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The article is devoted to the theoretical substantiation and practical use of the project method in working
with future philologists. Under the influence of the comprehensive technologization of education, project
technologies have evolved from the project method and function in modern pedagogical research under the
term “project method”. It is proved that the project method is becoming increasingly popular in the world, there
are many experimental schools where the main method of teaching is the project method and its varieties.
Teachers all over the world note the enormous possibilities of the project method, in particular its impact on
the development of activity, independence, creativity, collectivism of students. The purpose of the article is to
reveal the originality of using the project method, in particular mini-projects, in the process of teaching students
of higher education institutions. The main stages of work on the project (organizational and preparatory,
planning, technological, final) are revealed. Since the project method directly develops the creative, research
and analytical activities of students, the main task is to teach them to think independently, find and solve
various issues, applying knowledge from different fields, the ability to predict the results and possible
consequences of different solutions, the ability to establish cause and effect relationships. The student's
activity should be subordinated to the result that he will get by solving a practical or theoretical problem. The
authors analyzed the theoretical and practical experience of both domestic and foreign scientists, identified
and described the classification of A. Klymenko and O. Podkolzina who distribute projects according to the
dominant method or type of activity. It is substantiated that the use of project tasks changes practically all
components of the educational process: the type of interaction between the teacher and the student, the
evaluation system, the selection of educational material, etc.
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Introduction. The project method has become extremely popular in recent years. This method has
become widespread in secondary school practice, and recently it is increasingly being used both in vocational
education and higher education institutions.

Under the influence of the comprehensive technologization of education, project technologies have
evolved from the project method and function in modern pedagogical research under the term “project method”.

The project method is not a fundamentally new method in national pedagogy. It originated in the 20s
of the twentieth century in America. At different times, project technology had different names: it was called
the problem method, the project method and associated with the ideas of humanistic orientation in education.
The main provisions and ideas of this technology were developed and presented by J. Dewey and W. Kil-
Patrick. They believed that learning should be focused on the appropriate activities of students, in accordance
with their personal interests. The problem borrowed from real life and important for students becomes the main
didactic unit of the educational process. They have to solve it independently or by the common efforts of the
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group, applying the necessary experience sometimes from different fields of knowledge, and get a real result.
Thus, the whole problem and ways to solve it acquire the features of project technology.

Project technologies were actively used in educational institutions of France, Britain, Belgium, Finland,
Germany, where they gained considerable popularity, as they combined theoretical knowledge and their
practical application to solve a specific problem.

The problem of using project technologies has always attracted the attention of scientists, in particular,
it is reflected in the works of K. Bakhanov, O. Pekhota, V. Sternberg, V. Guzeeyv, E. Polat, I. Voronchikhina,
etc.

Formulation of the problem. The purpose of the article is to reveal the originality of using the project
method, in particular mini-projects, in the process of teaching students of higher educational institutions.

The main part. The concept of project technology appeared quite a long time ago, according to
W. Sternberg, the origins should be sought in Italy at the end of the sixteenth century.

The prerequisites for the emergence of the project method in education were the socio-economic
conditions that required a revision of traditional teaching methods, as it was necessary to meet the needs of
the new time in the training of specialists.

Project technology became a teaching method already at the second stage of its development, namely
in the late XVIII — early XIX centuries.

In the late nineteenth century, pedagogical traditionalism was replaced by new pedagogical trends,
which were called “reform pedagogy”. Each new school of reform pedagogy promoted a deeper interest in the
human personality, its interests and needs. During this period there was a transition to a democratic way of
thinking. The process of democratization involved the education of a new type of personality that thinks
independently and is able to work creatively. That is why the project method was an ideal means to achieve
new educational goals.

The next period of development of the project method can be considered the late nineteenth and early
twentieth centuries, when capitalism was actively developing. In the pedagogy of this period, there is a further
development of theories and systems with new approaches to solving theoretical and practical problems of
upbringing and education. And this period of development of the project method is associated with the names
of J. Dewey, W. Kil-Patrick.

