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Formulation of the problem. This study
reviews the ongoing challenge of pre-service EFL
education — classroom discourse as an instrument
of prospective teachers’ professional pedagogical
activity. Classroom discourse is an indispensable
part of FL teaching, one of the effective mechanisms
interaction that reveals what
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CROSS-CUTTING TRAINING IN PRE-SERVICE ENGLISH TEACHER’'S
CLASSROOM DISCOURSE ACQUISITION

HACKPISHA NMIAFOTOBKA Y HABHAHHI AUAAKTUYHOIO ANCKYPCY
MAVBYTHbLOIO BUYUTE/NIA AHITIMCbKOI MOBU

The article studies the problem of classroom
discourse acquisition by pre-service English
teachers. EL classroom discourse is considered
to have a significant influence on the quality of
teaching and learning process. The system of
activities is devised within the cross-cutting train-
ing approach covering the 2nd, the 3rd, and
the 4th academic years of university curriculum
(within practical language discipline “Oral and
written speech practice (the English language)”).
The findings of the research suggest that con-
secutive work, step-by-step learning is an effec-
tive instrument for developing and improving
pre-service EL teachers’ professional speech
skills. The cross-cutting training includes three
main stages integrating professionally-oriented
disciplines such as “Pedagogics” and “Methods
of teaching the English language and literature”.
Each stage consists of definite groups and sub-
groups of definite activities. The devised activi-
ties are aimed at raising pre-service EL teachers’
awareness of the cognitive basis for building
their EL classroom discourse, at encouraging
students to create their individual style of verbal
behaviour in the classroom, at providing a high
level of practical relevance. The first stage com-
prises analytical tasks as well as phonetic/pho-
nological and lexico-grammatical tasks to focus
students’ attention on EL classroom discourse
feature characteristics as speech authenticity,
phonetic, lexical and grammatical appropriate-
ness, on speech appeal, on the acceptability of
code switching in EL classroom. At the second
stage analytical-communicative and training-
communicative tasks are aimed at teaching lan-
guage aspects and speech activity, accent is also
on teacher talking time. The third and final stage
is focused on the categories of teacher behav-
iour, emotional expressiveness of teacher pro-
fessional speech and its adaptability. The sug-
gested system of activities, implemented within
the cross-cutting training, meet pre-service Eng-
lish teachers’ needs to acquire mandatory knowl-
edge and skills in order to be able to apply EL
classroom discourse formulae in the forthcoming
professional activity.

Key words: classroom discourse, classroom
interaction, cross-cutting training, pre-service
English teachers, system of activities.

Y cmammi docriidxyembcsi pobrema Hag4aHHs!
dudakmu4Ho20 OUCKYpCy MaltibymHix syumeis
aHenitickkoi Mosu. BepbasibHa 83aEMO0Is MiX
BUK/1@0a4YEM ma YYHSIMU CMAaHOBUMb HEBI0' eMHy
yacmuHy y 8cix sudax dis/ibHocmi 8 kaaci, U 8io-
mak Mage 3Ha4yHull Br/IUB Ha SIKICMb BUK/1A0aHHS
ma Hag4yaHHs1. Po3pob/ieHo cucmemy sripas, Wo

