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INTRODUCTION OF LEARNING INNOVATIVE ELEMENTS
ON THE LESSON EXAMPLE "PREPARATION OF EMULSIONS"

Improving the quality of education is one of the most important tasks facing the teacher. An indicator of the
effectiveness of training is its compliance with conditions in which the future specialist will work. University graduates
often face the difficult task of adapting the knowledge gained in the learning process to the realities of the workplace.
Teachers of the National University of Pharmacy, in particular those who work at the Drugs Technology Department,
try to introduce into the educational process classes in which applicants of higher education can see and participate in
the work of modern pharmacies. The purpose of such classes is to increase the interest of applicants of higher education
in training, demonstration and practice of using modern equipment, increase the efficiency of teamwork and others. The
publication presents the experience of conducting classes on the preparation of emulsions using modern equipment with
the participation of pharmacy staff who prepare extemporaneous medicines. To compare the efficiency of modern
devices, applicants of higher education were divided into two groups, which prepared the emulsion by classical
technology and using a homogenizer “Silent Crusher-M”. The result of this lesson is to increase the interest of
applicants of higher education in the use of modern telecommunications equipment and devices, increase interest in
obtaining theoretical knowledge due to the clarity of their practical implementation, increase awareness of professional
development. Applicants for higher education were able to compare the effectiveness of the use of mechanization for
the preparation of medicines; the need to acquire skills for further work in the pharmaceutical field, which increases
their responsibility to learn.

Keywords: pharmaceutical education, innovative elements of training, pharmacy-based technology of drugs,
emulsions, vocational training.
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BLENDED LEARNING MODEL IN TEACHING MEDIA LITERACY

This article offers insights into the practices of a blended learning course devoted to media literacy. The present
study focuses on correlation of such terms as “blended learning”, “hybrid learning”, “ubiquitous learning”. Special
attention is also paid to the studying of benefits and drawbacks of Massive Open Online Courses (MOOCs). The case
under investigation is the MOOC “Very Verified: Online Course on Media Literacy” developed by International Re-
search & Exchanges Board (IREX) and EdEra in 2019. Data were collected via pre-test and post-test instruments of
assessment with the aim of deriving an understanding of progress made by students, as well as analysing the fluctua-
tions in students’ self-assessment of their own media literacy skills. The study also examined quantitative data to deter-
mine how many learners completed the course and how useful it was for them. By comparing the data from students
who completed the online course combined with face-to-face sessions and those who completed the online course with-
out attending face-to-face sessions, the research examined the benefits of blended learning model. It was found that the
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blended learning model turned out to be more effective in comparison with the ubiquitous learning model despite the
uniformity of learning content. The findings and analysis offer several insights of blended-learning model and its appli-

cation in formal and non-formal education.

Keywords: blended learning, Massive Open Online Course (MOOC), media literacy, ubiquitous learning, critical

thinking.

Introduction and the current state of the research
problem

Due to increasingly quick and unpredictable changes
in information and technologies, it has become obvious
that traditional classroom learning where knowledge is
delivered through face-to-face interactions between an
educator and learners is no more enough to ensure that
students acquired hard and soft skills necessary for their
successful life. Traditional classrooms have started to lose
their monopoly as the place of learning. In order to cope
with the latest changes caused by the spread of the Inter-
net and mobile devices, learning approaches are highly
expected to be adjusted and tailored to students’ demands
as well as their willingness to absorb different information
in the most suitable way for them. The approach which
tends to pursue this goal is blended learning, a combina-
tion of face-to-face and online instruction, which is seen
as the most important recent advances in education.

Aim and tasks

The aim of our study is to contribute to research on
blended-learning model by comparing the effectiveness of
the latter with the online studies. We were particularly
interested in studying the effectiveness of “Very Verified:
Online Course on Media Literacy” developed by IREX.
This course was chosen as the context for the study be-
cause blended learning is a key concept of the course, and
because research on this model is lacking.

The tasks of our study are addressed through three
research questions:

1. What is the difference between the pre-test and
post-test results related to students’media literacy skills?

2. What is the difference between the pre-test and
post-test results related to students’self-assessment of
their media literacy skills?

3. What is the difference between the number of stu-
dents who completed the online course combined with
face-to-face sessions and those who completed the online
course without attending face-to-face sessions?

