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A comparison of Ukrainian and Hungarian school-leaving English exams

Annually, hundreds of millions of students worldwide face the crucial moment of their scholastic progression:
matriculation examinations. These important assessments, often a critical gateway to tertiary education,
influence future pathways of countless individuals. This is particularly true in Ukraine and its neighbouring
country, Hungary, where these exams hold significant weight. In both nations, school-leavers undertake
English matriculation exams at independent test centres ensuring impartiality and standardization. These
centres operate under the watchful eyes of official government bodies, the Ministry of Education and Science
in Ukraine and the Ministry of Human Resources in Hungary, guaranteeing adherence to national standards.
In Ukraine, the English External Independent Evaluation (EIE) traditionally evaluated key reading, writing,
and use of English skills. Notably, between 2018 and 2021 listening skills were also assessed. However,
the onset of the devastating Russian-Ukrainian war on February 24, 2022 dramatically altered the academic
environment. The 2022 English EIE was cancelled, replaced by the National Multi-disciplinary Test (NMT),
which initially excluded English. In 2023, the NMT reintroduced an English component, featuring 32 items
focused on reading comprehension and the use of English. On the other hand, a flexible two-tiered system for
the matriculation exams is employed in Hungary: intermediate and advanced levels. Implemented since 2005,
this structure provides a nuanced assessment of students' abilities. Both levels evaluate reading, listening,
writing, and use of English skills, corresponding to B1 and B2 levels of the Common European Framework
of Reference for Languages, respectively, in the written exam. Separate oral examinations assess speaking
proficiency, ensuring a comprehensive evaluation. This article aims to compare and contrast the English
matriculation examinations in these two Central European nations, highlighting the similarities and differences
in their approaches to assessing English language proficiency.

Keywords: advanced level, English school-leaving exam, External Independent Evaluation (EIE), Hungary,
language skills, National Multi-subject Test (NMT), the Matura exam, test, Ukraine.

Introduction. Thousands of teenagers take the school-leaving exams in Ukraine annually. It is crucial to
pass the matriculation exams for those willing to continue their studies in tertiary education in the country. At
present, Ukrainian Language, Mathematics and History are compulsory for all school-leavers. In addition, they
can choose from a range of school disciplines in which to take the matriculation exams. Since 2009, they have
also been able to take an advanced level external independent exam in foreign languages (English, German,
French, and Spanish). All secondary school graduates who wish to continue their studies in the humanities
field at a higher education institution in Ukraine can choose and take the EIE in a foreign language at external
independent test centres.

The foreign language (FL) exam corresponded to level B2 of the Common European Framework of
Reference (CEFR, 2001). The test measured three areas: reading skills, language use and writing skills. From
2018, however, the number of examined areas increased, as listening was also included among the skills
tested. Accordingly, the exam lasted 150 minutes and max. 200 points could be achieved.

Due to the Russian-Ukrainian war that broke out on February 24, 2022, the EIE was abolished in 2022,
and instead the National Multi-subject Test (NMT) was introduced, which, however, contained no FL questions,
only Ukrainian, History and Mathematics knowledge of school-leavers was measured (Huszti, 2022a).
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Various examinations are applied to assess the effectiveness of public education. They primarily function as
a tool to assess and reward the performance of individual students; however, often crucial feedback is provided
by them on the performance of an institution or even the education system as a whole (Horvath & Kérnyei,
2003). Orosz (2022) believes that matriculation exams measure the extent to which candidates have acquired
via secondary education the competences necessary for continuing learning at tertiary level, including critical
thinking and problem-solving skills.

The purpose of the external independent evaluation (Huszti, 2016) is to identify the level of formation
of foreign language communicative competence among graduates of general educational institutions in
accordance with the state standard of basic and comprehensive secondary education, current curricula
and all-European recommendations on language education (level B1) (All-European Recommendations on
Language Education (Level B1) — the title of the programe) (Prohrama, 2018). The use of test tasks as an
effective means of frontal knowledge verification is particularly relevant today (Valihura & Davydenko, 2024;
Kachur & Husti, 2015).

The English EIE is in accordance with the requirements of the valid national curricula in English (Huszti,
2020). In addition, Forostyuk and Sherstyuk (2019) claim that the English EIE uses task types similar to those
found in international language exams of the type of Cambridge First.