The project method is becoming increasingly popular in the world, there are many experimental
schools where the main method of teaching is the project method and its varieties. Teachers all over the world
note the enormous possibilities of the project method, in particular its impact on the activity, independence,
creativity, teamwork of students.

However, due to the poor development of project methodology and lack of qualified personnel, the
project method was heavily criticized and even banned from use in the Soviet Union.

The next wave of interest in this method can be considered the period from 1965 to the present day.
The project method owes its second birth to the works of |. Bastion, B. Butman, H. Goodyens and others.
Again, project technologies are perceived as an alternative to the traditional school system. They are seen as
a form of learning that is practically aimed at interdisciplinary integration and socialization.

Today there are many definitions of the project method. Thus, O. Kobernik notes that “it is a system
of learning where students acquire knowledge in the process of planning and performing tasks that are
gradually becoming more complex” [Kob6epHuk, 2007]. The same point of view is held by G. Kojaspirova and
M. Serdyuk, who perceive it as a system of learning, which is characterized by the acquisition of knowledge
by students in the process of planning and performing practical tasks-projects that are gradually becoming
more complex [IHTepakTuBHi TexHosnoril, 2002].

C. Pilyugina defines the project method as a personality-oriented method of teaching, which is based
on the independent work of students on the development of a particular problem and the design of the practical
result of this work [IHTepakTuBHi TexHonorii, 2002]. This definition became the main one in our study.

And E. Polat generally equates the project method to the whole pedagogical technology, which
contains a set of other methods, mainly creative ones [[NonaT, 2006].

Despite the fact that the opinions of scientists on the definition of the project method are not always
unanimous, each researcher adds something creative to the development and implementation of the project
methodology, but all scientists emphasize the presence of project preparation stages, there are four of them.

Stages of work on the project:

1. Organizational and preparatory (group formation, topic selection, etc.).
2. Planning (drawing up a plan, writing abstracts).
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3. Technological, which involves working in groups, searching for arguments and facts that
should confirm or refute a particular hypothesis).
4, Final (registration of the results of work, their presentation to the public with further discussion,

self-analysis, determination of the prospects for further research in this direction, etc.)

Since the project method is aimed primarily at the development of creative, research and analytical
activities of students, the main task is to teach them to think independently, find and solve various issues,
applying knowledge from different fields, the ability to predict the results and possible consequences of
different solutions, the ability to establish cause and effect relationships. The student's activity should be aimed
at the result that he will get by solving a practical or theoretically important problem.

The project method promotes the formation of skills of interaction and cooperation in small groups.
Students should understand that in order to achieve a common goal, all participants need to learn to negotiate
with each other, to help each other in the process of solving the tasks. That is, the solution of project tasks
requires responsibility, forms the ability to communicate, negotiate, feel your friends.

The teacher becomes the organizer of the cognitive activity of his students, sometimes a consultant
and assistant. Such activities should help to increase motivation in learning, and the teacher will be able to
implement an individual approach to each student.

The project method should teach students to navigate the vast sea of information, find it independently,
be aware, be able to communicate and negotiate, cooperate with different people in different life
circumstances. It is the project method that allows students to immerse themselves in creativity and turn the
learning process into an interesting and effective creative work.

However, the project method also has a number of difficulties, the solution of which should be foreseen
and constantly worked out with students, in particular, the inability of higher education students to
independently identify the main and intermediate goals and objectives, find the best ways to solve them, argue
their opinions and independently evaluate their activities.