repedbayae HackpisHy nid2omosky 3006yBavis
repwoao bakaiaspcbko20 PisHS BULOT 0CBIMU,
MalibymHix B4UMeIiB aHeiticbKoi MoBU, y npakK-
muyHiti MoBHIl ducyur/iHi «lpakmuka ycHo20
ma rnuCeMHO20 MOB/IEHHS (aHeslilicbka MoBa)»
Ha 2-my, 3-My ma 4-My Kypcax. AKYeHmOoBaHo,
wo rocsidosHa poboma, roemarHe Has4yaHHs1
€ eheKmusHUM IHCMPYMEHMOM O/151 PO3BUMKY
ma BOOCKOHa/IEHHST MPOGYECITIHUX MOB/IEHHEBUX
BMiHb B4UME/ISI aHesIitickkoi Mosu. HackpisHa
rid2omoska OXOI/IE MPU OCHOBHI emarnu ma
nepedbayae akmyasnisauito - MpKOUCYUrIiHap-
HUX 38'A3KIB 3 IHWUMU poghbeciliHo-opieHmo-
BaHUMU oducyuri/iiHamu — «[lledazoeika» ma
«Memoouka BuK/iadaHHs1 aHe/Iitickkoi MoBU ma
nimepamypu». KoxHomy 3 emarig 8ionosioae
resHa 2pyrna srpas, sika 8 CBOK Yepay Po3ro-
dineHa Ha nio2pyrnu. Po3pobrieHi srpasu crips-
MOBaHi Ha 3aCBOEHHS MalibymHiMu B4UMENSIMU
aHesIitickkol  MOBU  KO2HIMUBHUX  MPUHYUMIB
o6y0osu Audakmu4HO20 OUCKYpCY, Ha po38uU-
MOK Y HUX BMiHb egheKmUBHO Kopucmysamucsi
MOBOIO 8 MeXax aH2/ToMOBHO20 OUOaKMUYHO20
oucKypcy Ha 6a3i CmBOPeHHs1 B1IaCHO20 CMU/I0
BUK/IA0aHHS!, Ha 3abe3reyeHHs1 BUCOKO20 PIBHS
rpakmuy4Hoi  pesiegaHmHocmi. Ha  nepwomy
emari 3006yBayam 071 onpaytosaHHsi nporo-
HYrOmbCsl aHa/limuyHi s8rpasu 0719 03HalioM-
JIEHHSI 3 0COBIUBOCMSIMU MOB/IEHHST BYUMENS
Ha pi3HUX emarnax ypoKy, KepyBaHHsI Has4a/lb-
HOK Oisi/IbHICMIIO, cumyayisimu 3 8apitoBaHHIM
MOBHUX KOOIB, & MaKox 8rpasu, CrpsiMosaHi Ha
¢hopmyBaHHs BMiHb BUKOPUCMOBYBaMU BUPa3su
K/1aCHO20 BXUMKY 3 ypaxyBaHHsIM IX (hOHEMUKO-
(hOHO/102I4HOI Ma JIeKCUKO-2pamMamuy4HoI 8idro-
BiOHocmi Hopmam. [pyeuli eman nepedbadae
aHaslimuKo-KoMyHikamusHi ma  mpeHyBasibHO-
KOMYHIKamusHi 3aB0aHHs1 0/151 HaB4aHHs1 MOBHUX
acriekmis ma BuOi8 MOB/TEHHEBOI Oisi/IbHOCM,
yacosUMU  JliMUMaMU  MOB/IEHHS]  BYUMEYISI.
AHa/ImUKo-KOMyHIKAmUBHI ma  mpeHyBa/IbHO-
KOMyHIKamusHi 8rpasu mpems020 emarty opi-
€HMOBAHO Ha OCHOBHI KOMYHIiKamusHi ¢hyHKYji
MOB/IEHHSI BHUMESIS], peasli3osaHi y MOOensx
lioeo BepbasibHOI MoBeOIHKU, eMOoyiliHy Bupas-
HiCmb NPOGHECITIHO20 MOB/IEHHST BYUME/ST ma
lio2o adanmusHicms. 3arporioHosaHa cucmema
Brpas, peasizosaHa 8 paMkax HacKpi3HOI Mio2o-
MoBKU, Crpusie Habymmio 3HaHb ma PO3BUMKY
BMiHb €(heKmUBHO Kopucmysamucsi MOBOK 8
MexXax aHa/IoMOBHO20 AUOaKMUYHO20 OUCKYpCY
8 MalibymHitl npogbeciliHili disi/ibHoCMI.
KniouoBi cnoBa: dudakmuyHuli  AuCKypC,
IHMepakyis M sdumesieM ma  y4HsIMU,
HackpisHa rnidzomoska, MalbymHi s4umeri
aHe/iticbkoi MoBU, cucmema Bripas.

students learn and how they learn [9]. It encompasses
the organisation, management and monitoring of FL
classroom activities being the central factor in the
teaching frame. We totally agree with D. Tufekci Can
who claims pre-service teachers, as a rule, do not
have sufficient classroom discourse practice [11] that
affect their in-service professional activity. Thus, there

51




IHHOBAL|IAHA MEJATOTIKA

is an urgent necessity to devise either an appropriate
system of activities or a special course “Classroom
discourse” (as Tufekci Can suggests) for students
aiming at teaching them classroom discourse
linguistic peculiarities and its formulae.