Based on 3 research questions, we intend to test 3
hypotheses:

The first hypothesis states that students’ media liter-
acy skills will improve in the post-test period by 25%.
The second hypothesis states that students’ self-
assessment of media literacy skills will increase in the
post-test period by 25%. The third hypothesis states that
students who completed the online course combined with
face-to-face sessions outnumbers those who completed
the online course without attending face-to-face sessions.

In the following section, we analyse the difficulties
to offer the exact definition of blended learning and dis-
cuss the correlation of blended learning with other ap-
proaches. This is followed by our research methodology,
a description of the project and an outline of how the data
are presented. Thereafter, we address the research ques-
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tions and describe the findings. Finally, the article ends
with our conclusions and demonstrates how this study
contributes to the understanding of blended learning.

The current state of the research problem

So far, according to our findings, no similar research
has been carried out in Ukraine. Empirical studies that
investigate the use of blended learning models can be
divided into comparison studies which examine the effec-
tiveness of blended learning by comparing blended learn-
ing model with traditional classrooms (Buhaychuk, 2016;
Yigit, Koyun, & Cankaya, 2014; Watson, 2008) and non-
comparison studies (Asarta & Schmidt, 2007; Krivonos,
2015; Bartolomé, Willem & Aiello, 2007) which examine
blended learning program design and implementation, as
well as students and teachers’ attitudes towards blended
learning. While previous studies have looked at various
aspects of blended learning by comparing it with the tra-
ditional one or examining students’ attitudes to it, they
have not allowed for a sufficient analysis of its effective-
ness. In order to further advance the research in this area,
the present study focuses on comparison of data from
students who completed the online course combined with
face-to-face sessions and those who completed the online
course without attending face-to-face sessions, as well as
analysing the pre- and post-course results via such as-
sessment instruments as tests.

There is an obvious debate in the literature over the
terms and their interpretation which are widely used in the
present article. The core notion of our research — blended
learning — still does not have a commonly accepted defi-
nition. First, the term “blended learning” appeared in the
literature around 2000s (Guzer & Caner, 2014: 4597).
One of the first studies that used the term “blended learn-
ing” was “Blurring the lines of play and work to create
blended classroom learning experiences” by M. Cooney
et. al. (2000). Though this study is far from the general
use of blended learning as it focuses mainly on the com-
bination of play and work in prekindergarten learning, it
is still helpful in tracking the first usage of this term.

Nowadays the term “blended learning” is widely
used in corporate training, secondary and higher educa-
tion. However it is not easy to define it as there is still no
consensus of what is meant by “blended learning” (Oli-
ver&Trigwell, 2005; Sharma&Barrett, 2007). In second-
ary education, blended learning is understood as the
teaching practice that combines teaching methods from
both face-to-face and online learning, that is proving
highly effective in helping schools address the challenges
of student achievement, limited resources and the expec-
tations of 21st century learners (Ma, Li, &Liang, 2019).
In higher education blended learning is defined as a com-
bination of technology and classroom instruction in flexi-
ble approach to learning that recognizes the benefits of
delivering of some training and assessment online but also




uses other modes to make up a complete training program
which can improve the effectiveness of learning and/or
save costs (Banados, 2006). In the field of corporate train-
ing, blended learning is defined as a learning program
where more than one delivery mode is being used with the
objective of optimizing the learning outcome and cost of
program delivery (Singh & Reed, 2001).

Kim (2007) has defined blended learning as a com-
bination of two or more of all possible learning types
among three key dimensions: physical class based versus
virtual, formal versus informal, and scheduled versus self-
paced. He has given one important qualifier to this defini-
tion. To make sure that blended learning is a combination
of traditional learning and online learning, at least one of
the learning types must be a physical class based type and
another should be based on online learning type. Elsen-
heimer (2006) stated blended learning should not only
refer to mixing of training and delivery methods but also
to the application of instruction, tools, practice, and eval-
uation to create a unified learning and performance envi-
ronment. According to Veliathan (2002), blended learning
is used to describe learning that mixes various event
based activities, including face-to-face classrooms, live e-
learning, and self-paced learning. As the emphasis during
blended learning is on the maximizing students’ abilities
within different learning environments, inter alia, digital
and traditional, it can be also called “hybrid learning”
(Bryan & Volchenkova, 2016; Nguyen, 2015). Mentoring
or the support of an expert or a facilitator also matters a
lot in this type of learning (Reid-Young, 2003).

