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Responsible use of ChatGPT in ESL: teachers’ perspective

ChatGPT has become an essential educational tool, highlighting the importance of understanding its impact and
potential in the classroom. While many studies explore Al applications, the ethical issues surrounding ChatGPT’s
use in language teaching have received less attention. This article addresses this gap by investigating ESL teachers’
perspectives on the responsible use of ChatGPT. The study involved 33 English as a Second Language (ESL)
teachers from universities and schools in Ukraine. Quantitative data was analyzed using the median (Mdn) and
Inter-Quartile Range (IQR) on a five-point Likert scale, while qualitative data was drawn from written responses.

In terms of demographics, most respondents were aged 35 to 54 with more than half over 21 years of
teaching experience. Regarding their attitudes toward ChatGPT’s impact, over half viewed it as a valuable tool
for enhancing ESL students’ language skills, and 556% supported its use for generating ideas and content. On
ethical considerations, most teachers agreed that students should be aware of the ethics of using ChatGPT.
Two-thirds of respondents felt students should rely more on their efforts. Half were unsure if students could
differentiate their work from ChatGPT-generated content. Regarding guidelines, 82% of teachers believed
students need training on ethical use, and 80% thought students should face penalties for misuse. A majority
(856%) agreed students understand the consequences of improper use and supported training ESL teachers
to guide students on ChatGPT’s use. Two-thirds believed discussions could help reduce unethical use.
Respondents showed the highest level of agreement on the need for ethical ChatGPT’s use and teacher
training (IQR = 0), the strongest agreement was on the necessity of ethical awareness (Mdn = 5).

The findings of this study can inform policy decisions on integrating Al in foreign language teaching and
support the development of teacher training programs focused on the ethical use of Al tools.

Keywords: English as a Second Language (ESL), teachers’ attitude, ethical considerations, ChatGPT
generated content, responsible use.

Introduction. ChatGPT, a widely recognized artificial intelligence (Al) model designed for natural language
interaction, is increasingly being adopted in education, prompting the need to examine its academic impact,
advantages, and challenges. ChatGPT is now a vital educational tool, making it crucial to understand Al’s
impact and potential (Liu, 2024: 1). One of the primary advantages of integrating ChatGPT into ESL classrooms
is its potential to enhance language learning experiences. Through interactive conversations, students can
practice speaking and writing in English in a simulated real-world environment which provides learners with
opportunities to apply grammar rules, expand vocabulary, and improve fluency. However, ESL teachers must
select appropriate conversational prompts and monitor interactions to mitigate potential risks.

There are some ethical considerations in terms of data privacy, bias, and accountability. Firstly, there should
be strict guidelines regarding data collection, storage, and protection of sensitive information shared during
interactions. Transparent communication with students about data privacy policies is essential to build trust
and ensure compliance with legal regulations. Secondly, Al language models like ChatGPT may propagate
instances of bias, stereotypes, or inappropriate content. Therefore, educators should actively promote diversity
and inclusivity in language learning materials. Finally, ESL teachers are accountable for guiding students in using
ChatGPT ethically and responsibly, advocating for critical thinking, digital literacy, and respectful communication.

While there are multiple studies on Al applications and implications, the ethical issues of using ChatGPT, an
Al language model, have not been investigated enough. To fill this gap, the article aims to explore ESL teachers’
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perspectives on the responsible use of ChatGPT. To achieve this aim, the following research questions should
be answered:

1. What are the demographic characteristics of ESL teachers?

2. What is ESL teachers’ attitude towards the impact of ChatGPT on students’ language skills?

3. How important are ethical considerations of using ChatGPT by students in their academic work?

4. Do students and teachers need guidelines on responsible usage of ChatGPT?

Literature review. ChatGPT’s importance in education is significant: a 2023 review of 32 peer-reviewed
articles revealed that 75% of studies emphasized that. Key challenges include integrating these tools into
teaching and maintaining student engagement. ChatGPT excels in meeting diverse students’ needs and
encouraging collaboration (Mohebi, 2024). Thematic analysis of research on ChatGPT’s integration into
ESL instruction revealed its positive impact on writing, grammar, and vocabulary acquisition, as well as on
students’ motivation and engagement (Fatih et al., 2024). Language teachers recognize several benefits of
using ChatGPT like easier access to vast knowledge resources, time-saving in lesson planning, enhanced
instructional support, more language input for learners, and improved engagement. These advantages show
ChatGPT’s potential to enhance language teaching through increased practice opportunities and greater
instructional efficiency (Riyadini, & Triastuti, 2023: 1111; Basilio, 2023). Educators foresee ChatGPT playing a
key role in differentiated instruction, personalized feedback, fostering collaboration, enhancing critical thinking,
and supporting problem-solving skills. Its integration signals a shift toward more student-centered teaching
approaches. Researchers emphasize the transformative potential of ChatGPT in classrooms while stressing
the importance of maintaining a balance between technology and human interaction within an ethically
responsible educational framework. (Basilio, 2023; Lucas et al., 2023). It is essential to maximize its potential
in fostering inclusive, dynamic classrooms (Mohebi, 2024).

However, educators also express concerns about privacy, data accuracy, and the possible impact on
interpersonal relationships and personalized interactions (Basilio, 2023). First of all, a serious ethical issue is
the unreliability of ChatGPT, as it often generates uncertain answers. There is also a concern that students
might cease to think critically when interacting with ChatGPT. Treating it like a human and failing to consistently
question its reliability could ultimately impede learning and lead to job displacement (Zeng & Mahmud, 2023:
37; Lucas et al., 2023). Another ethical issue is insufficient learning when students might not gain adequate
knowledge just by copying from ChatGPT for certain tasks. While short-term comprehension of the subject
might be good, true learning involves critical thinking, which should result in enduring knowledge and skills
(Zeng & Mahmud, 2023: 37).

Academic dishonesty emerged as another significant theme; while students may initially use it for
brainstorming, some may extend its use beyond that. Teachers may notice that their students’ assignments
look perfect, but asking if the students received extra help could lead to distrust between students and teachers.
Therefore, it is important to address this issue by ensuring honest learning for everyone involved (Zeng &
Mahmud, 2023: 38).

The research discovered that teachers mainly linked students’ Al-driven plagiarism to a lack of original
ideas, inadequate learning attitudes and motivation, and students’ language abilities. Relying too much on Al
was identified as impeding the growth of critical thinking and language proficiency, essential for developing
knowledge and skills (Cong-Lem, 2024: 28). In addressing academic dishonesty, teachers supported stricter
regulations, the adoption of Al-driven plagiarism detection tools, and educating students on responsible Al
utilization. The results emphasize the necessity of adjusting language teaching methods and evaluations to
integrate personalized learning and process-focused teaching strategies, which foster critical thinking and
authentic learning motivation (Cong-Lem, 2024: 28).

Another study revealed the diverse (six favorable and six unfavorable) outcomes of employing ChatGPT for
academic purposes (Hasanein & Sobaih, 2023: 2599). Additionally, the research has demonstrated that there
are both beneficial and adverse ramifications associated with the utilization of ChatGPT in educational settings.
The positive outcomes are time efficiency, decreased anxiety, enhanced language proficiency, bolstered self-
assurance, timely submissions, and non-academic assistance. Conversely, the negative aspects of concern
encompass excessive reliance, compromised academic integrity, diminished quality and precision, impaired
learning outcomes, potential bias, and weakened student skill development (Hasanein & Sobaih, 2023: 2612).

