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REVIEW OF THE BASIC STRUCTURAL COMPONENTS  

OF FUTURE TEACHERS’ FEELINGS CULTURE 

 

The paper presents the review of theoretical studies of the basic components of future teachers’ feelings culture, 

which are individually motivational, cognitive and activity, and reflexively estimative. The detailed psychological cha-

racteristics of the distinguished components in terms of their relevance for teacher’s work and professional training is 

introduced. Besides, it has been found that feelings culture is determined by personal qualities and capabilities of a 

future teacher as well as conditions of their formation in the course of living and mastering the profession. In the course 

of training, the formation of the above-mentioned components is facilitated by creating favourable psychological cli-

mate in a student group, integration of subjects relating to socio-humanitarian and psycho-pedagogical cycles; simula-

tion of special emotive situations in training and education process.   
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Problem statement. Feelings culture is an extremely 

important component of every teacher’s pedagogical 

excellence. Pupils perceive consciously or subconsciously 

teacher’s demonstration of his/her feelings culture in the 

educational process as a basis for the formation of their 

own culture.  

According to numerous research works and our ob-

servations, teachers sometimes demonstrate such culture 

of feelings that causes certain deterioration in the relations 

with pupils, conflicts and other unfavorable emotional 

expressions. Unfortunately, theoretical bases of forming 

the culture of feelings in future teachers as well as its 

manifestations in teacher’s day-to-day work are currently 

understudied. For the most part, there are a number of 

research works in psycho-pedagogical literature, which 

rather actualize the problem than offer the way of solving 

some of its aspects. Such a situation complicates the 

process of training future teachers in terms of forming 

their culture of feelings.      

For the foregoing reasons, the aim of the paper is to 

investigate the structure of future teachers’ feelings culture.  

The aim involves the task of identifying basic struc-

tural components of future teachers’ feelings culture. We 

supposed that the identification of such a structure would 

make it possible to improve the process of forming cul-

ture of feelings in future teachers in the course of training.  

As the main research methods, we used academic 

literature review, generalization of existing theoretical 

and empirical data. 

Major content. The analysis of various data [5; 8; 

13] concerning the structure of future teachers’ feelings 

culture has made it possible to distinguish three compo-

nents in its structure: individually motivational, cognitive 

and activity, and reflexively estimative.  

In our opinion, the important element of the first com-

ponent is axiological attitude towards teacher’s work, which, 

according to investigations [15, p. 400], is a special kind of 

adults’ community service that is deliberately aimed at pre-

paring the younger generation for life according to econom-

ic, political, moral, and aesthetic aims. This fact gives rea-

sons to consider it as seamless, task-oriented part of the 

educational process aimed at the development of a child 

personality. In our paper, it is also considered as a certain 

type of community activities targeted at transfer of expe-

rience and culture accumulated by the mankind from the 

older generation to the younger one as well as creating con-

ditions for their personal development and preparation for 

fulfilling social roles determined by the society.   

As noted by V. Kurok, professional activities de-

mand teacher’s awareness of the significance of his/her 

own role in the society, deep knowledge and positive 

motivation to do his/her job as long as inspiration and 

creative research are impossible without it; the ability for 

appropriate observation over pupils’ cognitive work, 

encouraging their mental development as well as devel-

opment of cognitive interests, capabilities and indepen-

dence in learning. 

Based on the research results [19, p.125-126], it can 

be stated that a teacher should consider his/her work as a 

part of his/her lifestyle, develop positive attitude to it 

through individual experience enriched by innovative 

pedagogy. Consequently, we suppose that axiological 

attitude to teacher’s work causes satisfaction with it; oth-

erwise, it is impossible to conduct training and education-

al process to a high professional standard. Job satisfac-

tion, conscious professional attitude, acknowledgement of 

one’s own efficiency, pertinence and practicality facilitate 

professional optimism, which is a certain emotional state 
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that contributes to self-fulfillment, self-actualization in 

the career [17, p. 16]. It should be added that it is imposs-

ible for a teacher to develop pupils’ satisfaction with 

learning, their cognitive interests, culture of feelings 

without job satisfaction. In view of the aforesaid, it can be 

stated that axiological attitude to teacher’s work is a ne-

cessary element of individually motivational component 

in the structure of future teachers’ feelings culture.    

Next element of the above-mentioned component is 

teacher’s empathy. The essence of this quality characte-

rizes the understanding of relations, feelings, mental 

states of other people in the form of compassion. Empathy 

is usually associated with accepting others as they are. 