As the exact definition of blended learning, beyond
some combination of online and face to-face learning,
may not matter, for the purposes of this article it is de-
fined as a combination of online learning via Massive
Open Online Course (MOOC) and face-to-face interac-
tion.

MOOCs have become one of the most prominent
trends in education since their development in 2008
(Olazabalaga, Garrida & Ruiz, 2016). MOOCs are peda-
gogical innovations that have changed traditional learning
idea and provided a new way for acquiring knowledge to
meet the competency demands of a digital and knowledge
driven society.

As one of the popular innovative and viable peda-
gogical tools, MOOC:s are closely linked to the concept of
ubiquitous learning which focuses on the learners’ oppor-
tunities to connect to spaces of information, communica-
tion, learning and education with the help of information
and communication (Cope & Kalantzis, 2010).

Simply, “ubiquitous learning” means “anywhere and
anytime learning”: the internet or learning content follows
people around (Weiser, 1991: 97). Thus ubiquitous learn-
ing refers to any environment that allows any mobile
learning devices to access the learning and teaching con-
tent via wireless networks in any location at any time.
Despite the obvious benefits of ubiquitous learning, it is
emphasized that those students who learn via this ap-
proach tend to develop bad studying habits (Hsieh & oth-
ers, 2011: 1200). In order to mitigate such negative ef-
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fects students’ access to online information needs to be
controlled.

Zakaria et. al. (2019) also focuses on some negative
effect of ubiquitous learning in general and MOOCs in
particular. Among the greatest drawbacks is the lack of
social interactions among people. As the interaction is
essential to develop soft skills necessary for building
deeper connections with people and communicate suc-
cessfully, the combination of MOOCs and a traditional
classroom in a blended learning approach will give the
best of these two pedagogical approaches. It is hoped that
students will be much better prepared for the future
through learning via combination of MOOCs and tradi-
tional environment. The similar view was expressed by
Yu et. al. (2008) who supported the idea of the combina-
tion of MOOCSs and a traditional classroom in a blended
learning approach which does not have any negative ef-
fect on communication skills of learners but vice versa
increases the contact hours students can have with each
other. As a result through interaction they enhance their
learning compared to classical classes where the interac-
tion is quite limited and controlled.

Research Methods

A case study approach was utilized in this research.
Eisenhardt defines case study as “a research strategy
which focuses on understanding the dynamics present
within single settings” (Eisenhardt & Graebner, 2007).
The case under investigation here is a blended learning
course based on the MOOC “Very Verified: Online
Course on Media Literacy” (English language version)
developed by International Research & Exchanges Board
(IREX) and EdEra. The MOOC was launched in 2019 in
the English and Ukrainian languages. For the purpose of
the present research 55 students were selected to do the
course in English within the framework of blended learn-
ing. The course included 5 units which were open to stu-
dents step by step so that to keep participants motivated.
Each unit formed the focus of the face-to-face session
which was based on the online content in one of the units
and lasted 1 hour 30 minutes. The online content was de-
signed with the purpose to replace the use of a textbook
for the course. It can be divided into 4 learning formats:

- short, concise reads and informative visuals;

- detailed videos and articles;

- in-depth longreads and interviews;

- quizzes, games, tests, and additional materials.

The videos were presented by two different speakers
— a female Ukrainian native speaker and a male English
native speaker, which made the course gender-balanced.
The course also contains several interviews with the
Ukrainian journalists that allowed students to think more
deeply about the topic and realize that there is always
more than one view. Each unit was accompanied by a
short test which most students found helpful. Even though
some students had difficulty with a few of the questions,
the most complicated questions which aroused discussion
among students were revisited during the face-to-face
session leading to a better understanding of the most chal-
lenging concepts. The last module also included a final




test to measure how well the students absorbed the mate-
rial. The threshold for passing it was 60 %.

Based on the literature review the research aims to
test three hypotheses. The first hypothesis states that stu-
dents’ media literacy skills will improve in the post-test
period by 25%. The second hypothesis states that stu-
dents’ self-assessment of media literacy skills will in-
crease in the post-test period by 25%. The third hypothe-
sis states that students who completed the online course
combined with face-to-face sessions outnumbers those
who completed the online course without attending face-
to-face sessions.

