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Multimodal CLIL approaches in teaching Canadian literature:
enhancing language and literary competence

This article investigates the integration of multimodal strategies into a Content and Language Integrated
Learning (CLIL) framework for teaching Canadian Literature in Ukrainian higher educational institutions. The
study addresses a gap in current research by exploring how multimodal approaches — combining visual,
auditory, textual, and digital elements — can support both language acquisition and literary engagement among
university students. Canadian literature, with its focus on themes of identity, cultural hybridity, and migration,
offers rich potential for such interdisciplinary and language-sensitive instruction.

The aim of the study is to analyze theoretical and methodological foundations for implementing multimodal
CLIL pedagogy in literature classrooms. To achieve this, the research employs methods of content analysis,
generalization, and systematization, focusing on contemporary scholarship in linguistics, semiotics, and
education with the particular attention to the concept of scaffolding as a core principle of CLIL methodology.

Findings suggest that multimodal strategies serve as effective scaffolding tools in CLIL environments,
enabling students to access and interpret complex literary texts more effectively. These strategies enhance
language competence, support comprehension, and foster critical cultural awareness. The study proposes
a model for integrating multimodal resources — such as visual modes (infographics, videos and interactive
digital tools) — into the teaching of Canadian Literature in Ukrainain higher educational institutions.
Observation shows that using infographics and videos supplements students’ understanding of socio-
cultural environment of the events as well as enhances language competence and the ability to analyze
literary output. Interactive digital tools like creating a book trailer facilitates students’ understanding of the
problems raised by the author, develops their critical thinking and the ability to pass judgement, which aims
at developing literary competence.

The article concludes by outlining practical implications for curriculum design and offering directions for
future research on multimodal CLIL practices in literature education.

Keywords: CLIL, scaffolding, multimodality, Canadian Literature, visual, audial scaffolding.

Introduction. In recent years, the integration of language learning with subject matter instruction has
gained prominence in higher education, particularly through approaches like the Content and Language
Integrated Learning. CLIL is characterized by its dual-focused methodology, aiming to teach both content and
language simultaneously, thereby enriching students’ learning experiences and outcomes (Coyle, 2007: 545).
This pedagogical strategy has been widely adopted across university curricula, including literature studies, to
enhance linguistic proficiency while deepening subject matter understanding.

Concurrently, the evolution of digital technologies has accelerated the development of multimodal learning
environments, where information is conveyed through diverse modes such as visuals, audio, text, gestures,
and digital media. Scholars such as Kress and van Leeuwen (Kress and van Leeuwen, 2001: 20) and Jewitt
(Jewitt, 2008: 247) argue that meaning-making today is inherently multimodal, requiring educators to integrate
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multiple semiotic resources into their teaching. Within CLIL settings, multimodality has been shown to support
cognitive processing, improve language acquisition, and foster engagement (Llinares & Morton, 2017: 65;
Sylvén & Sundqvist, 2012: 311). However, the intersection of multimodal pedagogy and CLIL in literary
education — especially Canadian Literature — remains underexplored. This study seeks to fill that gap by
investigating how multimodal CLIL approaches can be applied to enhance both linguistic competence and
cultural literacy in higher education.

Aim and tasks. The aim of this study is to explore the potential of multimodal CLIL approaches in
the teaching of Canadian Literature within the Ukrainian higher education contexts. It seeks to determine
how multimodal strategies — integrating textual, visual, auditory, and digital resources — can enhance both
the linguistic development of Ukrainian Bachelor students and their literary and cultural understanding of
Canadian texts.

To achieve this aim, the following research tasks were identified: first, to define and contextualize key
theoretical concepts related to multimodality and CLIL pedagogy, with specific reference to their application
in literature education; and second, to design a model of multimodal CLIL-based instruction for Canadian
Literature, incorporating a range of multimodal resources and tasks aimed at fostering both language and
content mastery.

Material and Methods. This study is grounded in a qualitative research design aimed at investigating
how multimodal CLIL approaches can be effectively employed in the teaching of Canadian Literature
(particularly Lisa Grekul’'s novel “Kalyna’s Song”) in higher education. The research methodology draws
on several interrelated methods to analyze theoretical perspectives, identify pedagogical patterns, and
propose practical applications. These include: (1) the method of content analysis, used to examine
scholarly literature on multimodality, CLIL pedagogy, and Canadian Literary studies published over the past
15 years; (2) the method of generalization, applied to synthesize findings from different sources, allowing
for the extraction of overarching principles and best practices relevant to multimodal CLIL instruction; and
(3) the method of systematization, which supports the development of a structured instructional model
tailored to the teaching of Canadian Literature through multimodal CLIL. This involved organizing selected
multimodal resources (visual, auditory, and digital) and linking them to specific learning outcomes, both
linguistic and literary.