Some experts call it emotional response to other people’s 

emotional experience.   

In the research works devoted to empathy, two princip-

al research trends were distinguished: cognitive and affec-

tive. For example, the representatives of the first one [11] 

consider empathy as an intellectual process of understanding 

another person by means of analyzing personal qualities and 

define it as realization of another person’s inner world.  

At the same time, the representatives of the affective 

trend [4] consider empathy as an emotional state rising as a 

response to other person’s emotional experience, as an abili-

ty to be concerned about his/her emotional state. Further-

more, the scientists point out at the fact that the process of 

empathy development can be characterized as follows: from 

catching other person’s mood to separating one’s own emo-

tions from other person’s in one’s consciousness; from com-

passion based on self-identification with another one to 

compassion based on the need for his/her well-being; from 

feeling with another one to taking into account the states, 

feelings and wishes of other people.  

Other research works [9] outline the wide range of em-

pathy manifestations. It varies from total immersion into the 

world of communication partner’s feelings (i.e. not just un-

derstanding someone’s emotional state, but experiencing 

his/her feelings, compassion; in this case it is called affective 

or emotional) to more abstract and impersonal understanding 

of communication partner’s emotional experience without 

significant emotional involvement. These approaches make 

it possible to distinguish different levels of empathy: com-

passion (when a person experiences emotions identical to the 

partner’s), sympathy (emotional response, motivation to help 

the partner), affection (kind and friendly attitude towards 

other people).         

Without any doubt, it is necessary to develop empa-

thy in teacher’s work. It was emphasized by V. Sukhom-

lynskyi who considered empathy as a professionally im-

portant quality of a teacher. In particular, he thought that, 

“a teacher should begin with a simple and at the same 

time the most difficult thing – with the formation of the 

ability to feel another one’s state of mind, to be able to 

take the place of another person in different situations”. 

Also, the author confirmed that the one who is impervious 

to others will remain impervious to oneself: it will be 

impossible for such a person to obtain the most important 

thing in self-education – emotional evaluation of his/her 

own deeds [21].  

Therefore, having generalized the research works re-

sults, it can be stated that empathy as an ability to feel 

emotional states of other people, particularly pupils, the 

understanding of their feelings, needs and values as well 

as rendering help and support to them is an important 

element of future teachers’ feelings culture.     

In teacher’s work, it is also important to take the re-

sponsibility for relationships with others, which is distin-

guished as an element of individually motivational com-

ponent. In various research works, it is also described at 

the level of social responsibility and manifested in the 

following traits: preciseness, punctuality, accuracy in 

performing one’s duties, readiness to be responsible for 

the consequences of one’s own deeds, honesty, justice. It 

can be also characterized by some specific emotional and 

volitional traits, such as the ability to sympathize, sensi-

tivity to other people’s grief or joy; some volitional quali-

ties – insistence, stoutness, courage, endurance, etc.  

In research works by O. Kvasha [12], responsibility is 

considered closely connected with self-control, and it is 

stated that there is an internal locus of control (when a person 

takes responsibility for his/her own deeds, actions) and the 

external one (when a person thinks that his/her behaviour is 

determined by external factors, other people or circums-

tances). People of the first type, in the author’s opinion, are 

characterized by acknowledgement of kindness, tolerance, 

insistence and great effort when studying and working, in-

itiativity, self-criticism, proneness to analyzing one’s deeds, 

confidence, the ability to get the job done, explain failures, 

etc. People of the second type are characterized by rudeness, 

proneness to conflict, lack of initiative, egoism, malevolence, 

envy and expressed irresponsibility, etc.     

In this regard, it should be noted that V. Sukhomlynskyi 

always drew teachers’ attention to the fact that their job is 

notable for particular significance and responsibility. For 

example, in his work “100 recommendation for a teacher” he 

wrote that, “One of the most important peculiarities of teach-

er’s creativity is that it is aimed at a child who is constantly 

changing being new all the time, who is different today from 

the child he/she was yesterday. Our work involves the for-

mation of a person, so our responsibility cannot be compared 

with anything else” [21, p. 421].    

This issue was more carefully considered in the 

works by I. Bekh [2], who found that in teacher’s work 

the sense of responsibility combines teacher’s profession-

al efforts with the general intellectual and sensual state of 

a pupil. Age-specific educational standards orient the 

direction of teacher’s professional responsibility and at 

the same time specify its degree depending on the fact, 

whether they were accepted or not. This is the traditional 

professional instruction for this important formation in the 

structure of teacher’s mastery. In addition, it is empha-

sized that professional responsibility of a teacher should 

correspond to his/her ability to forecast moral formation 

and development of a pupil. If teacher’s educative activi-

ties resonate with the pupils and provide attaining of the 

goals, his/her forecasts concerning moral development 
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become an efficient mobilizing force [2]. 