Review ofrecentresearch and publications. The
importance of pre-service teachers’ understanding of
EL classroom discourse and its structure is stressed
by P. Korkut et al [5]. The researchers concluded that
pre-service EL teachers training programs should
include both diagnostic and intervention classroom
discourse techniques [5] as its quality gives clues
about the process and the quantity of the learning
material acquisition by students [9].

M. Aleksandzak, following M. Pawlak, lays
emphasis on the spontaneous character of the
classroom discourse which reflects the interplay
between dependency and uncertainty in interactions.
On the other hand, any classroom discourse creates
its own unique environment and is managed by its
rules, goals and mechanisms different from the natural
settings. Basing on these facts, the researcher states
that classroom discourse should be studied within its
specific context [3; 10, p. 81].

O. Kapranov pays special attention to the
discourse markers as an integral part of oral EFL
classroom discourse. The scientist emphasises the
necessity to clearly define what discourse markers
should be taught to pre-service English teachers
and how they should be integrated into EFL trial
classes. O. Kapranov considers stylistically neutral
and colloquial discourse markers to be the most
appropriate for the oral English classroom discourse
since they appear familiar to the students who use
them in oral and written modes of communication in
English [6].

L. Harbon and M. Molony analysing the Initiation-
Response-Evaluation model in the classroom
discourse focused on how to recognise the linguistic
turn in classroom discourse transcripts and to analyse
the results of learning culture in the classroom [8]. In
line with them, M. Mardani and F. Gorjizadeh devised
the following model of the classroom discourse: an
initiating stage, a responding stage, follow-up-1,
follow-up-2. As their findings show, most of the class
talk is provided by a teacher. Thus, to reach a balance
between teacher talk and student talk, to encourage
interaction in the classroom, the teacher should work
out tasks such as “critical thinking”, “information-gap
task”, etc. [7].

J. Viafara researched into the factors that can
affect pre-service English teachers’ decisions as
to using or not using the English language in the
classroom. The scientist distinguished the following
factors: low English proficiency, scarce experience
in managing classrooms and discipline, negative
previous experience of using Englishin the classroom.
J. Viafara claims that University English teachers’
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training programmes should integrate strategies that
lead to forming in students awareness of which and
how particular factors influence the quality of their
English classroom discourse [12].

Thus, it is quite obvious that classroom discourse
for pre-service English teachers should be included
into the programme of training prospective EL
teachers.

The purpose of our study is to submit the system
of activities for pre-service EL teacher’s classroom
discourse acquisition.

Presentation of the main material. We
suggested that the system of activities for pre-service
EL teacher’s classroom discourse acquisition would
promote development of skills successfully and
skillfully implement EL classroom discourse in the
forthcoming professional activity. At first, a series
of tasks was worked out and implemented into the
educational process during the 4" year of study (see
“Classroom discourse in pre-service EL teacher
education” [13]). However, consecutive linguistic
training is considered to be the most important
constituent of classroom discourse acquisition by
the pre-service EL teachers. Sustaining this idea, we
suggested a system of activities, realised as cross-
cutting training, that provides guidelines to students
of Bachelor programme, pre-service EL teachers. We
argue that development in the students under study
professional speech skills in EL classroom discourse
requires step-by-step learning which may be realised
as cross-cutting training within practical language
courses. Cross-cutting training covers three academic
years: the 2", the 3", and the 4™ correspondingly.

Therefore, we allocated three main stages, and
for each stage developed appropriate activities
which are divided into groups and subgroups. Thus,
a certain group of activities, which in turn is divided
into two/three subgroups, corresponds to each stage.
The focus is on devising the activities closely related
to the students’ future profession, providing them with
plenty of practice and opportunities for interaction.
Cross-cutting training involves consecutive work
aimed at EL classroom discourse acquisition during
the 2", the 3 and the 4" years of study within
the course “Oral and written speech practice (the
English language)”. We suggest starting this work
from the 2" year as according to EL teacher training
curriculum of Ushinsky University, on the one hand,
BA students have “passive” teacher training practice
(thus, they acquaint themselves with EL classroom
discourse as an instrument of their forthcoming
professional activity), and, on the other hand, they
have already studied the structure of the lesson and
some peculiarities of its organisation in the course
“Pedagogics”.