That is why, in order to achieve the desired result, it is necessary to teach students to think
independently, to set and solve various problems, using knowledge from various fields of science, to establish
cause-and-effect relationships, etc. To achieve this goal, it is necessary, first of all, to interest students, to
motivate them. Because motivation can become the unceasing source of energy that will encourage
independent activity and creativity. The most common ways to motivate students to work are:

— the effect of interest (students are provided with new and unknown information that needs to be
studied);

— the effect of mystery (students are provided with a variety of intricate problems, the solution of which
is already interesting for higher education students);

— contradiction effect (students encounter contradictions in the seemingly logical explanation of certain
material and try to explain them);

— the effect of challenge (students' desire to test themselves, develop their abilities, accept the
challenge and take risks is triggered);

— the effect of confidence (students must be sure that they have reached the required level of
requirements, that they are trusted in the learning process);

— the effect of unrealized reserve or self-comparison (feedback on their progress in learning is
mandatory; the teacher should use real results and the results that students could have with the proper attitude
to learning);

— the effect of preventing the loss of interest in learning (not to overload students with a huge number
of tasks that can cause stress, blocking of thinking and cognitive activity; not to bring the situation to a critical
state);

— the effect of constant search in the learning process;

— the effect of individual goal-setting or planning of learning goals and objectives by the students
themselves (the student sets individual learning goals, which inspires confidence in himself and, as a result,
ensures success in learning);

— the effect of creating a situation for students to maintain a general positive attitude towards learning,
the teacher, the educational institution (the teacher discusses issues of concern to students in the classroom,
even those that are not entirely related to the topic of the lesson; gives students the opportunity to speak out,
attract attention; applies mutual control and mutual verification of work, etc.)

The project method requires considerable effort from the teacher, in particular, understanding of all
psychological and pedagogical mechanisms of influence on students, the ability to competently distribute
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functions between project participants, to be an independent consultant who should refrain from corrections
and hints [bygHik, 2018].

If the project is carried out directly during the class, the load on the teacher increases significantly: it
is necessary to ensure that the “working noise” does not turn into shouting and quarrels; to prevent the
emergence of psychological communication problems between students; if students have problems in working
with scientific literature, it is important to prepare generalized additional material that will answer the questions
posed, etc.

Given the theoretical and practical experience of both domestic and foreign scientists, we note that
there are many classifications of project types. We consider the classification of A. Klymenko and O.
Podkolzina, who, distributing projects according to the dominant method or type of activity, distinguish the
following:

1. Applied projects — provide for the distribution of activities of all its participants and a clearly
defined result of this activity; it is also mandatory to determine the structure of the work, the design of the
results and their presentation. Varieties of such projects are: draft law, draft dictionary, draft reference material,
etc. O. Pekhota calls this type a practice-oriented project and emphasizes the mandatory organization of
coordination work (discussion of each stage and its results, presentation of the results and ways of their
practical implementation).

2. Research projects — involve solving creative problems with an unknown result in advance. This
type of project has a clearly defined structure: a) relevance of the study; b) definition of the subject and object
of study; c) purpose and objectives of the work; d) definition of research methods and bibliography; e)
hypothesis and ways to solve the problem; f) analysis and synthesis of the main provisions of the study; g)
discussion and presentation of the results; h) presentation of the results; i) determination of the prospects for
further study of the topic.

3. Information projects — involve the study of the characteristics of any processes, phenomena
with their further analysis and generalization. Information and research projects have a consonant structure,
and sometimes they are combined.

4. Role-playing projects — involve students performing certain specific roles determined by the
project objectives. Such projects do not have a clearly defined structure, the dominant activity is the game.

Ukrainian researcher O. Pekhota, in addition to the above types of projects, identifies another one:

1. Creative projects, as well as role-playing projects, do not have a specific plan for joint activities
of students, but the planned result and the form of its presentation are mandatory. It can be a video, newspaper,
magazine layout, collective collage, etc.

Also, all projects are divided into short-term (mini-projects) and long-term and medium duration. If the
first ones are carried out in the classes of one subject and the time of their implementation is limited to one,
maximum two classes, the long-term ones can last from one month to a year, are interdisciplinary, are carried
out mainly outside the classes and are devoted to a large topic, and the medium duration is the study of one
or two topics.