Though primarily theoretical in nature, the study also proposes a pedagogical model designed for
practical classroom application, laying the groundwork for future empirical research and classroom-based
experimentation.

Research Findings. Teaching Canadian Literature to Ukrainian Bachelor students within a CLIL framework
presents a unique opportunity to merge language development with deep literary and cultural engagement.
Canadian texts, which often explore themes of identity, migration, indigeneity, and multiculturalism, serve not
only as literary content but also as authentic linguistic and cultural input for language learners.

A foundational principle of CLIL is scaffolding — the provision of structured, temporary support to help
learners progress in both content understanding and language use. Scaffolding enables students to access
complex texts and ideas that might otherwise be beyond their current linguistic proficiency. In the context of
literature teaching, this includes support in interpreting metaphors, cultural references, narrative voice, and
literary structure. Effective scaffolding often relies on the integration of multimodal resources that reinforce and
extend meaning.

Contemporary communication is increasingly shaped by the simultaneous use of multiple semiotic
modes — linguistic, visual, auditory, spatial, and gestural — each contributing uniquely to the construction of
meaning. This shift from language-only models to multimodal approaches reflects a broader understanding of
how people transmit and interpret information in both social and educational contexts. Meaning is no longer
conveyed exclusively through verbal language but is distributed across various semiotic resources (Kress and
van Leeuwen, 2001: 21). This dynamic interplay of modalities forms the foundation of what is widely referred
to as multimodality.

From a semiotic perspective, multimodality involves the integration of distinct communicative channels
within a single act of meaning-making. It encompasses semiotic systems such as language, image,
movement, and gesture, all of which interact to convey nuanced information. Kress and van Leeuwen
(Kress and van Leeuwen, 2001: 20) define multimodality as “the use of several semiotic modes in the
design of a communicative artifact or event.” Jewitt (Jewitt, 2009: 14) emphasizes that “communication and
representation are more than about language,” highlighting the importance of image, movement, and layout,
while Bateman (Bateman, 2008: 7) adds that multimodality involves the ways in which different semiotic
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modes — language, images, layout, typography — combine to produce meaning in complex texts. Ukrainian
scholars echo this view, highlighting that social interaction is increasingly mediated through multimodal
texts — valuable communicative spaces for encoding and decoding layered meaning (Kovalenko, 2024: 47;
Zhabotynska, 2024: 86).

In pedagogical terms, multimodality is recognized as a powerful tool to enhance student engagement,
support differentiated learning, and develop critical literacy skills. Bezemer and Kress (Bezemer and Kress,
2008: 174) describe multimodal classrooms as environments where various representational resources — such
as visuals, text, movement, and digital tools — are actively integrated into instruction. Walsh (Walsh, 2010:
24) defines multimodal pedagogy as the strategic use of combined modes — spoken, written, visual, and
digital — to deepen comprehension and participation. Likewise, Serafini (Serafini, 2014: 12) views multimodal
literacy as the ability to interpret and produce meaning across multiple formats, a competence increasingly
essential in today’s media-saturated world.

These principles align with the 4Cs Framework of CLIL (Coyle, 1999), which includes Content,
Communication, Cognition, and Culture. In this model, Content refers to disciplinary knowledge such as literary
analysis; Communication involves language use, which multimodal tools can enhance through diverse forms of
expression (Mayer, 2005: 32); Cognition encompasses thinking skills supported by multisensory engagement
(Moreno & Mayer, 2007: 310); and Culture highlights the exploration of perspectives and identities — particularly
relevant in Canadian Literature’s multicultural narratives.

Numerous studies confirm the cognitive and linguistic benefits of multimodal learning. Fadel and Lemke
(Fadel and Lemke, 2008: 3) note that engaging multiple sensory channels improves comprehension and
memory. Mayer (Mayer, 2009: 547) demonstrates that combining visual and auditory inputs leads to more
effective retention than unimodal approaches. In the context of CLIL, Lob (Lob, 2024) emphasizes that
multimodal assessment provides a more nuanced picture of student learning. Paivio (Paivio, 2007: 115) adds
that multimodal strategies enhance vocabulary and pragmatic skills through contextualized input. Gardner
(Gardner, 2006: 49) further suggests that multimodal teaching caters to diverse learning styles, increasing
motivation and overall engagement in literary analysis.