Another point of view is demonstrated in the work 

by O. Kvasha [12]. The author thinks that personality’s 

activities are significantly influenced by the soul, which 

combines rational and irrational components; interaction 

of the latter facilitates responsibility. Consequently, re-

sponsibility arises when properly disposed mind is in 

accord with feelings and vice versa – feelings are in ac-

cord with the mind.  

Therefore, responsibility is a necessary professional 

quality of a teacher, which is represented in his/her cul-

ture of feelings; it should be taken into account in aca-

demic training of students.   

Another important element is teacher’s justice that faci-

litates building positive relationships with pupils. Justice is a 

synthetic scientific category that combines cognitive and 

axiological aspects. It embodies the possibility of the ideal as 

a value determined by people’s behaviour as well as their 

rationality, that is, the ability to set goals and make their 

wishes and decisions reasonable, to have rational judgments 

about the events they are involved in.      

Justice demands respect for the society and for other 

people, by extension. According to such an approach, 

justice is an important element that should be peculiar to a 

teacher as long as it demonstrates respect for a child as a 

value. It is well-known that justice is the high level of 

meaningfulness of simple, natural rules of morality devel-

oped by centuries-long living of the mankind.  

Humanistic ideas about organization of interaction 

with pupils in terms of their acceptance of social and 

moral rules of society were studied by Lawrence Kohl-

berg, who thought that democratic management at school 

is an important educational means. He came up with the 

idea of creating “just communities”, which was influential 

in education and was the basis for organizing cooperation 

of teachers and pupils in American universities and 

schools. L. Kohlberg’s humanistic ideas were associated 

with organization of justice-based education system at 

schools. He considered justice as a cause of action, not a 

personality trait. Among the significant results of his 

studies were also the statements that education by means 

of personality’s advancement from low to higher level of 

moral development is “education of justice” in a broad 

and general cultural sense of the word. In our opinion, L. 

Kohlberg’s ideas about justice in the work of teachers 

who must implement it when interacting with pupils and 

educate this moral feeling in them can hardly be overes-

timated. To sum up, it can be stated that justice is an im-

portant element of individually motivational component 

in the structure of teacher’s feelings culture.             

The essential element of cognitive and activity compo-

nent, in our opinion, is knowledge on feelings and their 

demonstration in personality’s everyday life, as long as it is 

impossible to carry out any activities and particularly to from 

pupils’ culture of feelings without this knowledge. O. Ya-

kovleva thinks that perception of one’s own feelings is the 

preconditions for realizing one’s individuality. M. Kuznetsov 

shared her opinion and emphasized that personality’s emo-

tions and feelings determine predominance of positive or 

negative personality traits, which in their turn depend on 

individual typological features of a personality and educative 

impact. Thus, the scientist pointed out at the fact that in the 

teaching process, it is important to specify the conditions for 

harmonious development of the fundamentals of future 

teachers’ culture of feelings. As a result, it will enhance their 

competence in forming skills required for controlling feel-

ings in children (anger, anxiety, fear, guilt, shame, sympathy, 

pity, empathy, pride, genteelness, love, etc.); they will be 

able to instruct children how to understand their emotional 

states and their causes.    

Therefore, in order to be able to carry out such activ-

ities, a teacher must have special knowledge of feelings 

and their role in building harmonious relationships with 

other people, be ready to demonstrate their feelings in a 

socially acceptable manner. Considering the mentioned 

above, pedagogical education faces the task to provide 

future teachers with necessary knowledge of their own 

feelings, to teach them to understand their own and other 

people’s emotional states, to give the idea of the ways of 

demonstrating their own feelings and to improve the abili-

ty to control them.   

In this respect, different researchers emphasize the 

fact that knowledge of rules of conduct supplemented by 

emotional attitude to them develop into convictions and 

become “inner intentions” for activities and behaviour. In 

his research work [2], I. Bekh  noted that assisted by a 

teacher, a child should master “the ABC of emotions” (in 

our case – “the ABC of feelings”), which includes in-

structing how to detect feelings and emotions, associate 

them with corresponding facial expressions of a person 

and events, choose proper means of expressing one’s own 

feelings, convey them by means of facial expressions, 

pantomimicry, words; educating the ability to use socially 

acceptable ways of responding to life events, practising 

the demonstration of emotional sensitivity to other 

people’s states.       

