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DOI'EJIb Temana Mukonaiena

COGNITIVE AND PROGMATIC ASPECTS OF FOREIGN LANGUAGE
TEACHING METHODS: ASSESSMENT FOR LEARNING IN THE
REMOTE CLASSROOM

The term ‘assessment’ can be confusing because it can have multiple meanings
depending on the context.

There are two main approaches: assessment of learning (summative
assessement) and assessment for learning (formative assessment).

Traditional approaches to assessment are usually based on assessment of
learning (summative assessement) carried out at the end of a course or school year in
the form of an exam or test to which grades are given. The results are then reported.

Assessment for learning (formative assessment) happens throughout the
learning process. Learners are actively involved in the process, so they learn lifelong
learning skills, as they learn how to learn [4].

In this article we will focus on assessment for learning or formative
assessment.

According to research, assessment for learning is one of the most powerful
ways to improve learning and raise standards [2]. Assessment for learning is sensitive
and constructive, recognizes all educational achievement, fosters motivation,
promotes understanding of goals and criteria.

There are some benefits of assessment for learning (formative
assessment), namely: it can be used to identify where students are in their learning
and what they need to improve; it is central to classroom practice; it is a key
professional skill; it is a part of effective planning.

Teachers should bear in mind that assessment for learning (formative
assessment) should

o be part of a teacher’s effective planning;
focus on how students learn;
be a central feature of classroom practice;
be seen as a key professional skill for all teachers;
be viewed as a sensitive and constructive process;
never underestimate the importance of students’ motivation;

. encourage a shared understanding of the criteria by which learning goals
are assessed,

. ensure learners receive constructive guidance on how to improve their
learning;

o develop the learners’ capacity for self-assessment;

. recognise the full range of educational achievement [1].
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The key principles for the teacher include that teachers: communicate
confidence that every learner can improve, empower learners to take an active part in
their own learning, develop learners’ confidence by including them in the learning
process by conducting peer and self-assessments.

Teachers can do this by collecting information about individual learners to
better understand their needs, adjusting their teaching in response to observations or
assessment results, sharing learning outcomes with learners, sharing marking criteria
with learners, using questioning, giving specific and useful feedback, introducing
peer feedback, introducing self-assessment.

When a teacher takes an assessment for learning approach, they ensure they are
following a learner-centred approach where the learner is at the centre of what they
do.

The learners will understand their progress because they will have seen the
marking criteria and will have been involved in self-assessment.

Any activity teachers are using in the classroom or remotely for teaching can
be used as an assessment activity provided that all assessment activities are ones that
learners have already experienced.

These are examples of individual listening tasks that are part of a larger
assessment.

Assessment task 1:

Learning outcome (Purpose): can listen and recognize items of vocabulary

Product: Learners work individually. They listen to an audio of a presentation
and identify images.

Process: Learners listen to an audio e.g. a person describing specific food.
They look at a multiple choice with 3 images in a row and select the correct row.

Marking criteria (evaluation of the product)

Resource: audio of one person talking, multiple choice activity using an app,
e.g. Mentimeter or SurveyMonkey.

Integrated skills: Learners listen and match visuals to text of vocabulary items
(listening and reading). Learners listen and type in words (listening and writing) [3].

Assessment task 2:

Learning outcome (Purpose): can listen and understand specific information

Product: Learners work individually. They listen to an audio of a presentation
and identify images of specific items.

Process: Learners listen to an audio of a person talking about their hobby. They
look at visuals of items used in the hobby, e.g. stamp collecting and tick (V) or cross
(X) for true or false next to the image, e.g. True: = stamp collecting book, loose
postage stamps, magnifying glass, sponge, tweezers, envelopes with stamps on them;
False = fiction book, envelope with no stamp on it, rubber stamp.

Marking criteria (evaluation of the product):

1 point for each correct answer
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Resource: audio of a male or female talking about their hobby, true or false
activity using an app, e.g. Mentimeter or Opinionstage.

Integrated skills: Learners listen and read vocabulary items and circle the
correct ones (listening and reading). Learners listen and write the words under each
correct item (listening and writing) [3].

Assessment task 3:

Learning outcome (Purpose): can listen and sequence a story.

Product: Learners work individually. They listen to a video clip and sequence
screen shots of the clips. Learners work in pairs to check their answers and modify.

Process: Learners listen to a video clip of a story, e.g. a cartoon. They listen to
look at screen shots of the cartoon and sequence them. Peer assessment can be
included here, where learners check their answers with each other and when they are
satisfied, they have got the right order they can submit their answers.

Marking criteria (evaluation of the product):

1 point for each correct audio clip in order.

1 point for collaboration.