Applied to CLIL, these strategies serve as powerful scaffolding tools, helping learners decode complex
literary content and express nuanced interpretations. In the context of Canadian Literature, they are particularly
valuable in making culturally rich texts accessible to second-language learners.

Building on this theoretical foundation, the following section outlines specific multimodal techniques and
classroom practices for teaching Canadian literary works in a CLIL environment.

The course “Cognitive Reading (on the material of modern Canadian literature)” is designed for
Ukrainian Bachelor students to be immersed in the literary processes of Canadian literature of the
XXI century. The outcome of the course is students’ ability to read and interpret Canadian literary texts
in English; identify cultural, historic, and social contexts of novels under study; engage in discussion in
English about literary works and literary heritage of writers; perform various types of tasks (individual,
group, interactive using modern technology). One of the modules of the course invites Bachelor students
to study the novel “Kalyna’s Song” by a contemporary Canadian writer Lisa Grekul. In her novel, this writer
brings forth “the assimilationist behavior of third generation immigrant children who lament that all traces
of the homeland, the home culture, or language are lost” (Gunew, 2004: 134) in the new multicultural
Canadian environment.

Ukrainian Bachelor students face a number of challenges in the process of reading, interpreting, and
discussing the major issues of this novel. To help students decode literary content and language nuances
related to the novel under study, various multimodal strategies can be used. These strategies aim to widen
students’ outlook about the writer, enhancing their understanding of the complex socio-cultural environment
populated by numerous ethnicities (Ukrainian among them), exposing them to some historical episodes from
Ukrainian history which reveal the immigration of Ukrainians to Canada.

The multimodal strategies employed within the course are represented by visual modes, particularly
infographics, videos, and interactive digital tools. Infographics are effective at clarifying historical contexts,
literary themes, key issues, and character relationships. Firstly, for more detailed information about the historical
context of the Ukrainian immigration to Canada, students are asked to watch the video, and to complete a table
on several generations of Ukrainian immigrants living in Canada and the reasons for their migration. They are
provided with pre-watching watching task which is given in Figure 1.
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Watch the video and complete the table according to the following
criteria:
https://www.youtube.com/watch?v=w5tJYMEwdsE
o social status of Ukrainian immigrants of each generation
e dates of immigration wave

e reasons of immigration

o social position upon arrival to Canada

Figure 1. Pre-watching task

After watching the video, Bachelor students are ready to fill in a table on dates, reasons, social status and
position of immigrants in Canada upon arrival. Example of the table is provided in Figure 2.
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Figure 2. Peculiarities of Ukrainian Immigration to Canada

After completing the table, students receive the task to discuss, with the partners, the peculiarities of
Ukrainian immigration to Canada. These episodes are of significant importance to students, as they are
generally overlooked in history books. Secondly, students get the assignment to prepare a report on Lisa
Grekul, following the plan that includes: biography, educational background, literary achievements, genres of
writing, and a classroom presentation. Students learn that this contemporary Canadian writer has Ukrainian
roots, worked as a musician, attended school in Swaziland (this location is mentioned in her novel “Kalyna’s
Song”), received creative awards, and currently is teaching in the English department of the University of British
Columbia. In her books, she gives an insight into the life of Ukrainian immigrants living in Canada for several
generations and highlights the processes of assimilation and adaptation to new socio-cultural environments. At
this stage, students are asked to watch an interview with Lisa Grekul, in which she explains the role of literature
in shaping Canadian culture. An example of this task is given in Figure 3.
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Watch the interview with Lisa Grekul and answer the questions:

https://www.youtube.com/watch?v=XJd4A0-iPv0

o How can literature enhance our understanding of immigrants?

o What can Canadian literature teach us about the nation’s past?

o What topics and ideas were unfolded by Canadian writers we
should be particularly attentive to?

e How does Lisa Grekul understand the term ‘multiculturalism’?

Figure 3. Interview with Lisa Grekul

At this stage Ukrainian Bachelor students are ready to begin reading the novel “Kalyna’s Song”, which is
divided into several sections, each accompanied by pre-reading scaffolding techniques to reduce linguistic
challenges. An example of a scaffolding promp is provided in Figure 4.