However, without sufficient knowledge on feelings 

culture and their role in human life, future teacher will not 

be able to form his/her own and pupils’ feelings culture. 

Consequently, this knowledge is an important part of 

future teacher’s feelings culture.   

Equally important for future teachers’ feelings cul-

ture is emotional intelligence. According to the concep-

tion of J. Mayer and P. Salovey [25], the latter characte-

rizes abilities that facilitate perception and understanding 

of one’s own emotions and emotions of other people. 

Other researchers consider emotional intelligence as one 

of the forms of recognizing person’s positive attitude to 

the world (its evaluation as the one, where one can live 

successfully); to other people (as those who deserve kind 

attitude); to oneself (as a person capable of determining 

one’s own life goals and is active in their achievement, as 

the one who deserves self-respect).   

Emotional intelligence is also considered as sub-

structure of social intelligence that includes the ability to 

observe one’s own and other people’s emotions, distin-
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guish between them and use them to control thinking and 

behaviour. In addition, the authors note that emotional 

intelligence is not opposed to the intelligence; it is not the 

brain’s triumph over feelings, but a unique intersection of 

both processes.    

The resulting product of emotional intelligence is 

decision-making based on expression and interpretation of 

emotions, which act as differential evaluation of events 

that are of personal significance. According to I. Bekh [2], 

emotional intelligence produces unobvious ways of activi-

ty for achieving goals and meeting the needs. As distinct 

from abstract and concrete intelligence that reproduces 

the rules of the outside world, emotional intelligence 

reflects the inner world and its connections with personal-

ity’s behaviour and interaction with the reality.      

A mixed model of emotional intelligence, according 

to the data obtained by D. Goleman [6], characterizes 

combination of cognitive capabilities and five personality 

characteristics: emotional states identification, under-

standing interrelations between emotions and actions; 

modulation of emotional states, control over emotions and 

replacement of unfavourable emotional states by the 

proper ones; the ability to enter emotional states that con-

tribute to obtaining success; the ability to understand 

other people’s emotions, be responsive to them and con-

trol them; the ability to build interpersonal relations with 

other people and to maintain them.      

In D. Lyusin’s opinion, emotional intelligence is the 

ability to understand one’s own and other people’s emo-

tions and control them. In other words, a person can rec-

ognize an emotion (to ascertain the existence of emotional 

experience in oneself and in another person); identify the 

emotion (to determine exactly what kind of emotions is 

experienced by him-/herself and by another person and to 

choose its verbal expression); understand reasons that 

caused this particular emotion and the consequence it will 

lead to.  

As can be seen, different researchers offer similar 

opinions concerning emotional intelligence. Based on 

their views, one can note the necessity of forming future 

teachers’ emotional intelligence as an integral part of 

feelings culture.  

Considering the fact that the job of a teacher is full 

of emotional experience, in the course of training future 

teachers should master the ways of controlling their feel-

ings, that is, first of all, learn to control the intensity of 

emotions, defuse their intensive demonstrations that may 

cause negative consequences in relations with pupils. 

Therefore, emotional intelligence can be considered as an 

essential element of cognitive and activity component of 

future teachers’ feelings culture.    

The other important element of feelings culture is fu-

ture teachers’ communication skills, which are, according 

to Ye. Rapatsevich [20], individually psychological pecu-

liarities of a personality that provide efficiency of com-

munication and coexistence with other people. Commu-

nicative abilities include the ability to initiate readiness 

for communication, response to other’s initiative; the 

ability to inform about one’s own readiness for communi-

cation in an expressive way by means of words and facial 

expressions; the ability to exchange information, listen to 

a partner without interrupting, establish mutual coopera-

tion; the ability to appreciate relationships, demonstrate 

age peculiarities, loyalty, reliability, consistency.       

Considering teacher’s work as a creative process, V. 

Kan-Kalik [10, p. 9] states that implementation of com-

prehensive teaching process requires communication in 

public; purposeful organization of communication and 

control over it; quick, efficient and proper orientation in 

changing communication conditions; proper planning and 

implementation of communication system, in particular, 

its important branch – speech impact; the ability to find 

communicative means appropriate to the content of a 

communication act, which correspond to teacher’s crea-

tive individuality, communication situation and pupils’ 

individual characteristics at the same time; the ability to 

feel and maintain feedback in communication regularly.       