The integration of ChatGPT into educational settings presents two key concerns: the risk of over-dependence
on Al in learning processes and challenges pertaining to academic integrity. While ChatGPT serves as a
valuable educational resource, excessive reliance on it could hinder the development of critical thinking and
problem-solving abilities essential for students. There’s a potential danger that students may excessively lean
on ChatGPT for solutions, diminishing their capacity for independent exploration and analysis. Regarding
academic integrity, apprehensions arise from the possibility of students misusing ChatGPT for unethical
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practices, such as plagiarizing intellectual content or engaging in academic dishonesty. When students
employ ChatGPT to produce assignments or answers without proper acknowledgment or originality,
it violates the core tenets of academic honesty and fair assessment. Moreover, there are concerns
regarding the impact on learning outcomes. Relying heavily on ChatGPT as a primary learning tool may
negatively affect students’ social interactions within educational environments. This dependency could
limit opportunities for face-to-face interactions between students and educators, potentially discouraging
collaborative endeavors among peers and impeding the development of essential communication skills
(Hasanein & Sobaih, 2023: 2611).

While EFL instructors at Van Lang University expressed a positive inclination towards integrating ChatGPT
into writing courses, they also voiced apprehensions regarding its implementation. The primary concern raised
was the potential for students to excessively rely on ChatGPT due to improper usage (Nguyen, 2023: 39).
Based on the findings of the recent study, it is concluded that EFL teachers at Van Lang University hold varied
perspectives on the role of ChatGPT in the future of language teaching. While fifty percent of the interviewed
teachers strongly believed that ChatGPT would be a supporting tool widely used in EFL classrooms, the other
thirty percent of the respondents posited the notion that ChatGPT could replace teachers in grading students’
papers and creating learning resources, while twenty percent of the participants predicted the disappearance
of ChatGPT due to serious concerns over its implementation (Nguyen, 2023: 38).

Recommendations highlight the need for ongoing professional development, ethical guidelines, pedagogical
support, teacher collaboration, and further research (Basilio, 2023). EFL teachers also advised users of
ChatGPT to be mindful of its limitations and potential risks, ensuring that the chatbot is employed appropriately
in writing classes and preventing excessive reliance on its capabilities. Lastly, they recommended combining
formative and summative assessments in writing classes to ensure fair evaluation of students’ writing skills and
mitigate concerns about academic integrity (Nguyen, 2023: 38—39).

Materials and methods

Research design. Using a mixed research design, we collected quantitative and qualitative data through a
Google Form. The data was analyzed, interpreted and summarised.

Participants and instruments. The respondents, teachers of English as a Second Language (N = 33) worked
at universities and schools in Ukraine. Their participation in the research in February 2024 was voluntary. The
survey consisted of two parts, one devoted to demographic information, and another to responsible use of
ChatGPT by ESL students. To process the data using the quantitative method, the median (Mdn) and Inter-
Quartile Range (IQR) on a five-point Likert scale were calculated. The qualitative research method was applied
while processing written responses.

Data collection. Data was collected by sharing an online survey through social networking sites and emails.

Results and Discussion

Section 1. Demographic characteristics of ESL teachers

Considering the age, most respondents were from 35 to 54 years old (73%), and practically a quarter were
55 and older (See Figure 1).

More than half of the respondents had at least twenty-one years of teaching experience, and third — from
eleven to twenty years (See Figure 2).

Considering gender, women prevailed (94%). Regarding the place of current work, most respondents were
university teachers (91%), the rest — secondary school teachers.

Y

Figure 1. The age of respondents
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Figure 2. Work experience of respondents

Section 2. Responsible usage of ChatGPT by ESL students

More than half of respondents think that ChatGPT is a valuable tool for improving ESL students’ language
skills, while forty-two percent have not decided which to choose (See Figure 3).

More than half of respondents (55%) were sure that ESL students should use ChatGPT as a resource
for generating ideas and content, a third expressed their disagreement and the rest could not decide (See Figure 4).

The majority of respondents were sure that ESL students had to be aware of the ethics of using ChatGPT,
but some did not know which to choose (See Figure 5).
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agree _ 3% disagree
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0%

neutral
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Figure 3. Can ChatGPT be a valuable tool for improving ESL students’ language skills?
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Figure 4. Should students use ChatGPT as a resource for generating ideas and content?
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Figure 5. Should ESL students be aware of the ethics of using ChatGPT?
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Figure 6. Should ESL students rely on their efforts, not ChatGPT?