Translate the following words and phrases, give English equivalents,
recount the situations where they were used:
e p. [ to step onto the tarmac
o p. 2 to feel like in a tailspin
o p. & to sift through one’s backpack
o p. 9 chaperons

e p. 10 to get restless

Figure 4. Pre-reading Scaffolding Tasks

Next, students engage (are engaged?) in a discussion of the chapters, guided by the questions outlined
below in Figure 5.

Answer the questions providing quotes from the book:
Prologue:
What events are described in the prologue? Where did Colleen go? Describe
airport procedures Colleen went through. What is known about her name?
Who was Kalyna? What did she think about on the plane? What is known
about her studies? What is known about her family members?
Chapter 1:
Describe the beginning of the festival. Why were the dancers restless? What
was Colleen supposed to do at the festival? Why couldn’t she dance? Who was
Carla? What were her relations with Colleen? What dance clubs were
marching at the parade? Who was the laughing stock of the festival? Why?
Why was Senior Girls’ Lemko Dance disqualified?

Figure 5. After-reading discussion
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Discussion of the chapters may also be accompanied by the creation of visual modes such as infographics
that illustrate key events, airport procedures which the protagonist undergo, and a full scope of characters with
their relations indicated. These visual modes can be expanded each time each time (when?) students discuss
new chapters, using culminating into the full picture of the events with all the characters involved. Thirdly,
students are expected to analyze the plot, the problems raised by the author, and make character sketches.
Before analysing the characters, students are asked to fill in a table with citations from the text that illustrate
each character’s traits. An example is provided in Figure 6.

Make a list of quotations from the story and link them to the character that

said it. How do these quotations characterize them? Focus on one episode.

Character Description/ quotation

Figure 6. Character analysis

This activity is supplemented by interactive digital tools for collaborative annotation and discussion. Hence,
the instructor creates and shares a Google document for students to collaboratively complete the above-
mentioned table, with all the students contributing to the character description. During the discussion, students
have all necessary information at hand, while the instructor has a clear picture of each student’s level of
contribution. Then comes a project-based activity with the use of auditory modes, particularly creating a book
trailer. Students are asked to make use of images related to key events and characters, sound that reflect
the overall tone of the book, music and words which prove appealing and captivating to the potential reader.
The book trailers are presented in class, where their content, general tone and ability to build anticipation in
the viewer are discussed and evaluated. Following this, book tailers are posted online. Typically, Ukrainian
Bachelor students applaud the idea of creating book trailers after detailed discussion and plot / character
analysis. They make extensive use of relevant vocabulary and show a deeper understanding of the general
idea of the novel.

Conclusions. Based on the theoretical and methodological principles of the multimodal CLIL approach to
teaching literature, this study has implemented multimodal strategies for teaching Canadian Literature within
the framework of Ukrainian higher education. The applied strategies involve visual modes presented in the
form of infographics, videos, and an interactive digital tool, with scaffolding techniques serving as an integral
component. Integrating these strategies with scaffolding enhances Bachelor students’ critical cultural awareness
and facilitates the development of both language and literary competences. The proposed strategies appear
promising for the advancement of literature curricula in Ukrainian higher education institutions.
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BukopucraHHa mynstumoaanbHux CLIL-meToAiB y BUBYEHHI KaHaACbLKOI fiTepaTypu:
PO3BUTOK MOBHMUX i NiTepaTypo3HaBYMX HaBUYOK

Jleeoukina CeimnaHa BnaducnaesieHa
kaHOudam ¢birtonoaidyHux HayK, cmapuwuli euknaday kaghedpu aHenilicbKoi ¢hironoaii
ma memoduKU Hag4aHHs aHasilicbKoi MoguU
Yepkacbko2o HaujioHanbH020 yHieepcumemy imeHi boadaHa XmernbHuUybkoe2o, Yepkacu, YkpaiHa

3aikoecbka OkcaHa MuxalnieHa
kaHOudam ¢birtonoaidyHux HayK, cmapuwuli euknaday kaghedpu aHenilicbKoi ¢hironoaii
ma mMemoduKU Hag4aHHs aHasilicbKoi MogsuU
Yepkacbko2o HaujioHanbH020 yHieepcumemy imeHi boadaHa XmernbHuUybkoe2o, Yepkacu, YkpaiHa