It is known that teacher’s communication skills in-

volve his/her ability to build pedagogically reasonable 

relationships with certain pupils, small groups and groups 

of pupils, parents, teachers; establish contact, choose 

proper tone and get along with different people in differ-

ent circumstances, etc. [16]. In addition, three interrelated 

groups of the above-mentioned abilities were distin-

guished: perceptive abilities, (verbal) communication 

ability itself as well as abilities and skills of pedagogical 

technique. Perceptive abilities include the ability for per-

ception and proper interpretation of the information on 

signals received from a communication partner; the abili-

ty to penetrate into other people’s selfhood, see their 

individual characteristics and differences form others, etc. 

Pedagogical communication abilities, in the authors’ 

opinion, are closely related to memory and imagination 

(the ability to recollect peculiarities of former communi-

cation with the class, pupils’ individual characteristics, be 

in pupils’ position and forecast their behavior; to carry out 

communicative attack, create the atmosphere of group 

search, etc.). All the above-mentioned features are consi-

dered by some researchers in terms of pedagogical tech-

nique. The latter is thought of as a combination of abili-

ties and skills required for pedagogical stimulation of 

activity of certain pupils or a class as a whole: the ability 

to choose proper style and tone of communication, to feel 

the tempo, to control one’s body, to convey information 

expressively, etc.        

M. Vasylieva characterizes communicative abilities 

in a slightly different way, considering them to be a com-

ponent of teacher’s pedagogical culture. She distinguishes 

the following abilities: to plan communication; to deter-

mine behaviour strategy; to be included into the situation 

and to solve it; to be familiar with communicants; to take 

into account age-specific and individual characteristics of 

pupils; to choose communication  means for different 

situations; to use verbal and non-verbal  means of com-

munication (gestures, facial expression, pantomimicry); to 

use paralinguistic (voice, tonality, pitch) and extralinguis-



      Психологія – Психология – Psychology 
 

"Наука і освіта", №7, 2016                                                 81    

tic (speech tempo, logical stress, pauses) sign systems; to 

listen to an interlocutor; to use personal space (“spatial 

zones”) in communication; to feel confident and act in 

non-typical and conflict situations.  

The necessity for purposeful formation of communi-

cation abilities was emphasized by other researchers, who 

note that the methods of coming into contacts, the ability 

to see, feel, perceive and understand one’s communica-

tion partner; knowledge of rules of social interaction 

between people, ways and means of verbal and non-

verbal communication, etc. should be studied thoroughly 

and consistently. Two assumed groups of these abilities 

were distinguished: perceptive and productive. According 

to this classification, perceptive communicative abilities 

of a teacher include the abilities to identify and under-

stand mental state of a certain pupil and disposition of the 

class (group); to allocate attention for different compo-

nents of the educational process; to forecast behavior of a 

pupil as a communication partner; to hear and see mis-

takes in pupil’s communicative behavior; to estimate 

approximate communicative skill level without testing, 

etc. Productive communication abilities of a teacher in-

clude the ability to create communicative atmosphere; to 

establish verbal contact with pupils and maintain commu-

nicative atmosphere in a group; to finish verbal contact; to 

regulate behaviour of a pupil as a communication partner, 

change functional state of a pupil in right direction and so 

on.          

Consequently, communicative abilities are important 

element of cognitive and activity component in the struc-

ture of future teachers’ feelings culture.   

One more important element of this component is the 

ability to make decisions in non-typical situations. It is 

obvious that a teacher has to make various decisions regu-

larly, to respond quickly to the situations arising in inte-

raction with pupils. In the opinion of V. Chernobrovkin, 

decision-making is inseparable from the situation, in 

which a teacher is involved. Traditionally these situations 

are defined as problem situations. They may be consi-

dered as a correlation of circumstances and conditions of 

the development of individual or group’s activity, which 

has a contradiction and no ready decision options fixed in 

the past experience. In this context, the ability to make 

right decisions is directly reflected in teacher’s feelings 

culture. V. Riadko considers this process in a different 

way: he thinks that decision-making is the basis for any 

purposeful activities and a necessary integral component 

of its psychological structure. In addition, the author 

states that the ability for decision-making is an essential 

component of a personality that determines specificity of 

its social activity, capability for developing new life strat-

egies, adaptation to rapid social and economic changes in 

the society. Decision-making involves identification of a 

problem situation, imaginary suggestion of various op-

tions of its soling (hypotheses); evaluation of the sug-

gested options; choosing the one that will provide 

achievement of the desired result.     

