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PROFESSIONAL READINESS OF PRESCHOOL
EDUCATION TEACHERS
FOR INNOVATIVE ACTIVITIES

Doctor of Pedagogical Sciences, Professor, L. Berezovska

Education is one of the priority areas for societal develop-
ment. The innovative changes occurring in the education system
require corresponding adjustments in the professional activities of
educators, particularly enhancing their professional training. The
development of a teacher's competence, personal and professional
qualities, as well as the ability to work in innovative conditions,
accept new approaches, and manage them effectively, is especial-
ly important. A crucial component of a teacher's professional ac-
tivity is their readiness to change the forms of interaction in the
educational process. They must not only be prepared to work dif-
ferently but also to initiate innovations. It is vital that such readi-
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ness becomes an internal necessity for the educator. Innovations
do not arise spontaneously; they are the result of scientific in-
quiry, analysis, and generalization of pedagogical experience.

An analysis of scientific research indicates that various
aspects of the problem of innovative activity in the educational
sphere have attracted the attention of both Ukrainian and foreign
scholars. These studies encompass several important areas, in-
cluding: theoretical substantiation of the psychological and peda-
gogical foundations for preparing specialists for innovative ac-
tivities (A. Aleksyuk, A. Boiko, V. Bondar, 1. Havrysh,
O. Hlushman, and others), and the formation of an innovative
culture among educators (I. Bohdanova, A. Bohush, Z. Kuryland,
N. Lysenko, and others).

Despite a wide range of research, the issue of educators'
readiness for innovative activities remains relevant. In particular,
there is a need for a more detailed study of the essence of this
phenomenon and the conditions necessary for its effective organ-
ization.

The aim of the article is to define the essence of future ed-
ucators' readiness for innovative activities.

Main Content. The readiness of preschool educators for
innovative activities can be regarded as a key characteristic of a
creative teaching personality.

The essence of the main concepts of the study includes def-
initions such as innovation, which, according to N. Dichyk, is a
local change in the educational process involving the develop-
ment of new methods, programs, and technologies that facilitate
effective solutions to educational tasks [3, c. 41]. Based on this
definition, the process of implementing innovation in practice can
be characterized as pedagogical innovation. In turn, pedagogical
innovation can be viewed as a broader concept that encompasses
the processes of emergence, development, and implementation of
innovations in the education sector [43 c. 41].

~ 169 ~



The concept of «innovative pedagogical activity» is inter-
preted as a complex process that involves the creation, implemen-
tation, and dissemination of new ideas in teaching theory and
practice [1]. This activity is based on the analysis of practical
experience and is aimed at changing and developing the educa-
tional process to achieve high results and foster a new quality of
pedagogical practice [2].

It is important to emphasize that readiness for innovative
pedagogical activity depends not only on the knowledge and
skills of the educator but also on their attitude toward change,
ability to adapt to new conditions, and willingness for continuous
self-improvement and self-development [4]. In the context of
modern education, where the focus is on individualization and
differentiation of learning, the formation of innovative thinking
among educators is crucial, enabling them to respond effectively
to the challenges of our time.

Research by 1. Dichkivska highlights that a significant
component of a teacher's readiness for innovative activities is their
innovative potential — a combination of sociocultural and creative
characteristics that reveal a readiness to enhance professional ac-
tivity and utilize internal resources to achieve set goals [2].

Thus, innovative activity in pedagogy consists of improving
the educational process through reflection on personal experi-
ence, comparison, analysis, and development of methods to
achieve results. For successful innovative activity, a teacher must
recognize the practical significance of innovations on both pro-
fessional and personal levels. However, the process of involving
educators in innovative changes often occurs spontaneously,
without considering their professional and personal readiness.

In this study, the phenomenon of «readiness for innovative
pedagogical activity» is viewed as a specific personal state that
encompasses a motivational-value attitude towards professional
activity, possession of effective methods to achieve pedagogical
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goals, creativity, and reflection.

Innovative competence of the educator is a key factor in
their readiness for innovative activity, as it encompasses
knowledge, skills, and personal qualities that ensure the effective
use of the latest pedagogical technologies. It encourages educa-
tors to engage actively, increases their work productivity, and
serves as a prerequisite for successful professional activity.

Competence in this area requires not only awareness of the
necessity of implementing innovations but also a deep under-
standing of their essence, methods, and content. Key components
include being informed about innovative approaches, the ability
to utilize them, and personal conviction in their effectiveness and
appropriateness.

The readiness of educators for innovative activities is an in-
trinsic personal trait that shapes a professional approach to the
use of cutting-edge educational technologies. It is not merely a
set of technical skills but primarily a conscious desire to improve
one’s pedagogical practice. Innovative transformations in educa-
tion require teachers to adapt the educational process to the needs
of the child, opening opportunities for their individual develop-
ment and self-realization.

The motivational component of readiness for innovative
pedagogical activity plays a significant role in shaping a teacher's
professional identity, indicating their willingness to implement
innovations. The cognitive component reflects the level of theo-
retical knowledge and methodological skills necessary for the
successful implementation of the latest educational technologies.
This includes methodological, theoretical, and practical
knowledge that allows educators to effectively integrate new
technologies into their work.

The creative component of a teacher's readiness for innova-
tive activity is manifested in an original approach to solving ped-
agogical tasks, the ability to improvise, and making unconven-
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tional decisions. Its key features include the ability to generate
new ideas, utilize unconventional approaches to organizing the
educational process, creatively address professional challenges,
and interact effectively with children, colleagues, and parents. An
important aspect is the teacher's ability to foster creativity in chil-
dren, solve problems, and generate new ideas. To effectively de-
velop creativity, educators should employ a variety of methods
and techniques that encourage self-expression among children.
These might include interactive games, creative projects, experi-
ments, and discussions that stimulate children to ask questions,
seek answers, and share their impressions. It is essential for the
educator to create an atmosphere where children feel free and
confident, as such conditions foster the potential for creativity.

Moreover, the development of children’s creativity requires
educators to assess their ideas and suggestions, encouraging them
to take risks and experiment. The educator should not only be a
source of knowledge but also a partner in the learning process,
allowing children to express their imagination and initiative. En-
gaging children in creative activities not only improves their edu-
cational outcomes but also fosters emotional intelligence, com-
munication skills, and social adaptation.

Thus, the development of children's creativity within the
framework of innovative pedagogical activity is an essential
component of the educational process that ensures the formation
of a harmonious, well-rounded personality.

The reflective component of readiness for innovative activi-
ty is expressed in the educator’s ability to analyze their own work,
reflect on their actions and their outcomes. This involves self-
awareness, self-assessment, and the ability to interpret their own
actions as well as those of other participants in the educational
process. It is particularly important for educators to apply reflec-
tive thinking to enhance their professional activities.

Conclusions. Therefore, educational innovation can be
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viewed as a process of creating, implementing, and disseminating
new ideas, tools, and pedagogical technologies in educational
practice, resulting in improved learning quality and more effec-
tive realization of educational goals.
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INTERNATIONALE POLITIK ZUM SCHUTZ
VON FLUCHTLINGEN UND MIGRANTEN

Doktorin der Sozialwissenschaften, Dozentin, O. M. Lysenko
Masterstudentin N. M. Melnychuk

Moderne Kriege und bewaffnete Konflikte spielen nach wie
vor eine der Hauptrollen bei der Entstehung von Flichtlings- und
Migrationsstromen (extern vertriebene Personen — EVP). Kon-
flikte in Syrien, Jemen, Afghanistan, der Zentralafrikanischen

~173 ~