According to the number of participants, there are: individual, collective (pairs), group, mass.

Individual projects are carried out independently by one student, collective projects are carried out by
a couple of students, group projects are carried out for a group of students, and mass projects are carried out
for a whole course or courses. Individual and group projects are most often used.

By the level of integration, there are projects involving material from only one discipline and
interdisciplinary projects that take into account the content of many disciplines. Students are most interested
in interdisciplinary projects. According to the use of didactic tools, the following projects are distinguished:

— printed (the result of work on these projects can be textbooks, textbooks, workbooks, etc;)

— visual (tables, diagrams, drawings, maps, etc.);

— information and communication (computers, peripheral equipment, multimedia and virtual reality
technologies, artificial intelligence, various means of communication, etc.)

By the nature of project coordination, they are divided into: with coordination (the teacher checks and
monitors each stage of the project, gives instructions and tips, guides and corrects) and with hidden
coordination (the teacher is a full participant in the project).

By inclusion in the curriculum, projects are divided into:

— current (the teacher allocates a separate part of the course to the project activities of students);

— final (based on the results of such projects, students' mastery of certain educational material is
assessed).
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By the nature of contacts, the following projects are distinguished:

1) internal or regional — projects organized directly in the higher education institution or between
different educational institutions within the region;

2) international — bring together participants from different countries.

The selection of project topics depends on the level of preparedness of students, the psychological
readiness of higher education applicants to perform this type of task, etc. Also, the topics of projects can be
formulated both by scientists within the framework of approved curricula, by teachers themselves, taking into
account the interests of students, the topics of the discipline, as well as by the applicants for higher education
themselves, which fully ensures their interests.

Each project has its own unique sequence of actions, but there is an algorithm of project activities that
can be used regardless of the subject and issues, type and timing of the project.

1. Problem statement. As we have already noted, this can be done in different ways (the teacher
himself offers, students or we take what is proposed by scientists). Mandatory discussion of the topic with the
teacher, determination of the number of participants, division into groups.

2. Assessing the possibilities for solving the problem: identifying sources of information, planning
ways to collect and analyze information, forms of presentation of the result.

3. Formulation of goals and objectives.

4. Development of options for solving the problem, selection of the most effective of the

proposed: establishing procedures and criteria for evaluating the work process and results, distribution of
responsibilities among group members, solving intermediate tasks, observation.

5. Organization and implementation of the project.

6. Generalization of the results in the form of a final product: analysis of information, formulation
of conclusions, registration of the result.

7. Presentation of the project: reporting, debating, defending their point of view, giving final
conclusions

8. Analysis: evaluated through collective discussion and self-evaluation.

We consider analysis to be an important stage of work on the project, as this stage allows students to
identify gaps in their knowledge through reflection, to give an objective assessment of the results of their
activities. It is clear that the evaluation criteria for project research should be developed taking into account
the goals and objectives of each individual project. However, we consider it necessary to highlight the main
criteria in our opinion based on an analytical approach:

1. Ability to independently acquire knowledge and solve problems. This ability is manifested in
the ability to formulate a problem and choose adequate ways to solve it, to be able to search and process
information, to formulate conclusions, justification and implementation of the decision, to create a forecast,
models, layout, creative solution, etc. This criterion evaluates the formation of cognitive learning activities.

2. Formation of knowledge on the subject and ways of action, manifested through the ability to
reveal the content of the work, competently and reasonably in accordance with the topic under consideration,
to use the knowledge that is available and known ways of action.

3. Formation of regulatory actions, which is manifested in the ability to independently plan and
manage their cognitive activity in time, use resource opportunities to achieve the goal, make a choice of
constructive strategies in difficult situations.

4. Formation of communicative actions, which is manifested in the ability to clearly state and
arrange the work, present its results, reasonably answer questions.