For the purposes of this study, pre-test and post-test
were the instruments which were used to confirm or dis-
confirm the first and second hypotheses. Both pre-test and
post-test which consisted of 5 pages and 32 questions,
were conducted offline with 55 students aged 18-35. The
test can be divided into two parts: questions that allow to
assess the students’ media literacy skills and questions
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that allow the students to self-assess their own media lit-
eracy skills. The test is based on 29 closed-ended ques-
tions which were used to conduct quantitative research.
Besides, the test also included 3 semi-structured questions
allowed to conduct qualitative research to assess such
respondents’ abilities as critical thinking. Both pre-test
and post-test were identical.

Research results

The first hypothesis states that students’ media liter-
acy skills will improve in the post-test period by 25%. For
this purpose the students completed the pre-test and post-
test which required from them to choose the correct an-
swer or give a full answer to the question posed. The top-
ics which were covered in the course — Media Analysis,
News Media Knowledge, Facts vs. Opinions Skill, and
Media Locus of Control — were in the focus to assess stu-
dents’ performance. Table 1 depicts the progress in stu-
dents’ skills and knowledge in comparison with the pre-
test.

Table 1

Change in students’ media literacy skills

Students’ media literacy skills

31% individual change of

Media Analysis Skills which include the ability
to identify: different points of view, omitted in-
formation, the purpose of the article

69% individual change of

News Media Knowledge on ownership of major
media outlets, information bubble, Dzhynsa (ad-
vertorial), journalistic standards, how to check
the background of an expert)

24 % individual change of

Facts vs. Opinions Skill

14% individual change of

Locus of Control (sense of responsibility and
control over own media consumption)

The results of the tests supported hypothesis # 1
which indicated that there was a significant effect on the
students’ media literacy skills. The post-test demonstrated
much higher results in students’ ability to differentiate
between facts and opinion, identify omitted information,
detect hate speech and propaganda, as well as students’
knowledge on ownership of major media outlets, filter
bubble and personalized algorithms. The average indica-
tor how students’ media literacy skills have changed
amounts to 34,5 % which does not only confirm our hy-
pothesis but exceeds our expectations.

The second hypothesis states that students’ self-
assessment of media literacy skills will increase in the
post-test period by 25%. For this purpose the students
completed the pre-test and post-test which required from
them to critically assess their media literacy skills from 1
(the lowest) to 11 (the highest mark). Then we compared
the answers in 55 pre-test and 55 post-test forms and cal-
culated an average indicator by adding all the numbers
and then dividing them by the number of students (55).
Table 2 depicts the results we received.

Table 2

Change in students’ self-assessment of media literacy skills

Students’ self-assessment of media literacy skills

pre-test

post-test

4

8

The results of the tests supported hypothesis # 2
which indicated that there was a significant effect on the
students’ self-assessment of own media literacy skills.
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The post-test demonstrated higher eagerness of students
to more critically assess any information as well as their
intention to crosscheck the news in different sources and




not to rely on their intuition while reading the news.

The third hypothesis states that students who com-
pleted the online course combined with face-to-face ses-
sions outnumbers those who completed the online course
without attending face-to-face sessions. For this purpose
the number of people who have done the course solely
online and received certificates since the MOOC was re-
leased was turned into percentage and compared with the
number of people who have received certificates via
blended approach. In order to get the certificates via
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blended learning the students were required to attend min-
imum 4 sessions out of 5 and pass a final test. As obvi-
ously there was no requirement to attend classes for those
who did the course solely online, for the successful com-
pletion of the course students only had to pass a final test.
Table 3 depicts the percentage of students who completed
the online course combined with face-to-face sessions and
those who completed the online course without attending
face-to-face sessions.

Table 3

The number of students who completed the MOOC

learning approach

Students who completed the MOOC within blended

Students who completed the MOOC without

participating in face-to-face sessions

90,4%

20,14 %

The results of the tests supported hypothesis # 3
which indicated that the blended learning approach made
a considerable effect on the students’ willingness to com-
plete the course.

Discussion

The pedagogy of blended learning course “Very
Verified: Online Course on Media Literacy” is based on
the assumption that there are clear advantages in face-to-
face interaction as well as the understanding that there are
benefits in using online methods. The course pursues the
objective to provide an effective learning environment
which will stimulate students’ progress in media literacy
and improvement of English speaking, listening and read-
ing skills. The results of our research demonstrate that the
objective of the course has been achieved successfully.

