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The issue of modern technologies application in teach-
ing is becoming increasingly importantdue to attracting
attention to not only methods, but also to new forms and
approaches. Modern education is aimed at helping the stu-
dents feel confidenton the labour market, teaching them to
adjust to social changes and possible crises, developing their
self-organisation.ltrequires new forms of teaching and edu-
cational processes thatwill make it possible to:

1) provide a high level of knowledge and compe-
tence, ability to find information and use it;

2) develop each student as a creative personality ca-
pable ofpractical work;

3) engage students in active learning activity;

4) form learning and investigatory skillsand critical
thinking;

5) facilitate the establishing of good relations be-
tween the students;

6) teach information search and its rational use.

One of the contemporary effective methods of teach-
ing English isthe project-based one, which can be called
“Learning by Doing” according to its origin. The method
has been developed on the basis of Pragmatism (philo-
sophical movement that appeared in the middle of the 19™"
century) that implies action and practical application of
knowledge in everyday life. Major proponentsof Pragma-
tism are J. Dewey, W. Kilpatrick, H.Gaudi [3].

Being the subject matter of the recent investigations as
exemplified by its use at the lessons of mostly primary or
secondary schools, the project-based method mainly has not
found application in university teaching. Thus, the aim of our
research is to examine the key points and the practical side of
the project-based teaching of the universitystudents.

Method of projects always implies the students’ in-
dependent work (individual research, pair or group work)
providing the planned productive benefitand neglecting
authoritative and reproductive techniques.Still, the pro-
ject-based method does not contradict the traditional ways
of learning. It helps activate students, since most of them
are interestedin acquiring new knowledge necessary for
their profession.The main purpose of this innovative ap-

proach use is the opportunity for studentsto master foreign
communicative competence. It includes the following
concepts:

- verbal competence is creating an opportunity to-
demonstrateone’s communicative skills in all forms: lis-
tening, speaking, writing, reading, translation within a
specific topic;

- socio-cultural competence is the formation of
ideas about the social and cultural specificity of the target
language;

- linguistic competence is students’ acquisition of
lexical units relating to the topic as a necessary basis for
speaking abilities registration [3].

Simon Haines (a famous British college teacher, an
author of numerous works on teaching English as a for-
eign language) identifies four types of projects:

1. Information and research projects that include
such kinds of work as reports, displays.

2. Survey projects that include interviews, summar-
ies, findings, etc.

3. Production projects that imply work with radio,
television, video, newspapers.

4. Organisational projects (or performance projects)
that are connected with parties, plays, drama, concerts,
public speeches [1, p. 65].

These different types of projects have common em-
phasis on students’ involvement, collaboration, and re-
sponsibility. In this aspect, project work is similar to the
cooperative learning and task-oriented activities that are
highly appreciated by educators interested in building
communicative competence and purposeful language
learning. But the project-based approach differs from the
techniques mentioned; it requires a lot of students’ time
and effort to work on the given/chosen topic, both inside
and outside the classroom, often in collaboration with
speakers of the target language who are not normally
involved in the educational process.

Effective project-based learning requires the teacher
to assume a different role. The teacher’s role is notdomi-
nant, but he/she acts as a guide, advisor, coordinator and

"Hayka i oceima”, Ne10, 2016

179



facilitator. In implementing theproject method, the focal
point of the learning process (as it was mentioned) moves
from the teacher to the learners, to working alone or
working in groups.

Among the advantages of the
basedmethod, we distinguish the following:

- increased motivation, since learners become per-
sonally involved in the project;

- all four language skills (reading, writing, listen-
ing and speaking) integration;

- terminal project as a resultand confirmation of
work;

- authentic tasksthat facilitate creativity and lan-
guage practice;

- interpersonal
working as a group;

- the learner-centred approach, since content and
methodology can be approved bythe learners and the
teacher;

- a break from routine lecture studying and the
chance to do something different.

As any teaching technique, the project-based onehas-
such weak points as noise made during the class (in case of
working on the project at the lesson); projects are time-
consuming; students can use their mother tongue too much;
weaker students are lost and not able to cope with the task;
and finally, the assessment of projects is very difficult. How-
ever, the teacher’s task is not only to create that kind of at-
mosphere where students are kept awayfrom difficulties, but
also to get all of them engaged in working, having prepared
the evaluation criteria beforehand. Having followed the
instructions, the teacher can avoid those difficulties. Thus,
we are sure that a rational and well-organised project causes
no problems in its implementation.

As an example of project-based method realisation in
teaching English at the university, we chose undergradu-
ate philologists studying English as a second language for
its implementation. Studyingthe course of Oral and Writ-
ten Speech Practice the students have a possibility to be
engaged in project work quite often. Let us consider the
project adaption on the basis of the topic “House”. For
better understanding, we distinguished the following
stages in working on projects:

Stage 1.