However, it is possible to evaluate the results of the completed project using an integrated approach,
then conclusions about the level of project skills are made on the basis of an assessment of the totality of the
main elements of the project for each of the four named items.

It is also worth distinguishing two levels of project skills: basic and high. The main difference between
these two levels is the degree of independence of the student's project: during the project, the teacher records
what the student is able to do independently and what only with the help of the project manager.

The project is completed at a high level, if it is indicated that the meta-subject skills of students are
formed at a high level, that is, the ability to independently acquire knowledge and solve problems, the formation
of regulatory actions and communication skills.

The project is completed at the basic level, if it is indicated that all the mandatory elements of the
project are demonstrated, all questions are answered, and an appropriate assessment is given for all the above
criteria.
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In working with foreign students, it is advisable to use mini-projects, as they are short-term, which
allows the teacher to immediately check and make certain adjustments. In addition, foreign students may not
always be fluent in presenting material, which is why mini-projects make it possible to organize communicative
and cognitive activities in the classroom in the form of a project, during the implementation of which problematic
tasks are solved, subconscious memorization of lexical units and grammatical structures is carried out. Such
projects are interdisciplinary in nature, which is more appealing to students and makes it possible to practically
apply previously acquired foreign language communication competencies, a number of components of general
competencies, in particular, working independently, the ability to find and analyze information, the ability to
identify problems in the course of educational activities and solve them, the ability to apply them in practice,
the use of information technology, the ability to self-education.

Long-term research interdisciplinary group projects of medium duration should be defended at the end
of the course of studying a particular discipline as a test for the material passed.

The following types of mini-projects should be used in working with students with foreign languages:
crossword puzzle, test, newspaper, emblem, presentation.

Itis worth starting work on the project with preparatory tasks that should help students in further project
activities. The system of preparatory tasks contributes to the formation of skills through language strategies.
Preparatory tasks should be related to the topic of the project, should be informative and cognitive. It is
important that students do not receive ready-made information during the preparatory tasks, but have the
opportunity to find and apply them independently. At this stage, higher education applicants are encouraged
to active thinking, independent search, analysis, systematization and generalization of information [PbibuHa,
2014].

As an example of such tasks, we can apply the technique of critical thinking technology — Bloom's
cube, developed and proposed by scientist and psychologist Benjamin Bloom. On the faces of such a cube
are written words: Name, Explain, Share, Invent, Suggest, Why. After announcing the topic of the mini-project,
the teacher or student coordinator throws the cube and focusing on the question written on the face that fell
out, formulates the question. It is convenient that you can focus on the words written on the faces and start the
question with these words. This greatly facilitates the task for students who are not always fluent in foreign
language communication. This technique is unique in that it allows you to formulate questions of different
nature. For example, the facet of the Name involves questions of reproductive nature. These are the simplest
questions and you can start teaching students this technique with them. For example, name the name of the
main character, the name of the author of a particular book, the genre of the work, etc.

The Why facet helps to establish cause and effect relationships. For example, why does Raskolnikov
commit a crime?

If the Propose facet falls out, the student should offer his/her task that will allow applying a particular
rule or offer his/her vision of a problem or idea. The student must explain how to apply this or that knowledge
in practice to solve a particular situation.

Invent is a creative facet, questions should contain an element of fiction. Come up with an alternative
ending to O. Pushkin's novel “Eugene Onegin”.

Share — the questions of this facet are focused on activating the thinking activity of students who have
to analyze, separate facts from consequences and evaluate the value of the knowledge gained.

We can use Bloom's Cube in two ways:

— The questions are asked by the teacher (this is the easiest option and can be used at the first stages
of work with students who are non-native speakers);

— Questions are formulated by students (this is a more difficult way because it requires some
preparation and skills).

As arule, such preparatory work at the first stages can take a lot of time in the classroom, but with the
constant use of this method, the time for its implementation will be reduced.