The intention of the course designers was to turn
passive recipients of knowledge into active learners, to
move from a teacher-centred approach to student-centred
one and make learning more meaningful. This intention
was met with the help of the problem-based learning,
which is an inquiry-based instructional approach in which
students work in small groups to solve problems which
have no clear solution or solution path (Jonassen, 2003).
This approach which was actively used during all 5 of-
fline sessions, is well suited in helping students become
active learners as it makes students responsible for their
learning and puts a learner in real-world problems. This
explains a high level of motivation among those students
who completed the MOOC in the blended mode which
helped them complete the course successfully. However,
as the problem-based learning based on group work with
other students was not provided for online participants of
the course who did not attend offline sessions, the level of
their motivation to complete the final test was much lower
which resulted in only 20,14 % who completed the
MOOC.

To avoid the lack of interactivity with a facilitator
and group work with other participant the chatbot was
integrated into the course. Its aim was to create an infor-
mal bond between the course developers and participants
as well as ubiquity learning. Unlike other virtual assis-
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tants which can propose personalized questions to the
students or respond to the learner inquiries, the chatbot
within the MOOC “Very Verified: Online Course on Me-
dia Literacy” was designed as a testing tool to engage
more students in the subject. The chatbot did not need any
installation and operated via Facebook Messenger. How-
ever, the research results show that such tool could not
replace a facilitator and thus did not contribute to online
participants’ performance within the course.

During the course the students were required to give
feedback and make reflections on their learning which
helped participants to evaluate changes in their thinking
and their own progress over a period of time. The re-
search results demonstrate that the completion of the
MOOQOC in blended learning mode contributed significant-
ly to the change of students’ self-assessment which also
led to their increased confidence. In terms of knowledge
acquisition, the course helped students to learn in depth
various techniques to become more media literate and
improve their level of English. However, what is more
valuable is that students gained an opportunity to develop
their critical thinking skills. The content of the course
stimulated students to leave their comfort zone in an ef-
fort to try different perspectives using different points of
view.

Conclusion

As a conclusion, this paper is not aimed at achieving
generalization. Instead, it serves as a particularisation
which can further aggregate for generalization. This
study, first, contributes to the literature by providing a
review of the current state of the research problem and,
second, points out significant insights about students’
attitude toward blended learning by analysing their
achievements, personal development and outcomes of
learning as well as comparing the performance of students
who completed the online course combined with face-to-
face sessions and those who completed the online course
without attending face-to-face sessions. The methods used
in this research made possible to collect multiple data
which strengthen the reliability of the findings of the
study.




It was found that the blended learning model turned
out to be more effective in comparison with the ubiqui-
tous learning model despite the uniformity of learning
content. The higher performance of students who attended
face-to-face sessions in addition to learning via the
MOOC also was achieved through facilitator’s monitoring
of student progress during the meetings as well as deeper
connections with other learners.

Given the growth of blended teaching and learning
in Ukraine and internationally and the complexity of edu-
cational change as a result of Information and Communi-
cation Technologies, there is a clear need for further re-
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MOJAEJIb 3MIIIAHOI'O HABUYAHHSA Y BUKJTAJAHHI MEJJIATPAMOTHOCTI
Y emammi 0ocniosceno ocobnusocmi 3miutano2o HAGUAHH HA RPUKAAOL KYPCY, NPUCBIUEHO20 MedlacpaMOMHOC-