Choice of the project topic and announcing it with the
aim of arousing interest and creating atmosphere contrib-
uting to speculation and investigation. Information on
terms of the project, basic content and evaluation. The topic
for research is “A Dream House” that must include not
only one’s own preferences but also the reasoned ad-
vantages and disadvantagesand specific vocabulary usage.

Stage 2.

Setting the aims of the project.

For the teacher:

Cognitive aims

- to help students learn about the types and the classi-
fications of dwellings.

project-

relations development  through
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- to continue improving students’ reading, writing,
listening, speaking, vocabulary skills, and communicative
competence.

Emotional aims

- to draw students’ attentionto the problems connect-
ed with the development of the area;

- to instil respect of the collaborative efforts of peo-
ple who lived in the specific houses and the specific geo-
graphical area.

Psychomotor aims

- to continue acquainting students with observation
and research;

- to facilitate the development of curiosity and ob-
servation skills in students.

For students:

- to gather information on the given topic;

- to carry an analysis of types of houses;

- to make up a model of a perfect house;

- to consider all pros and cons of the chosen model;

- to take into consideration different personality
types and their possible choice of a dream house.

Stage 3.

Designing the project activities: forming groups and
assigning roles;making decisions concerning methodolo-
gy, sources of information, activities, and places outside
the classroom that students are supposed to visit (popular
buildings in the city as the background for analysingarchi-
tecture styles and types of houses). The better organ-
isedand more analytical is the structuring of the activities,
the easier and faster will be conducted the research.

Stage 4.

Students gather information, process and categorise
it. If necessary, they may require intervals for information
and feedback, in which students discuss issues related to
cooperation among group members, problems of personal
relations, and possible changes in the group composition.

Stages 5.

Displaying the projects in the forms of movies,
graphics, schemes, essays, poems, multimedia presenta-
tions, interviews etc.Evaluation of the results referring to
the assessment of the activities by participants and discus-
sion of the results (whether the initial aims and goals have
been achieved); implementation of the process, and final
products. Evaluation implicates assessment of the experi-
ence at individual and group level, identification of errors
and problems, as well as the appraisal of cognitive and
experiential material gathered. Evaluation includes the
estimationby others, as well asself-evaluation.

Project technology allowed students to integrate a
variety of activities, making learning enthralling, more
interesting and therefore, efficient. Students with different
abilities became successful and felt they were needed in
the project activities. Educational, social and communica-
tion skills were developed during the implementation of
projects. At the preparatory stage, students practiced
working with dictionaries, reference books, learnt to sort
out their work. Project-based learning has changed stu-
dents’ attitude to the computer: computer has been trans-
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formed into a source of information and one of the ways
of material presentation.

In contrast with traditional ways, the use of innova-
tive forms of teaching makes a student a major participant
of the educational process. Furthermore, the teacher
should not solve only educational tasks, but also should
create the conditions for students’ independent research,
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METO/I MPOEKTIB SIK IHTEPAKTUBHU METOJ HABUAHHS AHIJIIACHKOI MOBU
VY crarTi po3MNISIHYTO 3aCTOCYBaHHS METOJY IPOEKTIB Yy BHKJIAJaHHI aHIIIHCBKOI MOBM SIK 1HO3EMHOI Yy