At the first stage it is necessary to acquaint
students with the notion “classroom discourse”, to
focus their attention on some feature characteristics
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of EL classroom discourse, on such phenomenon in
the EL classroom discourse as code switching, to
remind students of the peculiarities of the English
lesson structure, to help them to start creating their
own communicative-speech repertoire.

S. Roman accentuates on the following feature
characteristics of EL classroom discourse: speech
authenticity (speech correspondence with the
customary usage); phonetic, lexical and grammatical
appropriateness; emotional expressiveness  of
speech (ability to use verbal means as a tool to
influence pupils’ learning and behaviour); adaptability
of speech (the ability to adapt teacher’s speech in
accordance with a communicative situation/level of
language proficiency); speech appeal (ability to speak
addressing the language learners, using speech forms
to draw their attention to the subject of the speech,
to engage them in classroom activities, cooperation/
interaction); the teachers’ feedback in classroom
interaction (ability to make general conclusions of
language learners’ verbal and non-verbal behaviour,
to encourage positive emotional atmosphere of the
lesson, etc.); error correction techniques [2, p. 49].

Thus, at the first stage we try to focus BA students’
attention on such EL classroom discourse feature
characteristics as speech authenticity, phonetic,
lexical and grammatical appropriateness, speech
appeal; accent is also on the acceptability of code
switching in the EL classroom. They are targeted to
study nomenclature of verbal means implemented
to manage the learning process: classroom phrases
used in view of the lesson stage (e.g. at the beginning
of the lesson (greetings, checking attendance,
lead-in activities), during the main part of the lesson
(running the lesson, starting/ending activities,
checking progress), at the end of the lesson (pupils’
assessment, homework setting)), to organise/manage
the learning environment (e.g. language formulae for
using textbooks, visual aids, the board, etc., gaining
learner’s attention, coping with discipline problems).

To acquaint students with the notion “classroom
discourse” we recommend interactive mini-lecture
in the form of questions to the students. Among the
questions asked may be the following: How do you
understand the notion “classroom discourse”? What
would you say to a pupil who is late? How would you-
teacher apologise for a delay in getting the lesson
started? Give example of phrases you would use.
How would you ask your pupils to read aloud? Give
example of phrases you would use. Pupils keep
shouting answers out and it is difficult to know who
said what. What can you say to the learners to get
them to put their hands up rather than to shout out?
What kind of atmosphere should be created at the
end of the lesson? How can you help create this
atmosphere and motivate your pupils for the next
English lesson? Give example of phrases you would
use. What are possible ways of improving teacher

speech in practice in your opinion? Do you know the
notion “code switching”? Give your ideas what it is
and how it can be realised in classroom discourse.
This form of introduction into the world of EL
classroom discourse helps students to form the better
understanding of the notion, modulate a true-to-life
situations of teacher-pupil classroom interaction and
find appropriate verbal formulae of the teacher’s
action/reaction in them.

Having been introduced to EL classroom
discourse, students are suggested two groups of
activities. The first group includes analytical tasks
aimed at work with EL classroom discourse samples
(both oral and written, mainly in Standard British
English). The focus is on the analysis of EL lesson(s)
video fragment(s). Special attention is given to the
phonetic/phonological features of EL classroom
discourse as the prosodic means of providing its
effectiveness, for this purpose findings of our previous
research are used (see “Classroom discourse in pre-
service English teacher education” [13]), as well as
the acceptability of code switching. BA students also
are to study typical accurate language formulae,
classroom phrases, used by English teachers, native
speakers, in view of lesson stages, class organisation
and learning environment management (e.g. to note
down phrases used to attract the learners’ attention,
to stimulate language learners’, to prepare to
work with a textbook, etc.), and for speech appeal
realisation. Thus, students are introduced in typical
situations of EL classroom discourse, targeted to
analysing situations of classroom communication.
Some examples of activities are as follows:

— Look through a list of classroom phrases and
arrange them according to lesson stages (beginning
of the lesson, the main part of the lesson, the end
of the lesson). Use the material of the site http:/
www.finchpark.com/courses/classeng/instruct.htm to
enlarge your list of phrases.

— Watch the given fragments of EL lessons (links
are given below) and make a list of phrases used for
learning environment management.

