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TIpOIIECY, HeBJale TIOEAHAHHS JiTEH 3a BIKOM Ta T€HIIePOM, HEAOCTATHIM MEHEDKMEHT 3 OOKY aIMiHiCTparlii IIKoJIH, Hectpa-
BEUTMBICTh y MOPIBHAHHI TAKMX YYHIB 3 YYHAMH 31 3BUUaiHUX KiaciB. Ha OoCHOBI mpoBeneHoro mociimkeHHst 0yiio po3poo-
JICHO TaKi PEeKOMEHJAIIl IUIsl TMOKPAIIEHHS CHCTEMH MYJIBTHKIACOBOrO HABYAHHS: YPAXOBYIOUM OOMEXEHHMI Yac 3aHsTh,
HEOOXITHO MEePEryITHYTH MiPYYHUKH Ta MOCIOHUKH, SIKI BUKOPUCTOBYFOTBCS JUTsl HABYAHHS Y 3BUYAMHHX Kilacax, mepepoou-
TH 200 aJanTyBaTH iX I 3a0C3MCUCHHs aICKBATHOIO HABYAIBLHOTO MPOIIECY ITiJl YaC MYJIBTUKIIACOBHX 3aHSATH; HEOOXITHO
PO3MIIIYBaTH yYHIB Ha YPOIIi Y 3aJIGKHOCTI BiJi IXHBOTO BIKYy Ta CTaTi — OJMMKYE OJIMH JIO OJHOTO — Ui 3a0C3MCUCHHS B3ae-
MOJIii, HATIPUKIIAJ], B OJJHOMY PsiJii IIOCAJIUTH Y9HIB MEPIIOTO KIIACY, B IHIIOMY — TPETHOTO KJIACY TOINO; TAKOK PEKOMEHIIOBA-
HO 3a0e3MevyBaTH TICHIITY B3a€MOJIIO CIAOKMX CTapINUX CTYACHTIB i3 MOJOMIIMMH YYHIMU 3a]JIs TOTO, 1100 BOHH y B3ae-
MOJIii TIPOXOVIIM MaTepiai, CIiJl 3ayJaTd BiNOBINANBHUX JIFOJCH 10 3a0e3MeUCHHs TaKHUX IIKLT HEOOXITHUM MPUIIaIsIM
JUTSL pealtizaliii OCBITHBOTO TPOIIECY; PEKOMEHIOBAHO HAKOIMYIYBAaTH Ta BUKOPHUCTOBYBATH YCIIIITHWI JOCBIN iHIIMX KpaiH y
MPOBEICHHI MYJIFTHKJIACOBUX 3aHST.
Knrouosi cnosa: BUKINK, IpoOIeMH, MyJIbTHKJIACOBE HABYAHHS, BUNTEN, SIKICHAHN aHai3.
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RELATIONSHIP BETWEEN SENIOR HIGH SCHOOL TEACHERS’ MEDIA AND
INFORMATION LITERACY, EMOTIONAL INTELLIGENCE AND TEACHING QUALITY

The research aims to investigate the relationship between media and information literacy, emotional intelligence
and teaching quality of senior high school teachers. The research was performed by means of the correlation research
method. The statistical population of the study included all high school teachers in Zarinshahr region (n=460). The
sample size (n=130) was determined on the basis of Krejcie & Morgan table (1970) using random multistage cluster
sampling method. In order to assess the teaching quality of the surveyed, 3 students per a teacher were selected. Data
collection was carried out using the following three scales: Ashrafi-Rizi Media & Information Literacy Questionnaire
(2014), The Modified Teaching Quality Scale developed by Safdarian (2015) and Khosrowpour (2015) as well as
Schutte Self-Report Emotional Intelligence Test (1998). Using Cronbach’s alpha, the reliability of the three used scales
were found to be 0.925, 0.925 and 0.924, respectively. In addition, data were analyzed by applying SPSS 22 and AMOS
23 software in two levels of descriptive and inferential statistics with Pearson’s correlation coefficient tests, simultane-
ous regression, one-way analysis of variance (ANOVA) test and two independent groups T-test as well as structural
equation modeling. As per the results of the study, there was a paired direct and statistically significant relationship
between media and information literacy, emotional intelligence variables and teaching quality variable (P < 0.01). The
structural equation model obtained from the quantitative, predictor and criterion variables indicated that the three
variables in question including information literacy and emotional intelligence could explain 34.6% of the variance
obtained for the teaching quality variable which can be considered as a very good explanation percentage revealing
the acceptable fitness of the model with the study data. Furthermore, it has been found that the difference between the
mean scores obtained for the main variables of the study (i.e. emotional intelligence, media and information literacy
and teaching quality) in terms of the demographic characteristics (including gender, field of study, level of education
and teaching experience) is not statistically significant.
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Introduction