After such preparatory work, you can proceed to the implementation of mini-projects. Thus, the project
“Make a crossword puzzle” is quite productive. Its implementation begins with the study of the technological
map, that is, the algorithm of actions:

1. Study the material of the educational text on a particular topic.
2. Make a list of key terms related to the material being studied (here it is necessary to note the
number of keywords, and that all of them must be nouns in the N.c. singular).
3. Make questions to the key terms.
4. Draw a picture of the crossword puzzle grid.
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5. Number the pictures of the grid (horizontally and vertically).
6. Make the text of questions and answers.

7. Check the text for numbering and spelling.

8. Make a crossword puzzle.

There are also certain requirements for the presentation of the finished mini-project, in particular, the
first should be the title page, which indicates the name of the author, the name of the crossword puzzle. The
second sheet should be the crossword puzzle itself without answers. The third sheet should contain questions
to the crossword puzzle, and the fourth sheet should contain answers and sources used.

This version of the mini-project can be used both as a result of studying certain material and as a
consolidation of new material. In the first case, it will be individual mini-projects, after the completion of which
students can exchange them and perform, which will help the teacher to check the degree of assimilation of
the studied material and the degree of understanding by each student. In the last variant it can be a group
mini-project.

A prerequisite for such a mini-project should be clear regulations. It is necessary to indicate on the
flow chart the time allotted for each stage of the crossword puzzle. This will help students to organize their
work and not go beyond the specified time. As a result, we have ready-made mini-projects for the students to
add to their portfolios.

Another equally interesting type of mini-project is the creation of tests. Here, at the stage of preparatory
work, we introduce students to different types of tests, explain their features, thereby forming certain
knowledge and preparing them for writing such control tests. Also, a mandatory stage is the study of the
technological map:

1. Study the material of a scientific text (article, monograph, textbook) or a work of fiction.

2. Familiarize yourself with the types and types of tests (students should think about what types
of tests they will use in their work).

3. Compose at least 7 tasks using all types and types chosen by students (or suggested by the
teacher).

4. Formulate the tasks in the form of statements. All of them should be clear, understandable,

concise, without repetition, obscure words and symbols, without using negative particles.

As a result, we have a finished product that students can exchange in pairs to check their level of
preparation. The positive side of this task is that you can immediately check and correct, for example, an
incorrect question, offer your own version.

Creative projects are especially valuable in the educational process in higher education institutions.
Thus, O. Polat in his classification presents creative projects in such a way that their implementation does not
require a certain design of the results. The stages of the project should be related to the interests of those who
create this project, with the peculiarities of their interaction with each other. The main attention should be paid
to the form of presentation of the results. It can be a collage, newspaper, poster, postcard, essay, video, role
play, etc. Usually, students can perform such mini-projects in the process of independent work as part of
homework or directly in the classroom. Such projects are inherent not only in oral but also in written form. The
main results of mini-projects are monological and dialogical statements, tables, drawings. When checking mini-
projects, the teacher needs to focus on how the student conveys the content of a particular project.

Newspaper, poster, leaflet — the most common variant of mini-projects. At the preparatory stage, it is
worth giving students advanced tasks to study this or that material, to give the opportunity and time for
preparation, as well as to clearly define the time limits for each stage of the project, as well as for its
presentation to classmates.

The technological map of such mini-projects may look like this:

1. Study the material of the educational text on a particular topic.

2 Structure the material.

3 Select illustrative material.

4, Distribute roles in the team.

5 Taking into account the evaluation criteria to design a newspaper.
6. Present the work to classmates. Presentation time is 5 minutes.

The design of such a project can be any, but there must be mandatory elements that will simplify the
teacher's evaluation work. In particular, there should be the name of the newspaper, the presence of a single
design, style, correlation of pictures and text, as well as the names of the members of the editorial team.
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Since the creation of a newspaper is a group mini-project, each group should receive its own topic or
problem to be solved. All other students do not just listen to the presentations of their classmates, but learn
how to present the material, pay attention to speech, literary, structural errors, write down the main points, and
at the end of the lesson have a complete synopsis on a particular topic.