— Watch two fragments of EL lessons (links are
given below). Study classroom discourse feature
characteristics. Note down the phrases teachers
use (1) to initiate/end the task, (2) to check if pupils
understood the task instruction, (2) to react to the
pupils’ behavior, (3) to stimulate pupils’ actions.

— Watch the given fragments of EL lessons at
39, 5" and 7" forms and note down the phrases the
teacher uses to organise work with textbooks. Does
she use the same language formulae?

— Watch the three given fragments of EL lessons
(links are given below) and analyse how teachers
model their pronunciation attracting the learners’
attention/dealing with classroom troubles.

— Watch the given fragments of EL lessons (links
are given below). What role does English-Ukrainian
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code switching play? Does it depend on the pupils’
age or lesson type?

The second subgroup of activities at the first
stage comprises phonetic/phonological and lexico-
grammatical tasks. The phonetic/phonological
tasks are focused on the prospective teacher’s
voice characteristics — clear and expressive diction,
confidence, persuasiveness, voice maneuverability,
etc.; the latter are aimed at development students’
skills of using EL classroom discourse language
formulae appropriately and correctly according to the
language norms. Examples of such activities are as
follows:

— Read aloud the given text for your groupmates
as if they were primary school pupils.

— Complete the samples of EL classroom
discourse, using the words given in brackets and any
other extra words (prepositions, pronouns) necessary
to make a correct sentence.

— Paraphrase the samples of EL classroom
discourse, using the preposition or adverb given in
brackets.

— Study the samples of EL classroom discourse
and fill in the gaps, using the correct form of either
“do” or “make”.

— Here are the samples of the EL teachers’speech.
There is an error in every sentence. Spot the error
and write the authentic sentence.

— Give English equivalents to the following
classroom phrases in Ukrainian.

The second stage is realised within the 3 year
of study. At this period, students begin to study the
course “Methods of teaching the English language
and literature”. In view of this fact students’ attention
is focused on EL teacher’s speech actions aimed at
teaching language aspects (grammar, vocabulary,
pronunciation, etc.) and speech activity (reading,
listening, speaking, writing); accent is also on teacher
talking time. Students are involved in analytical-
communicative and training-communicative activities.
The former contribute to learning speech structures of
EL classroom discourse and developing professional
communicative skills. Students are given oral and
written EL classroom discourse samples (Standard
British English) for analysis as at the first stage.
However, they are to use English text books (published
in Great Britain, level — elementary-pre-intermediate)
as written samples and analyse instructions for tasks
aimed at teaching language aspects and speech
activity. Noteworthy is that, on the one hand, activities
of this group help BA students to enlarge their own
communicative-speech repertoire working over
authentic up-to-date speech structures-instructions
typical of EL classroom communication, and to put
these classroom phrases into practice, on the other
hand. As, due to the cognitive mechanisms of random
memorisation, information is primarily memorised in a
generalised, somewhat abstract way, certain details

GY/ Bunyck 46. 2022

are overlooked. Students tend to memorise the image
of the phrase as a whole, making mistakes in the use
of prepositions, articles, particles, etc. Thus, lexical
and grammatical appropriateness of these classroom
phrases is also a part of such work. Examples of
some activities of this group are given below:

— Watch three fragments of vocabulary lessons
paying attention to the teachers’ instructions (use the
given links). Do these instructions give transparency
about the suggested learning activities? What
language patterns do the teachers use? Do they
implement these language patterns in the same
way? What language patterns would you use in these
Situations? Formulate the instruction to the similar
task and explain your pupils what they are to do.

— Watch the two lesson fragments. In the videos
teachers instruct their 5" form pupils to describe
a picture of a season weather phenomenon to a
classmate. Do they include work format and time
frame for task fulfilment? What language structures do
they use? Formulating the instruction to the speaking
task teacher in the first video gives vocabulary cues
as language support whereas the teacher in the
second video does not that leads to teacher talking
time prolongation. Is it grounded in this classroom
context in your opinion?

— Study the list of EL classroom phrases and
classify them into (1) phrases used in oral classroom
discourse, (2) phrases used in written classroom
discourse, (3) phrases used in oral and written
classroom discourse. Use one phrase from each
group to formulate instructions to (a) vocabulary task,
(b) grammar task, (c) reading task, (d) speaking task,
(e) writing task, (f) listening task. If necessary, expand
the phrase with your own wording. Try to give your
own synonymic phrase to each phrase on the list.

