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BABCHUK Olena
DEVELOPMENT OF PERSONAL CREATIVITY

The uniqueness and inimitability of a person are closely related to the problem
of creativity. Research into the development of individual creativity has its own
specifics: in scientific discourse, the concept of “creativity"” is often identified with
"creativity™ and its derivatives (prerequisites for creative activity, general and special
abilities, potential, etc.). This can lead to a deviation from the scientific principles of
studying the nature of creativity. Therefore, it makes sense to consider and analyze
scientific research into the structure and content of the concept of "creativity" from a
psychological point of view. In the psychology of creativity, cognitive, psychometric
approaches, as well as mystical, motivational, social-personal and others are currently
distinguished, on the basis of which a number of concepts have been developed that
define the concept of "creativity".

According to the concept of reducing creativity to intelligence, the level of
creative abilities is determined by the level of development of intelligence (Lewis
Madison Terman). Specialists in the field of intelligence David Wechsler, Hans Jirgen
Eysenck and others share this point of view: that a high level of development of
intelligence presupposes a high level of development of creative abilities and vice
versa. There is no creative process as a specific form of mental activity.

According to the concept of creativity by Joy Paul Guilford, Ellis Paul Torrance,
creativity as a universal cognitive creative ability is an independent factor, independent
of intelligence. J. Guilford considered the operation of divergence, along with the
operations of transformation and implication, the basis of creativity as a general
creative ability and characterized creativity as the ability to abandon stereotypical ways
of thinking; as mental abilities that ensure creative achievement. The researcher
identified six parameters of creativity: 1) the ability to detect and pose problems; 2) the
ability to generate ideas — fluency; 3) the ability to produce a variety of ideas —
flexibility; 4) the ability to produce ideas that differ from public views, to respond to
stimuli in a non-standard way — originality; 5) the ability to improve an object by

adding details; 6) the ability to solve problems, that is, the ability to analyze and
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synthesize [4]. Having created a three-dimensional model of intelligence, the main
dimensions of which are content, operations, results (SOI — structure of the intellect),
J. Guilford pointed out the fundamental difference between two types of thinking:
convergent (functions in cases where it is necessary to find one most correct one based
on a set of conditions) and divergent (oriented towards finding as many solutions as
possible under the same conditions, characterized by fluency, flexibility, originality
and accuracy).

However, researchers of intelligence have long come to the conclusion that there
Is @ weak connection between creative abilities and learning abilities and intelligence
(Louis Leon Thurstone), since creative thinking is not limited to divergent thinking, it
also includes sensitivity to problems, the ability to redefine, etc. J. Guilford and his
colleagues developed tests of the ability research program (ARP), which mainly test
divergent productivity [4].

The further development of this program was the research of Ellis Paul Torrance.
Having defined creativity as the ability to acutely perceive shortcomings, knowledge
deficits, their disharmony, inconsistency, etc., the researcher in the structure of the
creative act distinguished the perception of the problem, the search for a solution, the
emergence and formulation of hypotheses, the testing of hypotheses, their
modification, and the finding of results [7]. According to the author, creativity includes:
the process of sensing difficulties, problems, gaps in information, missing elements,
putting forward hypotheses regarding these missing elements, testing and evaluating
these hypotheses; their revision and retesting; communicating the result. Consequently,
creativity (according to E. Torrance) acts as the ability to create; as the ability to
recognize problems and contradictions; the rejection of stereotypical ways of thinking;
the ability to produce new ideas and find unconventional ways of solving problems;
the ability to formulate hypotheses regarding the missing elements of the situation [7].

The most widespread concept in the psychology of creativity is that of
E.Torrance — the “theory of the intellectual threshold”: if the IQ (intelligence quotient)
Is below 115-120, then creativity and intelligence are part of one factor; with an 1Q
above 120, creativity becomes a factor independent of intelligence. The result of E.
Torrens's research was a system for measuring creative abilities. The author found that
hereditary potential is not the most important indicator of future creative productivity,
but the influence of family, parents of different sexes, school, and teachers will
contribute to the development of creativity, and it has been experimentally proven that
a decline in the development of creativity can be eliminated through special training.

In the studies of E. Torrance, J. Guilford, a high positive correlation was found
between the 1Q level and the level of creativity. At the same time, as M. Vollah and N.
Kogan believe, the factor of intelligence and the factor of creativity are independent,
but at the same time interrelated not only at the level of personality traits, but also at
the level of the holistic cognitive process. The basis of their research was the proof that
the motivation of achievement, competitive motivation and motivation of social
approval block the self-actualization of the individual, making it difficult to manifest
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his creative potential. The researchers, using the independence of the factor of
intelligence and the factor of creativity, identified four groups of people who differ in
the ways of adapting to external conditions and solving life problems [1].