In Hungary, it is the general certificate of secondary education and the state-accredited language exam
certificate that officially document knowledge of a foreign language. The value of these two documents is
regulated by a legal framework, which implies that both documents are an advantage or a prerequisite for
progress at different levels of the education system. By obtaining these documents, the examinees lay the
foundation stones of the path to their future profession, as the general certificate of secondary education is a
passport to the higher education system, for which Government Decree No. 237/2006 (XI.27.) sets the legal
framework (Fekete & Csépes, 2018).

The purpose of the article. The main objective of the present article is to characterize the advanced level
English matriculation examinations in two neighbouring countries, Ukraine and Hungary. It aims to compare
and contrast them identifying similarities and differences between them. The following tasks have been set:

e to describe and characterize the English EIE and NMT;

e to describe and characterize the English Matura;

¢ to identify the similarities and differences between them.

Presentation of the main research material. Both exams have a clear structure. First, the English EIE
will be analysed followed by the examination of the NMT English block. Finally, the English Matura will be
considered.

On the one hand, in Ukraine it is the Ministry of Education and Science that supervises the process of
conducting the matriculation exams in close cooperation with the Ukrainian Centre for Educational Quality
Assessment (YkpaiHCbkuin LEeHTp ouiHoBaHHA skocTi ocsiTh). On the other hand, in Hungary this official body
is the Education Office (Oktatasi Hivatal) under the auspices of the Ministry of Human Resources.

As is known, a total of 56 points can be collected at the English EIE exam by solving the test flawlessly.
These exam points are converted into competition points with the help of the scale determined by the ministry,
which represents the final exam results of the candidates: max. 200 points.

The test consists of three parts (see detailed description in Huszti & Kacsur, 2016):

* Reading.

* Use of English.

* Writing.

The English language test uses tasks of four types (Huszti, 2022b):

1. Matching tasks (No. 1-5, 11-16).

In the tasks, it is required to choose headings for texts/parts of texts from the given options; statements/
situations for announcements/texts; questions to answers or answers to questions. The task is considered
completed if the test participant has established the correct correspondence and marked the correct answer
option in answer sheet A.

2. Multiple choice tasks (No. 6—-10).

For each task, four answer options are provided, of which only one is correct. The task is considered
completed if the test taker chose and marked the correct answer in answer sheet A.

3. Gap-filling tasks (No. 17-42).

The tasks suggest supplementing paragraphs/sentences in the text with sentences/parts of sentences,
phrases/words from the given options. The task is considered completed if the test taker chose and marked
the correct answer option in answer sheet A.

4. Task with an expanded answer (No. 43).
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The task requires the test participant to create his own statement in written form on answer sheet B in
accordance with the proposed communicative situation.

School-leavers are expected to use vocabulary and grammar adequately in accordance with a given
communicative situation and to use an appropriate style. They also need to be able to convey their own point
of view, attitude, personal feelings and draw conclusions (Prohrama, 2018; Kachur & Husti, 2015).

In 2023, enrolees to higher education institutions took the national multi-subject test (NMT) for the
second time, which was conducted in computer format. The test contained three blocks of tasks: in the
Ukrainian Language, in Mathematics and in one subject of choice (History of Ukraine, Biology, Chemistry,
Physics, foreign (English, German, French, or Spanish at the choice of the participant) language). It
is crucial that the content of the tasks of the NMT unit on the English language corresponded to the
current program of the EIE on the English language. In 2023, the NMT English language unit included
two sections: Reading and Use of English. There was no listening comprehension check, or writing skills
measurement, either.

There were 32 tasks in the NMT English language block, including: 5 multiple choice tasks, 11 matching
tasks, and 16 gap-filling tasks. The tasks of the English language block were evaluated according to the
scoring scheme used in the external examination. That is, 1 test point was awarded for each correct
answer to the task with the choice of one correct answer, 1 test point for each correctly defined logical
pair in the matching tasks, and 1 point for each correctly indicated option for filling in the blanks in the
text. Thus, a max. of 32 points for completing the tasks of the NMT block in English could be collected.
The final score for the NMT was calculated after all the three blocks were completed by a school-leaver.
Then, the result of each block was converted into a scale of 100-200 points. To obtain a positive result
of the English language test on a scale of 100—200 points, the applicant needed to score at least 4 test
points in 2023 (Multitest, 2023).