— Watch the lesson fragment paying attention to
the EL classroom discourse realisation (use the given
link), then study the lesson fragment given below and
paraphrase underlined sentences, using appropriate
teacher’s instructions.

— Study the samples of EL classroom discourse
realisation in the suggested video. Fill in the gaps
in the classroom interactions given below, using
appropriate phrases.

— You have watched three lesson fragments and
noted down instructions to the reading task given by
the teacher. Re-phrase each of them in two ways,
using the clue word given in brackets.

Training-communicative activities are aimed at
developing pre-service EL teachers’ skills to give
precise instructions to the pupils and explanations
concerning task fulfilment, to choose speech
structures-instructions in view of the EL classroom
discourse situational context, to formulate learning
tasks encouraging pupils’ appropriate answers/
statements, to correct their own speech depending
on the pupil’s reaction. These activities targeted to
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automate students’ skills of using authentic speech
structures-instructions typical of oral EL classroom
communication. What follows are some examples of
these activities:

— Expand or complete instructions given below,
using your own wording.

— Study the classroom situations given below and
suggest your own instructions in view of situational
context.

— Read attentively the tasks given below and
formulate instructions to each of them. Mind the aim
of the task.

— Study the classroom situations given below and
suggest alternative ways to formulate the instructions
that could be given in these situations.

— You are an EL teacher of the 6" form. You are
working over the topic “Shopping”. Formulate the
instruction to the vocabulary task and explain your
pupils what they are to do.

— Work in pairs. Make mini-dialogues that can
take place at the English lesson in secondary school,
using the learned statements-instructions.

The third stage is realised within the 4" year of
study. At the stage we continue helping BA students’,
pre-service EL teachers’, to construct knowledge
of EL classroom discourse feature characteristics
and develop their skills of solving communicative
tasks in EL classroom. The focus is on emotional
expressiveness of teacher speech, its adaptability,
and so called “categories of teacher verbal
behaviour” singled out by R. Cullen (presenting/
explaining, organising/giving instructions, evaluating/
correcting, questioning/eliciting, responding to
students’ contributions, sociating/establishing and
maintaining classroom rapport) [4, p. 186], which
correspond to the functions of teacher speech in the
classroom — informative, organisational, evaluative-
corrective, controlling, stimulating, facilitative (in terms
of S. Romashina [see 1, p. 115]). Thus, students can
make a conclusion about teacher speech functional
workload realised in the teacher’s certain verbal
actions, models of verbal behaviour. That is in a line
with the content of the course “Methods of teaching
the English language and literature” that BA students
continue to study.

Noteworthy is that BA students have their teacher
training practice at school at this study-period, and,
therefore, they should be equipped with appropriate
knowledge and skills of EL classroom discourse. For
this purpose, they are given a subgroup of revision
activities to review the material studied at the previous
stages; two other subgroups include analytical-
communicative and training-communicative activities
(the difference with the previous stage — educational
content studied). Activities suggested at the third
stage help BA students to continue forming their
awareness of EL classroom discourse main feature
characteristics and its use in the forthcoming

professional activity, as well as constructing their own
communicative-speech repertoire which they are to
test during teacher training practice at school.

For example, working over analytical-communicative
activities BA students are to analyse video fragments of
EL lessons (Standard British English) in order to clarify
in what situational context teacher speaks expressively
and emotionally, and weather it is appropriate, how
to adopt their speech to certain learning conditions,
how to involve pupils in various forms of speech
communication, to restructure pupils’ speech behaviour
in view of the changing educational situation, to ask
leading questions to run pupils’ utterances, to respond
to pupils’ errors, etc. The following activities provide
samples of the suggested tasks:

— Watch the lesson fragment paying attention
to the EL classroom discourse verbal means. What
language formulae/wording does the teacher use to
express joy because of learner’s achievements? Is
it appropriate in your opinion? Why? Does it support
learner’s further efforts? What speech structures
would you use?

— Work in groups of three. Watch the given
fragments of EL lessons (links are given below).
What categories of teachers’ verbal behaviour do
you regard as noteworthy in each video? Why?
What speech structures do the teachers use in each
case? Compare your findings with other groups’
suggestions.