In the modern complex world, education plays an
increasingly critical role. Due to the rapid development
of all the nations and communities in the present time,
the significance of the role of education has become
evident more than ever. It is obvious that a teacher is
considered to be the most active member of the educa-
tional process so that paying due attention to the teaching
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quality would certainly improve the educational system.
Along with its current quantitative progress, teachers, as
the most significant influential factor, are capable of
improving the educational system qualitatively. Nowa-
days, the quality of education has become an extremely
significant issue like other fields including industry and
health. This can be justified by the fact that the efficiency
of the educational system provides the basis for the socie-




ty performance. Accordingly, improving the educational
system quality is regarded as one of the main indicators
involved in the improvement of educational institutions
(Hajipour, 2008).

Teaching quality is similarly considered as one of
the significant factors in the learning process which is
mainly involved in the activities performed by teachers.
Educational institutions apply different methods to de-
termine the main attributes of a good teacher. In the
modern world, the necessity of paying attention to the
teaching quality and its resultant productivity is of par-
ticular importance.

Teaching process has a very complicated nature
with various components which must be appropriately
adopted and developed in order to achieve a high teach-
ing quality. On the other hand, there are numerous factors
influencing the teaching process that must be taken into
account in terms of achieving high quality teaching. The
identification of the effective teaching quality parameters
is important due to their critical role in the promotion of
the education quality (Nami et al, 2014). One of the
parameters which seem to affect the ability of the teach-
ers in providing effective training is their media and
information literacy as well as emotional intelligence. In
scientific literature in the field, some works are dedicated
to the role of these factors in relation to the quality of
teaching, fox example, the works of Nami et al (2015),
Nasiri (2013), Fallahi & Rostami (2012), Xu & Chen,
2016 and Miyagamwala, 2015.

Considering the abovementioned, the present re-
search aims to determine the teaching quality of high
school teachers in terms of two variables: media and
information literacy and emotional intelligence.

Teaching Quality

Teaching quality and performance efficiency of eve-
ry teacher depend on his/her technical competence or
expertise in the subject matter of the teaching, job skills
as well as personal competence. Incompetency in each of
these fields will negatively affect the students’
knowledge. The main responsibility of every professional
teacher is to facilitate the students’ learning. Investment
by both a student and a teacher in collaboration-based
effort through cooperation will contribute to the im-
provement of the educational process. The role of a
teacher is a very challenging which requires lifelong
commitment and desire to learn (Miller & Miller, 2008).
Fenstermacher & Richardson (2005) argue that efficient
teaching is one that leads to learning.

Media Literacy

According to the definition of the Communications
field experts, “media literacy is the ability to access,
analyze, evaluate and create messages across a variety of
contexts (Christ & Potter, 1998). A person equipped with
this skill can critically think about whatever he/she
watches, reads and hears via the books, newspapers, TV
and radio, films, music, advertisements, video games and
Internet (Sepasgozar, 2001). Media literacy is a multiple
capability allowing individuals to receive media messag-
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es, interpret them critically and express their own
thoughts and beliefs (Shibata, 2003).