The same threat was mentioned in another research related to the fact that students cannot see the
difference between the Al and a human therefore neglecting to regularly question its reliability, spreading
misinformation (Zeng & Mahmud, 2023: 37).

At the same, time two-thirds of the respondents thought that ESL students had to rely on their efforts, while
twenty-one percent could not decide (See Figure 6).

Similarly, fifty percent of respondents in another research highlighted the overreliance on ChatGPT to
provide answers for every query, along with the tendency to replicate its responses, resulting in diminished
critical thinking abilities and weakened problem-solving skills (Nguyen, 2023: 39).

Half of the respondents in our research were not sure if ESL students could see the difference between their
work and ChatGPT content (See Figure 7).

| strongly | strongly
| dgres | isagree disagree
agres | 3% g8 21%

neutral
52%

Figure 7. Do ESL students distinguish between their work and ChatGPT content?
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Most respondents thought that ESL students needed training on the ethical use of ChatGPT (82%), and
some were neutral about that (See Figure 8).

The majority of respondents (80%) were sure that ESL students were supposed to be punished for using
ChatGPT (Figure 9).

Most respondents (85%) thought that students were aware of the consequences of using ChatGPT
inappropriately (See Figure 10).

Most respondents (85%) thought it was necessary to train ESL teachers on guiding students’ appropriate
usage of ChatGPT (See Figure 11).
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Figure 8. Should ESL students be trained on the appropriate use of ChatGPT?
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Figure 9. Should ESL students be penalized for using ChatGPT?
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Figure 10. Do students understand the consequences of using ChatGPT inappropriately?
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Figure 11. Is it necessary to train ESL teachers on guiding students’ appropriate usage of ChatGPT?
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Figure 12. Can discussions help mitigate the risks of ChatGPT?

Two-thirds of respondents thought that discussions could help mitigate the risks of unethical usage of
ChatGPT.

The degree of agreement among respondents was the highest for two questions, about the necessity
of students to be aware of the ethical usage of ChatGPT and training of ESL teachers on guiding students
(IQR = 0) (See Table 1). Respondents’ choices were dispersed for two questions, about students’ usage of
CharGPT for generating ideas, content, and relying on their efforts instead of ChatGPT (IQR = 2).

Considering Median, respondents mostly agreed on one question, about the necessity of being aware
of ethical ChatGPT usage (Mdn = 5). Respondents were not sure what to choose in two cases when asked
about the ability of students to see the difference between their work and ChatGPT content and understand
the consequences of inappropriate ChatGPT usage. In other cases, respondents agreed with the statements.

The respondents in our study described some ways their students used ChatGPT to complete writing
assignments. Firstly, it was a responsible way of using ChatGPT, when it was practically impossible to prove
its assistance. The piece of writing was on the topic, all the questions were answered, and it was logical and
reasonable. Secondly, when ChatGPT assistance was obvious: the writing was on the topic, but it was too
general and not natural. For example, the task: “Answer the questions, write 50 words. Imagine you are going
to make a film about your life. Choose three events you would like to include (Why did you choose to ...? What
happened when you ...? What did you enjoy best about ...?”) Student’s response: “One significant event in
my life film would be the challenging career setback | faced. Overcoming this obstacle not only tested my
resilience but also propelled me into a period of self-discovery, leading to valuable insights and personal
growth. Embracing change became a pivotal aspect of my journey, shaping the narrative of my life film.”
As we can see, no concrete information or specific details, and three questions were not answered. Finally,
the worst-case scenario was when students used ChatGPT irresponsibly to such an extent that they did not
even read the response it provided. The task: “Think of two pieces of technology you have used in the last
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twenty-four hours. Did you have any problems with them? What problems can you have with them?” Student’s
response: “Unfortunately, | cannot answer the questions about the image without any context. To give you
the best possible response, | need some information about the image, such as the text in it, the objects or
people depicted, and what you want to know about it. Please provide more details so | can understand your
request and answer your questions accordingly.” This is a typical response generated by ChatGPT when it
needs additional information. Another significant issue, highlighted by educators, was the matter of academic
integrity. The results of another research showed that some students exploited ChatGPT to produce written
assignments submitted for evaluation, which led to concerns about biased assessments (Nguyen, 2023: 39).

