and professional expertise. These disciplines include
Biology, English language and literature, German
language and literature, History, Hungarian language and
literature, International Economics, Linguistics, Pedagogy,
Philosophy, Psychology, Sociolinguistics, Sociology,
Stylistics, and Ukrainian language and literature.

The questionnaire that we have developed for our
research was administered online using the free Google
Forms. Teachers were invited to take part in the survey
during the 2023/2024 academic year and gave their
answers anonymously. Completion of the research tool
lasted up to 15 minutes.

To promote inclusivity and reduce language barriers,
a bilingual questionnaire was carefully designed, with
questions provided in both Hungarian and Ukrainian.
This considerate method aimed to address the linguistic

Table 1
Research Participants’ Demographic Data
Gender Number %
of respondents
Female 18 75
Male 6 25
Number o
Age of respondents %
25-35 3 12.5
36-45 12 50
Over 45 years 9 37.5
Institution Number %
of respondents
Ferenc Rékoczi 11
Transcarpathian Hungarian
College of Higher 19 2
Education
Uzhhorgd National 5 20.8
University
TOTAL 24 100

preferences and needs of respondents, ensuring clear
communication and fostering meaningful participation in
the survey.

This research utilized both quantitative and qualitative
analysis to examine teachers' attitudes toward online
education. Quantitative methods allowed for the systematic
examination of numerical data, identifying patterns and
correlations, while qualitative methods explored detailed
narratives and themes. The integration of these approaches
provided a comprehensive understanding of the subject,
offering valuable insights for future educational practices
and policies.

Research results and their discussion. Platform
preferences and effective strategies. Most teachers
felt adequately prepared for online teaching but had
concerns about academic integrity, mental health, and
digital assessment. Despite these challenges, many
saw online education as flexible and accessible. Most
teachers preferred established platforms like Google
Classroom, Meet, and Zoom. Effective strategies included
frequent feedback, interactive activities, and personalized
approaches. Teachers emphasized emotional, technical,
and motivational support for students.

Workload and burnout. Many teachers struggled to
manage their workload and avoid burnout. Limitations
included lack of hands-on activities, technical issues, and
difficulty maintaining engagement. While some teachers
saw online education as a supplement, most believed
traditional education was irreplaceable.

Age-related differences in online teaching attitudes.
An interesting tendency could be observed and was proved
by our data. It concerned the initial attitude of teachers to
online teaching. The older teachers surveyed were more
apprehensive about it compared to younger teachers. This
finding aligns with previous research by Husti, Baran,
Lekhner, Fabiian (2022). This trend was evident in the
responses from teachers aged 35—45 and over 45. In contrast,
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FEAR OF ONLINE TEACHING/USING ONLINE
TOOLS

BEFORE COVID

B Very 33,30%
& Not really 20,80%
A bit 33,30%
Not at all 12,50%

AFTER COVID/BEFORE THE WAR
12,50%
25%
29,20%
33,30%

Fig. 1. Difference between tertiary teachers’ concern about distance teaching pre-COVID
and pre-war in the country (source: Cékusz, 2024)

the three youngest teachers (aged 25-35) reported positive
experiences with online education and were not afraid of
the transition brought about by the pandemic and the war
(see Figure 1). It shows that the proportion of those who
were afraid of distance education and those who were not
was reversed.

Motivating students and setting shared goals. Teachers
understood the importance of motivating students and setting
shared goals to guide their learning. Strategies like emphasizing
the common objective, recognizing class participation, and
offering emotional support helped create a positive learning
atmosphere and increase student involvement.

Long-term impact of online learning. When asked
about the long-term impact of online learning, teachers had
varied opinions. Some saw potential benefits like better
digital skills and more flexibility, while others worried
about weaker personal relationships and negative effects on
communication and social skills, as well as lack of student
interaction. This finding of ours totally supports the results
Ulla and Perales (2021) obtained in their research.

Overall, teachers' experiences with online education
were mixed. While they appreciated its flexibility
and accessibility, they also highlighted challenges in
maintaining engagement, ensuring academic integrity, and
addressing mental health concerns.

Conclusions. Many tertiary teachers view distance
learning as a mixed phenomenon. While they appreciate its
flexibility and accessibility, some worry about its effective-
ness for meaningful learning. The key factors that influence
their opinions and attitudes include their previous experi-
ences with online education, their beliefs about technology's
role in education, cultural factors, institutional policies, and
external factors like the pandemic and war.

Through a comprehensive examination of teacher
attitudes, this study has important pedagogical implica-
tions for the future in that, based on the findings, it can
provide valuable insights that can inform educational poli-
cies, instructional strategies, and technology interventions,
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ultimately promoting more effective and inclusive learning
environments in the contemporary educational environment.

Teachers need to adapt to the new reality and reassess
their teaching methods, experiment with new strategies, and
seek professional development to excel in online teaching.

While the research does not present ground-breaking
new theories, it contributes to the existing body of know-
ledge in several ways:

1. The study specifically focuses on the attitudes and
experiences of tertiary teachers towards distance educa-
tion. This perspective is valuable as it complements exist-
ing research that often centres on student perspectives.

2. The research compares the attitudes of teachers from
two different higher educational institutions in Transcar-
pathia, providing insights into potential variations in per-
ceptions based on institutional context.

3. The study analyses changes in teacher attitudes
towards distance education before and after the COVID-
19 pandemic, offering valuable insights into the impact of
the pandemic on educational practices.