Information Literacy

UNESCO has accepted the information literacy as
one of the basic human rights necessary for the national
development, citizenship and economic welfare as well
as a prerequisite for the satisfaction of educational stand-
ards. Information literacy highlights the significance of
data accessibility, appraisal and usage. In 1999, UK’s
Society of College, National and University Libraries
(SCONUL) presented a model composed of 7 main pil-
lars delineating the concept of information literacy.
These components are as follows: 1) being able to identi-
fy a personal information need, 2) being able to identify
the available data access tools, 3) being able to define
search strategies for finding the best available resources,
4) having skills in data search and retrieval including
familiarity with advanced search tools, 5) knowledge
about the ways of evaluating and comparing the available
information resources, 6) skills in using the new collected
data and relating them with the acquired knowledge, 7)
being able to keep up to date with new information and
making contributions for producing new information.
The last component is in fact one of the main objectives
of higher education (in Mansurian & Naeimabadi, 2005).

Methodology

The research was conducted using correlation re-
search method since it aimed to explore the association
between media and information literacy, emotional intel-
ligence and teaching quality of high school teachers in
the region of Zarinshahr, Isfahan, Iran. Research popula-
tion consisted of all teachers of senior high schools under
the charge of Zarinshahr Education Organization who
worked in 2015-2016 academic year (n=460). However,
for collecting more realistic data on the teaching quality
variable, students’ judgments were used instead of teach-
ers’ self-assessing and self-reporting. Thus, three stu-
dents per a teacher were selected to score the teaching
quality of their teachers.

To determine the size of the sample taken from the
teachers’ research population, Krejcie & Morgan table
(1970) was used. In this way, the size of the sample was
estimated to be 130. To select the schools, multi-stage
stratified sampling method was used. Applying this
method, 4 regions were randomly selected which were as
follows: Zarinshahr, Fooladshahr, Sede and Varnam-
khast. To distribute the questionnaires among the teach-
ers, the selected high schools were visited in person. As it
was mentioned earlier, three students per a teacher were
also selected to fill in the Teaching Quality Question-
naire. In this research, the following three questionnaires
were used in the experiment:

Media and Information Literacy Questionnaire.
Developed by Ashrafi Rizi et al. (2015), this question-
naire was used to assess the teachers’ level of media and
information literacy using self-report method. It has been
developed on the basis of the UNESCO media and in-
formation literacy definition as well as valid scientific




resources. It consists of 36 questions, the responds to
which are based on 5-point Likert scale with the follow-
ing arrangement: score 5 = very high, score 4 = high,
score 3 = average, score 2 = low, score 1 = very low. To
assess its construct validity, AMOS 23 software was
used. According to the obtained results, all the factor
loadings were found to be higher than 0.3. As a result, its
construct validity was confirmed revealing that these
items have the capability of assessing the media and
information literacy appropriately and acceptably.
Teaching Quality Questionnaire. Since there was
no standard questionnaire for assessing the teaching
quality, a modified questionnaire was derived from Kho-
jastepour (2014) and Safdarian (2014) scales by a revi-
sion, modification and balancing of the original items.
The final prepared questionnaire was composed of 28
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items rated using 5-point Likert scale (1 = very low, 2 =
low, 3 = to some extent, 4 = high, 5 = very high) cover-
ing 3 distinct dimensions: individual/personality, class-
room management and teaching process dimensions.

Schutte Self-Report Emotional Intelligence Test
(1998). Covering 33 items, this questionnaire was de-
signed by Schutte et al (1998) based on the initial pattern
of emotional intelligence presented by Mayer & Salovy
(1990) for assessing the components of emotional intelli-
gence, i. e. managing self-relevant emotions, emotion
expressing and appraising, as well as utilizing emaotions.

Findings

Major hypothesis: there is a multiple association be-
tween the media and information literacy, emotional
intelligence and teaching quality.