Conclusions. This study offers valuable insights into ESL teachers’ perspectives on the responsible use
of ChatGPT. Regarding demographic characteristics of ESL teachers, most respondents were aged 35 to
54 years, with nearly a third being 55 or older. Over half had at least 21 years of teaching experience. The
majority were women, most worked at universities (91%), with the remainder teaching in secondary schools.

Considering ESL teachers’ attitudes towards the impact of ChatGPT, over half of respondents viewed ChatGPT
as a valuable tool for improving ESL students’ language skills, while 42% were undecided. Most (55%) supported
its use for generating ideas and content, though a third disagreed and some were uncertain. Exploring ethical
considerations of using ChatGPT by students, the majority of ESL teachers believed that students should understand
the ethics of ChatGPT use, but opinions varied on specifics. Two-thirds of the respondents thought students should
rely more on their own efforts, with 21% undecided. Half were unsure if students could distinguish between their work
and ChatGPT content. Regarding the necessity of guidelines, most (82%) teachers thought ESL students needed
training on ethical use, and 80% believed students should face penalties for misuse of ChatGPT. Most respondents
(85%) thought students were aware of the consequences of improper use; they also supported training for ESL
teachers on guiding appropriate ChatGPT use. Two-thirds of teachers believed discussions could help mitigate
unethical ChatGPT’s use. Respondents were most unified on the need for ethical ChatGPT use and training ESL
teachers to guide students (IQR = 0). There was more variation in opinions on students using ChatGPT for ideas
versus relying on their efforts (IQR = 2). The agreement was strongest on the necessity of ethical awareness
(Mdn = 5). There was uncertainty about whether students could distinguish their work from ChatGPT-generated
content and fully grasp the implications of its misuse. In other areas, respondents generally agreed.

Our research findings can facilitate policy decisions on integrating Al into language teaching and help shape
teacher professional development programs to focus on the effective use of Al tools in language instruction.
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BianosinanbHe BukopuctaHHa ChatGPT B ESL: Touka 30py Buknagadis

Yyeaii OkcaHa FOpiieHa
kaHOudam nedazoaidyHux Hayk, doueHm kaghedpu aHaniliCbKOi MOBU MEXHIYHO20 cripsimysaHHs1 Ne 2
HaujoHanbHo20 mexHiYHO20 yHigepcumemy YKkpaiHu
«Kuiscbkul nonimexHiyHul yHieepcumem imeHi leopsi Cikopcbko20»,
Kuis, YkpaiHa

kaHOudam nedazoaidHux Hayk, cmapuwul suknaday kaghedpu aHanilicbKOi MOBU MEXHIYHO20 cripsiMyeaHHs Ne 2
HauioHanbH020 mexHiYHO20 yHigepcumemy YkpaiHu
«Kuiscbkul nonimexHiyHul yHieepcumem imeHi leopsi Cikopcbko20»,
Kuis, YkpaiHa

ChatGPT cmas saxnugum 0C8ImHiM iHCMPYMeHMOM, W0 MiOKPECITIOE 8aXIUBICMb PO3YMIHHS i020 enugy
ma rnomeHujany 8 HagyaHHi. Hesgaxaroyu Ha me wo 6azamo 00CridOKeHb MPUCBSYEHO 3acmoCcy8aHHH
Wmy4Ho20 iHMernekmy, emu4yHumMm npobrnemam, noe’ssaHuM i3 gukopucmaHHsM ChatGPT y euknadaHHi
iHo3eMHOI Mo8u, rpudinsanoce MeHWwe yesazu. Hawa cmamms 3aroeHIoe Lo ripoaarnuHy, 00CHidxyro4u rnoansou
suknadavie ESL 3 yHisepcumemig i wkin YkpaiHu Ha eidnoegidanbHe sukopucmaHHs ChatGPT. Y docnidxeHHi
835/1u yyacmb 33 suknadayi aHanilicbKoi sk dpyaoi mosu (ESL). KinbkicHi OaHi aHarisysanucsi 3a 00romMo20K
mediaHu (Mdn) ma mixxkeapmuribHoz20 Oiana3oHy (IQR) 3a n’amubanbHoto wkarnok Jlatikepma, modi K sKICHI
OaHi ompumMysanu 3 nucbMosux gidrosioed.