BH3.BypxnuBuii po3BUTOK HAyKH Ta TEXHIKA BUMAra€ 3aCTOCYBaHHsS OUIbII CydaCHUX METOJIB 1 MiAXO/IB 10 HABYAHHS
1HO3eMHUX MOB. MeTosamH, siki O MOBHICTIO BiJINIOBiJIalI NMOTPeOaM CYCIIILCTBA, CTAIOTh IHTEPAaKTHBHI METOIM HaB-
YaHHs, 30KpeMa MPOEKTHHH, a/UKe BOHM MalOTh Ha METi MiJIBUIIEHHsS YCBIJIOMIJIEHOCTI Ta MIIHOCTI OTPHMYBAaHOTO
3HAHHS 32 paXyHOK Cy4acHOI'0 Ta TBOpYOro minxoxay. [IpoaHasnizoBaHO TeopeTHUHE MIATPYHTS Ta NPaKTHYHA peasti3alis
Merony. Benmka yBara npuaineHa moxoKeHHIO, TOJIOBHUM KOHIIETITaM Ta IepeBaraM MeToJy nmpoektiB. Hapasi meton
MIPOEKTIB € OJJHUM i3 HalCy4JacHIMMX eEeKTUBHUX METOAMK Yy BUKJIAIAaHHI aHTIiHChKOi MoBH. CaMe NMpOeKTHEe HaBYaH-
HS SIK OJIMH 13 IHTEPaKTUBHHUX METO/IB HAMOUIBII CIpHse PO3BUTKY IMi3HaBaJbHUX 3JI0HOCTEH yUHIB i CTYAEHTIB, TOTYE
ix o momanbmiol Oe3nepepBHOI camMoocBiTH.bynb-ka nmpoekTHa podoTa €, mepemyciM, caMoCTiiHOI0 PoOOTOI0, IO
3IACHIOETHCSMI T KEPIBHUIITBOM BUMTEINS UM BUKJIagada. Takuil BUA AISUTBHOCTI IHTETPYE iHIUBIAyaIbHY Ta KOJIEKTHBHY
HaBYAJIHHO-TIOIIYKOBY aKTHUBHICTB, KA, B CBOIO 4Yepry, BUMAarae parioHaJIbHOI opraHi3amii Ta yCHIIIHOTO KOHTPOIIIO.
TlonoBHMMH X TIJISIMU MIPOEKTHOI camocTiiHOi podotn y BH3 € cTBopeHHsST KOMMDOPTHUX YMOB IS PO3BUTKY OCOOWC-
TOCTI CTYAEHTA, aJpKe MPOEKT BUUTh HE TINbKA OTPUMYBATH Ta BiITBOPIOBATH 3HAHHS, a i TBOPYO iX 3aCTOCOBYBATH;
JaTH MOJKJIMBICTH CTYACHTOBI MiJI Yac Mpe3eHTAIlil IPOEKTy BiAYYyTH, IO BiH BHCTYIAE SK 1HAMBIAyaIbHICTh, 37i0HA HE
JIUIIE OI[IHIOBATH AIWCHICTB, a i MPOEKTyBAaTH 3MiHM, HEOOXiIHI IS MOKpAIIEHHs PiBHS BOJOMIHHS aHTJIHCHKOIO MO-
BO0I0.3a XapaKTepOM IPOEKTH, 110 MOXKYTh OyTH 3aCTOCOBaHI y CaMOCTIHHIH poOOTi CTYyAEHTIB-NEPIIOKYPCHHKIB, MO~
JISIFOTHCSL HA: JIOCIITHUIBKI (XapaKTepU3yIThCs MPOyMaHOI0 CTPYKTYPOIO, BU3HAYEHHIM LICH, OOTPYHTOBAHOIO aK-
TyaJbHICTIO TIpeMeTa JOCIiUKEHHS), TBOpYi(BeJInKa yBara IpHIISEThCsl 0QOPMIICHHIO PE3YJIBTATIB, (POPMaMH SIKOTO
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MOXYTh OYTH Tpe3eHTallii, pernopTaxi, ams00MH, ra3eTd i T.X.), iHpopMamiiiHi (opieHTOBaHI Ha 30ip iHpOpMarii mpo
TIEBHE SBUILE UM TOJII0 3 METOI0 O3HAMOMIICHHS BEJIMKOI ayJUTOpii 3 HEI0), IIPAKTHKO 30pi€HTOBaHi (MArOTh YiTKO BHU-
3HAYCHUH Pe3yNbTaT MisUTPHOCTI YYaCHUKIB, KU 30pi€HTOBAHWI HA COMLIANbHI iIHTEpECH UM MOTPEeOH CTYNEHTIB, Ha-
NIPUKIIaJ, TIpaBa CTYJICHTIB, TPOEKT PEKOHCTPYKLIT HABYAIEHOT'O KOPITYCY TOILO).

Knrouosi crosa: meton npoekTiB, Bukianauus, BH3, iHo3eMHI MOBH, CTYICHTH.
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METO/I MPOEKTOB KAK HHTEPAKTUBHBI METOJ OBYUYEHUS AHTJIMMCKOMY SI3BIKY