The advanced level English Matura exam (CEFR level: B2) is monolingual, i.e. everything on the worksheets,
including the task definitions and instructions, is in English. The exam consists of a written (total of 240 minutes)
and an oral (total of 20 minutes) sub-test. All the tasks of previous years (2005-2024) can be downloaded from
the official site of the Hungarian Education Office: https://www.oktatas.hu/kozneveles/erettsegi/feladatsorok.
The written exam checks reading (length of paper: 70 minutes), use of English (length of paper: 50 minutes),
listening (length of paper: 30 minutes), and writing (length of paper: 90 minutes). There is a fifteen-minute
break after the use of English paper in the written exam.

The Reading Paper contains four tasks. Text types include instructions (e.g. instructions manual),
informative texts (e.g. program booklet), electronic and printed letters, electronic and paper-based newspaper
articles (e.g. news, report), narrative (modern, fiction) texts, or journal style texts. Possible task types are:
multiple choice, true / false statement, matching, grouping, ordering, sequencing, identifying, gap-filling, open
questions requiring short answers, etc. The Use of English Paper contains four tasks, among which there
can be multiple choice items (choosing one correct answer out of four options), identifying the location of the
sentence fragment taken from the text using text cohesion tools, completion of incomplete text independently
or from a predefined vocabulary set, inserting the inflected forms of given words or new words formed from
them into the text, error identification, etc. The Listening Paper contains three tasks. Each audio recording
contains the text that is the subject of the task, as well as the accompanying instructions, which are verbatim
the same as the instructions on the worksheet. Each text is played twice for the testees, the second time with
interruptions: breaks necessary to read and solve the task are inserted. Text types may include announcements
and notices of public interest, recorded telephone texts (e.g. answering machine), instructions, media releases
(e.g. short news), conversations, phone conversations, program excerpts, reports, interviews, informative texts
on a topic of general interest, etc. Task types include, but are not limited to the following: multiple choice,
true / false statements, determining the sequence of events, map tracking, filling in forms, filling in tables,
sentence completion, open questions (requiring short answers), identification and correction of factual errors,
etc. The Writing Paper contains two tasks. This is the only part of the Matura exam where testees are allowed
to use a mono- or bilingual printed dictionary. The first task usually means creating a shorter, interactional or
transactional text (120—150 words) based on three guiding principles, while the second one is creating a longer
text based on four guiding principles (200-250 words), expressing the testee’s opinion in relation to a given
topic. Text types may include private or institutional letters, e-mails, blog entries, internet comments, reader's
letter, or article for a (student) newspaper.

The oral exam lasts for about 20 minutes and contains the following parts: introduction, conversation, debate,
and individual long turn. The introduction is a short, maximum one-minute conversation which basically only
serves to relieve tension and is not part of the oral exam. As a result, the candidate’s answers to the questions
asked by the examiner will not be evaluated in this part. The conversation part is where the exam proper starts.
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It covers one topic and the testee has to answer the questions asked by the examiner. The examiner first
marks the topic and then asks the questions one by one. No written help (i.e. item sheet) is provided for the
testee, who is allowed to ask the examiner to repeat the question in case they do not understand it. However,
this is possible only once for each question. In the debate part of the oral exam, the testee receives a task
sheet, which includes the statement that forms the basis of the discussion, as well as three guiding (helping)
principles. The testee gets half a minute to prepare for the task. During the discussion with the examiner,
he or she must consistently argue for or against the statement on the task sheet. The testee is encouraged
to support their statements and arguments with examples in order for them to be more convincing. In the
individual long run part, the testee has to coherently express his or her thoughts and opinions in relation to a
more general topic. In addition to the task definition, the task sheet contains a couple of pictures. Here again,
the examiner can ask helpful questions (related to the given topic) in case the testee gets stuck. Half a minute
is provided for preparation. The pictures on the task sheet only serve as a starting point; the candidate is not
expected to give a complete description of them.

Research results: similarities and differences. Both the advanced level English Matura exam in
Hungary and the English EIE test/NMT in Ukraine are standardized assessments aimed at evaluating students'
proficiency in English language skills. However, there are some differences in terms of the structure, purpose,
and significance of these exams.

1. Purpose:

e English Matura in Hungary: The English Matura exam in Hungary is a part of the Matura system, which
is the final exam taken by students at the end of their secondary education. It is designed to assess students'
overall knowledge and skills in various subjects, including English. The Matura exam is crucial for obtaining a
secondary education certificate and is used for university admissions in Hungary.

e English EIE/NMT in Ukraine: It is specifically focused on evaluating students' proficiency in English
language skills. While it is a part of the broader External Independent Evaluation system, its primary purpose is
to determine students' readiness to pursue higher education and to assess their language abilities for university
admissions.