3 nosuuii demoepadghii binbwicme pecrioHOeHmie b6ynu gikom 8id 35 0o 54 pokis, binbwe MoONo08UHU
3 akux manu noHad 21 pik nedazoeiyHo20 cmaxy. LlJodo ixHbo20 cmaeneHHsi 0o ernnugy ChatGPT, mo
binbwe nonosuHU eeaxkanu o220 UYiHHUM iHCmpyMeHmom Orsi MOKpauleHHs MOBHUX HasU4YOK cmydeHmis,
W0 susHarome aHasilicbkKy sik Opyay mosy, ma nidmpumarnu (o020 eukopucmaHHsi 0nsi cmeopeHHs idel
i koHmeHmy. LJodo emuyHuUX MipKy8aHb, mo binbwicme guknadadie rno2o0usnucs, Wo cmyOeHmu noB8UHHI
dompumysamucsi emu4yHo20 eukopucmaHHsa ChatGPT. [ei mpemuHu pecrioHOeHmie e8axaromb, WO
cmydeHmu noeuHHiI binbwe noknadamucsi Ha enacHi 3ycusnns. lNonosuHa guknadadie He byriu 8reeHeHI,
4u 3MOXymb cmydeHmu 8idpi3HUMu ceoto pobomy 8i0 koHmMeHmy, cmeopeHo2o ChatGPT. bnusbko 82%
sukiadadie gsaxkaromb, W0 cmydeHmu nompebyrome Hag4aHHS emu4YHO20 suKopucmaHHs, a 80% ereeHeHi,
wo 3a HenpasurnbHe euxkopucmaHHs ChatGPT cmydeHmu mMaromb MOHECMU MOKapaHHS. binbwicmb
pecrioHdeHmis (85%) nozodunucs, wo cmydeHmu yceidoMorome HacHiOKU HEeHarexHo20 8UKOPUCMaHHS
ChatGPT, i nidmpumanu nideaomoeKy suknadadie aHasiliCbKOoi ik Opy20i Mosu, sika dorlomoxe cmydeHmam
egekmugHo sukopucmosysamu ChatGPT. []lei mpemuHu ggaxkaromb, U0 062080peHHS Uiei npobremu Moxe
dornomoamu 3mMeHWwuUmu Heemu4He sukopucmaHHsi ChatGPT. PecrioH0eHmu ripodemoHcmpysanu Hadeuwjul
pieeHb Mo200xeHHs w000 HeobxidHocmi emu4yHo2o eukopucmarHsi ChatGPT ma HaeyaHHs1 eukradauyie
(IQR = 0), Halbinbwoi 3200u 6yrno docsieHeHO W o000 HeObXiOHOCMI yCc8IOOMIEHHS eMUYHO20 8UKOPUCMaHHS
ChatGPT (Mdn = 5).

Pesynsmamu yboz2o docnidxeHHss OONOMOXymb MpUlHAMU cmpameaidHi piuleHHs wodo iHmeapauii
Wmy4HO20 iHmernekmy y euknaldaHHS iHO3eMHOI MO8U ma CripsiMysamu po3pobKy npozpam nid2omosku
8uKknadadig 3 ypaxysaHHsIM emu4yHOo20 8UKOPUCMAaHHS iHCIMpPYMeHmig Wmy4YyHO20 iHmesnekmy.

Knroyoei cnoea: aHenilicbka sik Opyea moea (ESL), cmaeneHHs suknadadie, emuYHi MipKy8aHHs, KOHMeHm
cmeopeHuli ChatGPT, sidriosidasnibHe 8UKOPUCMAHHS.
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