In the respect, A. Kuzmin [14] emphasizes that in the 

process of conformal decision-making students learn to 

predict each other’s actions and intentions, interpret dif-

ferent elements of the situation in a similar way, master 

reflexive methods and abilities to correct their own and 

partner’s activities, which makes it possible to solve the 

problems and establish closer professional contacts. In 

this case, the formation of certain intellectual and feelings 

culture may be observed.  

Therefore, teacher’s ability to make right decisions 

that will not do harm to pupils in non-typical situations is 

an important element of his/her general culture and cul-

ture of feelings.   

The last component in the structure of future teach-

ers’ feelings culture is reflexively estimative that includes 

the following qualities: emotional self-regulation, emo-

tional flexibility, reflexive abilities.   

It should be noted that teacher’s work is full of vari-

ous conflict situations arising in the process of communi-

cation with pupils and their parents. Thus, when studying 

at pedagogical universities, future teachers should form 

the ability to avoid conflicts in the educational process. H. 

Lozhkin thinks that conflicts demonstrate clash of incom-

patible views, interests, values of two or more people as 

well as actions that make it impossible to achieve the 

desired results of activities, meet essential personal needs 

and goals. On the other hand, proneness to conflict is a 

troublesome quality as long as it undermines the system 

of relationships between a teacher and pupils, causes the 

state of severe stress and dissatisfaction in the teacher.     

Conflicts between a teacher and child-

ren/parents/staff, as noted by V. Sukhomlynskyi, are a 

huge problem for the school. In most cases, conflicts arise 

when a teacher thinks of a child unfairly. For this reason, 

he writes, “Think of a child fairly – and you will be able 

to avoid conflicts. The ability to avoid conflicts is one of 

the components of teacher’s pedagogical wisdom. Pre-

venting conflicts, the teacher is able to preserve and gen-

erate educative power of the group” [22].      

Although, teacher’s understanding of a situation as a 

conflict causes negative emotional feelings in him/her and 

children, such as hyper-anxiety, fear, feelings of hostility, 

the want to resist, prejudice, aggressiveness and so on, it 

makes it difficult to create positive emotional atmosphere 

in the class and, as a result, deteriorates normal course of 

the educational process.  

Consequently, the ability to avoid conflicts, to over-

come them successfully is an important component of 

teacher’s feelings culture.  

The other element of reflexively estimative compo-

nent in the structure of future teacher’s feelings culture is 

self-regulation. According to A. Prokhorov [18], self-

regulation is control over one’s psycho-emotional state 

that is attained due to personality’s impact on itself by 

means of words, fancies, control over muscular tone and 

breathing. Self-regulation is based on realization of what 

is happening at every specific time point, living right 

there and then. Unconscious shame, sense of guilt result 

in anger, annoyance, aggression or depression, which are 
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not motivated and explained by inconsequent reasoning 

and which a person tries to suppress. Demonstration of 

the above listed feelings is particularly harmful for the job 

of a teacher since they have negative impact on the emo-

tional climate in the class and affect the relationships 

between a teacher and pupils.   

Self-regulation of the emotional state is an important 

factor in teacher’s work. It should be demonstrated when 

a teacher has to deal with a new, untypical, difficult prob-

lem that cannot be solved unambiguously or may have 

several alternative solutions. It is also essential when a 

teacher is in the state of emotional and physical tension, 

which determines him/her to impulsive action or in case a 

teacher is evaluated by children, colleagues or other 

people. Self-regulation of emotional states is control over 

both cognitive processes and a personality itself: beha-

viour, feelings, emotions and actions. In P. Salovey’s 

opinion, it involves implementation of the following ca-

pabilities: identification of one’s own feelings and emo-

tions; dominating one’s emotions, understanding feelings 

and emotions of other people.             

For this very reason, E. Utkin notes that the issue of 

self-regulation is one of the most important psycho-

pedagogical issues topical for both personal and profes-

sional development of a teacher.  

The significance of emotional self-regulation for a 

teacher as a necessary element of his/her feelings culture 

was emphasized by B. Dodonov [7] and O. Chebykin 

[23]. Lack of formed emotional self-regulation or its in-

sufficient level may lead to underperformance in teaching 

and education; increased proneness to conflicts in rela-

tions with pupils, their parents and colleagues, adverse 

health effect; facilitate high anxiety, aggressive self-

defense in the participants of the educational process.   