Another type of such mini-project is the creation of an emblem. It is interesting to use it when
characterizing the characters of the work. Offer students to use the emblem to convey the main traits of the
character, character, appearance of the hero. Also at the preparatory stage, it is necessary to distribute the
characters between groups of students, familiarize them with the technological map of the work and determine
the time of execution:

1. Study the material on the specified topic.

2. Highlight the characteristic features of the object under study.

3. Distribute roles in the team (if it is a group project).

4, Show the characteristic features of the object in the picture (emblem).
5. Present the work to classmates. Presentation time is 3 minutes.

Such mini-projects can be final for the study of the work, which will help to check students'
understanding of the artistic text.

Creating presentations has recently been a common practice of every teacher and student. However,
a more interesting option is for groups of students to create only one, but their specific slide directly in the
classroom. Of course, for the implementation of such a mini-project, the classroom should be equipped with
appropriate technical means (computers, multimedia boards, etc.) both for the work on the project itself and
for the demonstration of the finished product.

In advance, the teacher should divide students into groups, explain where to find the necessary
information, illustrative material, conduct a preparatory conversation (or this type of project will be used as a
result of a number of classes or one class on a particular topic or topics).

The algorithm of actions for creating a presentation slide is small compared to previous mini-projects,
but it involves significant work on finding, processing, analyzing information.

1. Using Internet resources, find the necessary information on a particular topic.
2. Make a slide according to the provided template.
3. Save your work in a shared folder.

All student groups save their slide in a common folder, the teacher, having received all the works,
collects them into one presentation (the time of such work by the teacher takes up to 10 minutes). The results
of students' work are projected on a multimedia board, each group takes turns to present their research for 5
minutes.

Conclusion. Based on all of the above, we can conclude that the use of project tasks radically
changes almost all components of the educational process: the type of relationship between the teacher and
the student, the evaluation system, the selection of educational material. The project technology we consider
not only gives students more opportunities to improve communicative and literary competencies, but also forms
the methodological competence of the future teacher.

The project method is more productive than traditional methods, because during the implementation
of the project, knowledge is acquired in the process of using information and solving practical problems.

Project-based learning develops critical and creative thinking, a culture of communication, the ability
to perform various social roles during joint activities, contributes to the formation of their own reasoned point
of view; works to create the final product and its practical application.
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BukopucTaHHA MiHINPOEKTIB y poboTi 3i ctygeHTamu-chinonoramm

ByJHik AHxena OnexkcaHdpieHa®
HepxasHuli 3aknad «lliedeHHoykpaiHcbKul nedazoaidHuli
YHisepcumem imeHi K. []. YwuHcbko20», Odeca, YkpaiHa

XuxHsik Ipuna AHamoniieHa*
HepxasHuli 3aknad «lliedeHHoykpaiHcbKul nedazoaidHuli
YHisepcumem imeHi K. []. YwuHcbko20», Odeca, YkpaiHa