Table 1.
Pearson’s correlation coefficients for the main research variables in the sample
Variable Coefficient Teaching Emotional Media & Information
quality intelligence Literacy
Teaching Quality Correlation Coefficient 1 0/556** 0/508**
Significance - 0/000 0/000
Media & Information | Correlation Coefficient - - 1
Literacy Significance - R R
*P<0.05 **P<0.01

The items marked with double stars were statistical-
ly significant at the confidence level of 99% so that it can
be inferred that teaching quality is significantly and di-
rectly related to emotional intelligence with a value of
0.556 that was statistically significant at a level of confi-
dence of 99%. The square of multiple correlation coeffi-
cient calculated for teaching quality as the criterion vari-
able in the model was found to be 0.346 indicating that
the variables of emotional intelligence and media and

information literacy can explain as much as 34.6% of the
variance observed for the criterion variable, i.e. teaching
quality which can be regarded as a very good explanation
percentage. This result in fact shows that predicator vari-
ables placed an effect on the criterion variable and the
model fitted the data well.

Minor Hypothesis 1: media and information literacy
and its components can predict the teaching quality of the
teachers.

Table 2.
Correlation coefficients between media and information literacy, its components and teaching quality
Criterion Variable Teaching Quality
Predictor variables Correlation Square of correlation Significance
Coefficient coefficient level
Media & Information Literacy 0/508" 0/258 0/000
1- Targeted use of media 0/472™ 0/223 0/000
2- Methods of using media 0/304™ 0/092 0/000
3- Information appraisal 0/313™ 0/098 0/000
4- Data mixing 0/493™ 0/243 0/000
5- Data exchange 0/507™ 0/257 0/000
6- Observance of copyright policy 0/336™ 0/113 0/000

P <0.01**

According to the data rendered in the Table 2, the
correlation coefficients obtained for the relationship
between media and information literacy and its compo-
nents and teaching quality were statistically significant.
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In detail, there was a statistically significant direct asso-
ciation between the targeted use of media and teaching
quality (r= 0.472), methods of using media and teaching
quality (r=0.304), information appraisal and teaching




quality (r=0.313), information composition and teaching
quality (r=0.493), data exchange and teaching quality
(r=0.507) and copyright observance and teaching quality
(r=0.336). Based on the value of determination coeffi-
cient (r?), it can be inferred that 25.8 of the variance on
the media and information literacy and teaching quality
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variables is in common. Hence, the first hypothesis stat-
ing that a statistically significant association exists be-
tween media and information literacy and its components
and teaching quality was confirmed.

Minor Hypothesis 2: emotional intelligence and its
components can predict the teaching quality of the teachers.

Table 3.
Correlation coefficients between emotional intelligence, its components and teaching quality
Criterion Variable Teaching Quality
Predictor variables Correlation Square of correlation Significance
Coefficient coefficient level
Emotional intelligence 0/556™ 0/309 0/000
1- Emotional self-regulation 0/428"™ 0/183 0/000
2- Emotions appraisal & expression 0/589™ 0/347 0/000
3- Utilizing emotions 0/590™ 0/348 0/000
P <0.01**

As one can see in the Table 3, the estimated correlation
coefficient between emotional intelligence, its components
and teaching quality is statistically significant. To put it
differently, a direct statistically significant association exists
between emotional self-regulation and teaching quality
(r=0.428), emotions expression and appraisal and teaching
quality (r= 0.589), as well as emotions utilizing and teaching
quality (r= 0.590). Again, on the basis of the coefficient of
determination (r?) obtained, 30.9% of the variance on two
variables of emotional intelligence and teaching quality is in
common. Accordingly, the second minor hypothesis stating
that there is a statistically significant association between the
emotional intelligence and its components and teaching
quality was confirmed.

Minor Hypothesis 3: there is a statistically signifi-
cant association between media and information literacy

and teaching quality in terms of demographic characteris-
tics including gender, field of study, level of education
and teaching experience.

To check this hypothesis, the mean scores obtained
for the media and information literacy and emotional
intelligence of the teachers in terms of the demographic
variable of gender were estimated using independent
group T-test, the results of which have been summarized
in the Table 4. As it is evident, the level of significance
for the variables of media and information literacy and
emotional intelligence was higher than 0.05. As a result,
it can be concluded that no statistically significant rela-
tion exists between the male and female participants so
that they have the equal level of media and information
literacy and emotional intelligence.