Over the recent decades, attention of different scien-

tists has been drawn to the problem of teacher’s emotional 

burnout, which is characterized by sleep disturbances, 

decreased activity, demonstration of asthenic syndrome, 

increased irritability and, finally, loss of pedagogical 

work efficiency. Burnout as a state of physical, emotional 

and mental exhaustion, as noted by V. Semychenko, 

comes with depersonalization (cynism, negative attitude 

to teacher’s work in general, inhuman attitude to pupils, 

etc.), emotional changes (feeling of exinanition, weari-

ness), reduction of professional achievements (sense of 

incompetence in the professional sphere, awareness of 

one’s failure in it). Thus, teacher’s burnout demonstrates 

that culture of feelings and their self-regulation are 

formed insufficiently.  

 In the course of training future teachers, it is impor-

tant to form their ability of emotional self-regulation, 

which is the necessary element of feelings culture. As 

stated by O. Chebykin, self-regulation provides three 

important effects: soothing effect (elimination of emo-

tional tension), recovery of psychic force (abatement of 

weariness symptoms), and activation effect (increase of 

psycho-physiological activity) [23], which, in our opi-

nion, will contribute to the high level of future teacher’s 

feelings culture.  

One more important element of the considered com-

ponent is emotional flexibility as long as teacher’s work is 

essentially affected by his/her emotional states demon-

strated in teacher’s professional excellence. The issue of 

emotional flexibility in teacher’s work was studied by a 

number of scientists. For example, R. Bandler and D. 

Grinder noted that teacher’s behaviour should be flexible, 

which should be demonstrated by his/her reactions. The 

latter may indicate teacher’s ability to change behaviour 

depending on emotive situations and circumstances, i.e. to 

show flexibility.       

Other researchers (O. Asmakovets, L. Mitina) con-

sider flexibility as diversity and adequateness of actions, 

which are demonstrated in both external and inner (psych-

ic) forms of activity. In addition, the authors conclude that 

the structure of pedagogical flexibility consists of its 

following types: intellectual, emotional, behavioural, all 

of them being interrelated in professional activities. Per-

sonality’s emotional flexibility, in the authors’ opinion, is 

an integral characteristics of personality’s competitive 

advantage, in which emotional, behavioural and intellec-

tual personal qualities are combined harmoniously.    

Practical aspects of flexibility of emotional expe-

rience were investigated by I. Bekh [2]. In his opinion, 

emotional rigidity (as the lack of flexibility) is extremely 

unfavourable factor in moral and spiritual development of 

a personality. It is observed when an individual does not 

have an experience in opposite feelings transformations 

(for instance, revengefulness – patience, anger – kind-

ness). Feelings that are different in modality are generally 

associated with a great number of objects (people’s 

world), and this is the way to moral primitiveness of a 

personality. If emotional rigidity becomes stable, such an 

individual may demonstrate hatred to people who respect 

him/her greatly.      

All the facts listed above make it possible to consider 

emotional flexibility as an element of future teachers’ 

feelings culture, which helps them control their inner 

states, overcome changes in the social environment; act 

and make decisions in the situations of emotional strain.     

The last element of feelings culture is reflexive abili-

ties. It should be noted that theoretical background for 

studying reflection was provided by S. Rubinshtein in 30-

40s of the past century. The researcher characterized two 

major kinds of people’s attitude to life. In the first case, a 

person is involved into life; he/she demonstrates attitude 

to separate phenomena, not to life as a whole. In addition, 

he notes that the lack of such attitude to life as a whole is 

determined by the fact that a person remains involved into 

life and is not able to go beyond it in his/her mind in order 

to reflect upon it. Another way of living is associated with 

reflection that seems to stop, interrupt this continuous 

process of life and allows a person to overstep its limits; a 

person seems to take an attitude beyond it. Consequently, 

reflection and its opportunities are determined by a certain 

level of human consciousness   development. 

The importance of reflection was emphasized by           
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A. Biziaieva, who considered reflection in several mean-

ings. For example, in practical meaning reflection is con-

sidered as person’s ability for self-analysis, comprehen-

sion and rethinking of one’s own objective and social 

relations with the outside world, which is the necessary 

component of mature intelligence. In the theoretical and 

conceptual meaning, in the author’s opinion, reflection is 

a form of individual’s active rethinking of a certain sub-

ject of intellectual consciousness, activities, communica-

tion. In addition, maturity of reflection frees people, 

makes it possible to proceed from external regulation of 

one’s own behaviour to self-regulation, conscious control 

over one’s behaviour. The development of regulation is 

considered in a certain way as an object of targeted im-

pact. Reflection allows people to see themselves through 

other’s eyes, understand themselves, their own wishes, 

feelings, acts. We cannot but agree with A. Biziaieva who 

notes that teacher’s reflexive abilities are important for 

applying general knowledge in certain situations arising 

in his/her professional activities as long as he/she has to 

organize interaction with pupils and demonstrate personal 

qualities. In other words, any learning situation should be 

turned into a pedagogical one as long as it provides condi-

tion for reflection formation; the latter activates teacher’s 

activity, unlocks his/her creativity, provides an opportuni-

ty to master new methods and technologies [3].     