Creativity, according to Robert Sternberg, is the ability to take reasonable risks,
readiness to overcome obstacles, internal motivation, tolerance for uncertainty, and
readiness to resist the opinions of others. Creativity cannot be demonstrated without a
creative environment. According to R. Sternberg, creative manifestations are
determined by the following factors: intelligence as an ability, knowledge, thinking
style, individual traits, motivation, and external environment. At the same time, the
following components of intelligence are especially important for creativity: 1)
synthetic ability (a new vision of a problem, overcoming the boundaries of everyday
consciousness; 2) analytical ability (identifying ideas worthy of further development);
3) practical abilities (the ability to convince others of the value of an idea, “selling”)

[5].

Thus, the greatest attention in the study of the phenomenon of creativity has been
given to the direction associated with the study of the connection between creativity
and intelligence and personality traits. Four aspects are distinguished in the
phenomenon of creativity: the creative environment in which creativity is carried out
(the sphere, social context, structure that form the requirements for the product of
creativity); the creative product (the characteristics of the material or ideal product, its
qualitative aspects); the creative process (the properties and characteristics of the
creative process, its recording and description); the creative personality (personal
characteristics that describe a creative person and predetermine creativity).

Abraham Maslow and Carl Ransom Rogers revealed a creative attitude to life
and behavioral creativity in their works. A. Maslow defined creativity as a natural
property of a self-actualizing personality, where self-actualization was understood as
the full use of talents, abilities, and opportunities of a personality as a process of self-
realization of human potential. Creativity is potentially present in every person, but
most people lose this quality as a result of "acculturation” in an authoritarian
environment. The author divides creativity into primary (initially inherent in every
person) - the stage of inspired creativity - and secondary (the process of detailing the
creative product and giving it a specific form). The central concept in A. Maslow’s
theory of creativity is motivation, which he defines based on the needs of the
individual: the higher a person can rise in the hierarchy of needs, the greater
individuality and creative abilities he will demonstrate [2].

Unlike A. Maslow, C. Rogers believed that personality and behavior are
primarily a function of a person's unique perception of the surrounding world; the
tendency of self-actualization is the process of a person realizing his or her potential
throughout life with the goal of becoming a fully functioning person (a person who
uses his or her abilities and talents realizes his or her full potential). C. Rogers
understood creativity as the ability to discover new ways of solving problems and
expressing oneself. He identified both internal conditions (extensionality or openness
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to new experiences, an internal locus of evaluation, and the ability to make unique
combinations) and external conditions for creative activity (psychological safety and
security, which include the recognition of an individual’s unconditional value and the
creation of an environment free from external evaluation, as well as psychological
freedom of self-expression) [6].

Frank X. Barron, after reviewing numerous studies on creativity, draws the
following conclusions: 1) creativity is the ability to adaptively respond to the need for
new approaches. It involves the meaningful integration of something new into life,
even though the process itself may be unconscious or only partially conscious. This
new adaptation typically leads to greater flexibility and an increased capacity for
growth and survival. 2)."Something new" is usually a product resulting from a process
carried out by an individual. Creativity is best studied through three key aspects:
product, process, and person.3) The defining characteristics of these new products,
processes, and individuals include novelty, originality, skillfulness, validity, the ability
to meet needs, and adequacy.4) Creative products are diverse. 5) Many products are
processes, and many processes are products. Moreover, a person is both a product and
a process simultaneously. The creation of a new product depends on the creator’s
personality and the strength of their intrinsic motivation [3].

As we can see, a tendency has emerged in scientific research to differentiate
between the concepts of “creativity” and "creativeness,” where creativeness is
considered one of the key components of both the broader category of "creativity"
(which is not limited to abilities alone) and its derivatives. When analyzing the
similarities and differences between the terms "creative abilities” and "creativeness"
(the ability to be creative), it is important to note that: They can be considered synonyms
when referring solely to general creative ability; "creative abilities" is a broader term,
as it includes both general and specialized abilities; creativeness is defined as a
characteristic of any ability to perform an activity, as it can be seen as an essential
component when examining different types of abilities.
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BbAJIAKIPEBA Bikmopia Anamoniiena

PO3BUTOK KPEATUBHOI'O MUCJIEHHSI MAMBYTHIX YYUTEJIIB
MOYATKOBOI IIKOJIHU SIK IEPEIYMOBA PE3YJIbTATUBHOI
MPO®ECIHHOI AISIJIBHOCTI

VYenix y Oynb-gkiid OCBITHIN pedopmi 3aleXuTh Bl cydacHOi mpodeciiiHoi
HiITOTOBKA  BYMTENSA. [HIUKATOPOM  O3HAYEHOIO  CIYIye  IHCTPYMEHTapin
chopmoBaHuX mMpodeciiHUX 1 3araJbHUX KOMIIETCHTHOCTEH, HEOOXIMHMX IS
YCIIIIHOT Kap’ €pU Ta KUTTS Y COLIyMI.