2. Structure:

e English Matura in Hungary: The structure of the English Matura exam in Hungary can vary depending on
the specific exam board or curriculum. Generally, it includes multiple sections, such as reading comprehension,
writing tasks, listening exercises, and a speaking component.

e English EIE in Ukraine: It typically consists of written tasks that assess reading, listening, and writing
skills. The test does not include a speaking component. The NMT does not measure the school-leavers’
listening skills.

3. Grading and Impact:

¢ English Matura in Hungary: The results of the English Matura exam contribute to the overall assessment
and grading system used for the Matura diploma. The Matura results are crucial for university admissions in
Hungary.

o English EIE/NMT in Ukraine: The results of the EIE/NMT are an essential factor in determining students'
readiness for university admission. High EIE/NMT scores may increase the chances of being accepted into a
preferred academic program in Ukraine.

Overall, while both exams assess English language proficiency, the English Matura in Hungary is part of a
broader examination system covering multiple subjects, while the English EIE/NMT in Ukraine focuses solely
on English language skills. The purpose and impact of these exams also differ, with the Matura being crucial for
both the secondary certificate and university admissions in Hungary, while the EIE/NMT specifically assesses
readiness for higher education in Ukraine.

Conclusions and prospects for further investigation. From the comparison of the English Matura exam
in Hungary and the English External Independent Evaluation (EIE) test OR THE National Multi-disciplinary Test
(NMT) in Ukraine, several pedagogical implications can be drawn. These implications can guide educators and
policymakers in designing language assessments and improving language education programs.

1. Understanding the purpose and objectives of language assessments is crucial. Educators should ensure
that the assessments align with the broader educational goals and objectives of the country's education
system. This clarity will help in designing more focused and relevant language tests.

2. While both exams assess reading, writing, and listening skills, the absence of a speaking component
in the English EIE and the lack of a listening and speaking component in NMT is notable. Including speaking
assessments is essential to holistically evaluate students' language proficiency since speaking is a critical
communication skill. Implementing speaking assessments in language exams can promote language fluency
and oral communication abilities.
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3. Ensuring fairness and transparency in language assessments is vital. Pedagogical approaches should
avoid any form of bias and ensure that language tests are culturally sensitive and inclusive, considering the
diverse linguistic backgrounds of students.

4. Language assessment results should provide constructive feedback to students, teachers, and schools.
Teachers can use assessment data to identify areas of improvement and implement targeted interventions and
remedial measures to enhance language learning outcomes.

5. Given the importance of language exam results in university admissions (e.g., the Matura in Hungary and
the EIE/NMT in Ukraine), educators and policymakers should collaborate with higher education institutions to
ensure the alignment of language assessments with university admission requirements. This helps create a
more seamless transition for students from secondary to tertiary education.

6. Language educators should receive ongoing professional development opportunities to stay updated with
best practices in language teaching and assessment. Continuous training can help teachers design effective
language learning experiences and assessments that prepare students adequately for language exams.

Overall, the comparison between the English Matura exam and the English EIE/NMT underscores the
significance of a well-structured, comprehensive, and fair language assessment system. Pedagogical
practices and language education programs should be designed with the overarching goal of developing
students' language proficiency and fostering effective communication skills across reading, writing, listening,
and speaking domains. Further research is necessary to establish the effectiveness of the two exams under
analysis in indicating the English proficiency levels of examinees.
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MNMopiBHAHHA YKPAIHCLKOro Ta yropCbKOro BUMYCKHUX iCUTIB 3 aHrMiNCbKOi MOBU

Fycmi InoHa lwmeaHieHa
dokmop ¢birtocopii, doueHm, doueHm kaghedpu hinonoaii
Bakaprniamcbko20 yeopcbkozao iHemumymy imeHi @epeHua Pakoui Il, bepezose, YkpaiHa

Kayyp AHHamapia
acriipaHmka 00KMOPCHLKOI WKOAU MyrbmurtiH28i3my
Becnipemcbkozo yHisepcumemy «[laHHOHIsS», Bécnipem, YeopuwiuHa