Table 4.

Results of Independent Samples T-Test comparing the male and female teachers
in terms of their media and information literacy and emotional intelligence

Variable Levene’s test Testing the equality of mean
scores
F Significance t Degree Significan
level of -
freedom | ce level
Emotional Assuming the equality of 3.060 0.060 -0.104 | 127 0.917
intelligence | variances
As_summg the equality of 0/100 | 97/03 0/920
variances
Media & Assuming the equality of
information | variances 0/474  0/492 07785 | 127 0/434
literacy Assummg the non-equality 20/800 | 12126 0/425
of variances

Then the mean scores obtained for the media and in-
formation literacy and emotional intelligence of the teachers
in terms of the demographic variables of field of study, level
of education and teaching experience were estimated using
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independent group T-test, the results of which are summa-
rized in the Tables 5-7. As per the results given in these
tables, all the p-values for the media and information and
emotional intelligence variables are greater than 0.05.




Hence, it can be concluded that there is no statistically sig-
nificant difference between these two variables and the
viewpoints of the respondents in terms of variables of field
of study, level of education and teaching experience so that

lNedaeoeika — MNedacoeuka — Pedagogy

the mean scores for the variables of the media and infor-
mation literacy and emotional intelligence variables are
equal among the various groups of respondents.

Table 5.

One-way variance analysis of the scores of the respondents for media & information literacy

and emotional intelligence variables considerin

the demographic variable of their field of study

Main Between-group Between-group Between-group F Significance Eta
variables mean square degree of freedom | mean square level

Emotional 0/277 2 0/138 0/303 | 0/739 0/071
intelligence

Media &

information 0/583 2 0/292 0/666 0/516 0/113
literacy

Table 6.

One-way variance analysis of the scores of the respondents for the media & information literacy
and emotional intelligence variables considering the demographic variable of their level of study

Main variables | Between- Between- Between-group F Significance Eta

group mean group degree of mean square level

square freedom
Emotional 2/990 3 0/997 2/317 0/079 0/231
intelligence
Media &
information 2/918 3 0/973 2/335 0/077 0/226
literacy

Table 7.

One-way variance analysis of the scores of the respondents for the media & information literacy
and emotional intelligence variables considering the demographic variable of their teaching experience

Main variables | Between- Between-group Between- F Significance Eta
group mean degree of free- group level
square dom mean square

Emotional 2/990 3 0/997 2/317 0/079 0/231

intelligence

Media &

information 2/918 3 0/973 2/335 0/077 0/226

literacy

Discussion authorities can promote not only the students’ progress,

The results confirming the existence of a statistically
significant correlation between the media and infor-
mation literacy and teaching quality are in line with the
results of a number of other similar studies including
Ashrafi Rizi et al. (2015), Nami et al. (2015), Taghizadeh
and Kia (2015), Malekipour & Malekipour (2014), Nasiri
(2013), Xu & Chen (2016), Abdulkareem (2015). At
educational organizations, use of the best experiences,
benefits and environment by the teachers plays obviously
a significant part in satisfying the educational and learn-
ing goals of students. Information and communication
technologies themselves do not result in promoted teach-
ing quality or developed academic achievements of stu-
dents, so that applying them in a simple and non-targeted
way will waste their time. Here, by acquiring the respec-
tive required competence and expertise, the educational
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but also their level of learning. Applying such an ap-
proach allows increasing the teachers’ skills more quick-
ly by taking the least time for leaning. Therefore, if the
teacher becomes proficient in computer knowledge and
information literacy, his/her effort made towards the
integration of education with computer in the school will
be successful. The proficiency the trained teachers have
gained over the computer field has paved the way for
utilizing the IT. Accordingly, all teachers must acquire
the necessary skills in using computers, software applica-
tions, databanks and relevant technologies so as to facili-
tate the lifelong learning process.