B crarpe paccmarpuBaeTcsl MCHOJB30BaHUE METO/A NPOEKTOB B MPENOJAaBAaHUU aHTJIHMHCKOTO SI3bIKa KaK HHO-
ctpanHoro B BY3e. BypHoe pa3BuTHe HayKu U TEXHUKHU TpeOyeT NpUMEHEHHUs 0oJiee COBPEMEHHBIX METOJIOB U MOAXO-
JIOBKOOYYEHHIO MHOCTPAHHBIM si3bIkaM. MeToJaMu, KOTOpPbIe MOJHOCTHIO COOTBETCTBOBAIM OBl HY)XJaM OOILECTBa,
CTaHOBSITCSI MHTEPAKTUBHBIE METOJIbI OOYUYEHUS, B YHCIIE KOTOPHIX U MPOEKTHBIH, BeJlb OHH OPHUEHTHPOBAHBI Ha MOBbI-
LIEHHE OCO3HAHHOCTH M MPOYHOCTH IMOJIy4aeMbIX 3HAHUI 32 CUET COBPEMEHHOT0 TBOpYecKoro noaxoxaa. Jlaercs ananus
TEOPETHYECKOH OCHOBBI M IPAKTUYECKON pearn3anuy MeTona. bonbinoe BHIMaHHe yaenseTcsl IPOUCXOXKICHHUIO, TIaB-
HBIM KOHIIENTaM M IIPEUMYILIECTBAM METO/a MPOeKToB. Ha cOBpeMEHHOM 3Tare METO] MPOEKTOB SIBISETCS OTHOW M3
CaMbIX COBPEMEHHBIX 3()()EKTUBHBIX METOIMK B MPENOJaBaHIH aHTJIMHCKOTO sA3bIKa. FIMEHHO MPOEKTHOE 00yUeHnE Kak
OJIMH M3 MHTEPAaKTHBHBIX METOJIOB CIIOCOOCTBYET Pa3BHTHIO IO3HABATEIHHON aKTHMBHOCTH YYEHHKOB W CTYICHTOB B
TIOJTHOW Mepe, a TakXKe FOTOBUT 00ydaeMBIX K AajbHEHIIeMy HENpephIBHOMY camMooOpazoBaHMio. JItobas mpoekTHas
pabora sByIsieTCs, IPEXIE BCETO, CAMOCTOATENBHOW pabOTOH, OCYIIECTBISEMON 1Ol PYKOBOACTBOM YUHTEJISI MIIH TIpe-
nojaBatenst. Takod BHUJ AESTEIBHOCTH MHTETPUPYET MHAMBUAYAJIbHYIO U KOJJIEKTUBHYIO YU€OHO-TIOUCKOBYIO aKTHB-
HOCTb, KOTOpasi, B CBOIO OuYepe/b, TPeOyeT palroHAIBLHON OpraHnu3aliy U yCHEUTHOr0 KOHTPOJIA. [ JTaBHBIMU ke Lens-
MU MPOEKTHOW paboThl B BY3e siBisiroTcsi co3nanue KOMPOPTHBIX YCIOBHI AJIsl pa3BUTHUS JIMUHOCTH CTY/ICHTA, TaK Kak
MPOEKT YYUT HE TOJILKO TI0JIy4aTh U BOCIIPOM3BOAMTH 3HAHMS, & U TBOPUECKH MX MPUMEHSTh; 1aTh BO3MOXKHOCTh CTY-
JICHTY BO BpEMsl IIPE3CHTAIMU POEKTa 04yBCTBOBATh, YTO OH SIBISIETCS] MHIMBUIYaJIbHOCTBIO, CIIOCOOHOI HE TOJIBKO
OLIEHMBATh JIEHCTBHUTEIILHOCTh, HO U TPOEKTHPOBATh M3MEHEHHMs, HEOOXOJIUMBbIC ISl YIy4IIEeHHUs YPOBHs BJIaJCHUS
aHTIIMHCKNUM s13bIKOM. [lo cBoeMy XapakTepy IMpPOEKTHI, KOTOpPbIE MOTYT OBITh HCIOJIB30BaHBIIII CAMOCTOSATEIbHON
paboTBl CTYIEHTOB-TIEPBOKYPCHUKOB, OBIBAIOT: HMCCIIEAOBATENIBCKHE (XapaKTepH3YIOTCsS NPOJYMAaHHOH CTPYKTYpOH,
oTIpeJieTIeHHEeM Iieliel, 000CHOBaHHON aKTyaJbHOCTBIO NMpEeAMeTa HCCIIEOoBaHus), TBOpUYeckne (OOnblIoe BHUMaHUE
ynensercs o(opMIICHHIO Pe3yIbTaToB, OPMaMH KOTOPOT'O MOTYT OBITH IIPE3EHTAINH, PEIIOPTaXKH, AITbOOMBI, ra3eThl U
T.1.), “HQOpPMAIMOHHEIC (OPUEHTHPOBAHBI Ha cOop MH(poOpMaIu 00 ONpeeICHHOM SBICHUH YT COOBITHH C IEIBI0
03HAKOMJICHUsI OOJIBIION ay[WTOPUH C Hel), MPaKTHKO-OpPUEHTHPOBAHHBIE (MMEIOT YETKO ONpPEAETICHHBIH pe3yiabTaT
JIeATEIbHOCTH YYaCTHUKOB, OPUEHTHPOBAHHBIA Ha COLMANIbHBIE HYXKAbl MJIM MHTEPECHl CTY/AEHTOB, HAlpHMep, NpaBa
CTYJIEHTOB, IPOEKT PEKOHCTPYKITUU Y4EeOHOTO KOpITyca U T.1.).
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