Cmammio npucesyeHo meopemuyHoOMy O6rpyHmMy8aHHI0 ma MpaKMmMu4YHOMY BUKOPUCMAaHHK Memody
npoekmie y pobomi i3 malibymHimu ¢pinonozamu. [1i0 ennueom 8ceoxonoro4oi mexHoroeizauii oceimu rnpoekmHi
mexHonoeii po3euHynuch i3 Memoda npoekmig i byHKUIOHyrOmMb y cy4YacHux rneda2oeiyHux OO0CiOKeHHSIX id
mepmiHOM «mMemod rpoekmiey. [JoeedeHo, w0 mMemod npoekmie Habysae ece binbwoi nonynsapHocmi y ceimi,
3’sensembcsi 6a2amo ekcriepuMeHmalribHUX Wkisl, e OCHOBHUM MemoOOM Hag4yaHHS € Memod MpPoekmie ma Utozo
pisHosuOuU. [Medazozu 8cbo20 ceimy gid3Haqyarompe 8eJIUHE3HI MOXIIU8OCMi MemoQdy NPOEKMI8, 30Kpema U020 8ri/iue
Ha pO38UMOK aKmueHOCMi, caMoCMmiliHOCMI, Meop4yoCcmi, KOfeKkmuegiaMy y4yHie. Memorw cmammi 3a3Ha4yeHo
pO3KpUMmMsi  c80€EPIOHOCMI  8UKOpUCMaHHS MemoQy [POEKMIB, 30Kpema MIHIMPOEKMI8, y npoyeci Hag4YaHHs
cmydeHmie 3aknadie euwoi oceimu. Po3kpumo OCHO8Hi emanu pobomu Had nNpPoekmMoM (opaaHidayitiHo-
nidzomoesyud, nnaHysaHHs, mexHosoaidHul, 3agepwarnsHul). Ockinbku Mmemod npoexkmie besnocepedHbo po3susae
meopuy, docniOHUULKY ma aHanimu4Hy disnbHicmb cmy0eHmig, Mo OCHO8HUM 3a80aHHSIM € Hag4umu ix caMocmiliHO

3 kaHOudam nedazoziuHux Hayk, OoueHm Kaghedpu Crioe’sHCbKO20 Moeo3Haecmea [lepxaeHoz2o 3aknady
«[llisOeHHOyKpaiHCbKUl HauioHanbHUU nedazoaiyHull yHisepcumem imeHi K. [. YwuHcbko20»

4 kaHOUGam binonoaiyHux Hayk, doueHm Kaghedpu yKpaiHCLKOI hiromnoaii i MemoduKu Hag4aHHsi ¢haxoeux OUCUUrIIiH
HepxasHoeo 3aknady «[lliedeHHOyKpaiHCbKUl HauioHanbHul nedazoaidHull yHisepcumem imeHi K. [. YwuHcbK020»
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mucumu, 3Haxodumu ma supiulygamu pi3HOMaHImHi MumMaHHs, 3acmocogyroyu 05151 Ub020 3HaHHS 3 Pi3HUX cqhep,
8MIHHS MPO2HO3y8amu pe3ysibmamu ma MOXX/uei Hac/liOKuU Pi3HUX eapiaHMi8 8UPIWEHHS, MIHHSI 6CmMaHo8s1eamu
MPUYUHHO-HacioKosi 36’a3ku. [isneHicmbs cmydeHma mae 6ymu nidnopsidkogysamucs pesyrnbmamy, SKul 6iH
ompumae eupiwyro4du my 4Yu my npakmuydHy abo meopemuyHy rpobremy. Aemopkamu rpoaHarizoeaHo
meopemuyHul ma npakmu4Hul 00ceid, K 8iMYU3HSIHUX, MaK | 3aKOPOOHHUX YYEHUX, BUOKDEMIIEHO ma OrnucaHo
knacudgpikauito A. Knumerko ma O. [NoOKon3iHOI siki po3rodinsoyu npoekmu 8idrnogidHo Ao OOMiHyHHY020 Memody Hu
sudy OdisnbHocmi. OBrpyHmMoeaHo, WO 8UKOpUCMaHHS MPOEKMHUX 3as0aHb 3MIHIOE MPakmu4Hi 8ci cKrnadHUKU
0ceimHb020 fpoyecy: mun e3aemodii Mix sukrnadayem ma cmydeHmoM, cucmemMy OUuiH8aHHs, 00bip HagyarbHO20
Mamepiany mouwo.
Knroyoei cnoea: npoekmHi mexHosozii, MiHinpoekmu, matibymHi ¢birionoau, 3aknadu euuw,oi oceimu.
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