Y cmammi docnidxyembcs iHmezpauis MynbmumodanbHux cmpameeili y KOHmeKkcm iHmeapoeaHo20
HasyaHHs npedmema | moeu (CLIL) 0ns euxknalaHHs KaHaOCbKOi nimepamypu 6 3aknadax euwor
ocsimu. [ocnidxeHHs1 3arosHIoE Mpo2anuHy 8 CydacHill Haykosil niimepamypi, aHanidydu, SKUM YUHOM
MyrnbmumoOarbHi niOxolu, wWo noedHyomb 8idyarnbHi, aydianbHi, mekcmosi ma yugposi KOMIOHEHMU,
MOXymb CrpUsiMu siKk 3aC80€HHIO MO8U, mak i 3any4eHHo cmydeHmie 00 sus4yeHHs nimepamypu. KaHadcbka
nimepamypa, wWo 3o0cepedXxyembCsi Ha memax iGeHmMuU4YHOCi, KynbmypHoi eibpudHocmi ma Mmigpauil,
8IOKpuUBaE WUPOKi Moxxrueocmi 0151 MiOUCcuuniHapHO20 U 4ymugo2o 00 MOBHUX acreKkmie eukinadaHHS.

Memoto docnidxeHHs € aHani3 meopemuydHuUX i MemodosnoaiyHuUx 3acad yrnposadKeHHs1 MynbmumModanbHOT
CLIL-nedaeoeciku y suxknadaHHi nimepamypu. [ns docsieHeHHs ujei Memu aukopucmaHo MemooOu KOHMeHm-
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aHarisy, y3aeanbHeHHs ma cucmemamusaujii 3 akueHmoM Ha Cy4acHi Haykoei rnidxodu 8 niHagicmuui, cemiomuy,
ma nedaezoaiyi. Ocobrnuea ysaza npudindembscsi KOHUenuii nidmpumMKku Hag4yaHHs (scaffolding) sik knoyogomy
npuHyuny memoduku CLIL.

PesynsmamudocnidxeHHsicgid4amb ripome, womynbmumodarbHicmpameaiiaucmynaroms ehbekmusHUMU
iHecmpymeHmamu nidmpumku 8 ymosax CLIL-Hag4yaHHS, cripusiro4u Kpaw,omy docmyry cmydeHmie Ao ckrnadHUX
XyOOoXHIiX mekcmie ma ix iHmeprpemauii. LIi cmpameeaii nocuniorms MOBHUU pPO38UMOK, nMidmpumyroms
PO3YMIHHSI 3Micmy ma ¢bopMyrtomb KPUMUYHY KyrnbmypHY 0bisHaHicmb. Y cmammi 3anpornoHo8aHo Mooesib
iHmeepauii MynbsmumodanbHUX pecypcie, 30Kpema ekpaHizauil, eisyanbHUx Hapamusie (iHghoepaiku,
8i0e0 ma iHmepakmueHUX yughposux iHCmMpymeHmis), y rnpouec euknadaHHs KaHaOCbKOI nimepamypu.
Aemopu cmeepdxyromb, Wo iHgpoepachika ma 8ideo cripusirome yc8idoMIeHHI0 cmydeHmamu-bakanaspamu
couioKkyribmypHo2o mna nodit, 306paxeHux y xyO0oxHit nimepamypi. [HmepakmuesHi yughposi iHcmpymeHmu,
Ha Kwmarnm cmeopeHHs1 mpelinepy 051 KHU2u, NoKpaulyroms po3yMiHHS npobrieMamuku meopy, po38usaroms
Kpumu4He MUCIIEHHSI ma Cripsomb hOpMy8aHHIO y cmydeHmige MO8HOI ma nimepamypHOi KoMraemeHuji.
Y nidcyMKy OKpecrneHo npakmu4Hi Hacmioku Orsi MPOEKMy8aHHs Hag4yarbHUX rpozpam | 8U3Ha4YeHO Hanpsmu
rnodanbuwux docnidxeHs y cepepi MynbmumodarsHoi CLIL-ocgimu 8 riimepamypHOMY Hag4yaHHI.

Knroyosi cnoea: [IMIH, ckagghondiHe, kaHadcbka nimepamypa, e6i3yanbHa nidmpumMKa Hag4aHHs,
ayOianbHa nidmpumMKa Hag4aHHs1.
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