Overall, the research provides valuable insights into
the current state of distance education, highlighting both
its benefits and challenges from the perspective of tertiary
teachers. It contributes to the ongoing discussion on the
future of education and the role of technology in shaping
teaching and learning practices.

However, further research is needed to explore the
long-term implications of online learning and to develop
effective strategies for addressing these challenges.
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CTABJIEHHS BUKJIATAYIB 3AKJAJIB BUIIOT OCBITH 3AKAPIIATTS
IO IMCTAHIITHOTO HABUAHHSA

Hocnioocenns suguae cmagientss UKIA0Ayié 3axkiadie euujoi oceimu 00 OUCMAHYIUHO20 HAGYAHHS Y 080X NPOGIOHUX
3aK1A0ax 6UWOT 0CEimU 3akapnamms, 30CepeodCyIOUUCy Ha 3MiHi, CNPUYUHEH] PO3BUMKOM OHIAUH-HABYAHHS, 0COOIUBO Ni0
yac nanoemii COVID-19. JJocrioxcenns mae Ha memi UHAYUMU CRITbHI PUCU Ma GIOMIHHOCMI Y CRPULIHAMMI GUKIA0AYI8
ma oocrioumu ghakmopu, aKi popmyroms yi cmasnenHs. Bukopucmosyrouu Ak KinvbKichi, max i AKiCHI Memoou, 00CIi0XHCeHHs
CUCMEMAMUYHO AHANIZYE 0emozpapiuni 0ani euKiaoauis, ix 00Cei0 ma CHPUIHAMMS, NPONOHYIOYU KOMNJLEKCHe PO3YMIHHS
mozo, AK 60HU 83AEMOOIIOMb MA A0ANMYIOMbCA 00 OHAAUH-HABYAHHSL.

JocnioocenHs 3anyyuno pisHOMAHIMHY ePYny 6UKIAOAYié PI3HUX OUCYUNIIH, SKI 63571U YYACMb 6 OHLAUH-ONUMYGAHHI,
nposedenomy npomsicom 2023—-2024 naeuanvnozo poky. Onumysanus 6yn0 po3pobieHo 080Ma MO8AMU — YKPAIHCbKOIO ma
Y20pCbKOK — Ol 3a0e3neyeHHs [HKII03UGHOCMI ma epeKmusHoi KOMYHIKAYii Midic pecnoHOeHmamu ma OOCTIOHUKAMU.
Kinoxicnuti ananis susgus 3akoHomiprocmi ma Kopenayii, mooi AK AKICHULL aHAli3 HA0A8 Oinbi 2TUOOKe PO3YMIHHA HIOAHCI8
00C6i0y ma GUKAUKIB, 3 AKUMU CIMUKATUCS BUKAAO0AYT N0 YAC OHNAUH-HABYAHHSL.

Pesynomamu 0ocnioocenns noxazyroms, wjo xoua OLbwicms GUKIA0AHIe 6I0UYealU cebe Ni020mosIeHUMU 00 OHAQUH-
HABUAHHSA, NOWUPeHUMU OYIU 3AHENOKOEHHS w000 akadeMiunoi 0obpouecHocmi, NCUXiyHo20 300po8's ma yughpoeozo
oyintosanns. Hezeaswcarouu na yi 6uKIuKu, UKIA0AYT BUSHATU HYUKICMb Ma OOCMYRHICMb OHAAUH-HABYAHHS, A€ GUCTOBUNU
nepegazy mpaouyiiHuM Memooam HaguanHs. 3HAYHOW MeHOeHYIE, Wo cnocmepieaiacs, 6yio me, uwjo MOIOOUl GUKAIAOAU]
Oynu OinbU CRPULIHAMAUBE 00 OHNAUH-HABYAHHA NOPIGHAHO 3i CIMAPWUMY Kole2amu, AKI Oyiu 6inbuL cnmypb08aHi nepexo0om Ha
OHNAUH-nAAMPOPMY.

Hocnioxcenna pobums UCHOBOK, W0 Xoua oucmanyiiine HAGYAHHA NPONOHYE 3HAUHI nepesazu (HANPUKAAD, SHYUKICb,
00CMYNHICMb, DI3HOMAHIMHICMb YUDPOBUX IHCMPYMEHMIE MOWO), BOHO MAKONC NPEOCMAGIAE SUKIUKY (HANPUKIAOD, MEXHIUHI
npobnemu, iocymHicms coyianvHoi 63acMo0ii, nepesaHmadceHHs ma 6ULOPaHHA Mowo), AKi HeoOXIOHO eupiutyeamu Ois
niosuwjenns 11020 epexmugrocmi. Pesyromamu yb02o 00crioNceHHs MOXCYMb OONOMOIMU CHOPMYBAmMU 0CGIMHIO NOTIMUKY
ma cmpamezii 013 cmeopeHHs OinbUL egheKMUBHUX MA THKIFO3UBHUX HABYATLHUX CEPed08ULYy Y MIHIUBOMY C8IMI OCBIMU.

Kniouoei cnosa: suxnuxu, oucmanyiline Hag4ans, NCUXiyHe 300p08 ‘51, MOMUBAYIsl CMYOeHMi8, OHAANH-HABYAHHS, NAHOEMIA,
3ay"enHst CIMYOenmie, Cmagients GUKIA0ayis, nNiompumxa eukiadavis, 3axapnamms.

THooano do pedaxyii 23.08.2024
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