All the research works on the issue make it possible 

to consider reflexive abilities as an element of reflexively 

estimative component of future teachers’ feelings culture.  

The component-based structure of future teachers’ 

feelings culture may be represented as follows (Pic. 1): 

 

Pic.1. Component-based structure of future teachers’ feelings culture 

 

The performed review has made it possible to draw 

the following conclusions:  

- firstly, the structure of feelings culture can be 

considered figuratively at the level of three components 

(individually motivational, cognitive and activity, reflex-

ively estimative); 

- secondly, it has been proven that feelings culture 

is determined by individual characteristics and capabili-

ties of a teacher as well as conditions for their formation 

during his/her life and mastering the profession;     

- thirdly, all the distinguished elements of future 

teacher’s feelings culture are closely related and interde-

pendent. In the course of training, their formation can be 

facilitated by implementation of corresponding pedagogi-

cal conditions: creating favourable psychological climate 

in a student group, integration of subjects relating to so-

cio-humanitarian and psycho-pedagogical cycles; simula-

tion of special emotive situations in training and educa-

tion process.     
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АНАЛІЗ ОСНОВНИХ СТРУКТУРНИХ КОМПОНЕНТІВ  

КУЛЬТУРИ ПОЧУТТІВ МАЙБУТНІХ ВЧИТЕЛІВ 

У представленій статті на основі теоретичних досліджень зроблено спробу визначити структуру основних 

компонентів культури почуттів майбутніх вчителів. У результаті дослідницького пошуку з безлічі різних скла-

дових виділено основні компоненти структури почуттів. Останні представлені у вигляді таких компонентів, як 

індивідуально-спонукальний, когнітивно-діяльнісний, рефлексивно-оцінний. Представлено детальну психоло-

гічну характеристику цих компонентів в аспекті їх важливості для педагогічної діяльності в навчально-

професійній підготовці сучасного вчителя. Крім цього, розкрито, що культура почуттів обумовлюється як мно-

жинними властивостями, так і здібностями майбутнього вчителя, а також умовами її формування в процесі 

життя і освоєння педагогічної професії. Відзначено, що всі складові компоненти культури почуттів майбутніх 

вчителів тісно взаємопов’язані. Для їх ефективного формування важливо в процесі навчально-професійної під-

готовки майбутніх учителів створити сприятливий психологічний клімат у студентській групі, використовувати 

інтеграцію дисциплін соціально-гуманітарного та психолого-педагогічних циклів, моделювання різних емоціо-

генних ситуацій. 

Ключові слова: культура почуттів майбутніх вчителів, педагогічна майстерність, професійна педагогічна 

діяльність, емоційний інтелект. 
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АНАЛИЗ ОСНОВНЫХ СТРУКТУРНЫХ КОМПОНЕНТОВ 

 КУЛЬТУРЫ ЧУВСТВ БУДУЩИХ УЧИТЕЛЕЙ 

В представленной статье на основе теоретических исследований предпринята попытка определить структуру 

основных компонентов культуры чувств будущих учителей. В результате исследовательского поиска из множества 

различных составляющих выделены основные компоненты структуры чувств. Последние представлены в виде таких 

компонентов, как индивидуально-побудительный, когнитивно-деятельностный, рефлексивно-оценочный. Представ-

лена детальная психологическая характеристика данных компонентов в аспекте их важности для педагогической 

деятельности в учебно-профессиональной подготовке современного учителя. Кроме этого раскрыто, что культура 

чувств обуславливается как множественными свойствами, так и способностями будущего учителя, а также условия-

ми еѐ формирования в процессе жизни и освоения педагогической профессии. Отмечено, что все составляющие 

компоненты культуры чувств будущих учителей тесно взаимосвязаны. Для их эффективного формирования важно в 

процессе учебно-профессиональной подготовке будущих учителей создать благоприятный психологический климат 

в студенческой группе, использовать интеграцию дисциплин социально-гуманитарного и психолого-педагогических 

циклов, моделирование различных эмоциогенных ситуаций. 

Ключевые слова: культура чувств будущих учителей, педагогическое мастерство, профессиональная педа-

гогическая деятельность, эмоциональный интеллект. 
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