Llopoky comHi minblioHie cmydeHmig y 8CbOMY C8imi cmuKarombCsl 3 8upiuiaribHUM MOMEHMOM iXHbO20
HagyanbHO20 Mpouecy: 8uryCKHUMU icriumamu. Li eaxnuei OUiHI08aHHS, 4acmo KpUMUYHO eaxnueul
wax 00 euwoi oceimu, ernnuearombs Ha MalbymHi wWissxu He3niveHHoI Kinbkocmi nodel. Lle ocobnueo
akmyarsnbHo 0nd YKpaiHu ma ii cyciOHbOi KpaiHu, YeopwuHu, 8e maki icnumu maromes 3HadyHy eazy. B 06ox
KpaiHax euryCKHUKU WKin cknadatomb icnumu 3 aHanilicbKoi MO8U 8 He3arnexHux mecmosux yeHmpax, wo
3abesneyye HeyriepedxeHicmb | cmaHOapmu3aujto. LIi yueHmpu npayroroms i nuribHUM Ha2ris0om ogiyitiHUX
OepxxasHuUx opeaHie — MiHicmepcmea oceimu i Hayku YkpaiHu ma MiHicmepcmea noOCbKUX pecypcie
YeopwuHu, — 2apaHmyro4yu dompumaHHsi HayioHanbHUX cmaHOapmis. OnucaHo, Wo 8 YkpaiHi 308HiWHE
He3arnexHe ouiHeaHHs (3HO) 3 anenilicekoi Mogu mpaduuiliHO OUiHI08aIIO K408 HaBUYKU YUMAaHHS,
nuceMa ma eukopucmaHHsi aHaniticbkoi mosu. 3okpema, y nepiod 3 2018 no 2021 pik makox ouiHr8anucs
Hasuyku ayoitosaHHs1. OOHaK rno4yamoK PpYyUHIBHOI POCIUCLKO-yYKpaiHCbKOI 8iliHU 24 rrmoeo 2022 poky
KapOuHanbHO 3MiHU8 akademidyHe cepedosuwe. 3HO 3 aHanilicbkoi mosu 2022 pokKy 6yrno ckacoeaHo,
3amiHeHo HauioHanbHum mynsmurnpedmemuum mecmom (HMT), skud crnodamky He 8KIroYas aHemilicbKy Mosy.
Y 2023 pouyi HMT 3Ho8y 3arnpogadu8 KOMMNOHEeHM aHanilicbKoi Mo8U, W0 micmug 32 3ag0aHHS, CripsMosaHi
Ha pOo3yMIiHHS poYumaHo20 ma guKopucmaHHs1 aHanilticbkoi Mmogu. Oxapakmepu3o8aHo 2Hy4Ky deopigHesy
cucmemMy 8urlyCKHUX icriumie (cepedHili i mpocyHymudl pigHi), ika 3acmocosyembCs 8 Y2opuwiuHi. YnposadxeHa
3 2005 poky, us cmpykmypa 3abesnedye 0emaribHy ouiHKy 30ibHocmeti cmydeHmig. Obudea pigHi OyiHIOMb
Hagu4Ku YumaHHs, ayditoeaHHs, NUCbMa ma 8UKopUCMaHHs aHanilicbkoi mosu, wo sidroesidae pisHsm B1 ma
B2 3aeanbHoesponelicbkux pekomeHOauili 3 Mo8HOI ocsimu, y nucbmosomy icrniumi. Okpemi ycHi icnumu
OUJHIOIOMb HaBUYKU 2080pIiHHS, 3abesneqyrodu ecebidyHy OuiHKY. Hawa cmamms mae Ha memi rnopieHsmu
ma npomucmasumu 8UMyCKHI icnumu 3 aHamilicbKol Mo8U 8 Yux 080X UeHmparbHOe8POnelCbKUX KpaiHax,
sucsimutoodu cxoxicms ma 8idMiHHocmi 8 ixHix nidxodax 00 OUiHIOBaHHSI pieHs1 80MOOIHHS aHariliCbKo
MOB010.

Knroyoesi cnoea: nozanubneHuli pieeHb, 8UMYyCKHUU icnum 3 aHamiliCbKOI MO8U, 308HIWHE He3anexHe
ouiHroeaHHs (3HQO), YeopuwuHa, 3HaHHSI Mo8U, HauioHanbHUl 6azamonpedmemHuti mecm (NMT), sunyckHut
icnum e YzopwuHi, mecm, YkpaiHa.
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