— Work in pairs. Watch the given fragments of
EL lessons (links are given below). Note down the
phrases the teacher uses to praise/critique pupils’
efforts. Do they use direct assessments, emotional
and evaluative vocabulary or phraseological units?
Do the teachers use general praise or does it include
task-related information? Make mini-dialogues that
can take place within the educational process in the
English lesson in secondary school, use some of the
language formulae chosen.

— Watch the lesson fragment paying attention
to the EL classroom discourse realisation. What
difficulties does the teacher meet running classroom
speaking activities? What language formulae has the
teacher used to cope with difficulties/to involve pupils
in various forms of speech communication? What
speech structures would you use?

— Study the samples of EL classroom discourse
functioning in the suggested video. Note down
the phrases the teacher uses to restructure pupils’
speech behaviour in view of the changing educational
situation. What other classroom phrases may be used
in this situation?

— Study extracts 1 and 2 below. Is the teachers’
choice of questions important to the resulting
extended learner turns? Why? What question types
are used? Suggest your alternatives to the questions.

— Watch these three video fragments and note
down the phrases the teachers use to correct the
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pupils’ mistakes. Suggest your own error correction
speech structures in the showed communicative
classroom situations. Discuss the influence of error
correction on the classroom discourse.

Training-communicative activities of the third stage
are targeted to form BA student's skills of choosing
language formulae andlanguage actionsin orderto adopt
speech to certain learning conditions (to make it simpler
if necessary, to switch from monologue to dialogue, etc.);
to solve communicative tasks related to the analysis of
EL teacher professional activity that includes organising/
instructing, presenting/explaining, questioning/eliciting,
responding to students’ contributions, evaluating/
correcting, sociating/establishing and maintaining
classroom rapport. For example, students are to work
with the following activities:

— Work in small groups. Each group is given three
texts. You are to clarify which text is for primary school
pupils, which are for secondary and high school
pupils correspondingly, and read aloud considering
audience peculiarities.

— Think of two classroom situations where you
could say “That’s coming along nicely”, “It's alright”,
“You've got that down pat”. Describe them briefly.
Comment on speech functional workload of these
language formulae in each case.

— Work in pairs. Think of the classroom situations
where you are to motivate assessment of learner’s
answer. What speech structures would you use?
Describe these situations to your partner. Compare
your choices with your partner’s.

— Study the EL classroom discourse samples
given below. At the places numbered, suggest
speech structures the teacher could use considering
the situational classroom context.

— Complete the sentences in any appropriate
way to show what the teacher might say to elicit
information from the pupils.

— In each of the following situations you can
read the teacher’s thoughts as to the situation in the
classroom. What would the EL teacher actually say in
each situation?

— Study the EL classroom discourse samples
given below. You are to give the pupils an assessment
expressing approval, condemnation in a tactful
form, confidence, encouragement, etc. Mind the
communicative context of the given situations.

— Study the transcript of the English lesson given
below. Fill in the gaps with the language patterns a
teacher could use considering situational classroom
context. Watch the video of this lesson and compare
your choices with the suggested teacher’s solutions.

— In the classroom teachers commonly are to
point out an error and correct it. Point out an error
and ask the pupil who made it to correct it; point out
an error and ask other pupils to correct it; ignore the
error. What speech structures would you use? Work
in pairs. Compare your choice with your partner’s.
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Among training-communicative activities of great
importance are role-plays, simulations and scenarios
aimed at simulating real-life situations relevant for
EL classroom context, providing an experience in
genuine classroom discourse as close to the real
situation as possible [13]. Examples of these activities
see in “Classroom discourse in pre-service English
teacher education” [13].

It should be mentioned that at every stage video
fragments/lessons suggested for analysis should
not be best-practice samples as our aim is to
demonstrate BA students’, pre-service EL teachers,
real-life teaching situations, to draw their attention
to effective/less effective specific language formulas
and communicative patterns which foster authentic
EL interaction in the respective classroom context.