Furthermore, the results of this study on the exist-
ence of a statistically significant association between the
media and information literacy and emotional intelli-
gence correspond with the results of similar studies car-




ried out by Safdarian Hamedani et al. (2015), Fallahi &
Rostami (2012), Miyagamwala (2015), Jamilya et al.
(2014). The occupation of teachers and trainers has al-
lowed them to be strong cultivators of socio-emotional
skills of students. Furthermore, it is necessary to encour-
age teachers (especially more experienced ones) so con-
sider personal, social and emotional skills and enhance
them systematically through emotional intelligence.
Teachers inherently know that they have a very signifi-
cant role in the students’ scientific future and their suc-
cess in life. Though teaching is not only a stressful and
troublesome job but also it can be very exciting. Teachers
should “record” their own feelings and students’ emo-
tions on a daily basis to analyze them. Besides, the de-
velopment and control of emotions can have effect on the
behavioral outcomes of students. An increase in the
teachers’ emotional intelligence can remarkably and
significantly promote the students’ learning in both the
scientific and interpersonal domains. There are special
trainings administered for both novice and highly experi-
enced teachers for the development of their emotional
intelligence development via education plans. Such plans
can be designed by the school’s psychologists and advi-
sors that can facilitate their integration within in-service
education. As a result, the capability of the teachers in
self-regulating and managing their emotions in the class-
room is a main factor for the successful and effective
teaching. Compared to all other skills possessed by a
teacher, the capability for responding to difficult and
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CHIBBIJHOIIEHHS MI’K IHOOPMAIIHHOKO T'PAMOTHICTIO, EMOLIMHUM
IHTEJIEKTOM TA AKICTIO BUKJIAJAHHS BUUTEJIB CTAPHIOI IIKOJIH