Y cTpyKTypi 0COOMCTOCTI MalOyTHBOTO MEAAroriyHoro MpaiiBHUKa 0Oararto
nocminaukie  (P.M.I'panoBceka, I'.C.Koctiok, B.O.Monsiko, H.M.Makapenko,
H.L.ITow’saxens, H.M.Toxkapesa, J[x.Pensymm, P.CrepuGepr, I1.Toppanc, K.Ypban)
BU3HAUAIOTh KPEAaTUBHICTh Ta KPEAaTHBHHUI TMOTEHIIal MUCJIEHHS K TpodeciiiHo-
BKJIMBY CKJIAJIOBY Ta KpUTEPid podecioHanizmy, SKui Cripuse OuIbII e()eKTUBHOMY
CaMOBJIOCKOHAJIEHHIO Ta (DOPMYBAHHIO KOMIIETEHIIIH.

BuBuenns ¢eHOMeHa KpeaTMBHOTO MUCJIEHHS MaiOyTHIX BYHTEINIB HaJae
MOKJIUBICTh TOJANBIIOTO BHBYEHHS YMOB MOro pO3BUTKY camMe Ha eTalll
npodecionanizamii MaiOyTHporo ¢axiBmg B cucTeMi BuimiB. KpeaTtwBHi
XapaKTepUCTUKH MHUCIECHHS MaWOyTHHOIO BUYUTEIS MOXKYTh CTAaTH TMEPEyMOBOIO
TBOPYOi MPOAYKTUBHOCTI TmpodeciiiHol AisUTbHOCTI. AJle 1Ie  HEAOCTaTHBO
TOCIIJDKYIOTBCS. MOMUIMBOCTI (DOpMYyBaHHsS TICBHUX BJIACTHBOCTEH KpeaTHBHOTO
MUCJIEHHS MalOyTHBOro (axiBId IUISIXOM BKJIIOYEHHS HWOrOo 10 MPaKTHIHOL
nisutbHOCTI. Lle akTyani3zye BIPOBaXKEHHS Y HABYAJILHUIA TPOIEC PENPE3CHTATUBHUX
MPUIOMIB, METOJIIB, MIPOTpaM, KPEaTUBHOPO3BUBAIHHUX METOMIB 1 TEXHOJIOTIH, 110
HaOyBae OCOOJMBOrO 3HAYECHHS Yy IMATOTOBIII MaWOyTHIX BUYMUTENIB SIK «HOCIIB»
IHHOBAI[IHHOT KYyJIBTYPH.

Ocaita BIAA3EPKATIOE MPOIECH, AKI BiIOYBAIOTHCS Yy CYCHUIBCTBI, TOMY BOHA
MOBUHHA TOCTIHO MOJEPHI3yBaTUCS, OCOOIMBO y KOHTEKCTI PaJMKAIbHOI 3MIHU
KOHTYPIB )KUTTEBOTO IIPOCTOPY 0COOMCTOCTI y Iistomy. Came 3 ux mo3uiii 18 rpyaas
2006 poky Ilapmament Pagm €Bporu po3poouB «llepemik KIFOYOBUX KOMIETEHITINH
JUTSI. HAaBYAHHS TPOTSATOM SKHTTS»[2], SIKI CNIJT aKTUBHO BIPOBAKYBATH y POOOTY
CEpEHBOI Ta BUIIOT IIKOJIH.

Komnereniis — 6a30Ba BIAacTUBICTh 1HAWBINA, IO Mependayae 3acTOCYBaHHS
3HaHb, BMIHb T4 HABUYOK Yy SIKICHO MPOJYKTUBHIA MiSUIBHOCTI, 3/IaTHICTh YCHIIIHO
JISITH Ha OCHOB1 JOCBilYy mOpu BHpilleHH] npodeciiinux 3aaad. [leBHUM 4YHHOM,
KJIFOUOB1 KOMIIETEHI[i € pe3yJbTaTOM BTUIEHHS VY JASUIBHICTh BHIILY KOHIIEOTY
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