mi. Jlocniodcents 30cepeoicyeEmsbCs Ha 8UABNEHHI CNIBGIOHOWEHHS MIdC MAKUMU NOHAMMAMU, AK «3MiWaAHe HA8YAH-
HAY, «2ibpudne HaABYaHHAY, «N08ClOOHe HaguanHay. Ocobauea yeaza NPUOIIACMbCS BUGHEHHIO Nepesaz ma HeoOoNiKie
Mmacosux giokpumux onaaun-xypcie (MBOK), ons ananizy sikux 6yno eidiopano MBOK “Very Verified: Onnain-xypc 3
mediaepamomuocmi”’, pospodaenuii Padorw misxcnapoouux nHaykogux oocnioxcerv ma oominie (IREX) cninvro 3 EdEra
vy 2019 poyi. Kinokichi 0ami 015t 00CHiONCeH s YN0 3I0paHO 3a 00NOMO20I0 MAKUX IHCMPYMEHMI8, K MeCmy8aHHsI Ha
nouamxky ma 8 KiHyi Kypcy 3 Memoro 3p03yMiHH npozpecy CmyO0eHmis, a MAaKoX*C AHali3y KOIUBAHb Y CAMOOYIHYI 8ndc-
HUX HABUYOK Meldiazpamomuocmi. B 0ocniodcenti makodc nopieHioiomscsi OaHi w000 KIIbKOCMI YUHIS, SKI NPOUULIU
Kypc 6 ghopmami 3mimano2o naguants ma mux, xmo 3axinuuge MBOK cymo ounaiin. Ha niocmagi sicmaenenus yux oa-
HUX, agmopu 00800Mb nepesazy Mooeii 3Miuano2o Haguanus. byno eussneno, wo 3miuiana Mooens HA8UAHHS BUABU-
aacs 6inbu epexmueHoI0 8 NOPIGHSHHI 3 MOOELNIO NOBCIOOHO20 HABYAHMHS, HE38ANCAIOYU HA BIOCYMHICIb PIZHUYT Y 3Mi-
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cmi kypcy. Pesynomamu O0ocniosceHHsa 30cepeddcyromvbcsa HA OKpeMux 0COOIUB0CMAX MOOeNi 3MIlAHO20 HABYAHHSA
ma it 3acmocy8ants y popmanvHiil ma HeghpoPManbHill 0CEimi.

Knrouosi cnosa: smiwane naguanns, macosuii giokpumutl onaaun-kypc (MBOK), mediacpamomuicmo, nogcioona
MOOeb HABYAHHS, KPUMUYHE MUCTEHHSL.
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A0 IMPOBJIEMH ®I3BUYHOT'O CYITPOBOAY OCIB 3 IHBAJIIITHICTIO

Ha cv0200Hi disinbHicme ycix opeanie 0epicasHoi 61adu (YenmpanbHull opeak 8UKOHAYOI 61a0U 3 NUMAHL NPayi
ma coyianvhoi norimuku, Minicmepcmeo oxopouu 300po6’ss Yxpainu ma opeanu micyegozo camospsaoyeamHs) cmeo-
proioms HAubiIbw CNpuAMAUGE yMo8U 01 0Cib 3 THBANIOHICINIO, 3 MEMOI0 KOMPOPMHO20 8X00HMCEHHA 8 CYCHINbCMEBO,
yuacmo y CYCRiIbHUX Npoyecax ma NOGHOYIHHIN dcummedisibHocmi ocooucmocmi. Iloenoyinna yuacme noodeti 3 iH-
BANIOHICMIO 8 JHCUMMI CYCRITLCMBA HEe MOJICIUBA Yepe3 YUCTenHT bap ‘cpu ma nepewxoou. «3gudatinay 1oouna ix mo-
JHce He nomiyamu, a 0cooi 3 iH8ANIOHICMIO 00800UMbCA HOPOMUCA 3 HUMU WOOeHHO. Memoro 00cniOxceHHs € 30ilCHeH-
HSl AQHANI3Y Ni020MOGKU Paxieyie cynposoodxicyrouull ocio 3 ineanionicmio. Memoou 00cioxNceHHs: meopemuyti — ana-
JIi3 NCUX0I020-Ne0a202iuHUX 0xcepesl 3 00CI0HCYBAHOI NPOOIeMAMUKY, V3A2abHEHH Ma CUCMeMamu3ayis OaHUx uo-
00 nidzomoexu ¢hpaxieyie — cynpogoodicysay ocib 3 IH8ANIOHICMIO;, eMNIpuyHi — onumyeanus. Bubipky oocnidscenmus
cknanu 10 sononmepis, axi 3a6e3neyysanu cynposio yuacuuxie MidcHapoonozo Xyo00icHb020 cCUMnO3iymy-nieHepy ocio
3 ineanionicmio «Mucmeymeo Oe3 obmedicenvy. Boronmepu 6 onumysani 3aznaquny, wo nepesadcrHa Oinbuicms He
maioms Kkeanigixosanoi niocomosku. Ceped npodiem, 3 AKUMU CIMUKAIOMbCSL NIO YAC CYNPOBOONCEHHS T00el 3 THEANIO-
HICMIO, 8KA3VIOMb HACMYNHI: HEOOI3HAHICHb OMOYYIOUUX WOO00 MONCIUBOCMEN | nomped NH0OUHU 3 THBANIOHICMIO;
CKIIAOHICMb Y HANA200NCEHHT MIJDICOCOOUCMICHO20 CNIIKYS8AHHS, HAAGHICNb apXIMEeKmypHUX 0ap €pis, ujo YHEMOMCIUG-
J0toms be3nepeuikoore nepecysants abo 00Cmyn 00 mozo Yu iHuo20 00 €Kmy, HenpaguiIbHull NioXio, Wo He 8Paxo8ye
OYMKY Jr00ell 3 IHBANIOHICMIO Y UPIUWEHHT IXHIX npobiem; cmaw 6i0uaio uu be3nopadHocmi maxux et moujo. 3a
pe3yibmamamut 00CHIOHCeHHs BCIMAHOBIEHO 8AXCIUBICIb 88e0eHHs 8 Jito cmaHndapmy npogecii « Cynpogoodxcysay ocio
3 [HBaNIOHICMIO» ma ni020moeKa (Paxieyie 3 NPUCBOEHHAM OOHOUMEHHOI K8ANipIKayii € cymmesum KpOKOM HA WIISAXY
wo0o 3abe3neyents 00Cmyny 00 CYCRibHUX O11ae 8Cix Kame2opil 2poMadsan, 8 momy yucii 3 ineanionicmio. Boonouac,
coyianvHa nociyea QizuuHo20 Cynpogoody € CKIA0080I0 i3 cucmemMu 3ax00i8, AKi Cnpusioms CoyianbHil peadirimayii
Jooetl 3 iH8aNIOHICMIO.