CrarTs TpHCBSYEeHA BH3HAYEHHIO CIIBBIIHOLIEHHS MiX iH(OpMaUifHOI rpaMOTHICTIO, EMOLIHUM IHTEIEKTOM
Ta SIKICTIO BUKJIQJAaHHsS BUUTENIB CTapIIOi MIKONW. [HpopMaliiiHa rpaMOTHICTh € HaJ3BUYaHO BaKJIMBUM acIeKTOM
JISTIBHOCTI BUMTEIIS, ke caMi o co0i iH(popMalliiiHi TeXHOJIOTIT He MOXYTh MPHU3BECTH JI0 MOKPAIIaHHS YCIIIIHOCTI
y4HIB 200 HAOYTTS 3HAHB 3 YCIX MPEIMETiB, TOMY IX BUKOPHCTAHHS Ta ONPAIOBAHHS MAIOTh OYIIH IIECIPSIMOBaHAMHU.
Hapasi koxeH BHKJIa/iad Ma€e ONMaHOBYBAaTH 3HAHHS IIOA0 BUKOPHUCTAHHS iH(pOpMamifHUX TEXHOJOTIH Ta BMITH 3aCTO-
COBYBATH ix Ha mpaktuili. OKpiM IIOT0, podecis BYUTEINS MIIKOM i TOBHICTIO TTOB’s3aHa 3 €MOIIHHOI0 ceporo. Bum-
TEJi BIUTMBAIOTH HA PO3BUTOK COII0-EMOIIITHUX SIKOCTEH YUHIB Ta BOJHOYAC caMi MiIIAaf0ThCs EMOLIHOMY BIDIHBOBI 3
00Ky niTeil. BMiHHS KOHTPOIIIOBATH CBOI IOYYTTS € 00OB’SI3KOBOO CKIIAIOBOIO MPOQECIiHHOT KOMIETEHTHOCTI BUUTEIS.
P03BUTOK €MOIIIITHOTO iHTENEKTY SK CIIPOMOKHOCTI PO3YMITH Ta KOHTPOJIOBATH CBOi €MOIIii Ta eMOIii 1HIMNX JIFoAeH
3HAYHO JIOTIOMOJKE y HaBYaJbHOMY IPOLEC] Ta B3a€EMOJI1 BUUTENSI 3 YUHSIMH, 10, B CBOIO 4EpPry, NO3UTHBHO BILIHBAE
Ha YCHIIIHICTh [iTei. Oco0MMBO MOTPIOCH EMOLIIMHIM IHTEJICKT Y Hemepe0auyBaHIX CUTYAIlisIX HETaTHBHOIO Xapak-
Tepy, KOJIM Yac Ha pearyBaHHS OOMe)KeHWi, a 0O0CTaBUHM BUMAararOTh IIBHIKOI afanTailii Ta BUPILICHHs MPOOJIEeMH.
Byno npoBeneHO MOCTiKeHHS, B SIKOMY B3sTH y4acTh 130 BUMTENiB, SIKi BUKIAIAI0OTh y CTAPIIiil KO Periony 3ep-
piHIIexp, sSKUX Oysno 0oOpaHO BHMAJKOBUM MeTonoM i3 460 oci0. [l OIiHIOBaHHS SIKOCTI BUKJIQJIAHHS Ha KOYKHOTO
BYMTEIS OYJIO B3ATO 1O 3 y4HI, sIKI MaJii 3alIOBHUTH 3alPOIIOHOBaHI iM aHKeTH. Y JOCIiXKEHHI BUKOPHCTOBYBAJIHCS
Taki MeTOIWKH, K «ONHUTyBaJbHHK HAa BU3HAYeHHS iH(opmariitHol rpamMoTHOCTI» (Ammpadi-Pizi, 2014), «Tect Ha
BHU3HAYCHHS SKOCTI BUKJIaTaHH» (3admapian ta Xocposmyp, 2015, B aBTOpchKilt agamnTarii), a Takoxk «Tect Ha camo-
BHU3HAYCHHs eMouiiiHoro iHTenekty» (Llyrre, 1998). 3a pe3ympTaraMu eKCIEpUMEHTY OyII0 BUSBICHO 3HAYHUH TO3H-
TUBHUH 3B’S30K MK iHPOPMAIIIHOI T'PaMOTHICTIO, EMOIIIHHAM 1HTEJIEKTOM Ta SKICTIO BHKJIAJaHHS BUMTENiB. KpiMm
TOrO, OyJIO BCTQHOBJICHO, IO PI3HUI MDK cepeAHiMH OasamMH, OTpHMaHUMH 332 OCHOBHMH 3MIHHHMH JOCIIIKEHHS
(eMoriifHUI iHTENEKT, iH(pOpPMAaIIiiiHa TPAMOTHICTD 1 AKICTh BUKIAQJAAHHS) 3 TOUKH 30pY ACIKUX XapaKTEPUCTHK (a came:
CTaTi, HANpsIMY IirOTOBKH, PiBHS OCBITH 1 JOCBily BUKJIaJlaHHs) HE € CTATUCTHYHO 3Hauyot0. OTxe, 3a pe3ybraTa-
MU JIOCJII/PKEHHST MOYKHA 3pOOMTH BUCHOBOK, 1110 JUIsl TIOKPAIaHHA SIKOCTI BUKJIAJIJAaHHS BUNTEIIB HEOOXIIHO PO3BUBATH
B HUX iH(pOpMaIiiiHy rpaMOTHICTb (110 BKJIIOYA€E B ceOe HABUAHHS Ta CAMOPO3BUTOK BIPOJIOBXK JKUTTS), & TAKOXK €MO-
LiitHUi iHTeNeKT (HAalpHKIIa/, 32 JOIOMOTOl0 CIeLiaIbHUX TPEHIHTIB, OPraHi30BaHUX MCHXOJIOTO-NIEIaroriyHoI0 CIy-
KOO0 3aKIay).

Knrwouoei cnosa: inpopmalliiina rpaMOTHICTD, SIKICTh BUKJIaIaHHS, BYUTEN], CTapIa MIKOJIA, EMOL[IHHIN 1HTEJIEKT.

IHooano 0o pedaxyii 25.12.2016
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