Conclusions. Admittedly, EL classroom discourse
is significant for the quality of teaching and learning
process; pre-service teachers, therefore, specifically
need to be aware of its feature characteristics, to
be able to implement EL classroom discourse in the
forthcoming professional activity. In the study we
attempted to substantiate and exemplify the system
of activities that promotes pre-service EL teacher’s
classroom discourse acquisition. We argue that work
aimed at EL classroom discourse acquisition should
be consecutive to provide the effective enhancing of
BA students’, pre-service EL teachers, professional
speech skills. From our experience we recommend
step-by-step learning implemented as cross-cutting
training within practical language discipline (in our
research it is “Oral and written speech practice (the
English language)”) with a certain group of activities
corresponding to each stage. The activities should
(1) be awareness-raising to grant the cognitive basis
on which pre-service EL teachers can build their EL
classroom discourse acquaintance, (2) give students
an opportunity to construct their individual model
of verbal behaviour in EL classroom, (3) provide
a high level of practical relevance. Noteworthy
is the interdisciplinary integration realised in the
combination of EL classroom discourse acquisition
with the content of such professionally-oriented
disciplines as “Pedagogics” and “Methods of teaching
the English language and literature”.

In the study we focused on raising students’
awareness of EL classroom discourse linguistic
peculiarities and its formulae as well as on teachers’
verbal behaviour. The forthcoming point of the research
is the one that aims at improving pre-service teachers’
professional skills by using verbal and nonverbal
communication effectively in the EL classroom.

REFERENCES:

1. Kopob6osa HO. B. lMpouecyanbHuii acnekT 3micTy
HaB4YaHHA MOBJ/IEHHEBOT aganTauii MakbyTHIX yuuTenis
aHINicbKoi MOBW. [ledazoaiuHi HayKu: meopisi, icmopisi,
iHHOBayiliHi mexHosoeil. 2015. Ne 10. C. 111-119.



m TEOPIS TA METONKA HABYAHHS (3 TAJTY3EN 3HAHD)

2. Poman C. B. [lIngaktuyHe MOBJ/IEHHS BUMTENA AK
npegmeT NiHrBOMETOANYHOI MiArOTOBKN BUNTENS IHO3EM-
HOT MOBM MOYATKOBOI LUKO/N (HA MaTepiasi aHrNincbKoT
MOBW). IHo3emHi mosu. 2009. Ne 1. C. 48-52.

3. Aleksadrzak A. Approaches to Describing and
Analyzing Classroom Communication. Glotodidactica A.
Mickewich University press. 2013. P. 129-135.

4. Cullen R. Teacher Talk and the Classroom
Context. EFL Journal. 1998. 52(3). P. 179-187.

5. Korkut P., Celik M. Pre-Service Teachers’ Cognition
on Student Understanding in the EFL Language
Classroom. The Journal of Language Teaching and
Learning. 2020. 10(1). P. 57-72.

6. Kapranov O. The use of discourse markers in
oral discourse in EFL classroom by pre-service EFL
teachers. ONOMAZEIN. Journal of linguistics, philology
and translation. 2018. Special Issue VI. P. 126-146.

7. Mardani M., Gorjizadeh F. Discourse Patterns
of Teacher/Students and Students/Students in EFL
Classroom Interactions. Journal of Language and
Discourse Practice. 2020. 1(2). P. 11-22.

8. Moloney R., Harbon L., Fielding R. Varying the
I-R-E turn: Pre-service Language Teachers Adopting an
Intercultural Stance in their Pedagogy. Culture in Foreign

Language Learning: Framing and Reframing the Issue.
Singapore: NUS Centre for Language Studies. 2012.
P. 488-507.

9. Nystrand M., Wu L. L., Gamoran A., Zeiser S.,
Long D. A. Questions in time: Investigating the Structure
and Dynamics of Unfolding Classroom Discourse.
Discourse Processes. 2003. 35(2). P. 135-198.

10. Pawlak M. Describing and Researching
Interactive Processes in the Foreign Language
Classroom. 2004. Konin: Wydawnictwo Panstwowej
Wyzszej Szkoty Zawodowej w Koninie. 135 p.

11. Tufekci Can D. A Qualitative Research: On Pre-
Service Teachers’ Perceptions of Teaching Speaking
Skills. The Journal of Social Sciences. 2020. Vol. 37.
P. 431-458.

12. Viafara J. How Do EFL Student Teachers Face
the Challenge of Using L2 in Public School Classrooms?
Profile Issues in Teachers Professional Development,
2011. Vol. 13(1). P. 55-74.

13. Yeremenko T., Lukyanchenko I. Classroom
Discourse in Pre-service English Teacher Education.
Modern tendencies in the pedagogical science of
Ukraine and Israel: the way to integration. 2016. Ne 7.
P. 411-417.

57