Knrouosi cnoea: gizuunuii cynposio, ineanionicms, cynpoeooixcysay ocid 3 iHeaniomicmio, coyianvha nociyed,
bap ‘epu, 3aeanvbHi KOMREMEeHMHOCMI, RPOeCiiiHi KOMNEMEeHMHOCMI.

Beryn Ta cyyacHuii cTaH J0CJaiIKyBaHOI IpodJie
MH

Cranuit po3BUTOK HMOBIpHHUH JINIIIE TIPH BpaxXyBaHH1
JIFOJICHKOTO MOTEHIIaTy K OCHOBHOT IIIHHOCT1 CYCITUIBCT-
Ba, CTBOPEHHI yMOB 1 3a0€3NE€YeHHI MOXMIJIHMBOCTEH I
MOBHOLIIHHOTO #OTO po3BHTKY. OcoOM 3 IHBaNIJHICTIO
MIPaBOMIPHO CTAHOBIIITH BAXJIUBY CKIIAJIOBY JIFOICHKOTO
MOTEHLIaly — PO3YMIHHS 1 YCBIZIOMJICHHS YOTO € KJIFOYO-
BOIO 3aCaJI010 COLIATbHOT IHKIIIO311.

VY «CranmapTHux mnpaBwiax 3a0e3nedeHHs piBHUX
MOXJIMBOCTEH st 0ci0 3 iHBamigHicTio» (1993) migkpec-
JIOEThCS, II0 OJHUM 3 TOJIOBHHX 3aBIaHb COI[albHO-

€KOHOMIYHOTO PO3BHUTKY € 3a0e3nedyeHHs BCix ocodaM 3
IHBATITHICTIO JOCTYITY 10 BCiX cep KUTTS CyCHUIbCTBA.
VYV «KouBeHIii mpo mpaBa 0cid 3 iHBAIIMHICTIO» IO
0ci0 3 IHBaJIIIHICTIO HaJIEKATh OCOOM 31 CTiliKkUMU (Hi3ny-
HUMH, TICUXIYHIUMH, IHTEJICKTYaIbHUMH 200 CCHCOPHUMH
MOPYILIEHHSAMH, SIKI IPU B3a€EMOJIl 3 pi3HUMH Oap’epamu
MOJKYTh 3aBa)kKaTH iXHIN MOBHIN Ta e()EeKTUBHIA y4acTi B
JKHUTTI CycniibcTBa HapiBHi 3 iHmmmu (KonBeHmis mpo
npasa oci6 3 iHBasinHicTio, 2006). KiltouoBo0 «HUTKOIO»
KoHBeHIIii € TBepKEHHS, IO MOBHOIIHHA y9acTh OCi0 3
IHBATIHICTIO y CYCHUTBHOMY YHUTTI — 1€ IIHHUIA HUHIIII-
Hill i TOTEHIIIHHUH BHECOK y 3arajbHUH J0OpOOyT, IO
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