Resource: video clip with sound and dialogue of a cartoon; audio clips from the
cartoon to be sequenced on an app like Google quiz; screen shots from the cartoon to
be sequenced.

Integrated skills: Learners listen and read captions to sequence them (listening
and reading). Learners listen and write number or letter of the screen shot (listening
and writing) [3].

Assessment task 4.

Learning outcome (Purpose): can listen and draw a picture

Product: Learners work individually. They listen to the teacher synchronously
session and draw/colour what they hear. Learners work in pairs to check their
answers and modify.

Process: Learners listen to the teacher describe an animal, draw and colour, a
story, e.g. a cartoon. Peer assessment can be included here, where learners show each
other their drawings and check with each other. They can ask for a repetition and
when they are satisfied, they have got the right shapes and colours they can submit
their answers by showing their drawings to the teacher on camera.

Marking criteria (evaluation of the product):

1 point for each correct part of the animal drawn

1 point for each correct colour used

1 point for collaboration.

Resource: Transcript of the story ‘Oscar is an elephant. He is a very clumsy
elephant. First, he bumped into a big red tin of paint. His trunk turned bright red!
Then he fell sideways into a green pond, now his ears are all green. Because he was
eating bananas, his tusks turned yellow. Finally, he fell in a dirty pond, so his tail and
bottom are all black!’
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Integrated skills: Learners listen and read instructions to draw and colour what
they hear (listening and reading). Learners listen and write the name of the animal
they have drawn. They write the colours they have used (listening and writing).
Learners show their answers to the teacher on camera [3].

The goal of assessment for learning (formative assessment) is improvement
and it allows both teachers and students to identify areas for improvement and target
their efforts accordingly.
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X/IEBHIKOBA Tanina Mukonaiena

®AKTOPHU BIVIMBY HA EOEKTUBHICTDH YIIPABJIIHHA TPY 1I0BUMMU
PECYPCAMMU

VYmpasninus Tpyaosumu pecypcamu (YTP) mu posrisgaemMo sik MOMITHKY Ta
BHYTPIIIHIO (YHKIIIIO MIANPUEMCTBA, CIOPSMOBaHY Ha Mmialip, OpraHizaimilo Ta
KOOpJIMHALIII0 JISUIBHOCTI TpAliBHUKIB B MeKax oprasizauii. Yci mpolecu Ta
porpaMu, MOB’s3aHl 3 TPYJIOBOKO MISUTHHICTIO, € HEB1I'€MHOIK YAaCTHHOK CUCTEMHU
YIPABIIHHS JIIOACBKUMH PECYpPCaMH IiIPUEMCTBA.

VTP — oHa 3 KIIIOYOBUX CKIIAJIOBUX YIPABIIHCHKOI AISUIBHOCTI, SIKA 3a3BUYAil
IPDYHTYETbCS Ha TEBHIM KoHuenuii. BoHa mnependadae cucreMy TEOPETHUKO-
METOJOJIOTIYHUX  MIAXOJIB, SKI BH3HA4YalOTh OCHOBHI AaCIMEKTH yIpPaBJIiHHSA
MepCOHAJIOM: HOT0 CYyTHICTh, 3MICT, IIUTl, 3aBIaHHS, KpUTEPIi, MPUHIIMITN, METOIH, a
TaKOXX OpraHi3amiifHO-TIPaKTHYHI MEXaHI3MH peati3allii uX IMiJIX0JiB B KOHKPETHUX
yMmMoBax (DYHKIIIOHYBaHHS oOpraHizamiii. Y cydacHii HayKoBiil JjiTeparypi 3
MEHEKMEHTY ¥ yNpaBTiHHSA MEPCOHANIOM HayKoBIi [3] TpaauIiifHO BHILISIOTH
KOHIICTIIi YIPaBIIHHS MEPCOHANIOM, SKi (hOPMYyBaJIMCS Ha OCHOBI TPhOX OCHOBHHX
YIPaBIIHCHKUX M1AXOMIIB:

- KoHnnerist  TpyZoBUX  pecypciB  30cepe/KyBanacsi Ha  (QYyHKIT
npaifiBHMKa — Mpali, 110 OILHIOBaJacid Yepe3 BUTPATH POOOUOro yacy 1 3apoOiTHY
mwiaty. Y UbOMy MiIXO/1 JIOJMHA po3risaaiacs Kpi3b Npu3My ii (opMalibHOI poIl —
nocajay, a yHOpaBIiHHA 3IHCHIOBAJIOCS  aJMIHICTPAaTUBHHUMHU  MEXaHi3MaMH
(MpUHLKIIAMH, METOAaMU, QYHKIISIMH, TOBHOBAKEHHSMH ).

- KoHuenuist ynpaBmiHHS JIOJCBKUMHU pecypcaMH po3IIMpuia Len
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